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TEZ CALISMASI ORIJINALLIiK RAPORU

The Effects of Mobile Devices on Secondary School Students’ Academic Achievement and
Attitudes Towards Vocabulary Learning baslikli tez ¢alismamin toplam 83 sayfalik kismina
iliskin, 5/07/2024 tarihinde ¢aligma danismanim tarafindan Turnitin adli intihal tespit
programindan asagida belirtilen filtrelemeler uygulanarak alinmis olan orijinallik raporuna
gore, ¢calismamin benzerlik oran1 %18 olarak belirlenmistir.

Uygulanan filtrelemeler:

Tez calismasi orijinallik raporu hari¢

Bilimsel etik beyannamesi sayfasi harig¢

Ons6z harig

Icindekiler hari¢

Simgeler ve kisaltmalar harig

Kaynaklar hari¢

Alintilar dahil

7 kelimeden daha az ortiisme i¢eren metin kisimlar1 harig

ONoGa~WNE

Necmettin Erbakan Universitesi Egitim Bilimleri Enstitiisii Tez Caligmasi Orijinallik
Raporu Uygulama Esaslarini inceledim ve tez ¢alismamin, bu uygulama esaslarinda belirtilen
azami benzerlik oranmin (%30) altinda oldugunu ve intihal icermedigini; aksinin tespit
edilecegi muhtemel durumda dogabilecek her tiirlii hukuki sorumlulugu kabul ettigimi ve
yukarida vermis oldugum bilgilerin dogru oldugunu beyan ederim.

5/07/2024

Senol KARAYILAN

Dr. Ogr. Uyesi Mustafa Serkan OZTURK
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BIiLIMSEL ETIiK BEYANNAMESI

Bu tez ¢alismasinin tamaminin kendi ¢alismam oldugunu, planlanmasindan yazimina
kadar tim asamalarinda bilimsel etige ve akademik kurallara G6zenle riayet edildigini,
calismanin igindeki biitiin bilgilerin etik davranmis ve akademik kurallar ¢ercevesinde elde
edilerek sunuldugunu, ayrica tez hazirlama kurallarina uygun olarak hazirlanan bu ¢alismada
bagkalarinin eserlerinden yararlanilmasi durumunda bilimsel kurallara uygun olarak atif

yapildigini ve bu kaynaklarin kaynakga listesine eklendigini beyan ederim.

5/07/2024

Senol KARAYILAN
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OZET

Necmettin Erbakan Universitesi, Egitim Bilimleri Enstitiisii
Yabanci Diller Egitimi Anabilim Dali
Ingiliz Dili Egitimi Bilim Dali
Yiksek Lisans Tezi

MOBIL CiHAZLARIN ORTAOKUL OGRENCILERININ AK{_&DEMiK .
BASARILARI VE KELIME OGRENMEYE KARSI TUTUMLARI UZERINDEKI
ETKILERI

Senol KARAYILAN

Bu ¢alisma, mobil cihazlarin 6grencilerin akademik basarilari ve Ingilizce yeni kelimeler 6grenmeye karsi
tutumlari lizerindeki etkilerini ortaya ¢ikarmay1 amaglamaktadir. Teknolojinin resmi egitim ortamlarinda ve resmi
olmayan ortamlarda bireysel dil 6grenme siirecinde kullaniminin sonuglarinin neler oldugu dijital gagimizin merak
ettigi konulardan birisidir. Ayrica, dil 6grenme siirecini teknolojik cihazlarla resmi ve resmi olmayan ortamlarda
desteklemek, genellikle egitim politikalarinin iireticileri tarafindan yatirim yapilan giincel bir konudur. Bazi
tlkelerde, bu gruba iilkemizi de dahil edebiliriz, anaokulundan itibaren yabanci dil egitimi verilmesi ve hatta
toplumun bir yabanci dil 6grenmenin 6neminin bilincinde olmasina ragmen, yabanct dil 6grenme siirecinden
beklenen sekilde yararlanilamamaktadir. Kiiresel bir kdye doniigen diinyamizda teknoloji sayesinde dil 6grenme
stirecini teknolojik cihazlarin entegrasyonuyla desteklemek yeni bir perspektiftir. Teknolojik cihazlarin dil
Ogrenme siirecine entegrasyonundan en yiiksek diizeyde faydalanmak, uzun siiredir ¢6ziilemeyen sorunlara ¢dziim
bulmak ve bagimsiz olarak bir yabanci dil 6grenmek isteyen herkese firsat saglamak igin derin aragtirmalar
yapilmali ve iyi uygulamalar paylagilmalidir. Bu amaglarla, ¢alismamiz 2023-2024 akademik yilimin ikinci
doneminde Ankara'daki bir devlet okulunda karma yontem kullanilarak 111 6grenci ile yiiriitilmiistir. 8 hafta
siiren uygulama siirecinde, ders kitabimin dérdiincii {initesinde yer alan ve 5 kategoriden olusan Ingilizce kelimeler
ogretilmistir. Ogrencilerin bilgi birikimleri, hazir olma durumlar ve akademik seviyeleri, ilgili okulda ¢alisan bes
uzman dil gretmeni tarafindan 6nceki yillarin miifredatina uygun olarak hazirlanan bir 6n testle belirlenmistir.
Arastirmada kullanilan 0n test, caligma grubuna uygulanmadan 6nce 8. sinif 6grencileriyle yapilan pilot calismada
kullanmilmisg, yiizey ve kapsam gecerliligi, giivenirlik katsayisi hesaplanmigtir. Sorular U(zerinde gerekli
diizenlemeler yapildiktan sonra deney ve kontrol gruplart olusturulmustur. Deney grubunda, dijital ve sosyal
ortamlarm kullanildigi mobil cihazlar bagimsiz degiskenler olarak siirece dahil edilmistir. Ancak kontrol
grubunda, herhangi bir teknolojik cihaz kullanmadan klasik 6gretim yontemlerini kullanilmigtir. Uygulamanin
sonunda 6grencilere 6n test olarak uygulanan 6lgme araci son test olarak tekrar uygulanmis ve veriler SPSS
programiyla analiz edilerek sonuglar1 sunulmustur. Katilimeilar, Ingilizce kelime 6grenme siireciyle ilgili
distinceleri ve duygulari i¢in nitel veri kaynagi olarak goriismelerle degerlendirilmistir. Calismanin sonucunda
deney ve kontrol gruplarinin performanslari arasinda anlamli bir fark olustugu, deney grubunda bulunan
ogrencilerin smav ortalamalarini belirgin bir sekilde attirirken, Ingilizce kelime 6grenmeye karsi olumlu tutum
gelistirdigi de belirlenmistir.

Anahtar Kelimeler: ingilizce kelimeler, kelime &gretimi, dijital ve sosyal platformlar, mobil cihazlar, tutum



ABSTRACT

Necmettin Erbakan University, Graduate School of Educational Sciences
Department of Foreign Language Education
English Language Education Program
Master Thesis

THE EFFECTS OF MOBILE DEVICES ON SECONDARY SCHOOL STUDENTS’
ACADEMIC ACHIEVEMENT AND ATTITUDES TOWARDS VOCABULARY
LEARNING

Senol KARAYILAN

The purpose of the current study is to explore whether mobile devices affect the academic achievement
and attitudes of students toward vocabulary learning. It is one of the concerns that our digital era is concerned
with: what are the outcomes of employing technology in formal education settings as well as in the process of
individual language acquisition outside of official settings? Moreover, supporting the language learning process
within and outside the formal settings with technological devices is a current issue mostly invested by education
policy makers. Some countries such as Tirkiye have not benefited as expected from the investment in foreign
language learning process even though we have been teaching a foreign language since kindergarten and our
society has conscious of the great value of mastering a foreign language. It is a new perspective that supports a
language learning process by integrating technological devices in our world which turned into an enormous global
village thanks to technology. We have to make deep research and share good applications to fully utilize the
incorporation of technology into the process of learning a language at the highest level, to find solutions to the
problems that remained unsolved for a long time, and to provide an opportunity to anyone willing to learn a foreign
language independently. With these aims, this study was conducted with 111 students in a state school in Ankara
by using a mixed research method in the second term of the 2023-2024 academical year. During the treatment
which lasted for 8 weeks, English vocabulary appearing in the fourth unit of the course book was taught. This
vocabulary consists of five different categories. Students’ background information, readiness, and academic levels
were identified with a pre-test prepared by the curriculum of the previous years. Thereafter, experimental and
control groups were formed. As an independent variable, in the experimental group mobile devices with digital
and social platforms were manipulated into the process. However, in the control group, teachers used classical
teaching methods without using any technological devices. At the end of the treatment, a post-test was applied to
the students. The post-test was prepared by five language teachers working in this school. The post-test was used
in the pilot study before applying the study group, and the face and content validity along with reliability coefficient
value were calculated. The data analysis was conducted with the SPSS office program and results were presented.
The participants were interviewed for their thoughts and feelings about learning English vocabulary with mobile
devices as qualitative data sources. At the end of the study, it was retained that there had been a considerable
difference between the results of the students in experimental and control groups while developing positive attitude
towards learning English vocabulary.

Keywords: English vocabulary, vocabulary learning, digital and social platforms, mobile devices, attitude
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CHAPTER 1
1. INTRODUCTION

This chapter provides information about the fundamentals of the current study. First,
background information will be presented. Later, the purpose and significance of the study will
be grounded. The scope and limitations of the study will be discussed after introducing the
research questions. Additionally, assumptions about the current study will be introduced.

1.1. Background of the Study

Krashen (1989), considers lack of vocabulary as the biggest barrier to conveying
meaning, and thus regards vocabulary as the basic asset to the integration of four skills. To
overcome these barriers to use the language in an effective way, learning vocabulary is a
common condition that has a considerable impact on language proficiencies. Moreover,
according to S6kmen (1997, pp. 237-257), second language learners generally consider
vocabulary learning to have a major role in their language acquisition process and moan about
the difficulties that they encounter while learning vocabulary. However, the new era provides

various means and opportunities for language learners, especially for vocabulary learning.

Over the last decade, technology has become an inseparable part of the teaching and
learning environment (Abbasova & Mammadova, 2019). The idea of using improving
technology in educational settings became more frequent than ever and was promoted to a great
extent in English teaching environments, particularly after the Pandemic Period. With the
assistance of computers and technology, the field of teaching English received its share of this
flow in many aspects. Especially for learning or teaching English vocabulary, using mobile
devices (hereafter MD) like laptops or tablets, and even smartphones along with digital and
social platforms has reached the climax nowadays. Most of the people who are volunteering or
seeking any chance to learn new vocabulary or language functions without adhering to an
instructor use any technological devices available. Besides, language teachers or instructors
also prefer utilizing these devices as they facilitate and promote the vocabulary learning
process. In addition, language teachers increasingly modify social platforms into language
learning processes to create a funny and stimulating environment. Mobile device usage in
teaching vocabulary brings forward many advantages (Fu, 2018). Learning and teaching
resources along with lots of digital applications have been provided for not only starters but any

level of learners as well with MD. Learners can reach interactive vocabulary exercises,



dictionaries, and many educative contents by just scrolling on their screens anywhere anytime.
It generates the flexibility that learners can practice vocabulary or engage in vocabulary
learning activities while relaxing at home, waiting for a bus, and walking in the street. Besides,
learners choose, utilize, and reorganize any content in accordance with their learning styles and
preferences and even can produce their own digital and social learning materials. Additionally,
teachers can modify vocabulary teaching techniques and lessons compatible with each student’s
progress and level with the help of MD. As the technology continues to flourish, collaborative
and innovative means of vocabulary learning and teaching appear allowing teachers to create

effective and dynamic learning settings.

To uncover fresh information regarding the problem of learning English vocabulary
with mobile devices and the attitude the learners adopt toward it, the effects of utilizing mobile

devices with digital and social platforms were investigated in this study.

1.2. Statement of the Problem

For the learners, teaching and acquiring vocabulary is a challenging aspect of a foreign
language. The growth of mobile technology (MT) has led to the intellectualization of mobile
learning technologies, which have significantly increased the dimension of time and space for
learning and are now a helpful addition to the conventional teaching method (Zhai, 2021).
Going beyond the borders of formal settings and traditional instruction, a great and autonomous
chance is offered with improving technology and MD for this matter. Mobile devices with
growing technology provide opportunities for learners to engage in interactive and authentic
experiences in harmony with their individual needs. Moreover, technology increases the
motivation and active participation of learners with innovative digital and social platforms

while adding many advantages to the process of learning vocabulary.

It is a fact that language learners along with all the people around the world have
experienced challenging years, especially during the pandemic. Humanity has been forced to
change and reorganize their behaviors. As a result, more autonomous lives and learning styles
have been generated by language learners. Social platforms and digital applications have
accompanied this process and contributed enormously which reinforced communication,
collaboration, and assistance for language learners. Nevertheless, one of the most frequently
stated problems with digital and social platforms is that they are not always employed for
educational purposes. Language learners waste their time with subjects that have nothing with

language learning or education. These contradictory factors make it compulsory for systematic

2



research that will discover and reflect on how learning English vocabulary is impacted by

mobile devices with digital and social media platforms.

This study examines the effects of mobile devices with digital and social platforms on
learning English vocabulary among secondary school students and their attitude towards

learning vocabulary.

1.3. Purpose and Significance of the Study

The purpose of this study is to explore the effects of using mobile devices with digital
and social platforms to help in the process of 7" grade students’ learning English vocabulary
and determine the attitude students improve towards utilizing mobile devices to acquire

vocabulary in English.

The system in which we learn and operate information has changed radically with
mobile devices. These devices assure a practical and attainable platform whose importance
cannot be underestimated for learners to deal with vocabulary learning. They provide various
fruitful learning materials such as applications for vocabulary learning, interactive quizzes, and
various social activities for educational purposes. It is a fact that mobile devices have been in
our lives for a long time, and they offer individual and intensive learning experiences.
Furthermore, the mobility of these devices allows learners to engage in vocabulary learning
activities even during the breaks between classes, turning any free time into a chance for

vocabulary practice while preventing wasting time with trivial content.

Researchers, educators, and publishing houses have recently focused on the potential
advantages and facilities that technology itself offers, as well as how to incorporate technology
into language learning programs (Bagatur, 2019). After many empirical and other types of
research, many technology-based approaches like Computer Assisted Language Learning
(CALL) or Mobile Assisted Language Learning (MALL) have been put forward by researchers,
educators, and teachers for learning and teaching languages. These approaches gained

popularity, especially in the previous decade.

Opportunities to improve the method of instruction and learning are created by the
developments in MT, which have led to the creation of new and sophisticated features for
mobile devices (Mangena, 2021). Moreover, according to Bagatur (2019), people, especially
the younger generation, are shifting dramatically toward a learning style that relies more and
more on technology than it did in the past due to the world's rapid technological advancements.

3



In this way, language acquisition cannot be viewed as a standalone event, but rather as a
phenomenon that incorporates the successful integration of technological advancements with
teaching-learning procedures. By using these developments in technology, we hope to help
learners make progress in learning the English vocabulary process and improve positive attitude

towards it.

The results of this study will inspire and trigger learners to use their mobile devices
with digital and social platforms more effectively for learning English vocabulary instead of
wasting their valuable time with mobile devices. Moreover, it is strongly believed that learners

will have more positive thoughts and feelings towards the issue of learning vocabulary.

1.4. Research Questions

The study seeks answers to the following research questions:

1. Is there a meaningful difference between the pre-test and post-test results of the
students who use mobile devices with digital and social platforms for learning English

vocabulary?

2. Is there a meaningful difference between the pre-test and post-test results of the
students who do not use mobile devices with digital and social platforms for learning English

vocabulary?

3. Is there a meaningful difference between the pre-test and post-test results of all the

students in the experimental and control groups?

4. Does using mobile devices with digital and social platforms for learning English

vocabulary contribute to students developing a positive attitude towards learning vocabulary?

1.5. Study’s Scope and Limitations

The scope of the current study consists of a limited number of students studying in a
state secondary school in Ankara. The duration of the treatment in this study is limited to 8
weeks and the vocabulary of one unit in the course book with MD using digital and social
platforms for learning and teaching English vocabulary. To reach more accurate and general
data, more students and innovative technologies like virtual reality can be included in the study.
More effective generalization can be reached when more units and weeks are included in the

study. Limitations are also presented below, the study;



e was limited to the second term of the 2023-2024 academic year.

e was conducted in a secondary school in Pursaklar, Ankara with 111 students; the results
cannot be generalized to diverse groups of students in other educational settings. So, the

results are valid only for the related students.
e was limited to a vocabulary achievement test with 25 multiple-choice items.

e was limited to 8 weeks of treatment.
e was limited to a vocabulary-focused social platform and digital applications for

vocabulary teaching.

Finally, in a restricted time, a semi-instructed interview was used to determine students’
thoughts and feelings about learning English vocabulary utilizing digital and social networks
on mobile devices. Students can be given more time and treatment which can change or improve

their attitudes towards the challenging and tiring matter of learning vocabulary.

1.6. Assumptions
It was assumed that the questions of the pre and post-test of this study had been answered

by the participants accurately and in a sincere manner.



CHAPTER 2
2. REVIEW OF THE LITERATURE

2.1. Introduction

This chapter of the study provides general and background information about learning
and teaching English vocabulary with mobile devices, digital and social platforms. It also
provides previous studies in the field related to vocabulary teaching with mobile devices in

Turkiye and abroad.

