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OZET

Necmettin Erbakan Universitesi, Egitim Bilimleri Enstitiisii
Yabanci Diller Egitimi Anabilim Dali
Ingiliz Dili Egitimi Bilim Dali

Yiiksek Lisans Tezi

KUCUK YASTAKI OGRENCILERIN TELAFFUZUNU GELIiSTIRMEDE DRAMA
KULLANIMI

Tugba SAGLAM

Bu caligma, drama etkinliklerinin Ingilizce dil Ogretiminde kiiciik yastaki &grencilerin telaffuz
becerilerinin gelisimi izerindeki etkilerini aragtirmaktadir. Kiiciik yastaki 6grencilerin telaffuzunu gelistirmek i¢in
aragtirma, rol yapma, dogaclama ve yazili performanslar gibi drama tekniklerinin kullanimi incelenmistir.
Arastirma hem nicel hem de nitel veri toplama yodntemlerinden yararlanan karma ydntem yaklagimiyla
yiriitiilmiistiir. Arastirma, Konya'da ayn1 ortaokulda 6grenim goren 14-15 yaslar1 arasindaki 8. sinifta 6grenim
goren 15'er 6grenciden olusan bir kontrol grubu, digeri ise deney grubu olmak iizere toplamda 30 kiiglik yastaki
dgrenciyi kapsamaktadir. Gruplar ayni hedef konuyu &grenmistir. Deney grubunda, Ingilizce 6gretim miifredatinin
bir pargasi olarak bir dizi drama etkinligi kullanilmig, kontrol grubunda ise drama etkinligi olmaksizin geleneksel
ogretim yontemi kullanilmistir. Veriler, 6n ve son testler, sinif gdézlemleri ve 6grencilerin kisisel giinliikleri
araciligiyla toplanmistir. Bilgiler, 6grencilerin 6n test ve son test telaffuz analizi olarak sesli okuma gorevlerinin
kaydedilmesiyle elde edilmistir. Calisma kiiciik yastaki 6grenciler i¢in ilgi ¢ekici ve etkilesimli bir 6grenme ortami
yaratmada dramanin roliinii vurgulamistir. Bu sonug, drama temelli etkinliklerde sosyal etkilesimin, yaratici
problem ¢dzmenin ve teknoloji kaynakli yenilik¢i yaklagimlarin degerini géstermistir. Bu ¢alismanin sonuglarinin,
kiigiik yastaki 6grencilerin telaffuz becerilerinin drama temelli dil egitimi ile gelistirilebilecegi gercegini ortaya
koymas1 ve ozellikle telaffuz alaninda, Ingilizce ogretiminde drama etkinlikleri kullanmanin potansiyel
avantajlarina iligkin farkindaligi artirmasi beklenmektedir.

Anahtar Kelimeler: Drama; yabanci dil olarak ingilizce; telaffuz; kiiciik yastaki dgrenciler



ABSTRACT

Necmettin Erbakan University, Graduate School of Educational Sciences
Department of Foreign Language Education
English Language Education Program

Master Thesis

THE USE OF DRAMA ON DEVELOPING PRONUNCIATION OF YOUNG
LEARNERS

This study investigates the effects of drama activities on the development of young learners' pronunciation
skills in English language teaching. The use of drama techniques such as exploration, role-play, improvisation,
and written performances to improve young learners' pronunciation is examined. The research was conducted
using a mixed-method approach that utilized both quantitative and qualitative data collection methods. The study
involved a total of 30 young students, one control group and one experimental group, each consisting of 15 students
between the ages of 14 and 15 in the 8th grade studying in the same middle school in Konya. The groups learned
the same target topic. The experimental group used a series of drama activities as part of the English curriculum,
while the control group used the regular teaching method without drama activities. Data were collected through
pre-and post-tests, classroom observations, and student's personal diaries. The information was obtained by
recording students' reading-aloud tasks as pretest and posttest pronunciation analysis. The study emphasized the
role of drama in creating an engaging and interactive learning environment for young learners. This result
demonstrated the value of social interaction, creative problem-solving, and innovative technology-based
approaches in drama-based activities. The results of this study are expected to demonstrate the fact that young
learners' pronunciation skills can be improved through drama-based language instruction and raise awareness of
the potential advantages of using drama activities in English language teaching, especially in the area of
pronunciation.