2.2. Learning Strategies

Learning strategies are specific learning actions that can improve learning efficiency,
and make learning easier and more enjoyable (Liang & Ye, 2018). However, people use various
strategies when learning a language; some of these strategies are ineffective while others
provide the greatest benefit. This antinomy requires systematic research and the word "language
strategies™ refers to various concepts, as scholars describe. The idea of effective learners is
central to most research on learning strategies. For example, Wenden (1987a, pp. 7-8) states,
"Learning strategies are the various operations that learners use to make sense of their learning".
Also, Brown (1980) defined learning strategies as processes that can directly contribute to
learning. O'Malley and Chamot (1990, p. 43) extended the preceding concepts to provide a
more refined definition. They described learning strategies as the procedures and technologies
that second language learners employ to retain and organize second language samples. Using
strategies is one approach for students to become more actively involved in regulating their
own learning. Strategies are the ideas and actions that students employ to help them acquire,
absorb, and retain knowledge. Ghani (2003) adds a new dimension to the description of learning
strategies, identifying them as facilitators in a successful learning process. She defined learning
strategies as processes used by learners to maximize the success of their own language
development efforts. The actions students take to improve their language learning are known
as learning strategies (Chen & Wan-Mei., 1998). Students contribute not only to language
learning but also to other topics such as science and math. In other words, when students begin
to learn anything, they can respond to the specific learning circumstance and control the process
of learning appropriately. That is to say, learners employ learning strategies to learn more

effectively.



According to Ellis (1994, p. 558), research into learning techniques has great promise
for language instruction as well as understanding individual variances in the acquisition of
second languages. However, likely, it is still in its early stages. For this reason, therefore, talks
on learning strategies generally end with the issues that have risen and must be resolved before

progress can be made.

Language learning strategies (LLS) play a critical role in learning. Language learning
tactics are important in the learning process. "Learning strategies” is a phrase that has lately
gained popularity in language studies. It encompasses "techniques” and “tactics"; that

essentially refer to the procedure that the learner uses when practicing language tasks.

2.3. Language Learning Strategies

As language learning becomes more important global, the importance of language
learning methodologies is growing gradually. Students learn something related to the language
in diverse ways by using various strategies. Moreover, they use various strategies for language
learning to stimulate while increasing the levels of their proficiency. Many academics have
given different definitions of LLS, concentrating on the types of tactics that students employ

and how they handle the information they are given.

Strategies for learning languages can be defined from the perspective of language
learning behaviors, such as acquiring and controlling the meaning of a second or foreign
language, cognitive theory, which includes the student's strategic knowledge of language
acquisition, and the affective view, which includes learners' motivation, attitude, etc., claims
Wenden (1987a). According to Rigeney (1978), language learning strategies are the frequently
deliberate actions or behaviors that language learners employ to improve the acquisition,
storing, recall, and application of new techniques. Following the definitions, many scholars put
forward various classifications of LLS to highlight better the issue of learning a second or
foreign language. Despite this, the majority of their attempts to categorize language learning
methodologies largely mirror one another's classifications without making any significant

adjustments.

Language acquisition strategies are classified into three primary divisions by O'Malley
(1985) as Metacognitive strategies, Cognitive strategies, and Socioaffective strategies. The term
"metacognitive strategies"” refers to executive function methods, which include preparation for

learning, contemplating the learning process while it is happening, keeping an eye on one's own



product or comprehension, and assessing learning once an activity is over. Cognitive methods
entail more direct modification of the learning material itself and are more specialized to certain
learning tasks. Among the most crucial cognitive methods are repetition, resourcing,
translating, grouping, taking notes, deduction, recombination, imaging, auditory representation,
keyword, contextualization, elaboration, transfer, and inference. One way to describe socio-
affective techniques is as a connection between social mediating behavior and interpersonal
transactions. The two primary socio-affective techniques are clarifying questioning and

cooperation.

The differentiation between strategies that contribute directly to learning and those that
contribute indirectly to learning is made by the pioneer in the field of strategies, Rubin (1987).
Three different learner methods are employed, which either directly or indirectly support

language acquisition, according to Rubin.

e Learning Strategies that have two main types such as cognitive learning
strategies and metacognitive learning strategies directly enhance the language
system of the learner.

e Communication Strategies are employed when a speaker encounters a
misunderstanding with another speaker or finds themselves in a situation where
their communication ends up beyond their means.

e Social Strategies refer to learning activities that give students chances to practice

and be exposed to their information.

According to Oxford (1990:9), the goal of language learning techniques is to enhance
communicative competence. Oxford splits language acquisition strategies into six groups, each
of which is further divided into two primary classes: indirect and direct. Metacognitive methods
assist students in controlling their learning according to Oxford's system. While social
techniques promote greater contact with the target language, affective strategies address the
learner's emotional needs, such as confidence. Learners employ cognitive strategies, memory
strategies, and compensating methods to bridge knowledge gaps and facilitate communication.

Cognitive strategies are mental techniques used to make sense of what they are learning.

Even though much research has attempted to categorize learning methods, O'Malley and
Chamot's (1990) and Oxford's (1990) typologies remain the most widely used in the field of
general LLS. The following illustrates Oxford's taxonomy of language learning techniques:
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Figure 2.1. Oxford’s taxonomy of language learning strategies

2.3.1. Direct strategies

Language learning strategies that directly involve the target language are called direct
strategies. All direct strategies require mental processing of the language (Oxford, 1990).
Vocabulary learning and teaching occupies a crucial place for learning a foreign language.
Direct strategies, besides the others, help learners in many ways enrich the collection of words
the learners have. All direct strategies require mental processing of the language but the three
groups of direct strategies-memory, cognitive, and compensation- do this processing differently
and for different purposes (Chen & Wan-Mei., 1998). Among this group, memory strategy
stresses the importance of storage and the ability to recall the required vocabulary and language
items when perceiving or producing the language itself. Students must acquire and commit to
memory a vast amount of language even though most of them fail to achieve it. To overcome
this failure and learn vocabulary, some memory strategies like using visual aids which are easier
to store in the memory linked with the verbal, especially for visual learners. Grouping the
vocabulary, keywords, association, coding, and using imagery are some of the other memory
strategies learners use frequently for building vocabulary proficiency.

2.3.1.1. Creating mental linkages
Oxford (1990) identifies four categories into which memory methods fall.
Building connections in the mind is the first tactic. Three types of techniques exist for

establishing mental linkages: grouping, associating/elaborating, and contextualizing new
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words. Sorting or reclassifying what is heard into relevant groupings is the process of grouping.
One method that can help students correlate textual material with previously learned concepts
is associating and elaborating. The next strategy is to insert recently heard terms or expressions

into relevant contexts by placing them within a context.

2.3.1.2. Applying images and sounds

Using music and visuals is the second strategy. It is a dynamic, direct language learning
method that makes use of auditory and visual cues to improve language learning. This method
acknowledges the value of using a variety of senses during the learning process because sounds
and pictures can help with vocabulary, syntax, pronunciation, and general language
comprehension. Learners can strengthen associations, increase retention, and gain a deeper

knowledge of the target language by combining visual and auditory signals.

Images help with memory retention and provide visual context, making them effective
tools for language learning. By associating meaning with pictures or illustrations, learners can
more easily memorize and recall language when visuals are paired with words or phrases.
Images that depict real-world events or ideas provide language use context, which improves
understanding and memory. Making flashcards with matching words on one side and visuals
on the other helps help students acquire vocabulary. In particular, sounds are essential for
developing rhythm, listening comprehension, and pronunciation in language learning. By
exposing students to real audio content—Ilike songs, podcasts, or radio shows—they can
enhance their listening comprehension skills and become more accustomed to using language
in everyday situations. Pronunciation and speaking fluency can be enhanced by learners
mimicking speech and intonation rhythms heard in audio recordings or interactions with native
speakers. A multimodal learning experience is offered by watching films or videos with
subtitles in the target language, which combines aural and visual clues to improve

comprehension.

2.3.1.3. Reviewing well

According to Oxford's taxonomy of direct language acquisition procedures, "reviewing
well" is an essential memory technique. In order to enhance retention and make retrieval easier
when necessary, it entails the methodical and regular reinforcement of recently learned
language content. The objective is for learners to be able to recall and apply language elements
efficiently over time by making the shift from short-term to long-term memory.
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2.3.1.4. Employing actions

Employing action is a direct approach to language learning that emphasizes employing
gestures and physical movement to improve language acquisition. Through Kkinesthetic
engagement, this technique supports memory and recall by leveraging the connection between
the brain and body. Multiple senses help learners form stronger associations, which improves
the effectiveness and engagement of language learning.

Learners use cognitive strategies to make sense of everything found in a language
system. They always ask the same question “Why is it s0?” and seek an answer to conclude in
an organized way. By taking notes, repeating, practicing, summarizing, and analyzing the
language itself, they struggle to understand the logic beyond the organization and patterns of
the language. Cognitive strategies according to Oxford’s taxonomy of LLS have been presented

below.

2.3.1.5. Practicing

Repetitive exercises are used in this essential direct language learning technique to
enhance language proficiency. This approach includes a variety of exercises that support
students in strengthening their foundational knowledge, developing their fluency, and
developing self-assurance when speaking the target language. Language practice is essential to
language learning because it enables students to acquire vocabulary, grammar, pronunciation,

and additional essential elements through consistent, concentrated effort.

2.3.1.6. Receiving and sending messages strategies

One of the main components of direct language learning methodologies is "receiving
and sending messages,"” which concentrates on the fundamental abilities of comprehending and
communicating in the target language. It includes both productive (speaking and writing) and
receptive (listening and reading) skills. Since it incorporates authentic conversation, this
method is essential to language acquisition since it enables students to actively use and

comprehend the target language in relevant circumstances.

2.3.1.7. Analyzing and reasoning

This method of direct language learning focuses on using logical analysis and critical
thinking to comprehend a language's fundamental structures, rules, and patterns. This tactic
entails decomposing intricate material into digestible chunks, figuring out how language

aspects relate to one another, and using reasoning to solve issues or provide predictions. This
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is a crucial method for students who wish to gain a deeper comprehension of the grammar,

syntax, and semantics of the language.

2.3.1.8. Creating structure for input and output

The purpose of this technique is to provide a framework for students to manage the
process of acquiring a language while also successfully organizing and comprehending
information. Establishing a framework can help learners improve their comprehension, recall,
and efficacy in using the target language.

Languages are live that’s why it is nearly impossible for anyone to claim that s/he fully
learns a language even for a native speaker and completes the whole language learning process.
Compensation strategies just appear at that point and gain meaning. Learners use them to
compensate for their inadequate knowledge of grammar and vocabulary (Chen & Wan-Mei.,
1998). Despite the limited knowledge, learners can make guesses for unknown expressions
come upon while reading and listening and can speak or write thanks to compensation
strategies. Using mimics, gestures, synonyms, and linguistic clues, switching to the mother
tongue, and getting help allow learners to continue using the language and convey the

communication.

2.3.1.9. Guessing intelligently

According to Oxford (1990), it is a direct approach to language learning that entails
making educated guesses when coming across unknown words, phrases, or linguistic structures
based on contextual cues, prior knowledge, and logical reasoning. When a language learner
needs to comprehend or communicate a message but has gaps in their knowledge of vocabulary
or grammar expertise, this tactic comes in handy. It facilitates language competency through
adaptive learning by assisting students in maintaining the flow of communication without

becoming stuck.

2.3.1.10. Overcoming limitations in speaking and writing

In the taxonomy of Oxford, it is a direct language learning technique that aims to support
students in communicating successfully even in the face of obstacles with their vocabulary,
grammar, pronunciation, or general fluency. This tactic focuses on preserving the flow of
communication even in situations when knowledge gaps could otherwise make speaking or
writing difficult. Through innovative and flexible methods, students can carry on having
meaningful conversations and progressively improve their skills over time. This tactic is

intended to assist students in overcoming communication obstacles. Through the use of a range
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of adaptive strategies, students can continue to communicate effectively, gain self-assurance,

and improve their language skills over time.

2.3.2. Indirect strategies

Metacognitive, affective, and social strategies are regarded as indirect methods that help
learners’ language acquisition processes without directly taking place in learning. All these
strategies are called “indirect” as they support and manage language learning without (in many
instances) directly involving the target language (Oxford, 1990). These strategies are described

briefly below.

Executive function is referred to as "metacognitive strategies," which include preparing
for learning, considering the process of learning as it happens, keeping an eye on one's
production or comprehension, and assessing learning once an activity is over (Hardan, 2013).
Learners need to use metacognitive strategies like centering learning, arranging, and planning
learning, and evaluating learning to help learners focus on the tasks and activities and these
strategies should be taught to learners. In this way, they can check their own language

performance

2.3.2.1. Centering your learning

The act of centering your learning involves directing your focus and exertion in a
manner that optimizes your capacity to learn new information or abilities. Within the framework
of Oxford's language learning techniques, centering is an essential component of the larger class
of metacognitive strategies, which aim to empower students to take charge of their own
education. Making the most of the time learners spend studying requires that learners center
their learning. They can increase retention and speed up their learning by concentrating on the
language's most important components and avoiding distractions. Furthermore, putting your
learning front and center promotes a proactive strategy for studying in which you are in charge
of focusing and staying focused. When they see that their language abilities are growing as a

result of their focused efforts, this method may boost their confidence and sense of satisfaction.

2.3.2.2. Arranging and planning your learning

Planning and arranging your learning include setting up your workspace, materials, and
timetable in a way that facilitates efficient language learning. It is a fundamental component of
metacognitive methods, enabling students to define precise objectives, implement an organized

learning process, and create a focused and productive environment. Moreover, organizing and
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arranging your education is about assuming responsibility for the procedure. It gives you the
ability to design an organized yet adaptable strategy that fits your goals, schedule, and preferred
method of learning. You may create a more effective and pleasurable language learning

experience by doing this.

2.3.2.3. Evaluating your learning

An essential component of learning a language is evaluating your progress, identifying
areas for growth, and modifying your learning tactics as necessary. This idea, which is
frequently linked to metacognitive techniques, entails evaluating the efficacy of your study
techniques and reflecting on your educational path. Learning evaluation is a continuous process.
You can develop a dynamic and successful approach to language acquisition by routinely
evaluating your progress and making necessary adjustments to your tactics. Additionally, this
technique gives you a sense of control over your language learning process, enabling you to

decide how to best accomplish your language learning objectives.

Affective strategies include emotion, motivation, attitude, self-esteem, anxiety, taking
risks, and so on. It is hard to define them as broader than has been thought. Successful learners
are believed to know how to use these strategies and apply them to their language learning
process. Thanks to affective strategies, learners improve positive feelings and attitudes, making
the learning process enjoyable and sustainable.

2.3.2.4. Lowering your anxiety

In terms of language learning techniques, lowering your anxiety is essential to setting
up a favorable atmosphere for learning new abilities. Anxiety can make learning more difficult
by impairing learners’ concentration, memory, and communication skills. Likewise, a good
language learning environment revolves around reducing anxiety. Learners may lower tension,
boost confidence, and create an atmosphere where learning is less scary and more pleasurable

by putting these ideas into practice.

2.3.2.5. Encouraging yourself

One of the most important components of successful learning, especially when learning
a new language, is encouraging oneself. It might be difficult to learn a language, therefore it's
important to have a positive outlook to stay motivated and on course. Maintaining learners’
drive and cultivating a positive outlook are key components of self-encouraging. Learners may

design a long-lasting and rewarding language learning experience by acknowledging and
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appreciating their accomplishments, keeping an optimistic mindset, and emphasizing the fun
parts of learning.

2.3.2.6. Taking your emotional temperature

Assessing and comprehending the emotions, particularly as they pertain to learning,
stress, and personal development, is the process of taking your emotional temperature. This
kind of self-examination can be helpful when learning a language because irritation, anxiety,
and other feelings might hinder learners’ progress. They may establish a conducive atmosphere
for language acquisition by routinely checking in with themselves and taking care of their
emotional needs. This practice enhances the general well-being of the learners in addition to
helping them get better learning results.

Language is used for communication that occurs between and among people (Chen &
Wan-Mei., 1998). In particular, social techniques stress the value of social interaction,
cooperation, and communication in language learning and they have to be employed in a
convenient manner during communication. Asking questions is the basic way of social
interaction. Besides, cooperating with others and empathizing with others are essential parts of

social strategies for a better understanding of a language.

2.3.2.7. Asking questions

With this approach, students actively seek out explanations or information from
classmates, teachers, or native speakers to make sure they are comprehending or pronouncing
words correctly. It aids students in strengthening their language abilities and completing
information gaps. A strong interpersonal and professional ability that can be used in a variety
of settings, including meetings and personal interactions as well as learning environments and
problem-solving situations, is asking questions. It generates meaningful interactions,
understanding, and collaboration. Learners can improve as a listener and as an effective

communicator by developing their questioning skills.

2.3.2.8. Cooperating with others

Collaborating with others is typically advantageous for language learners. Cooperation
may occur in the shape of companion exercises, cooperative projects, or group studies where
students practice and advance their language abilities. Peer-to-peer learning is enabled, and a

helpful learning environment is fostered by this strategy. In cooperation, people or groups share

15



resources, lend support to one another, and work toward a common objective. It necessitates

open communication, cooperation attitude, and a readiness to work together.

Cooperation can take place amongst individuals with diverse experiences, perspectives,
and skill sets in a variety of settings, ranging from individual projects to large-scale
organizational endeavors. It strengthens bonds between people, encourages innovation and
creativity, and produces better results. Through the development of a collaborative attitude and

the application of efficient tactics, both people and groups can attain exceptional outcomes.

2.3.2.9. Empathizing with others

Emotional intelligence and empathy are beneficial when learning a language. In order
to comprehend the thoughts and feelings of people more fully, this technique teaches students
to pay attention to non-verbal clues, tone of voice, and other subtle signs. Communication that
is more purposeful and productive can result from this insight. Understanding and sharing
another person's emotions, thoughts, and experiences is a necessary part of developing empathy.
It is essential for developing meaningful connections, emotional intelligence, and successful

communication.

Developing empathy for other people promotes teamwork and makes society more
humane. By cultivating empathy via perspective-taking, active listening, and compassion,
learners may forge closer bonds with people around us and foster an atmosphere that is more

welcoming and understanding.

2.4. Vocabulary Learning Strategies

Vocabulary learning strategies (VLS) are a specific dimension within the broad category
of strategies used for language learning (Alcaraz, 2022). A crucial aspect of learning a language
is developing one's vocabulary, which is also necessary for mastering a second language (L2).
Following an era where grammar was thought to be the primary component of language
acquisition, numerous scholars and educators have recently acknowledged the crucial role that
vocabulary plays in the process of learning a second language. Students that utilize VLS can
manage their vocabulary acquisition on their own and successful language learners are able to
employ VLS in order to overcome the problems caused by a lack of vocabulary. By employing
effective VLS, learners can enhance their language proficiency and improve their overall
communication skills (Vi et al., 2021). Nevertheless, the biggest challenge students face when

learning a language is a lack of vocabulary because, without it, their thoughts and emotions
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cannot be expressed, which keeps them from developing into skilled language users and
communicators (Mirioglu, 2020). Because of this, every learning process necessitates the
adaptation of a method or strategy to accomplish the learning objective. "What" to use and
"how" to use it for learning are two crucial aspects of the learning process (Hardan, 2013). In
terms of vocabulary learning, “what” here means the particular vocabulary in accordance with
various contexts, and “how” means the strategies learners use while learning the new
vocabulary. Schmitt (2000) asserts that many learners do appear to use strategies for their
vocabulary learning, in contrast to language tasks that require multiple linguistic skills. This
could be because vocabulary learning is "relatively discrete” in comparison to "more integrated"
language activities, which makes it easier to use strategies effectively.

Direct and indirect language learning strategies serve the purposes of learning new
vocabulary and structures of a language. In addition to these strategies, the more enjoyable and
effective opportunities the Mobile Devices provide for learners such as word quizzes, games,
and interactive exercises are increasingly being used nowadays. It's evident that vocabulary is
becoming more and more important every day. It was believed a few years ago that
phonological structure and grammar rules were more important than vocabulary. This is
somewhat true, but without a large enough vocabulary, students are unable to express their
opinions in an appropriate manner (Manzoor et al., 2017). It must be strongly stressed that

researching vocabulary acquisition techniques is vital for mastering a foreign language.

Over the past few decades, various scholars have established and surveyed learning and
vocabulary learning methodologies. According to Rubin (1987, p. 29), learning methods are
defined as "the process by which information is gathered, stored, retrieved, and used.” Rather
than emphasizing interpersonal contact, Schmitt (1997) defined "use™ as vocabulary practice.
Consequently, he stated that "vocabulary learning strategies could be any which affect this
practice rather than broadly defined process™ (Schmitt, 1997, p. 203). Various taxonomies for
VLS have been proposed in the literature thus far (Gu & Johnson, 1996; Nation, 2001; Schmitt,
1997). Metacognitive regulation and cognitive methods, which had six subcategories—
guessing, lexicon, note-taking, rehearsal, encoding, and activation techniques—formed the two
basic components of the taxonomy developed by Gu and Johnson (1996). By isolating the
components of understanding vocabulary from the sources of vocabulary knowledge and
learning processes, Nation (2001) created a general taxonomy of vocabulary learning

methodologies. In this taxonomy, three broad categories were used to organize vocabulary
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acquisition strategies: procedures, sources, and planning. Among these classifications,

Schmitt’s classification can be demonstrated as follows;

Vocabulary Learning Strategies

U 2

Discovery Strategies Consolidation Strategies
Determination Social
Strategies Strategies
Social Memory
Strategies Strategies
Cognitive
Strategies

Metacognitive
Strategies

Figure 2.2. Schmitt’s taxonomy of vocabulary learning strategies (1997, pp. 205-210)

Renowned applied linguistics scholar Schmitt (1997) created a taxonomy of vocabulary
acquisition strategies that describes many methods for picking up and remembering language.
The five main groups that Schmitt's taxonomy divides vocabulary acquisition methodologies

are given below in detail.

2.4.1. Discovery strategies

Within the area of vocabulary acquisition techniques, discovery strategies concentrate
on the process of discovering and comprehending new words via social interaction, context,
and investigation. Learners who prefer a more natural and unstructured approach to learning

will find these tactics especially helpful.

2.4.1.1. Determination strategies
A subgroup of vocabulary acquisition strategies known as determination strategies is
geared toward assisting students in autonomously determining or deducing the meaning of new

terms. Learners who are learning a language independently or who wish to improve their ability
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to deduce word meanings without heavily depending on others will find these tactics especially
helpful. These are the main ideas behind determination techniques and explore how to use them

successfully when learning a language.
Employing Contextual Hints

By utilizing their knowledge of grammar and syntax, comprehending situations, and
observing the words around them, students can infer meanings from the context in which a

word appears.
Making Use of Reference Materials

Using outside resources, such as dictionary databases, thesauruses, and internet sites, to
gather information about new language is another crucial discovery tactic.

2.4.1.2. Social strategies

According to Schmitt (1997), a group of vocabulary acquisition methods known as
"social strategies" place a strong emphasis on social contact as a means of enhancing language
proficiency. These techniques can be especially helpful for students who like working in groups
and who would rather do practical work than academic assignments. Because social techniques
entail feedback, communication, and cross-cultural interchange, they promote a dynamic and

engaging approach to learning.
Exchanging Language

In order to practice each other's languages, language exchange pairs language learners
with native speakers. This tactic facilitates learning and teaching in both directions by offering

a two-way exchange; practice of conversation and cultural transfer.
Study and Learning Groups in Collective

Through cooperative learning and peer learning, joining a learning community or

starting a study group can promote social learning.
Looking for Recommendations and Adjustments

By asking questions and demanding adjustments, social methods help people improve
their language skills by getting feedback from others.
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Making Use of Online Communities and Social Media

As social media and online platforms continue to flourish, students can now connect

with people around the world to improve their language study.

2.4.2 Consolidation strategies

Consolidation tactics are methods for learning vocabulary that are intended to fortify
and stabilize the prior knowledge you have already gained. In other words, words are
remembered through consolidation strategies once they have been exposed. Four subcategories,
including social, memory, cognitive, and metacognitive methods, are separated within this
category. By transferring vocabulary from temporary to long-term memory, these techniques
help you remember and apply new words in a variety of situations. In order to guarantee that
vocabulary is deeply ingrained in your linguistic repertoire, consolidation techniques frequently

include reinforcement, repetition, and different practices.
Intermittent Repetition

Based on the notion that intermittent repetition enhances long-term memory,
intermittent repetition entails reviewing language at intervals that get longer over time with the

help of flashcards and review schedules.
Active Recall

Instead of passively studying material through tests and quizzes, active recall is

recovering it from memory.
Application and Contextualization

Contextualization is the process of forming new sentences within larger contexts and

applying terminology in a variety of settings to reinforce its meaning and usefulness.
Connection and lllustration

Consolidating learning via word maps and mind maps involves drawing connections

between new language and well-known ideas.

Regular Exercise and Exposure
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Consolidation requires constant exposure to terminology and regular practice. Reading,
listening, and interacting with language can help achieve this.

Reflective Learning

By evaluating and analyzing your learning progress, reflective learning enables you to

modify and enhance your learning techniques.

To conclude, incorporating VLS is essential for students to help them take charge of
their own learning when all these elements are taken into account (Kirmizi & Topcu, 2014).
Vocabulary and VLS are indispensable for both learners and teachers of the English language
to tackle with the challenges of learning. Overall, the significance of vocabulary learning
strategies cannot be regarded as too little.

2.5. Definition of Vocabulary

Vocabulary is an irreplaceable part of the conversation, and it is an inseparable part of
any language learning period. Also, vocabulary knowledge is indispensable for communication
and reading comprehension (Akyol, 2013). It is impossible to communicate and convey

meaning in any field of reading, writing, listening, or speaking without vocabulary.

English vocabulary refers to the collection of words and phrases that are used in the
English language (Rizo-Rodriguez, 2004). For communication and acquisition of language,
vocabulary is a fundamental side. It provides building blocks for reflecting ideas, thoughts,
emotions and exchanging information among people. All the words and phrases which are used
in the English language for expression and communication generate English vocabulary which

Is a milestone of language proficiency and communication competence.

2.6. The Significance of Vocabulary Acquisition

Without grammar very little can be conveyed, without vocabulary, nothing can be
conveyed (Wilkins, 1972). It is easily understood that vocabulary plays a crucial role in
language learning as it forms the basis for communication. The state of being copious which
means a rich vocabulary capacitates learners to express their feelings, ideas, and thoughts more
effectively. It decreases the risk of misunderstandings and makes it possible for exact
communication. Besides, a strong vocabulary knowledge is essential for academic success. As
we all know learners have to face and handle many standardized tests and improve their reading

and writing proficiency if they want academic achievement.
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English has long been recognized as the lingua franca of business and communication
worldwide (Bohara, 2018). English vocabulary is an inseparable part of the issues of business
and communication. A robust vocabulary is a must worldwide to work across borders with
effective communication. Otherwise, people have difficulty in expressing themselves which

results in failures in many aspects of life.

Acquiring knowledge of vocabulary in a foreign language is a challenging endeavor, as
each word possesses its structure, connotation, and application, all of which might provide
challenges (Tosuncuoglu, 2005). However, investing time and effort to expand one’s
vocabulary reveals invaluable outcomes for personal development and critical and creative
thinking. It can be said that vocabulary is an important element in conveying meaning in any
communication process. However, in the past, especially in traditional methods, vocabulary
was the ignored part of the language so communication — both verbal and written- might have
been interrupted (Koksal, 2020). This lack of concern towards vocabulary teaching causes
many problems in communication and large deficits during the whole language learning process

of the learners.

In conclusion, vocabulary knowledge is indispensable for communication and reading
comprehension (Akyol, 2013). Also, vocabulary is an irreplaceable part of the conversation,

and it is an inseparable part of any language learning period.

2.7. The Reasons of Vocabulary Learning Difficulties

Vocabulary learning difficulty can be measured by the amount of effort to learn a word.
Some of the learners can acquire, memorize, and use the target vocabulary easily for
communication while others experience troubles even in reading and comprehension. These
difficulties can derive from several factors. Learners’ manner and learners’ encouragement to
learn vocabulary in the target word can be outcomes of vocabulary learning difficulties (Akyol,
2013). The lack of effective vocabulary instruction, limited exposure to target vocabulary,
stress, and the lack of motivation can be considered as some other causes of learning difficulties.
Moreover, learners have assorted reasons that cause problematic situations because many
learners may not be confident and sure where and how to start learning vocabulary.
Furthermore, learning new vocabulary in a second language is a continuing process rather than
a single event. Beginning-level students often believe that vocabulary learning is all that is
involved in second language acquisition and may focus their efforts and strategies on this single

component.
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Limited vocabulary in a second language hinders effective communication, hence
acquiring and maintaining a large vocabulary is thought to be one of the most important aspects
of language learning. However, there are some other factors that prevent language learners
from better vocabulary acquisition and retention (Surmanov & Azimova, 2020). Among these
factors that impede successful communication, pronunciation mistakes are the most common.
Students have difficulty in comprehending the rules of pronunciation and naturally avoid
learning and using the target vocabulary. Using the appropriate words based on the different
contexts is another cause making the vocabulary learning process challenging for learners. They
mostly confuse and cannot decide which words to say in that particular situation as the same
word possibly has different meanings. Phrasal verbs and idiomatic expressions consist of the
other causes of vocabulary learning difficulties. Therefore, it can be easily said that learners are
not able to understand the meanings of these expressions in any context if they do not have

proficiency.

Learning vocabulary is an essential requirement for mastering the other four skills—
speaking, writing, listening, and reading. People cannot properly communicate or express their
feelings in written or verbal form without a suitable vocabulary (Alramly et al., 2021). Spelling
of the words, length, and complexity have been the other main causes that prevent learners from
expressing their ideas with receptive or productive skills in a way. It is important to address
these preventing factors to create a rich language environment and effectively back up the
learners who struggle with vocabulary learning. Mobile devices with digital and social
platforms can be a suitable alternative to overcome these troubles by enhancing a positive and
supportive atmosphere while contributing to a successful vocabulary acquisition.

Rohmatillah (2017) attempted to identify the types and contributing variables of pupils'
language learning challenges. The participants in the vocabulary class during the first semester
of the English Education Department at IAIN served as the study's subjects. This research used
a qualitative design and incorporated case study elements. The researcher employed
questionnaires and interviews to collect the data. The results demonstrated that the children
continued to have issues or challenges when learning language. Students encountered a variety
of challenges when acquiring language. The students encountered three main types of
challenges: (1) nearly all of them had trouble pronouncing the words correctly; (2) they had
trouble writing and spelling; and (3) one of the reasons they had trouble learning vocabulary

was the many grammatical forms of words, or inflections. Furthermore, (4) the students had
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trouble selecting the right meaning for the terms, and (5) they were still unsure about how to
apply the word in the given context. In the final, (6) class, the pupils continued to be perplexed
by idiomatic terms and expressions. A number of factors contributed to students' struggles with
vocabulary learning: (1) the written and spoken forms of English differ; (2) the sheer volume
of words students must learn; (3) the scarcity of reliable sources of word information; and (4)
the complicated nature of word knowledge. A word's dictionary definition is only one aspect of
its meaning; other factors include: (5) reasons why a student might not understand a word's
grammar; and (6) the fact that a student pronounces a word incorrectly due to a sound difference

between the student's native tongue and English.

To sum up, vocabulary learning difficulties can result from a combination of numerous
factors. Teachers and educators have to pay attention to the root causes and address these factors

with the help of innovative techniques in the field of vocabulary teaching.

2.8. Teaching Vocabulary in Traditional Settings

Many teachers assign students to look up words in dictionaries, write definitions and
translations, repeat words, and use words in sentences as part of their traditional vocabulary
instruction for vocabulary. To assist learners in learning new terms, teachers frequently employ
word lists, vocabulary books, explanations, discussions, memorization, and quizzes (Bromley,
2007). Moreover, traditional vocabulary reviews have included fill-in-the-blank worksheets,
flashcards, or matching exercises. It is a fact that in language classrooms, traditional techniques
for teaching and mastering vocabulary have been standard for a long period of time. While they
have been shown to be successful in many educational settings, traditional vocabulary learning
techniques can have distinct drawbacks. Traditional methods in traditional settings such as
flashcards or repetitious drills, frequently depend on memorization and can result in superficial
learning. In order to demonstrate deeper comprehension, students may recall terms for an exam
but quickly forget them thereafter. This kind of settings lacks context and when students learn
vocabulary in isolation, without being exposed to meaningful settings, it can be challenging for
them to comprehend appropriate word usage in everyday scenarios. Words without context can
appear abstract and be more difficult to recall. Moreover, traditional settings which mostly rely
on worksheets, definitions, and repetitious exercises as passive learning activities, can be less

interesting. Students may become bored and lose motivation as a result of this.

Recent research reveals that they are not the most effective ways for pupils to

comprehend words at a deep level. Teachers and students are heavily encouraged to use
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technology in the classroom in today's technologically savvy culture, even though some of these
reviews are still helpful (Nahmod, 2017). Teachers and learners can enrich and improve their
vocabulary learning process by integrating interactive and more meaningful digital and social
materials. This shift from traditional vocabulary instruction to technological way clearly
provides real-world applications and authentic contexts. In this way, learners of vocabulary
manage to connect new words to the real world and have a deeper understanding of the meaning

and usage.

In their study, Ebadi and his friends (2023) researched whether studying on movies,
playing video games, and listening to music outside of the classroom as mobile-based
extramural English (EE) activities significantly increase the interest of pupils in English as a
foreign language (EFL). The purpose of this mixed-method study was to examine how EE
activities contribute to intermediate EFL learners' vocabulary growth. A total of 60 learners
from two language institutions participated in the study, thirty of whom were male and the
remaining thirty female. There was a pre-test, a post-test, and a delayed post-test. As part of the
EE activities, the experimental group received digital vocabulary training four days a week for
two months via WhatsApp. On the other hand, the control group was taught the identical
textbook vocabulary in the classroom utilizing the traditional method that is usually used in
EFL circumstances. To find out what the participants thought about their choice for EE-based
activities, a semi-structured interview was done. The pupils' acquisition of vocabulary was
considerably impacted by EE-based activities. Themes from the qualitative phase revealed that
participants favored EE-based activities because they can lead to better conversation, more
vocabulary acquisition, reduced mental strain, and better grammar and pronunciation. The
participants also showed a preference for a variety of mobile-based EE activities, such as
watching movies, playing games, listening to music, viewing cartoons, and concentrating on
the movie subtitles, which helped them expand their vocabulary. According to the findings,
language teachers should use more virtual and online-based EE exercises to enhance
conventional methods of teaching vocabulary.

Teachers also tends to change their way of teaching vocabulary as well as students.
Sharma and Joshi (2024) conducted a study with 100 language teachers. In addition to
comparing conventional and contemporary approaches to teaching English, the study looks at
how common these approaches are among educators of the language and how often they are

used. The findings show that less experienced teachers support the bilingual, experiential,
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listening, and observation techniques, whereas more experienced teachers favor the social

learning approach.

Vocabulary teaching and learning in traditional settings with traditional instruction
which has been employed for years mostly focus on passive learning and ignore the
constructivist side of the learners. Learners just read and try to repeat the vocabulary like a
parrot. Meanwhile, traditional settings are away from triggering active engagement, reflection,
and comprehension which prevents learners from building new knowledge prior to the old one.
As a result of this fact, learners and teachers for vocabulary retention should use innovative and

technological instruments to create organic and dynamic settings.

2.9. Computer-Assisted Language Learning (CALL)

Computers were not employed for teaching until the 1960s despite being around since
the first part of the 20th century CALL began to take shape in the 1970s as a result of
advancements in research on the use of computers for language acquisition and for establishing
appropriate learning environments (Higgins, 1983). However, computers have been used in
educational settings for a few decades, and millions of dollars are spent on their purchase and
upkeep. Language schools have been using CALL applications for a long time. CALL is a
technique for teaching and learning languages that makes use of computers to help with
presentations, support students, assess resources, and foster interaction(Jafarian et al., 2012).
All over the world, CALL is accepted to challenge traditional teaching and learning processes
and benefit from cutting-edge technological opportunities to provide vast interactive education
settings that enhance one's speaking, writing, listening, and reading abilities. The notion that
advancement is unattainable without advanced technology and computers is considered to be
fatal.

It is a well-established fact that the advent of computers has revolutionized every part
of human existence, and language learning is no exception. As a result, a large number of
educational institutions worldwide have included computer-assisted language learning (CALL)
in their own educational programs and have been working hard to make use of and assess this
attempt's value to their instruction (Bulut & AbuSeileek, 2007). It has been observed that CALL
improves students' performance and attitude throughout the language process. Thus, Around
the world, CALL classes have been developed, and put into practice, and their efficacy in

comparison to conventional language teaching methods and approaches examined.
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The educational technology business has grown at an unparalleled rate in the last few
decades. Due to these important advancements, Computer Assisted Language Learning is now
an essential part of the English as a Foreign Language teaching style (Habbash, 2020).
Learning/teaching methods and strategies that effectively leverage the benefits of recent
technological advancements have proliferated. The contextualization of language learning
materials facilitates comprehension, practice, and fluency development for learners.

2.10. Mobile Assisted Language Learning (MALL)

Mobile-assisted language learning is the process of incorporating students' personal
electronic gadgets into their educational experience. It combines mobile devices such as
laptops, tablets, smartphones, and smartboards with pedagogical approaches and language
learning techniques allowing learners to engage in any type of activity anywhere and anytime.
According to Stockwell and Hubbard (2013), mobile-assisted language learning (MALL)
includes using mobile devices that have easy access, and portability (Stockwell & Hubbard,
2013). The evolution of mobile technology has led to the reasoning of mobile learning
technologies, which have significantly increased the dimension of time and space for learning
and are now a helpful addition to the conventional teaching mode. It causes radical shifts from
traditional to technological. Furthermore, the increasing ubiquity of mobile learning has the
potential to transform language instruction (Lim, 2021). Digital applications and social
platforms have been employed by teachers and learners as new material to create a more

interactive and collaborative learning setting.

In her study Gavarrete Martinez (2024), employed digital applications on a website
designed for vocabulary teaching. Among the many online learning tools available on the
webpage are Seesaw, Genially, Edpuzzle, Epic!, and Wordwall. These educational apps are
available to students on laptops, iPads, and cellphones, among other portable devices. These
applications allow students to practice their language proficiency using real-world resources.
This website assists teachers in locating resources according to students' proficiency in English
and in selecting suitable educational activities for individual vocabulary development. She
emphasized that language learners can advance their language skills to effectively communicate

in a variety of settings thanks to mobile devices with digital applications.

Mangena (2021) carried out a quantitative study to find out how English First Additional
Language (EFAL) students in grade 10 feel about using mobile devices to learn vocabulary in

the language. 251 students completed an online questionnaire about their experiences of
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acquiring English vocabulary with mobile devices. As a result of the study, participating EFAL
students in grade 10 showed a desire to incorporate mobile devices into their vocabulary
learning of English. This group of students thought that using mobile devices would help them
learn terminology related to English. This demonstrates that students thought using a mobile

device would improve their vocabulary learning in English.

Wardak (2020) used a case-study methodology to examine 20 EFL students aged
between 16-35 at a British institution to find out how to integrate digital tools into the
vocabulary learning process. A smartphone served as the main research instrument, and
smartphone applications served as the supplementary instruments. The efficiency of two
different types of smartphone applications—installed apps made especially for vocabulary
development and socializing apps mostly used for socializing—in terms of vocabulary
acquisition outside of the classroom was examined. Over the course of 10 weeks, the
participants were given 400 academic English language vocabulary questions in total. Pre-
testing before the start of the study and post-testing at the conclusion of the study provided
useful information about the terms that participants knew before and after the study. The study
supports the assertion that using smartphone applications for extra practice outside of the

classroom develops vocabulary knowledge necessary for academic work.

Chakir (2018) examined the usefulness of cell phones as teaching aids for EFL. It also
sought to investigate how instructors and students felt about using mobile phones and other
mobile-aided language learning (MALL) resources in English language instruction. A
combination of methods research strategy was used in order to achieve this. The study included
60 high school students from Morocco. The studies' findings demonstrated that EFL instructors
and students had favorable opinions about the application of MALL in an EFL setting like

Morocco.

Hebert Sundram (2017) studied the ways in which ESL students used their phones to
acquire vocabulary and how they perceived doing so. Thirty intermediate-level students from
Segi University in Kota Damansara’s Intensive English Program (IEP) participated in the study.
Participants in this study were Middle Eastern and Chinese pupils. For this study,
questionnaires, interviews, essays, and tests were used to gather data. The efficiency of a mobile
phone dictionary application for vocabulary acquisition and students' preferences for using their
phones to learn English as a second language were determined by analyzing test and

questionnaire data using the SPSS software. The results demonstrate how MT, in particular the
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use of mobile application dictionaries, aids ESL learners in expanding their vocabulary.
Additionally, they demonstrate that students favor utilizing their phones to acquire new

vocabulary.

Korkmaz (2010) examined whether mobile applications for assisted language learning
(MALL) are beneficial in enhancing ELT coursebooks. Additionally, find out what the students'
perspectives are regarding MALL supplementation. 100 students participated in the study that
had a 8 weeks of treatment. According to the study's findings, students' performance ratings
improved when MALL was included as a supplement to ELT coursebooks. Additionally, data
from the questionnaire indicated that students felt positively about this new application for

language learning.

Mobile technologies are enabling more sophisticated use, expanding capacity, and
drawing in new users quickly. This shapes cultural norms and creates new learning
environments (Pachler, N., Bachmair, B., & Cook, 2014). These technologies have been
incorporated into teaching and learning more gradually because educators need to know how
to use them to support different types of learning and to create useful strategies and resources
for MALL, a specialization of mobile learning (mLearning) (Kukulska-Hulme & Shield, 2008).
New users along with a positive attitude towards the language learning process by using mobile

devices can experience rich and beneficial exposure to authentic contexts.

2.11. Mobile Devices

Mobile-augmented language learning, or MALL, is a subset of mobile learning that
primarily employs mobile devices to offer lessons. These mobile devices could include PCs,
iPads, iPods, cell phones, and more (Viberg & Grénlund, 2012). Any form of portable mobile
device, such as a smartphone, tablet, pod, PDA, cell phone, or any other type of handheld
device, can be used to help with this procedure. In this context, laptops are generally not seen
as mobile devices, although they clearly are to some extent (Kukulska-Hulme & Shield, 2008).
Smart mobile devices, comprising smartphones, tablets, and wearables like electronic watches
and smart glasses, can be controlled by their users through touch, voice, and gestures. They also
enable learning through the devices' various features, like augmented reality, QR codes, and
location-sensitive capabilities (Fischer et al., 2018). As follows you read the numerous

advantages and various usages of mobile devices.
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2.11.1. Pros of learning with mobile devices

The main categories of mobile devices in terms of benefits are technological advantages,
information using mobile technologies, efficient communication, opportunities for the
educational process, personal development, and facilities at the economic and environmental
level (Mata & Dobrescu, 2022). Moreover, digital dictionaries, applications for languages, E-
books and articles, multimedia content and videos, language exchange with native speakers,
and some digital tools for writing, listening, and other skills have been more specific profits of

mobile devices.

In the current digital era, mobile devices enable teachers and learners to personalize both
their language environment and materials in accordance with their needs. This seems the most
effective side of these devices. Traditional instruction mostly ignores and does not fully
understand the personal needs and preferences of learners while mobile devices allow learners
to reorganize all the authentic materials concerning their time management, the place they live,
their motivation level, and even let learners produce their own content. From this aspect,
language instructors and learners logically actualize their full potential for language teaching

and learning by engaging in more relevant and effective learning experiences.

Song and Fox (2008) describe a relatively uncommon instance of learner-led mobile
devices language learning activities. They observed advanced English language learners using
mobile devices to promote and broaden their learning in self-directed ways, particularly to
increase their vocabulary. The researchers came up with the original concept, but the students
who agreed to participate were eager to dedicate a lot of their time to the project and follow
their own objectives. These were extremely driven students who were prepared to identify their
own language requirements and choose their own resources, instruments, and modes of
communication. According to the study, students were able to discuss word meanings with their

professors and other students outside of the classroom thanks to the mobile device.

Another study that shows the advantages of learning with mobile devices was conducted
by Oriogu et al., (2018). The study looks into how Afe Babalola University students use their
mobile devices to learn foreign languages. The study used the survey research method and was
directed by four research questions. A structured questionnaire was used as the data gathering
tool. The results indicate that respondents utilize iPads, iPhones, and Android phones to study

foreign languages. Because they use mobile devices, they are proficient in the languages of

30



Chinese, French, and English. The majority of respondents agree that mobile devices have a

significant influence on language acquisition.

The fact that software providers and language instructors no longer feel constrained in
their use of computers in the classroom to demonstrate grammar as the primary objective is one
of the most significant benefits of CALL's expansion. It's evident that the trend toward
computer-assisted communicative education is growing. The vocabulary program has begun to
integrate video, recordings of sound and playback, and graphics in addition to contextualization
(Higgins, 1983). To allow students to compare their recordings with a model, the majority of
pronunciation systems now include voice recording and playback. Even when the primary goal
of the exercise is not spoken practice, the majority of computer programs encourage some
debate among the learners in the group. The majority of mobile applications today also contain
games, which leverage the capabilities of the computer and rivalry to foster teamwork and
collaboration toward a common goal—the enjoyable element—to inspire language acquisition.
Besides, mobile devices provide interactive learning activities and assessment tools while

appealing to different learning styles.

2.11.2. Cons of learning with mobile devices

There are certain drawbacks to using computers as well as additional mobile devices in
language sessions, notwithstanding their significant contribution to language learning.
Regarding the challenges and drawbacks of MT, the following were noted: detrimental effects
on one's ability to grow personally; technological challenges; deteriorated information;
declining capacities for socialization and communication; detrimental effects on the educational
process; and negative consequences with regard to the economy, ecology, and ethics (Mata &
Dobrescu, 2022). Besides the fact that being addicted to mobile devices seems the biggest
disadvantage of using this kind of materials, health problems have been another main
disadvantage. Learners tend to continue using mobile devices even if any related language
learning process doesn’t take place. The excessive use and exaggerated exposure of mobile
devices cause eye and brain problems because of the radiation. Headache, stress, nervousness,
fatigue, and mental disorders are the additional health problems and disadvantages of learning

with mobile devices.

The fragmentation of learning, the need for concentration and meditation when
studying, the need for students to move around, the lack of skills and self-control in cognitive

activity, the small screen size and internet access issues, the fact that mobile devices have
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smaller screens than traditional PCs, and the fact that most websites are designed for high-
resolution screens may all be drawbacks to mobile learning (Rashevska, n.d.). Moreover, the
high cost of these devices and internet connection emerges with other disadvantages. Addiction
has been the most salient problem as it affects all the society physically and mentally regardless
of age or social background. People tend to develop fanaticism towards mobile devices
regarding them as a necessary part of their lives. This fanaticism leads to negative consequences
on both educational and interpersonal issues. The excessive usage of mobile devices hinders
communication among people and social interactions. Consequentially, identifying the

potential threats and taking necessary precautions to prevent addiction is a critical issue.

In his study, Adara (2020) intends to examine how MALL affects learners' motivation
and sense of autonomy. The respondents are split into both control and experimental groups in
order to get the results. The control class receives traditional learning sessions, whereas the
experimental class receives MALL-integrated English courses. Before and after therapy, a
series of questionnaires were administered. Furthermore, semi-structured interviews were
carried out to offer more profound understanding of the subject. The findings imply that MALL
appears to have a detrimental effect on students' motivation and sense of autonomy. However,
this does not imply that MALL is without value, as respondents advise using a mobile app to

look up the meaning of complex terms or unclear issues.

Metruk (2020) made an effort to provide a critical analysis of the literature on MALL
because more study and investigation are required in this field, particularly in regards to the
difficulties and obstacles language teachers encounter while using m-technologies. According
to the results of the study, the main issues surrounding the use of mobile devices in education

include distraction of the learner, cheating, and teacher perception and preparedness.

It's evident that not every mobile device can be utilized for mobile education.
Requirements for an "ideal mobile device for learning” have been crucial for the language
learning process. By minimizing addiction and other risks, teachers and learners should create
a healthy relationship with mobile devices and technology. A well-balanced approach to
technology consumption is a must to reach the highest profit. The current study also stresses
the transformation of wasted time on mobile devices with digital and social platforms into a full

vocabulary and language learning process.
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2.12. The Social Platforms for English VVocabulary Learning

In today’s digital age, there is an abundance of social platforms tailored to facilitate
vocabulary learning (Smith, 2020). Besides, many language and vocabulary-focused accounts
have been created by language teachers and offer a dynamic and interactive learning
environment where learners build up their language system and the collection of vocabulary at
their own pace. Moreover, globally, over a billion people are linked and interconnected to
generate, cooperate, and share their expertise and understanding and social media platforms
connect users with a larger community of students, teachers, and native speakers, making
vocabulary learning in English more dynamic and interesting. These platforms have the

potential to enable instantaneous communication, teamwork, and cross-cultural interaction.

Albiladi (2020) investigated the experiences of foreign language instructors using social
media for English instruction and learning. The methodology employed for the data collection
and analysis was qualitative research. In-depth interviews and a survey were used to gather data
with instructors of foreign languages. Thirty-five English teachers from various educational
levels, including public and foreign language institutes, participated in the study (15 for the
interview and 35 for the survey). Five distinct themes emerged from the data analysis about the
experiences of teachers use social media for English instruction and learning. The participants
taught English culture and supported their classroom lessons with social media. Additionally,
they thought of social media sites as instruments for differentiating instruction in the classroom
and evaluating language development and learning among students. Regarding advantages, the
respondents stated that social media improves teaching methods, fosters a sense of community

among students, and increases student motivation and involvement.

Sidding (2020) investigates the effects of social media in teaching of languages. The
results of his study stressed that by using social media sites like Facebook, WhatsApp, and
YouTube, teachers can assist students in gaining more proficiency in language acquisition and
usage. Through social media, students may put themselves in settings where they could
converse openly with people who speak the language more fluently than they do. Learners
might be able to strengthen their command of the language in this way. It is clear from his
research study that social media can be used to support language instruction. Additionally,
students might immerse themselves in the culture linked to the language they are trying to learn.
As a result, the students would gain a better understanding and enhance the educational process.
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In an experimental study, Alqunayeer (2016) examined the effects of Twitter instruction
on students' acquisition of English vocabulary in a Saudi institution. Two groups—the
experimental group and the control group—were formed from the student participants. For
eight weeks, the experimental group received instruction via the Twitter app, while the control
group received instruction via more conventional means. The author concluded that compared
to the group that received standard instruction, the experimental group showed a noticeably
greater level of vocabulary knowledge. The author also mentioned that in addition to

vocabulary, writing ability had increased.

In the age of technology and social media, traditional methods of teaching English
vocabulary have been supplemented by innovative strategies that incorporate platforms such as
YouTube and other social media sites (Rao, 2019). Quizlet, Instagram, and Twitter (Now “X”)
have collectively contributed vocabulary learning process. These platforms provide students
with a progressive and interactive learning setting, allowing them to practice with authentic
language materials and communicate with other English learners from around the world.
Furthermore, employing social media in vocabulary teaching allows students to reach a wide
range of resources, including interactive activities, polls, flashcards, videos, podcasts, word
games, and online quizzes, which can improve their understanding and retention of new words.
By utilizing social media, educators can tap into the interests and preferences of their students,
making the learning process more engaging and relevant. The following is a list of well-liked
social media sites and groups that provide various activities for expanding your vocabulary in

English.

2.12.1. YouTube

With its instructional videos and interactive content, YouTube is a great resource for
learning vocabulary in the English language. Numerous YouTube channels provide courses,
vocabulary exercises, and practice sessions with an emphasis on language learning. Engaging
information is available on channels like "English with Lucy" and "BBC Learning English” to

help with vocabulary and language proficiency.

2.12.2. HelloTalk

With HelloTalk, individuals may practice their language skills by connecting with
native speakers all across the world. Through text, phone, and video chats, the platform offers
a great way for English vocabulary to be learned through real-world interactions and

conversations with native speakers.

34



2.12.3. Facebook groups

There are numerous Facebook groups devoted to vocabulary development and English
language acquisition. These groups frequently include live sessions, language-learning
resources, and discussions. They're an excellent method to meet new people and ask questions

about terminology and usage in the English language.

2.12.4. Duolingo

An popular program for learning languages with a strong sense of community is called
Duolingo. Together with social functions like leaderboards, community debates, and the ability
to follow friends, it provides engaging vocabulary courses and quizzes in English. To discuss
language learning-related issues, users can also participate in language forums.

2.12.5. Tandem
Similar to HelloTalk, Tandem provides a language exchange platform where users can
locate language partners to work on their vocabulary in English. It has tools for written, spoken,

and visual interaction in addition to in-app translation to make learning easier.

2.12.6. Instagram

By interacting with the content of language-learning accounts and following them,
Instagram can be utilized as an educational tool. Some Instagram accounts provide linguistic
advice, idioms, and everyday terminology. Contributing to the comments area and interacting
with these postings can be a productive method to meet new people and expand your

vocabulary.

Instagram introduces several benefits for learning English vocabulary. Firstly, it
provides learners to access a wide range of visual content that can be used as context for
vocabulary learning. Learners can follow accounts that post educational content, such as
English word of the day or vocabulary exercises. They can also engage in language-learning
challenges or competitions, where they have to use specific vocabulary in creative ways. In this
study, specific vocabulary appearing in the 4™ unit of a coursebook in the middle school
curriculum has been studied with mobile devices and digital and social platforms.

2.13. Theoretical Framework

A theoretical framework, or basis, for how you analyze and make sense of the meaning
contained in the results of your study is provided by the theoretical framework, which is a
structure that condenses concepts and theories that you develop from already tested and
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published knowledge (Kivunja, 2018). This section reviews the mostly accepted theories by the
learners about the usage of technology in educational settings. The following theories were

determined to be the most well-liked, significant, and influential among them:

Learning about new ways to expand the vocabulary knowledge of English learners
deliberately and explicitly is of interest to teachers regardless of content area. One potential
theoretical framework for English vocabulary teaching with technology is the integrative
pedagogical approach. This approach combines the use of educational technologies with
traditional teaching methods to create a more active and dynamic learning environment for
students. The use of educational technologies, such as digital tools and smartboards, can
enhance vocabulary instruction by providing interactive and engaging learning experiences.
Additionally, the Technological Pedagogical Content Knowledge framework can be utilized in
integrating technology into vocabulary teaching. This framework emphasizes the importance
of teachers having expertise in both technology and pedagogy, as well as a deep understanding
of the specific content being taught (Nindiasari et al., 2021). Some of the fundamental theories

are submitted below.

The Theory of Reasoned Action (TRA) argues that a person's intention to behave
depends on how they feel about the behavior and the subjective norms, which are expressed as
(Bl = A + SN). This is based on the idea that a person is more likely to act on their intentions
if they are motivated to do so. As Ajzen argued, strong intentions do not always translate into
actual behavior. That is to say, in situations where an individual has partial control over their
behavior, behavioral intention is not the only factor influencing their actions. This is why the
Theory of Planned Behavior (TPB) (Ajzen, 1991) added the construct of "perceived behavioral

control” to complement trait realism.

The Diffusion of Innovations Theory (DOI) which seeks to clarify the how, why, and
rate at which new ideas or technological advancements are circulating across cultural
boundaries. According to Rogers et. al., (2014), there are five steps involved in the
dissemination process: establishing awareness, forming attitudes, adopting, adapting, and
appropriating. Additionally, he classified users of all contemporary technologies into five

groups: "laggards, innovators, early adopters, early majority, and late majority."

The Unified Theory of Acceptance and Use of Technology (UTAUT) created in 2003
by Venkatesh and colleagues is an effort to give a cohesive understanding of how users accept
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technology by combining elements from eight models that were thought to be the most well-
known models in user acceptance. According to the authors' theory, four important constructs—
performance anticipation, expectation of effort, social influence, and facilitating conditions—

will be significant factors in determining usage intention and the ensuing behavior.

The Technology Acceptance Model (TAM) (Davis, 1989) is among the most important
theories of information systems. The theory was developed with the intention of simulating
prospective users' acceptance of information systems, i.e., forecasting IS/IT acceptance and
identifying any design flaws prior to system deployment. According to TAM, when users are
presented with breakthrough technology, they make decisions about when and how to utilize it

based on a number of criteria, including:

* Perceived Usefulness (PU) is described as “the degree to which an individual believes that
using a specific system would improve his job performance”
* Perceived ease-of-use (PEOU) is described as "the degree to which an individual believes that
using a specific system would be free from effort".

This study centers around the theory, TAM (The Technology Acceptance Model) in the
case of using technological mobile devices and related applications for the English language

learning process.
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CHAPTER 3
3. METHODOLOGY

3.1. Introduction

In this chapter, the outline of the study will be introduced. This study investigates the
effects of mobile devices with digital and social platforms over secondary school students’
vocabulary learning process and their attitude towards learning English vocabulary. This
chapter especially aims to give information about the methodology of the study. Information
about the research design, participants, data collection tools, and procedure will be given.

Finally, a conclusion will be presented.

3.2. Research Design

The structure or strategy that directs the gathering and examination of data for a research
project is known as the research design (Johnson & Christensen, 2017). The present study
adopts a mixed method experimental research design. Moreover, mixed methods research is an
approach to inquiry that combines or associates both qualitative and quantitative forms. It
involves philosophical assumptions, the use of qualitative and quantitative approaches, and the

mixing of both approaches in a study (Creswell, 1994). General information is given below.

Table 3.1. The overview of research design

Research Data Collection

Method Research Questions Tools Data Analysis

RQL1. Is there a meaningful difference
between pre-test and post-test results
of the students in the experimental
group?

The Vocabulary
Achievement Test

Pre-test and Post- Test of Normality

Kolmogorov-Smirnov

Quantitative  RQ2. Is there a meaningful difference Didital At\eStIications Shapiro-Wilk
Research between pre-test and post-test results g for Eﬂglish Mann Whitney U
i ? i - -
of the students in the control group? vocabulary The paired-samples t-test

RQa3. Is there a meaningful difference
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This design integrates quantitative and qualitative methods in one study to have more
detailed data about the research questions of the study. In this way, reliable results can be
obtained, and the study can be addressed its purpose. In the first phase of the study, quantitative
research was conducted within the experimental and control groups which were analyzed.
Gathering and analyzing of qualitative data has come next. Thus, the quantitative data has been
gathered through a pre-test and a post-test which has been analyzed via SPSS; qualitative data
has been collected through semi-structured interviews with the participants and analyzed with

content analysis method.

3.3. Sampling and Participants

111 seventh grade EFL learners (n=50 male, n=61 female) of a state secondary school,
in Ankara, have participated in the study during the second term of the 2023-2024 educational
year. The school has 6 different classes for 7 graders which have been divided into two and
three of them create the experimental group and the rest form the control group of the current
study. There were 28 male and 30 female learners in the experimental group while 22 male and
31 female learners were in the control group aged between 12-13. The intact class sampling
method was used to create the groups of this study. According to Best and Kahn (1998), when
the entire class is chosen as the unit of analysis instead of individuals, particularly in educational
settings, intact class sampling is preferred.

3.4. Data Collection Tools

Pre-tests, post-tests, smartphones, digital applications of vocabulary learning, some
social media sites, and semi-structured interviews have been employed in this study as a means
of gathering data. 4™ unit of Let’s Learn English 7 Student’s Book has been employed for the
study. Smartphones, digital applications that can be seen in appendices in detail, and some
social media sites have been used only for the experimental group in the study. The vocabulary
learning applications and design of the social media sites have been chosen, developed, and
reorganized to be served for the study by the researcher by consulting language and educational
experts, and the views of the colleagues have been also taken into consideration. Course books,
dictionary-use activities, gap-filling activities, and matching activities in the form of worksheets

have been used for control groups in the study.

The 4" unit in the curriculum has been chosen as it includes and is based on many

unfamiliar vocabularies for the students. The vocabulary targeted in the 4™ unit consists of
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various sections as the names of wild animals, the names of animal types, the body parts of
animals, the habitats animals live, and other general vocabulary related to the topic.

3.4.1. The vocabulary achievement test and the pilot study

Multiple steps must be involved while creating a vocabulary achievement test (Brown,
2014). These steps include defining the objectives clearly, selecting the appropriate vocabulary
in relation to the objectives, determining the test format, and applying a pilot study. In this
study, the vocabulary achievement test from which most data have been obtained comprises 25
multiple choice items along with 98 different target vocabulary. This vocabulary has been
categorized into five different sections in accordance with the objectives in the curriculum such
as the names of wild animals, their habitats, the names of the body parts of animals, animal
types, and general vocabulary in relation to wild animals. The skill test has been prepared by

the researcher and revised by five language experts before implementation.

Pre-test and post-test are essential components of this study since they are its
foundational components. As the fundamental elements of the study, pre-test and post-test have
crucial importance in this study. Therefore, a pilot study was carried out to obtain reliable and
accurate results with pre-test and post-test. According to Bryman (2016), the pilot study allows
researchers to test and identify unexpected issues and problems that may emerge in the research
process. That’s why the pilot study was conducted with 262 students in two different state
schools in Ankara. 8" grade students have been employed in the pilot study as they studied the

related unit and vocabulary last year and have been supposed to remember the unit.

3.4.2. Pre-tests and post-tests

Using a pre-test is important for this study as it aims to evaluate students’ present ability
about the perception of the words. The pre-test in this study was used to assess the equivalence
of experimental and control groups. Another purpose of the pret-est is to compare the results of

the post-tests to examine the improvement within and between the groups.

The 7th pre-test consists of 25 multiple-choice questions covering target vocabulary that
are legitimate and dependable topics from the pilot tests. The researcher administered the pre-

test to both the control and the experimental groups on the same day.

The post-test has the same questions and format as the pre-test. The post-test was

administered to the experimental and control groups on the same day at the end of the
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procedure. The aim of the post-test is to compare the enhancement of the experimental and the
control groups.

3.4.3. Semi-Structured interview

In semi-structured interviews, researchers have a set of core questions or topics to guide
the conversation, but they also allow for probing and follow-up questions based on the
participant’s responses (Smith, 2015). In this study, as a qualitative data source, interviews were
held based on 6 questions. Moreover, interviews were conducted with 19 of the participants in
the experimental group and used to verify the quantitative data acquired from the participants’
results of the pre-test and post-test as well as get more perception about the students’ attitude
towards mobile devices with digital and social platforms for the English language learning
process. In this study, open-ended questions are prepared for the students to create a more
relaxed and engaging environment. The interviewers were chosen among the participants in the
experimental group following the 8 weeks of treatment for vocabulary teaching. Interview
questions were translated and presented to the students in both Turkish and English to prevent

any data lose and have more reliable and valid results. The interview questions are given below.

1. What is the process of learning English vocabulary like for you?
(Ingilizce kelime dgrenmek sizin igin nasil bir siirectir?)

2. How did you study English vocabulary before the treatment?
(Uygulama 6ncesinde Ingilizce kelimeleri nasil ¢alisirdiniz?

3. Can you explain the steps of the treatment done in your class?
(Sinifinizda yapilan uygulamanin agamalarini agiklayabilir misiniz?)

4. How would you assess the treatment done in your class?
(Sinifinizda yapilan uygulamay1 nasil degerlendirisiniz?)

5. How did the treatment done in your class affect your attitude towards learning English
vocabulary?

(Smifinizda yapilan uygulama ingilizce kelimeler 6grenmeye karsi tutumunuzu nasil
etkikedi?)
6. Would you like this practice to be used in other courses as well?

(Yapilan uygulamanin diger derslerde de kullanilmasini ister misiniz?

3.5. Social Platforms
Social platforms have come into our lives by changing the ways we live, work, and learn
especially nowadays. Going out of the borders of the classroom, learners and even teachers

prefer social platforms to design for themselves and reshape life at their own pace. Social
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platforms for vocabulary teaching and learning have blossomed rapidly and are appreciated as
they generate a unique and flexible learning environment. Besides improving vocabulary
knowledge and language skills, social platforms connect learners all over the world easily,
enriching interactions and collaboration. Using social platforms provides lots of advantages for
vocabulary teaching and learning. Firstly, teachers and learners can reach a wide range of real-
life authentic materials. Secondly, learners can follow vocabulary-focused accounts and join
the groups committed to vocabulary acquisition. Also, an abundance of resources can be shared
by the learners and teachers. Therefore, for the learners in the experimental group, the
researcher has constructed a vocabulary-focused social account relevant to the 4th topic, wild

animals.

The vocabulary-focused account has been followed by the students and the vocabulary
studied during the treatment with digital applications in the class has been posted in stories by
the researcher in quiz format twice a week. The students were informed about the date and time
of quizzes on the social platform in advance and they eagerly attended the quizzes while
answering the questions to repeat and master the target vocabulary. The social platform
provides the correct answers to the students and instant feedback for correction if any question
is answered in a wrong way. The account developed by the researcher can be seen in the figure

below.

— T T — — n
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NDevices with Social

Platformes

Figure 3.1. A screenshot of vocabulary-focused social platform.
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Additionally, the social platform created by the researcher for this study provides a
detailed analysis of the correct and wrong answers of the students. These analyses enable the
researcher to see and check the personal vocabulary development of the students. The questions
and vocabulary that have been answered wrongly were studied and dealt with in the following

weeks by giving corrective feedback by the researcher. The following figures illustrate the

detailed analysis of the students' answers.
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Figure 3.2. Screenshots of the vocabulary quizzes on the social platform.
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There are many benefits of translating equivalents of target language vocabulary into
ther first language. It’s an easy way to take the students directly to the core meaning of the word
or expression. It also gives a sense of accuracy of the meaning of the first language equivalents.
Retaining the meaning of the word for a long time in the memory is another advantage of
translation method ( Khan, 2016). Accordingly, both first and second languages have been

employed in the vocabulary quizzes on the vocabulary-focused social platform.

3.6. Data Collection Procedure

This study aims to analyze the effects of mobile devices with digital and social platforms
on students’ attitude and vocabulary learning process. Therefore, in this study, especially the
data obtained from the pre-test and post-tests and interviews has been analyzed in detail. Before
starting the study, the necessary permission was received by the researcher from the district

directorate of national education in Pursaklar, Ankara, and the principal of the school.

The study started with applying the vocabulary achievement test in a pilot study for 8"
graders with 262 participants in two different middle schools. Fundamental validity values such
as content, face, and Cronbach’s Alfa have been calculated according to the results of the pilot
study. The vocabulary achievement test has been reshaped and finalized by the researcher
following the necessary arrangements. Thereafter, the final version of the vocabulary
achievement test was applied as the pre-test to the experimental and control groups which were
formed in advance by the researcher. For 8 weeks, the target vocabulary in the 4th unit of the
course book was presented and contextualized with mobile devices, cell phones, some social
media sites such as Instagram, and digital applications like crams and word wall for the students
in the experimental group as displayed below. In contrast, the control groups were learning the
target vocabulary in a traditional method with a coursebook and pen and paper worksheets.

Some of the digital applications used in this study can be seen in the following figures.

Mammals Reptiles Birds

HEE ;
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Figure 3.4. A screenshot of a digital application for vocabulary.

44



monkey

owl elephant

leopar
geyik
deve
baykus
My mun
timsah

kertenkele

Figure 3.5. Screenshots of another digital application for vocabulary
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Figure 3.7. A screenshot of another digital application for vocabulary.

A vocabulary-focused social account was created by the researcher and the
participants in the experimental group followed the account. The target vocabulary was studied

during the classes. Then, to repeat and master the target vocabulary, students were employed to
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participate and answer the multiple-choice vocabulary questions posted on the social account
in quiz format twice a week during the treatment. For the vocabulary which were answered

wrongly necessary feedback and corrections were provided in accordance with the quiz results.

The post-test was conducted in the same format following the 8 weeks of treatment and
the results have been compared in the context of the research questions of this study. Following
these steps, the semi-structured interview with open-ended questions has been conducted in

accordance with the last research question as the qualitative data source.

Data from data gathering instruments, both quantitative and qualitative has been
compared and analyzed to determine the effectiveness of mobile devices with digital and social
platforms on the attitude of participants towards the English vocabulary learning process.

3.7. Conclusion

In this chapter, all the specifics of the methodology obtained from this study including
research design, participants, data collection tools used in the study and data collection
procedure were explained. In the following chapter, the data analysis results will be introduced.
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CHAPTER 4
4. DATA ANALYSIS

4.1. Introduction

This chapter presents the analysis of the results of the pre-test and post-test and
interviews conducted with the participants of the study. First of all, the quantitative data analysis
consisting of the pre-test and post-test has been explained in detail, and then qualitative analysis

including interviews follows it.

4.2. Data Analysis Methods
In this study, the analysis of quantitative data has been carried out with SPSS and

interpreted by the researcher. The interviews were transcribed and analyzed thematically.

4.3. Data Analysis of Quantitative Data
4.3.1. Analysis of data collection tools in terms of validity and reliability
4.3.1.1. Face validity

Face validity, also known as appearance or logical validity, is a type of validity that
focuses on the external traits and characteristics of a measurement instrument or test. It assesses
how well the measurement instrument appears to measure or assess the construct it is intended
to measure (Salimi & Ferguson-Pell, 2017). Besides, this type of validity which cannot be
determined statistically has been completely constructed on expert opinions. The vocabulary
achievement test has been assessed by five experts working as English teachers regarding
whether the data collection tool is convenient for this study. When examining the traits and
characteristics of data collection tools, experts have stressed the high face validity in order to

ensure valid and reliable results.

4.3.1.2. Content validity

Content validity is a crucial aspect of research instrument development and evaluation.
It ensures that the items or elements of a measurement accurately reflect the content they are
intended to qualify (Fitriani et al., 2022). In the current study, scope validity has been grounded
through expert judgments on whether the data collection tool reflected relevant vocabulary
components of the target unit. In the process of forming scope validity, the ideas of the experts
should be administered (Karagbz, 2017). Therefore, five language experts checked the
vocabulary achievement test and provided their judgments about it. Consequently, expert
judgments for the data collection tool in this study increase the reliability and contribution of it

47



to the existing knowledge in the literature and its potential effect on the field of teaching and
learning English vocabulary.

4.3.1.3. Reliability coefficient

Reliability coefficient is a measure used to assess the consistency and stability of a
measurement or test. It is a statistical value that indicates the degree to which the results of a
measurement or test can be trusted and replicated (Ponterotto & Ruckdeschel, 2007).
Cronbach’s Alfa is one of the most referenced and frequently used statistical values to
determine the reliability of a data collection tool. Before teaching the target vocabulary with
mobile devices, and digital and social platforms, the Cronbach Alfa reliability estimation was
employed for the vocabulary achievement test. The results have been displayed below.

Table 4.1. Reliability estimation of data collection tool
Reliability Statistics
Cronbach's Alpha N of Items

0,836 25

According to Table 4.1., a Cronbach’s Alfa of 0.836 indicates a high level of reliability.
Researchers mostly try to reach a value of Cronbach’s Alfa above 0.70 which is acceptable for
internal reliability. The items of the vocabulary achievement test as a data collection tool in this
study seem strongly correlated with each other and a value of 0.836 is commonly viewed as

quite satisfactory.

4.3.2. Analysis and interpretation of pre-tests and post-tests

The experimental group of this study had treatment for 8 weeks during the second term
of the 2023-2024 academic year. Before the treatment, the pre-test consisting of 25 multiple
choice questions which included vocabulary targeted in the 4th unit of the coursebook was
implemented for all the participants both in the experimental and control groups. When the
treatment was over with mobile devices and digital and social platforms, the post-test was
conducted and a meaningful comparison with the help of SPSS was done. The distribution of
the data was checked to see if the total points for the experimental and control groups showed

a normal distribution before any analysis began.

It is important to conduct a normality test to make sure that the level of validity and
reliability of statistical data is reasonably high and provides accurate results. The results of the
normality test for this study have been represented in tables 4.2. and 4.3..
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Table 4.2. Test of normality (Before treatment)

Kolmogorov-Smirnov? Shapiro-Wilk
Groups Statistic Df Sig. Statistic Df Sig
Experimental 0,071 55 0,200 0,978 55 0,409
Control 0,112 55 0,084 0,953 55 0,033

Table 4.3 Test of normality (After treatment)

Kolmogorov-Smirnov? Shapiro-Wilk
Groups Statistic Df Sig. Statistic Df Sig
Experimental 0,157 55 0,002 0,914 55 0,001
Control 0,121 55 0,045 0,936 55 0,006

When the data is examined in Table 4.2. and Table 4.3., it is seen that the data before
treatment displays normal distribution with the value of 0,200 (p>0,05) for the experimental
group, and 0,084 (p>0,05) for the control group while the data after treatment does not display
normal distribution with the value of 0,002 (p<0,05) for the experimental group, 0,045 (p<0,05)
for control group. Due to this reason, both parametric and non-parametric tests were employed
in this study.

Table 4.4. T-Test results of experimental and control groups in terms of differences
(Before treatment)

Std. Std. Error
Groups n t Mean Deviation Mean P
Experi I
Xp(grrIOTlema 56 45,21 15,83 2,12

Total P 0,079
Points | 1,623

Contro

Group 55 50,55 18,69 2,52

Table 4.4. indicates that the result of t-test has been determined as 0.079 (p>0,05) which
shows no meaningful statistical difference between the two groups. In other words, it was
detected that there was no significant difference between the points of students in both
experimental and control groups. A p-value of 0.079 means that there is insufficient evidence

to suggest a significant difference or impact.
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Table 4.5. Mann Whitney U and t-Test results of experimental group in terms of differences
(Before and after treatment)

Mean
Rank

Treatment n Sum of Ranks Mann Whitney U t p

Experimental
Group 56 35,42 1983,50
(Before Treatment)

Points

Experimental 3875 9,052 gpo**
Group 56 77,58 434450 ' ’
(After Treatment)
Total 112

The primary research question in this investigation intends to discover if a
meaningful difference occurs between the pre-test and post-test results of the students using
mobile devices with digital and social platforms for learning English vocabulary. Table 4.5.
elicits a 0.000 value of P (p<0,05) revealing that a remarkable difference statistically has been
detected in the experimental group before and after treatment. These findings demonstrate that
the points of the experimental group's students after treatment are higher than before treatment
which demonstrates the fruitful effects of mobile devices with digital applications and social

platforms on learning English vocabulary.

Table 4.6. The points of the experimental group before and after treatment

Points
Mean Median Standard Deviation
Experimental Group
(Before Treatment) 45,21 46,00 1583
Treatment
Experimental Group 7543 80.00 19.32

(After Treatment)

It can be clearly understood from the points that there is a significant difference between
the scores of the students in the experimental group before and after treatment in the vocabulary
achievement test which was conducted as both pre-test and post-test at the beginning and end
of the study. The mean of the students in the experimental group was 45,21 before the treatment
while the mean has been calculated as 75,43 after the treatment for the students in the same
group. Furthermore, the median reached 80,00 after the treatment which was 46,00 before the
treatment. These results indicated that the students in the experimental group highly benefited

from the treatment conducted by the researcher.
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Table 4.7. Mann Whitney U and t-Test results of the control group before and after treatment in terms of

differences
Treatment n 'I\?A:gﬂ Sum of Ranks Mann Whitney U t p
(Bgf%rlzzrc':'lrgartcr)rl\fnt) %5 45,72 2514,50
Points 974,5 -3,232  0,0001*
(A?f?grttlc')rlegtrr?\gﬁt) 55 65,28 3590,50
Total 110

The purpose of the second research question in this study is to find out whether there is
a meaningful difference between the pre-test and post-test results of the students in the control
group who do not use mobile devices with digital and social platforms for learning English
vocabulary. The students in the control group were lectured with the coursebook in classic
means of vocabulary instruction without utilizing any mobile devices. Despite this fact, 8 weeks
of instruction can be enough to be interpreted as the reason for the slight increase in the results
of the students in the control group before and after the treatment. As it is viewed in Table 4.7.,
there is a 0.001 value of P (p<0,05) indicating a slight difference statistically in the control
group before and after treatment. In agreement with the results, it can be inferred that the points
of students in the control group after treatment are higher than before treatment as shown in the

following table.

Table 4.8. The points of the control group before and after treatment

Points
Mean Median Standard Deviation
Control Group
(Before Treatment) 50,55 52,00 18,69
Treatment
Control Group 63,20 64,00 2222

(After Treatment)

When examined, Table 4.8. shows that there is a slight difference in the control group
before and after treatment in the vocabulary achievement test which was conducted as both pre-
test and post-test. The mean of the students’ results which was 50,55 before the treatment

became 63,20 after 8 weeks of traditional instruction with coursebook, pen, and paper activities.
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Table 4.9. Mann Whitney U results of experimental and control groups after treatment

Groups n Mean Sum of Ranks U p
Experimental Group
) (After Treatment) 56 65,00 3640,00
Points Control G 1036,0 0,002**
ontrol Group
(After Treatment) 55 46,84 2576,00
Total 111

According to the results of Mann Whitney U test in Table 4.9., there is meaningful
difference between the post-test results of the students in experimental group who use mobile
devices with digital and social platforms for learning English vocabulary and post-test results
of the students in control group who do not use mobile devices. (p<0,05). When compared,
students in the experimental group received greater scores than those in the control group. As
the final remark, it can be inferred with results displayed above that students who use mobile
devices with digital and social platforms for learning English vocabulary exhibited a better

performance.

4.4. Data Analysis of Qualitative Data
4.4.1. Analysis and interpretation of the semi-structured interviews

Qualitative analysis of interviews is a vital component of research that allows for in-
depth exploration and understanding of participants' experiences, perspectives, and meanings
(Kvale, 2023). In this study, the fourth research question intends to reveal if using mobile
devices with digital and social platforms for learning English vocabulary contributes to students
developing a positive attitude towards learning vocabulary. Content analysis method was used,
and coding processes were employed under the headings of categories. When finished,
interviews were transcribed and read carefully to identify important qualitative data. After
conceptualizing the qualitative data, the results of the interviews will be presented in the

following section.

4.4.2. Results of the semi-structured interviews

There are two main reasons to use semi-structured interviews in qualitative research.
First, it is more powerful to acquire in-depth information from the interviewers about the related
topic when compared to structured or unstructured interviews. Second, it can be adapted easily
to the desired setting and is flexible (Mashuri et al., 2022). For these reasons, a semi-structured

interview method has been employed in this study.
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The semi-structured interview that was conducted with the volunteering sampled
participants of the experimental group consisted of 6 questions. At the very beginning of the
interview with the help of first and second questions, the researcher tried to find answers about
the existing thoughts and previous studies of the participants for learning the English
vocabulary process before the treatment. Then, interview questions that aimed to evaluate the
treatment done in the class were asked and the answers were analyzed. Finally, questions about
the thoughts and attitude of the participants after the treatment about learning English
vocabulary were administered and the answers were analyzed with content analysis creating

categories and codes.

The interviews took approximately 14 to 24 minutes and were held one by one at the
school library in accordance with the scheduled time. The purpose of using semi-structured
interviews as a qualitative data collection tool is to acquire deep and detailed information about
the effects of using mobile devices with digital and social platforms on students’ attitude and
their learning English vocabulary process. Moreover, qualitative data offer opportunities to
obtain more reliable results and explore the results on a vast scale concerning the 4™ research
question of this study. The qualitative findings were used to promote quantitative results

presented before in this study.

4.4.2.1 Codes and categories

The most common concept used in qualitative research is that a content analysis simply
means counting the words and determining frequencies. This assumption made is that words
that are mostly used that reflect the greatest concerns of the participants (Stemler, 2000). What
is more, content analysis is an effective technique for methodically examining qualitative data
by following typical procedures for content analysis and maintaining clear and consistent
coding to extract important insights from your content. Content analysis can use quantitative
indicators such as frequency to complement qualitative conclusions like codes and categories.
This combination provides a thorough view of the qualitative data. Due to this reason, this
combination has been employed to derive a rich and in-depth understanding of quantitative data
which offers perspectives on the context, nuances, and intricacies of communication that

quantitative analysis frequently overlook.

In this study, the following codes and categories appeared when the contents of the

interviews were examined and analyzed systematically within the content analysis method. The
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categories, codes, and frequencies obtained from the current study are presented in Table 4.10

below. Then, the excerpts from the interviewers were presented.

Table 4.10. The categories, codes, and frequency of the answers

Categories Codes f
Boring
Difficult 5

Attitude before the treatment Nonsense 2
Entertaining 1
Neutral 1

Total 19
Pre-test 19
Digital 19
applications

Opinions about the steps 19

of the treatment Social Platform

Post-test 19
Interview 19
Easy 5
Entertaining 4
Instructive 4
Attitude after the treatment Pragmatic 3
Corrective 1
Interesting 1
Supportive 1
Total 19

4.4.2.2 Students’ excerpts
The first and second questions of the interview “/. What is the process of learning
English vocabulary like for you?, and “2. How did you study to learn English vocabulary before
the treatment?” seek an answer to the participants’ opinions about learning the English
vocabulary process before the treatment. The answers are as follows;
54



“Our teacher usually gives us a vocabulary list and I try to learn them from the list by

myself. It is difficult to learn from the list.” (Participant 1)
“Learning vocabulary is boring and challenging for me.” (Participant 4)

“l do not want to learn new vocabulary from the book and list. It is nonsense and not

interesting.” (Participant 6)

“I do not have an idea about it. | just try to learn and memorize new vocabulary by

writing many times.” (Participant 13)

“We always write new vocabulary. It is boring and difficult to write at least fifty new

vocabularies for each unit.” (Participant 18)

According to the excerpts above, it is clear that participants mostly emphasize the
difficult and boring side of learning English vocabulary before the treatment which highlights

a negative attitude towards the issue.

The 3™ and 4™ questions of the interview “3. Can you explain the steps of the treatment
done in your class?” and “4. How would you assess the treatment done in your class?” are
about the opinions about the steps of the treatment done in the class for 8 weeks. The

participants expressed their opinions as;

“Before starting the 4™ unit, we had a vocabulary test. We have not seen or learned the
vocabulary before. Then, we studied new vocabulary through digital applications with mobile
devices in the class. Our teacher created a social account where we had vocabulary quizzes

afterward. At the end, we had the same vocabulary test.” (Participant 2)

“We had an exam about the vocabulary in the new unit. We could not answer most of
the questions as we did not know them. The teacher opened digital applications in the class and
wanted us to attend the lesson. He created a social account, and we followed it. He prepared
some vocabulary questions and shared them with us. We answered and repeated the

vocabulary. We solved the same exam at the end of 8 weeks. (Participant 5)

All of the participants were aware of the process and the steps of the treatment done in
the class and were able to explain it clearly. The last two questions “5. How did the treatment

done in your class affect your attitude towards learning English vocabulary? ” and “6. Would
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you like this practice to be used in other courses as well?” were about the opinions of the

participants after treatment. The excerpts emerged as follows;

“Learning new vocabularies became easy for me thanks to digital applications. I do not

have to study at home for the vocabulary anymore.” (Participant 9)

“I think learning vocabulary with digital applications with mobile devices is not boring

but entertaining. It is fun to participate in the vocabulary activities.” (Participant 19)
“I am sure that my desire to learn English vocabulary increased.” (Participant 14)

“I like mobile devices and social platforms. So, the quizzes on the social account created

by our teacher were instructive and pragmatic. My grades are higher now.” (Participant 11)

“l could not learn new vocabulary from the list or notebook. Digital applications were

entertaining and easy.” (Participant 7)

“I wish digital applications could be used in other lessons as well such as Science and

Social Studies.” (Participant 12)

“Learning English vocabulary was generally boring but now it is more entertaining.

Learning vocabulary with a social platform is easier.” (Participant 10)

4.5. Conclusion

In this chapter, the analysis of the results of the pre-test and post-test with interviews
conducted with the participants of the study was statistically presented and explained in detail.
The focus of the study is the comparative analysis of data results between experimental and
control groups by checking their qualitative and quantitative data to find out the answers to the
research questions that basically refer to the effects of mobile devices with digital and social
platforms on learning English vocabulary. In the following chapter, the data results obtained

from this chapter will be presented and concluded.
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CHAPTER 5
5. DISCUSSION, CONCLUSION AND SUGGESTIONS

5.1. Introduction
In this chapter, the results obtained from the previous chapter will be discussed and

reach a conclusion.

5.2. Summary of the Study

The aim of this study is to investigate the effects of mobile devices with digital and
social platforms over secondary school students’ vocabulary learning process and their attitude
towards learning English vocabulary. The following research questions lead and guide the

study;

1. Is there a meaningful difference between the pre-test and post-test results of the
students who use mobile devices with digital and social platforms for learning English

vocabulary?

2. Is there a meaningful difference between the pre-test and post-test results of the
students who do not use mobile devices with digital and social platforms for learning English

vocabulary?

3. 3. Is there a meaningful difference between the pre-test and post-test results of all the

students in the experimental and control group?

4. Does using mobile devices with digital and social platforms for learning English

vocabulary contribute to students developing a positive attitude towards learning vocabulary?

This study has been conducted in a state secondary school in Ankara with 111 seventh
grade EFL students during the 2023-2024 academic year. A pre-test and post-test along with
interviews were used as data collection tools. The quantitative and qualitative data were

analyzed professionally after 8 weeks of treatment within the experimental and control groups.

5.3. Discussion and Conclusion
The present study examined the effects of mobile devices with digital and social

platforms over secondary school students’ learning English vocabulary achievement. Besides,
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the study also investigated the attitude students developed towards the issue of learning English

vocabulary.

5.3.1. The effects of mobile devices with digital and social platforms on academic
achievement

In the first research question “ Is there a meaningful difference between the pre-test and
post-test results of the students who use mobile devices with digital and social platforms for
learning English vocabulary?” of the study, the researcher endeavored to determine if the
performance of the students in the experimental group differentiated before and after the
treatment in the company of mobile devices with digital applications and the social platform
designed for teaching and learning the target English vocabulary. A vocabulary achievement
test was employed to answer this question. Following the pre-test, the researcher performed a
treatment for 8 weeks with the students in the experimental group and provided various
vocabulary-focused digital applications for the target vocabulary. A social platform that was
created by the researcher and followed by the students was used to review and enhance the
target vocabulary learning process with the help of vocabulary quizzes posted periodically. At
the end of the treatment, the same test was administered as the post-test. The results
demonstrated a marked difference in terms of achievement for learning target English
vocabulary. The mean of the student’s scores in the experimental group was calculated as 45,21
before the treatment. The mean reached 75,43 after the treatment done by the researcher.
According to Almaiah and Alismaiel (2019), mobile devices have been integrated as learning
tools along with great benefits for both inside and outside the classroom anywhere and anytime.
Additionally, mobile devices with digital applications and social platforms increase the
motivation and participation of the students (Nikolopoulou, 2020). The results of this study (see
Table 4.6.) show that students learning English vocabulary with digital applications and social
platforms accomplish a better performance. These results are consistent with some earlier
research (Rezaei et al., 2013; Lu, 2008). Lu's study attempts to investigate the efficacy of SMS
vocabulary teaching using condensed lexical material on mobile phones' small screens. For a
period of two weeks, thirty high school students were split into two groups at random and given
two sets of English words via SMS or paper. After reading the short, regular SMS courses,
students were able to recognize a larger vocabulary during the post-test than they had after
reading the comparatively longer print material. Qualitative data gathered through interviews

provides insights into the m-learning process and its advantages and disadvantages. The
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questionnaires' results indicate that students' attitudes about using their phones to study
language are generally favorable.

Sandberg et al., (2011) conducted a similar study in which they investigated the effects
of mobile devices with a digital application. In this study on the benefits of mobile technology
for primary school students studying English as a second language involved three groups. The
first group attended English-language courses in the classroom regarding the traits of zoo
animals. In a public zoo, the second group utilized a mobile application while taking classroom
instruction. In addition to receiving the same treatment as the second group, the third group was
granted permission to keep the mobile application at home for a period of two weeks. A pre and
post-test was used to gauge each person's improvement in their grasp of a specific collection of
English vocabulary. The group that brought the cell phone home exhibited the most
improvement, according to the findings. Nevertheless, the group's higher performance vanished
when the extra time this third group spent learning outside of school was considered. The
findings show that students are driven to utilize the digital application during their free time,

which enhances their learning.

In the second research question “ Is there a meaningful difference between the pre-test
and post-test results of the students who do not use mobile devices with digital and social
platforms for learning English vocabulary?”, it was intended to find out whether the
performance of the students in the control group differed after 8 weeks of treatment without
using any mobile devices with digital and social platforms. The same procedure with the
experimental group was employed for the control group, as well. However, the students in the
control group did not use any mobile devices with digital applications or attend any vocabulary
quizzes posted periodically on the vocabulary-focused social account created by the researcher.
At the end of 8 weeks, the results of the students in the control group indicated a minor
difference between the pre-test and post-test. The mean of the student’s scores in the control
group was 50,55 before the treatment. After the treatment with traditional teaching methods,
pen and paper activities, the mean was calculated as 63,20. The difference between the mean
scores before and after the treatment is not significant in the control group hence 8 weeks of a
treatment is a long period of time. Students in the control group managed to learn the target
vocabulary one way or another even if the increase in the scores in terms of achievement was

not spectacular (see Table 4.8.).
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The purpose of the third research question “Is there a meaningful difference between
the pre-test and post-test results of all the students in the experimental and control groups?” in
this study was to figure out and compare the pre-test and post-test results of all the students
both in experimental and control groups. In a quantitative study, experimental and control
groups are fundamental elements to assess the impacts of treatment (Bryman, 2016). At the
beginning of the study, the vocabulary achievement test was administered as a pre-test for the
students in both of the groups. According to the results of the pre-test, the experimental group,
and the control group had a similar level of English in terms of proficiency in English
vocabulary in relation to the 4" unit of Let’s Learn English 7 Student’s Book. In other words,
the results indicated that both groups displayed normal distribution (see Table 4.2.) which
meant the participants were not totally different from each other. The experimental group
received treatment with digital and social platforms for 8 weeks, but the control group did not.
The results obtained from the post-test demonstrated a significant difference between the
statistics of the two groups and did not display normal distribution anymore after the
treatment(see Table 4.9.). These outcomes offer a chance to the comparison of two groups and
when compared, the students in the experimental group surpassed the students in the control
group and exhibited a more desirable performance in terms of learning target English
vocabulary found in the 4™ unit of Let’s Learn English 7 Student’s Book.

Our results concur with those of a few earlier investigations (Wu, 2014; Berger &
Klimova, 2019). Wu (2018) looked into how well digital applications on cell phones can aid
ESL college students in their vocabulary acquisition of English words. The researcher created
an application that has 852 English words in it, with each word displayed in a graphic diagram
with seven features: pronunciation, synonym, antonym, part of speech, spelling, and usage in
example sentences. A control group and an experimental group of 50 pupils were split equally.
To measure the effects, a pre and post-test were given. The study's findings showed that the
experimental group's kids considerably outperformed the control group's students who were
getting treatment.

5.3.2. The effects of mobile devices with digital and social platforms on students’ attitudes

The fourth research question “Does using mobile devices with digital and social
platforms for learning English vocabulary contribute to students developing positive attitudes
towards learning vocabulary?” in this study with the help of a semi-instructed interview aimed

to identify if the students in the experimental group develop a positive attitude towards learning
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English vocabulary thanks to mobile devices with digital and social platforms. As mentioned
before, the researcher implemented digital applications (see Figure 3.5.) for teaching target
English vocabulary as an independent variable during the treatment and created a vocabulary-
focused social account which was followed by only the students in the experimental group.
Vocabulary quizzes including the vocabulary studied in the previous courses (see Figure 3.2)
were posted periodically by the researcher to which all the students in the experimental group
attended. Following this process, interviews were conducted with 19 students who explained
their opinions and feelings about learning English vocabulary with digital and social platforms.
Kudo (1999) makes a judgment that “attitudes may play a very important role in language
learning, as they would appear to influence students’ success or failure in their learning” (p.7).
Moreover, it is emphasized by Gardner (1985) that getting high grades in the target language is
supposed to be relevant to learners’ attitudes. The observed increase in post-test results of the
students in the experimental group after the treatment can be attributed to the positive attitude
they developed towards learning English vocabulary due to the digital applications and the
social platform. This idea is supported by findings of the content analysis of the interviews (see
Table 9). When we examine the codes, categories, and frequencies in Table 9, the initial
answers of the students about learning English vocabulary before the treatment manifest that
they mostly have negative attitudes towards vocabulary learning. 89,47% of students in the
experimental group tend to express their ideas and feelings with words that have negative
meanings like “boring”, “difficult”, and “nonsense”. After the treatment, the words, and the
codes, change and turn into positive expressions. All the students in the experimental group
prefer using positive words like “easy”, “entertaining”, “instructive”, and “pragmatic” t0
describe their ideas and feelings about learning the English vocabulary process. A possible
explanation for this change in the attitude of the students might be that the treatment done by

the researcher serves the purpose of this study.

Research on students' perceptions of social media as teaching aids is scarce, but what is
known indicates that students generally have good sentiments about social media while most
studies show that students have optimistic attitudes. For example, Lee and Markey (2014)
examined how students felt about using various social media (i.e., Twitter, blogs, and podcasts)
and discovered that students gave these tools excellent ratings (4.5 out of 5), with almost 60%

of students expressing favorable attitudes toward their educational use.
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These findings align with a few previous studies (Klimova, 2018). Klimova's goal is to
examine the efficacy of a mobile application created to help students studying in a faculty,
Czech Republic, learn English vocabulary. This study's approach was built around an
experiment involving a set of students who used the app and a control group who did not. The
results of this study demonstrate that using a mobile app to learn vocabulary in English can be

a useful supplement to in-person instruction.

Aloraini (2018) examines the Instagram platform's potential for teaching English as a
foreign language (EFL). In particular, see if the vocabulary or grammar of an Instagram post
affects the quantity, quality, and feedback that learners receive in their EFL output. The
information was gathered from real EFL usage in the comments sections of fifteen Instagram
profiles that catered to Saudi students. 140 comments in all—70 for vocabulary and 70 for
grammar—were examined. The findings of the study point that educators are urged to use social
media to provide opportunities for language practice and to obtain more information outside of
the classroom.

Taken together, the current study positively contributes to the literature by
demonstrating the impacts of mobile devices on students' academic progress and attitudes
toward vocabulary learning. The results of this study prove that using mobile devices with
digital and social platforms to teach English vocabulary enhances and improves the vocabulary
proficiency of the students while making a great contribution to developing a positive attitude
towards learning English vocabulary. Moreover, when discussing the teaching of (EFL) in
Turkey, the majority of English teachers may come to the conclusion that students, particularly
those attending government schools, are reluctant to learn the language and share the
misconception that English is a challenging language that they are unable to master.
Nonetheless, this study has demonstrated that learners are more motivated for the classes and
language acquisition if placed in meaningful digital and social activities where they may
participate in communication, boosting their self-confidence. Through genuine engagement
with digital and social platforms rather than word lists, translations, and memorization, students
recognize that they can acquire new vocabulary in a foreign language and cultivate a positive

attitude toward vocabulary learning.

5.4. Suggestions for Further Research
To fill in knowledge gaps, to explore new areas, or improve upon already established

notions, researchers, students, or educators can benefit from proposals for additional studies.
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Further research on language learning, particularly vocabulary development, can investigate
several fascinating subjects.

This study aims to contribute to filling in the gap in the literature by exploring the effects
of mobile devices with digital and social platforms on secondary school students’ vocabulary
learning process. With this aim, an eight-week treatment was conducted. The results made it
clear that mobile devices with digital and social platforms increased the vocabulary learning
performance of the students and enabled them to develop a positive attitude toward learning
English vocabulary. Therefore, researchers or any individuals with an interest in vocabulary
learning need to take some recommendations into consideration coming along with the findings

of this study.

This study was conducted in a state secondary school in Ankara with 111 participants.
It can be done with more students and students at different age groups. What is more, the study
can be enlarged, and English language teachers can also be employed in this process. Another
suggestion for further research is about the duration of the treatment. 8 weeks can be extended,

and more significant data and results can be obtained.
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GENISLETILMIS TURKCE OZET

Necmettin Erbakan Universitesi, Egitim Bilimleri Enstitiisii
Yabanci Diller Egitimi Anabilim Dal
Ingiliz Dili Egitimi Bilim Dali
Yiksek Lisans Tezi
MOBIL CIHAZLARIN ORTAOKUL OGRENCILERININ AKADEMIK

BASARILARI VE KELIME OGRENMEYE KARSI TUTUMLARI UZERINDEKI
ETKILERI

Senol KARAYILAN

Bu caligma, mobil cihazlarin 6grencilerin akademik basarilari ve Ingilizce yeni
kelimeler 6grenmeye karsi tutumlari iizerindeki etkilerini ortaya ¢ikarmayr amacglamaktadir.
Teknolojinin resmi egitim ortamlarinda ve resmi olmayan ortamlarda bireysel dil 6grenme
siirecinde kullaniminin sonuglarinin neler oldugu dijital ¢agimizin merak ettigi konulardan
birisidir. Ayrica, dil 6grenme siirecini teknolojik cihazlarla resmi ve resmi olmayan ortamlarda
desteklemek, genellikle egitim politikalarinin iireticileri tarafindan yatirim yapilan giincel bir
konudur. Bazi tilkelerde, bu gruba iilkemizi de dahil edebiliriz, anaokulundan itibaren yabanci
dil egitimi verilmesi ve hatta toplumun bir yabanci dil 6grenmenin Sneminin bilincinde
olmasima ragmen, yabanci dil 6grenme siirecinden beklenen sekilde yararlanilamamaktadir.
Kiiresel bir koye doniisen diinyamizda teknoloji sayesinde dil 6grenme siirecini teknolojik
cithazlarin entegrasyonuyla desteklemek yeni bir perspektiftir. Teknolojik cihazlarin dil
O0grenme siirecine entegrasyonundan en yiiksek diizeyde faydalanmak, uzun siiredir
¢oziilemeyen sorunlara ¢oziim bulmak ve bagimsiz olarak bir yabanci dil 6grenmek isteyen
herkese firsat saglamak i¢in derin arastirmalar yapilmali ve iy1 uygulamalar paylasilmalidir. Bu
amaclarla, calismamiz 2023-2024 Akademik Yili'nin ikinci doneminde Ankara'daki bir devlet
okulunda karma yontem kullanilarak 111 &grenci ile yiiriitiilmistiir. 8 hafta sliren olan
uygulama siirecinde, ders kitabinin dordiincii iinitesinde yer alan ve 5 kategoriden olusan
Ingilizce kelimeler ogretilmistir. Ogrencilerin bilgi birikimleri, hazir olma durumlari ve
akademik seviyeleri, ilgili okulda ¢alisan bes uzman dil 6gretmeni tarafindan onceki yillarin
miifredatina uygun olarak hazirlanan bir 6n testle belirlenmistir. Arastirmada kullanilan On test,
calisma grubuna uygulanmadan 6nce 8. sinif 6grencileriyle yapilan pilot ¢aligmada kullanilmas,
guvenilirlik ve igerik gecerlilik diizeyleri hesaplanmistir. Sorular tizerinde gerekli diizenlemeler
yapildiktan sonra deney ve kontrol gruplari olusturulmustur. Deney grubunda, dijital ve sosyal

ortamlarin kullanildigi mobil cihazlar bagimsiz degiskenler olarak sirece dahil edilmistir.
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Ancak kontrol grubunda, 6gretmenler herhangi bir teknolojik cihaz kullanmadan klasik 6gretim
yontemlerini kullanmigtir. Uygulamanin sonunda &grencilere 0n test olarak uygulanan 6lgme
araci son test olarak tekrar uygulanmis ve veriler SPSS ofis programiyla analiz edilerek
sonuglar tartistlmistir. Katilimeilar, ingilizce kelime 6grenme siireciyle ilgili diisiinceleri ve
duygulari icin nitel veri kaynagi olarak goriismelerle degerlendirilmistir. Calismanin sonunda

deney ve kontrol gruplarinin sonuglart arasinda anlamli fark olup olmadigi belirlenmistir.

Krashen (1989), kelime bilgisi eksikligini anlatilmak istenileni anlatmaya engel olan en
blyik engel olarak gérmekte, bu yizden de kelime bilgisini dort temel becerinin en temel
yapitasi olarak nitelendirmektedir. Etkin bir sekilde bu engellerin iistesinden gelmek i¢in biiyiik
bir etkiye sahip olan kelime 6grenimini temel sarttir. Sokmen’e gore (1997: 237-257) yabanci
dil 6grenen kisiler genellikle dil edinimi siirecinde kelime 6greniminin temel bir rolii oldugunu
diisiiniirler ve kelime 6grenimi siirecinde karsilastiklar1 zorluklardan yakinirlar. Bununla
birlikte, i¢inde bulundugumuz cag ozellikle dil 6grenenler icin kelime 6grenimi agisindan

gesitli araclar ve firsatlar sunmaktadir.

Son on yilda teknoloji 6gretme ve 0grenme ortaminin ayrilmaz bir pargasi haline
gelmistir (Abbasova & Mammadova, 2019). Gelisen teknolojinin egitim ortamlarinda
kullanilma fikri her zamankinden daha belirgin bir hale geldi ve klasik 6gretim yontemlerinden
dolay1 Ingilizce dgretme ortamlarinda yasanan umutsuz durumu diisiindiigiimiizde biiyiik
olguide desteklendi. Teknoloji ve bilgisayarlar yardimiyla, ingilizce dgretimi alam da bu
akimdan birgok acidan payma diiseni aldi. Ozellikle bugiinlerde kelime 6grenimi ve
ogretiminde dijital ve sosyal ortamlarin kullanildig1 diziistii bilgisayarlarin, tabletlerin ve hatta
akilli telefonlarin kullanimi en ist seviyeye ulasmistir. Bir 6gretmene bagli kalmadan yeni
kelimeler ve dil iglevleri 6grenmeye istekli insanlarin ¢ogu miimkiin olan biitiin teknolojik
aletleri kullanmaktadir. Bununla birlikte, dil 6gretmenleri de bu cihazlar1 kelime §grenme
stirecini destekledikleri ve kolaylastirdiklart i¢in siklikla kullanmay tercih etmektedir. Dahasi,
dil 6gretmenleri daha eglenceli ve tesvik edici 6grenme alanlar1 olusturmak i¢in sosyal
ortamlar1 dil 6grenme siirecine uyarlamaktadir. Fu’ ya gore (2018) mobil cihazlarin kelime
ogretiminde kullanimi bir¢ok fayda saglamaktadir. Mobil cihazlar sadece yeni baslayanlar i¢in
degil her seviyedeki dil 6grencileri i¢in dijital ve sosyal ortamlarla birlikte bir¢cok 6grenme
kaynagi olusturmaktadir. Ogrenciler istedikleri her yerde ve zamanda sadece ekranlarina
tiklayarak interaktif kelime egzersizlerine, sozliiklere ve bir¢ok egitsel igerige erisebilmektedir.

Bu evde dinlenirken, otobiis beklerken ya da sokakta yiiriirken kelime aligtirmalar1 yapma ve
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kelime 6grenme etkinliklerine katilma esnekligini yaratmaktadir. Ayrica, 6grenciler 6grenme
stillerine ve tercihlerine uygun olarak egitsel icerikler arasindan se¢im yapabilmekte, bu egitsel
icerikleri yeniden dizenleyebilmekte ve hatta kendi dijital ve sosyal 6grenme ortamlarini
kendileri olusturabilmektedir. Mobil cihazlar sayesinde 6gretmenler de bu ortamlari, kelime
ogretim tekniklerini ve derslerini  her Ogrencinin seviye ve ilerleyisine gore
sekillendirebilmektedir. Teknoloji gelismeye devam ettikce daha etkili ve dinamik 6grenme
ortamlar1 ortaya ¢ikarmaya firsat sunan yenilik¢i ve igbirlik¢i kelime 6grenme ve 6gretme
yontemleri ortaya ¢ikmaktadir. Bu ¢alisma da yenilik¢i bir 6grenme yontemi olarak dijital ve
sosyal ortamlarin kullanildig1 mobil cihazlarin dgrencilerin Ingilizce kelime 6grenme siireci ve

kelime 6grenimine yonelik tutumlari tizerindeki etkilerini ortaya ¢ikarmak igin yapilmaistir.

Ozellikle son yillarda tiim diinyada yasanan salgin hastalik siiresince dil dgrencileri zor
yillar yasadi. Insanlik davranislarii degistirmeye ve yeniden diizenlemeye zorlandi.
Sonucunda, dil 6grencileri tarafindan daha 6zerk yasam tarzlari ve 6grenme stilleri olusturuldu.
Sosyal ortamlar ve dijital uygulamalar bu siirece eslik ederek dil 6grencilerinin iletisim
kurmasina, is birligi yapmasina ve yardimlagmasina biiyiik katki saglamistir. Buna ragmen,
dijital ve sosyal ortamlarin sadece egitsel amaglarla kullanilmadigi siklikla dile getirilen
problemlerden bir tanesidir. Dil 6grencileri zamanlarini dil egitimi ile higbir ilgisi olmayan
konularla bosa harcamaktadir. Bu c¢eliskili etmenler dijital ve sosyal ortamlarin kullanildig:
mobil cihazlarm Ingilizce kelime ogretimi iizerindeki etkilerinin sistematik bir sekilde

arastirilarak oraya ¢ikarilmasini zorunlu hale getirmistir.
Bu calismada asagidaki arastirma sorularina cevap aranmustir.

1. Ingilizce kelime 6grenimi igin dijital ve sosyal ortamlar kullanan 6grencilerin 6n

test ve son test sonuglari arasinda anlamli bir fark var midir?

2. Ingilizce kelime 6grenimi igin dijital ve sosyal ortamlar1 kullanmayan &grencilerin

On test ve son test sonuglari arasinda anlamli bir fark var midir?

3. Deney ve kontrol grubunda bulunan tiim 6grencilerin 6n test ve son test sonuglari

arasinda anlamli bir fark var midir?

4. Dijital ve sosyal ortamlarin kullanildigi mobil cihazlar 6grencilerin Ingilizce kelime

ogrenme isine karst olumlu bir tutum gelistirmelerine katki saglamakta midir?
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Calismanin kapsamini Ankara ili Pursaklar ilgesi bir devlet ortaokulunda bulunan bir
grup 6grenci olusturmaktadir. Daha dogru ve genel bilgilere ulasmak i¢in daha ¢ok sayida
Ogrenci ve sanal gerceklik gibi yenilik¢i teknolojiler siirece dahil edilebilir. Caligmanin siiresi
8 haftadir ve 6grenci kitabinda yer alan bir tinite kelimeleri ile sinirlidir. Son aragtirma sorusuna
cevap bulabilmek amaciyla yari yapilandirilmis goriisme teknigi kullanilmis, &grencilerin
dijital ve sosyal ortamlarmn kullanildig1 mobil cihazlarla ingilizce kelime 6grenimi hakkindaki

duygu ve diisiinceleri tespit edilmistir.

Bu calismada karma arastirma yontemi kullanilmistir. Bu yontem nicel ve nitel
arastirma yontemlerini birbirine entegre ederek ¢alismanin arastirma sorulari hakkinda daha
detayl bilgiler elde etmeyi amaglamistir. Boylelikle giivenilir sonuglar elde edilirken ¢alisma
amacina hizmet edebilmektedir. Calismanin ilk boliimiinde deney ve kontrol gruplariyla nicel
veriler elde edilerek analiz edilmistir. Sonrasinda nitel verilerin elde edilmesi ve analiz islemi
gerceklestirilmistir. On test ve son test sonuglarindan elde edilen verilen SPSS programu ile
analiz edilirken, yar1 yapilandirilmis gériisme tekniginden elden edilen verilerin analiz igin
igerik analizi ydntemi kullamlmistir. Calismaya 2023-2024 Egitim Ogretim yilinm 2.
doneminde Ankara’da bir devlet okulunda 6grenim goren 111 7.simf Ogrencisi katilim
saglamistir. Okulda mevcut bulunan 6 farkli subenin 3 tanesi deney grubunu olustururken geri
kalan 3 tanesi de kontrol grubunu olusturmaktadir. Arastirmaci tarafindan gelistirilen ingilizce
kelime basar1 testi on test ve son test olarak, mobil cihazlar, kelime 6gretimi i¢in dijital
uygulamalar ile sosyal ortamlar ve yar1 yapilandirilmis gériisme formu ¢aligmada veri toplama
araclari olarak kullanilmistir. Let’s Learn English adli 7. sinif Ingilizce kitabimnin 4. iinitesinde
yer alan kelimeler arastirmaya dahil edilmistir. Akilli telefonlar, dijital uygulamalar ve sosyal
ortamlar sadece deney grubunda Ingilizce kelime 6gretimi yapilirken kullanilmigtir. Kullanilan
dijital uygulamalarin se¢iminde ve sosyal ortamim olusturularak uyarlanmasinda Ingilizce
Ogretmenleri ve diger uzmanlarin goriisleri alinmistir. Ders kitabi, sozliik etkinlikleri, bosluk
doldurma ve eslestirme etkinlikleri calisma kagitlar1 seklinde kontrol gurubunda kullanilmastir.
Miifredatta yer alan 4. iinitenin caligmaya konu olmasindaki sebep ise &grencilerin asina
olmadiklar1 bir¢ok kelimeyi igeriyor olmasidir. Bu kelimeleri vahsi hayvanlarin isimleri,
hayvan turlerini anlatan kelimeler, hayvanlarin viicut boliimlerini anlatan kelimeler, yasadiklari

yasam alanlarin1 tanimlayan kelimeler ve konuya iliskin genel kelimeler olusturmaktadir.

Bir kelime basar1 testi gelistirilirken ¢esitli asamalarin siirece dahil edilmesi

gerekmektedir (Brown,2014). Bu asamalar hedeflerin agikca belirlenmesi, hedeflere uygun

67



kelimelerin se¢imi, test bi¢ciminin belirlenmesini ve bir pilot uygulamay1 icermektedir. Bu
calismada 98 hedef kelimenin yer aldig1 25 adet ¢oktan segmeli sorudan olusan bir basari testi
kullanilmistir. Ortaokul 7. siif Ingilizce miifredatinin 4. {initesinde bulunan kelimelerle
hazirlanan bu testle ilgili 5 farkli dil uzmanindan goriis alinarak gerekli diizenlemeler
yaptlmistir. Byrman’a gore (2016) pilot calisma arastirma siirecinde ortaya ¢ikabilecek
sorunlart ve beklenmedik durumlari tespit ve test edebilmek agisindan arastirmaya olanak
saglamaktadir. Bu nedenle daha giivenilir ve dogru sonuglar elde etmek amaciyla aragtirmaci
tarafindan gelistirilen Ingilizce kelime basari testi 8. Simf 262 dgrencinin katildig: bir pilot
uygulamada kullanilmistir. Bir 6nceki sene konuyu 6grendikleri igin 8.sinif 6grencileri tercih

edilmistir.

Bu calismada, giivenirlik katsayis1 belirlenen Ingilizce kelime basar1 testi dgrencilerin
mevecut kelime bilgilerini 6lgmek amaciyla uygulamaya baslanmadan on test olarak
uygulanmistir. Ayrica, gruplarin denkligini ve dagilimlarini belirlemek amacina hizmet
etmistir. On test deney ve kontrol grubuna ayni giin uygulanarak veriler elde edilmistir. 8
haftalik uygulama siirecinde 4.iinitede yer alan 98 adet hedef Ingilizce kelime deney grubundaki
ogrencilere dijital uygulamalar yoluyla sunulurken kontrol grubundaki 6grenciler ders kitab1 ve
kagit kalem etkinlikleri ile derslerine devam etmislerdir. Aragtirmaci tarafindan olusturulan ve
deney grubunda bulunan 6grenciler tarafindan takip edilen kelime odakli sosyal ortamda hedef
kelimelerin yer aldig1 kelime smnavlari periyodik olarak yayimlanmistir. Deney grubunda
bulunan tiim 6grenciler tarafindan katilinan kelime siavlar1 sonuglarina gore 6grencilere geri
donutler verilerek eksik bilgiler tamamlanmustir. 8 haftalik uygulamanin ardindan ayni Ingilizce
kelime basar1 testi son test olarak deney ve kontrol grubuna uygulanmis, iki test arasinda
anlaml fark bulunup bulunmadigi analiz edilmistir. Nicel verilerin elde edilmesinden sonra
yar1 yapilandirilmis goriisme teknigi kullanilarak o&grencilerin Ingilizce kelime ogrenme
stirecine yonelik tutumlariyla ilgili nitel veriler elde edilmistir. Yar1 yapilandirilmig
goriismelerde, arastirmacilar goriismeye rehberlik eden bir dizi konu bashigina ya da soru
dizinine sahiptir ancak katilimcinin cevaplarina goére sonda ve takip sorulari da sorulabilir
(Smith, 2015). Nitel veri kaynag1 olarak kullanilan goriisme teknigi deney grubunda bulunan

19 6grenci ile gerceklestirilmistir.

Yiizey ve kapsam gegerliligi belirlenerek uzman goriisii alian Ingilizce kelime basari
testinin pilot testte uygulanmasi sonucu elde edilen veriler ile testin Cronbach’s Alfa glivenirlik

kaytsayis1 0,836 (p>0,70) olarak belirlenmistir. Bu sonug¢ bu g¢alismada veri toplama aract
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olarak kullanilan Ingilizce basar1 testine ait giivenirlik katsayisinin oldukga yiiksek oldugunu
gostermektedir. Arastirmacinin dijital ve sosyal ortamlarin kullanildigi mobil cihazlarla kelime
Ogretimi bagimsiz degiskenini deney grubuna dahil ettigi uygulama Oncesinde yapilan
normallik testinde deney grubuna ait sonu¢ 0,200 (p>0,05), kontrol grubuna ait sonu¢ 0,084
(p>0,05) olarak belirlenmistir. Bu sonuglara gére uygulama oncesinde verilerin normal dagilim
gosterdigi tespit edilmistir. Uygulama sonrasi yapilan normallik testinde ise deney grubuna ait
sonu¢ 0,002 (p<0,05), deney grubuna ait sonu¢ 0,045 (p<0,05) olarak belirlenmistir.
Aragtirmaci tarafindan yapilan uygulama sonucu verilerin normal dagilim gostermedigi tespit
edilmistir. Bu nedenle bu calismada hem parametrik hem de non-parametrik testler
kullanilmistir. Tabla 4.4.’te goriildiigii tizere uygulama dncesi elde edilen veriler yardimiyla her
iki gruba Mann Whitney U testi uygulanmis ve sonug 0.79 (p>0,05) olarak bulunmugstur. Bu
sonug iki gruba ait puanlar arasinda anlamli bir fark olmadigini géstermistir. Uygulama sonrasi
uygulanan Mann Whitney U testi sonuglarina gore ise sonug 0,000 (p<0,05) olarak tespit
edilmistir. Bu sonug ise uygulama sonucunda iki gruba ait puanlar arasinda istatistiksel olarak
anlamli bir fark olustugunu gostermektedir. Uygulama Oncesi deney grubuna ait basari testi

sinav puanlar1 ortalamasi 45,21 iken uygulama sonucunda bu deger 75,43’¢e ylikselmistir.

Ikinci arastirma sorusunun amaci dijital ve sosyal ortamlarin kullanildigi mobil
cthazlarla uygulama yapilmayan kontrol grubundaki 6grencilere ait 6n test ve son test sonuglari
arasinda anlamli bir fark olup olmadigini tespit etmektir. Tablo 4.7.’de goriildiigii tizere P degeri
0.001 olarak tespit edilmistir. Ayrica deney grubu 6grencilerine ait sinav puanlart ortalamasi
50,55°ten 63,20’¢e yiikselmistir. Bu sonuglar 8 hafta boyunca ders kitab1 ve klasik yontemlerle
yapilan kelime Ogretiminin de istenilen seviyede olmasa bile, bir fark olusturdugunu
gostermektedir. Tablo 4.9.’da gosterilen T testi sonuglaria gére P degeri 0,002 (p<0,05) olarak
belirlenmis, aragtirmaci tarafindan dijital ve sosyal ortamlarin kullanildig1 kelime &gretim
yontemiyle yapilan uygulama sonrasinda deney ve kontrol grubu 6n test ve son test puanlari

arasinda anlamli bir fark oldugu tespit edilmistir.

Nicel analizlerin devaminda nitel veri toplama araci olarak yar1 yapilandirilmis gériigme
teknigi kullamlmis, deney grubundaki &grencilerin Ingilizce kelime 6grenmeye yonelik
gelistirdikleri tutum belirlenmistir. Goriigme formlar1 detayli bir sekilde incelendikten sonra
icerik analizi yontemi kullanilarak kodlar, kategoriler ve frekanslar kullanilarak igerik analizi
tamamlanmistir. Yar1 yapilandirilmig goriisme formu 6 adet sorudan olusmaktadir. Goriisme

formunda yer alan ilk sorularla arastirmaci uygulama oncesi dgrencilerin Ingilizce kelime
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O0grenmek icin yapmis oldugu calismalar1 ve konuyla ilgili diisiincelerini belirlemeyi
hedeflemistir. Arastirmaci sonraki sorularla Ogrencilerden smifta yapilan uygulamanin
asamalarini anlatan cevaplar1 almistir. Son boliimde uygulama sonras1 6grencilerde olusan
duygu, diisiince ve tutum degisikliklerine iligkin sorulara yer verilmistir. Gortismeler planh bir
sekilde okul kiitiiphanesinde bire bir yapilmis olup ortalama 14 ile 24 dakika arasi stirmiistiir.
Bu calismada nitel veri kaynagi olarak yar1 yapilandirilmis goriisme tekniginin
kullanilmasindaki amaci dijital ve sosyal ortamlarin kullanildigi mobil cihazlarin 6grencilerin
Ingilizce kelime Ogrenme siirecine ve etkileri hakkinda detayli ve derinlemesine bilgi
edinmektir. Ayrica bu nitel veriler daha giivenilir sonuglar elde etmek ve nicel verileri

desteklemek amaciyla kullanilmistir.

Yapilan icerik analizi sonucunda Tablo 9’da gosterilen kategoriler belirlenmis, kodlar
ve frekanslar ¢ikartilarak sonuglar yorumlanmstir. Ogrencilerin %89,47’si gériisme formunda
yer alan ve arastirmaci tarafindan yapilan uygulama &ncesinde Ingilizce kelime dgrenmek igin
yaptiklart ¢aligmalari niteleyen cevaplarinda “sikic1”, “zor” ve “sagma” gibi olumsuz anlama
sahip ifadeler kullanmislardir. Uygulama sonrasi ile ilgili sorulara verdikleri cevaplarda ise
olumsuz anlama sahip ifadeler “kolay”, eglenceli”, “0gretici” ve “faydali” gibi olumlu anlama
sahip ifadelere doniismiistiir. Bu sonuclar, ifadelerdeki olumlu degisimin sebebinin arastirmaci

tarafindan yapilan ve aragtirmanin amacina hizmet eden dijital ve sosyal ortamlarin kullanildig1

Ingilizce kelime 6gretme yonteminin oldugunu gostermektedir.

Sonug olarak, bu arastirmada elde edilen veriler ve analizleri dijital ve sosyal ortamlarin
kullanildigi mobil cihazlarin kullanimimin 6grencilerin Ingilizce kelime 6grenme basarilarini
attirdigim ve Ingilizce kelime 6grenmeye karsi olumlu tutum gelistirilmesine biiyiik katki

sagladigini gostermektedir.

Bu calisma 2023-2024 Egitim Ogretim yilmin 2.déneminde Ankara’daki bir devlet
ortaokulunda bulunan 111 6grenci ile sinirlidir. Elde edilen sonuglar farkli diizey ve egitim
ortaminda bulunan 6grenciler igin genellenemeyebilir. Bu nedenle elde edilen sonuglar sadece
ilgili 6grenciler i¢in gecerlidir. Ayrica ¢alismanin uygulama siiresi 8 hafta ile sinirlidir. Bu
nedenle daha fazla sayida ve farkli yas gruplarindaki 6grencilerin katilimiyla gergeklestirilecek

bir ¢calisma alana katk1 sunacaktir.
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APPENDICES

Appendix-1 Vocabulary Achievement Test

A. Choose and circle the correct answer.

1.

I o e t,\. i
H‘ H * )\‘
.‘
“h M’
<F 3 ﬂ =
a) human b) wild animals a) habitats b) global warming
c) extinct d) survive c) save energy d) pollution
2. . -
a) desert b) ocean a) fur b) trunk
c) jungle d) mountain c)ear d) tusk
3.

a) dolphin b) tiger a) lifespan b) zoologist

c) bear d) shark c) fertilizer c) vaccinate

a) birds b) insects a) prey
c)mammals  d) reptiles c) insects

b) reptiles
d) carnivores
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9.

a) protect b) adopt

c) hunt d) survive
10. 4 e

a) plant b) cut down

c) donate d) kill
11.

a) destroy b) catch

c) prevent d) vaccinate
12.

‘J, . 725 \ A !. :

a) poisonous  b) match

c) mustang d) species
13.

a) tail b) tonque
c) wing d) neck

14.

a) unusual b) harm

c) global warming d) pollution

15. } i
a) stripe b) fur
c) ear d) claw
16.
a) grassland b) forest
c) land d) ocean
17.

a) birds A b) herbivores
c) extinct d) dangerous

18.

a) endangered b) harmful
c) important  d) climate change
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19.

20.

21

23.

S _75

d) take action

b) endangered

24,

a) lion
c) lizard
25.

a) zoologist
c) herbalist

b) giraffe
d) octopus

\& Wy
.

By
3 s «%

b) smell

d) skin

v" You have 40 minutes.
v" Check your answers.
v" Thanks for your participation.
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Appendix-2 7th Grade English Lesson Annual Plan

) SARAY SECONDARY SCHOOL
'u@\‘ 1023-2024 EDUCATIONAL YEAR 7™ GRADERS YEARLY PLAN FOR ENGLISH CLASS

Unit

I Theme

FunctionsBUseful Language | Language Skl and Learming Outcomes | Suggested Contets, Tasks and Ascgnments

Describingthe frequency of actions

Tigers usually hunt during the ca. ierg Contexts

o £ Sttt s 1083 D e
Haking s1mlple e st et v gl . ustrations, Jokes, Nagezines
Wit s 400, St et ey e P20 RO e
-leey Iwg nke . names of wid anmals nsimple ral tes, Questlonnalres, oo e
Which animals are now extinct Videos

MO TH
W IE EE
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s Spoken Interaction
s . .
%g 4 gt g oo auge | [BSMOEE
E What should we do to proect vldlfel st o s v Drama (Role Play, Simulation, Pantomime|
0 ~We should protect wild animats, il Find Someone Who..
Lls ~We shouldn' huntthe, ' Games
. Clessng
£ | Spoken Producton e
e Talkingabout past events (Giving . Information/Opiion Gap
i \tg explanatonslreasons) ;;:éP:UgSgteusdueonnt: Mk Information Tranfer
g - - ! -
EF' 01w Someammalsbecameext?nctbecause 1459 St il e o ot Labehpg
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- 3 Pel ays hrmed i il | Questions and Ansvers
Decasethey were afraid of them, ey Reordering
F4R Sl et o et 2

Aftack,be afaidof bics (eagle, alcon, True/False/No information
nawk, Wl

Cage,  esert, <5 enomols
extinct, abitat, v Students eep expanding teir visual dctionary
harm, human, 5 hun, jungle, < Wit by ncluding new vocabulary items.

mammals (dopnin, elephant, girffe - : v Students choose o wild animals and prepare
ion,shrk,tger ) A s e e e a oster decrbing e, The, students mle

poisan{ous) rey, reptiles faligater, suggestons to protect wild animals,

crocodle, izard, snake .. Survive

pestand present events n imple text,
E7.4.R. Students will be able to spot the

s vidainsingngetets, S0
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18ch -22md
=
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Appendix-3 Digital Applications for Vocabulary Teaching

T el s e E5EE

Correct

ahtapot
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Appendix-4 Interview Questions

1. What is the process of learning English vocabulary like for you?
(Ingilizce kelime dgrenmek sizin igin nasil bir stiregtir?)

2. How did you study English vocabulary before the treatment?
(Uygulama &ncesinde Ingilizce kelimeleri nasil ¢alisirdimiz?

3. Can you explain the steps of the treatment done in your class?
(Smifinizda yapilan uygulamanin agamalarini agiklayabilir misiniz?)

4. How would you assess the treatment done in your class?
(Sinifinmizda yapilan uygulamayi nasil degerlendirisiniz?)

5. How did the treatment done in your class affect your attitude towards learning English
vocabulary?
(Smifinizda yapilan uygulama ingilizce kelimeler grenmeye karsi tutumunuzu nasil

etkikedi?)

6. Would you like this practice to be used in other courses as well?
(Yapilan uygulamanin diger derslerde de kullanilmasini ister misiniz?
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