Keywords: Drama; English as a foreign language; pronunciation; young learners



CHAPTER 1
1. INTRODUCTION

The purpose of this chapter is to provide a brief overview of the present study. The
chapter focuses on the benefits of drama methods for enhancing young English learners’
pronunciation abilities. This chapter consists of statement of the problem, the purpose of the
study, the importance of the study, statements of hypothesis, limitations, and the definition of

terms.

1.1. Statement of Problem

Language shows a community's culture, history, and identity and serves as more than
just a tool for communication. Countless individuals only speak their native language while
many people worldwide speak multiple languages. Speaking another language has many
advantages in today's globally connected world that go far beyond simple communication. The
many benefits of being bilingual or multilingual—including cognitive, cultural, professional,

and personal advantages—are examined here:

Cultural Enrichment: Learning a new language enables you to immerse yourself in
the culture you are learning fully. It helps you develop a deeper understanding of traditions,
values, and practices that might not be similar to your own. This cultural awareness

encourages tolerance and empathy.

Enhanced Communication: Language serves as a link between individuals. Speaking
another language enables you to communicate with a wider range of people and build lasting

personal and professional connections.

Travel and Tourism: Speaking the local language when visiting a foreign country
significantly improves your travel experience. You can get around more quickly, talk to locals,

and find hidden gems that non-speakers might not know about.

Personal Development: Learning a new language is a rewarding and mentally
stimulating activity. It gives one a sense of success and increases self-confidence. It also pushes

you to experience new things and leave your comfort zone.

Opportunities for Careers: Multilingual people are in high demand in the job market.

Employees who can communicate with clients, partners, and coworkers from around the world

1



are valued by many multinational corporations. Additionally, knowing a second language can

be useful in fields like translation, international relations, and tourism.

Access to Information: One of the most widely spoken languages in the world, English
allows us access to a significant quantity of knowledge. You can access extensive information,
books, research papers, and online resources by learning one of these languages that might not
be easily accessible in your mother tongue.

Academic Gains: Learning a foreign language has cognitive advantages as well. It
enhances creativity, problem-solving abilities, and memory. Academically, multilingual people

frequently perform well and readily take on new learning challenges.

Diplomacy and Global Relations: According to experts, multilingualism is essential
in diplomacy and international relations. It makes negotiations easier, helps prevent

misunderstandings, and promotes international cooperation.

Global Citizenship: Being multilingual is evidence of your commitment to global
citizenship in today's interconnected world. It shows your readiness to interact with various

viewpoints and make a constructive contribution to a more accepting society.

Whether it is for professional or personal reasons, acquiring fluency in another language
greatly facilitates the achievement of goals. Consequently, millions of individuals across the
globe recognize the necessity of learning English and embark on this language journey from a

young age.

There are several reasons for teaching English to young learners. Numerous advantages
come from teaching English to young students, including improved language acquisition skills,
economic opportunities, cultural awareness, and cognitive development. First of all, since
children can learn a language faster and easier than adults, it is preferable to begin earlier.
Secondly, governments believe that to compete with other countries, they must have an English-
speaking population. It gives young learners useful skills and perspectives to improve their lives
and prepare them for a future in a diverse and interconnected world. Additionally, young
learners spontaneously and unintentionally grab a foreign language. They are capable of
imitating pronunciation and definingthe rules on their own. Thus, they are more likely to have
better pronunciation and a better senseof the language and culture than older learners who

intentionally learn a language.



Teaching young learners should not be the same as teaching adults. Young children tend
to be more energetic. They struggle to sit quietly and focus on something for about forty or
forty-five minutes. However, they show more enthusiasm than adults to take part in activities
if theyare motivated enough. To motivate them, the teacher has to be careful and creative in
providing a wide variety of interesting activities and must expose them constantly. Regular
pronunciation exercises like repetition drills may not match the productive nature of language
learning. It will be much better if they encourage learning through meaningful, communicative
exercises. For this reason, drama is one of the most valuable methods for teaching English to
young learners. Drama allows learners to freely express their active nature by giving them roles.
Drama works better with young participants than other data collection techniques (Cahill,
2006).

1.2. The Purpose of the Study

With a growing focus on communication-centered pedagogies, the field of English
language instruction has undergone a noticeable and transformative change in recent years. The
outdated paradigms of rote memorization and grammar-based learning have given way to more
dynamic and interactive approaches, aiming to equip learners with practical language skills that
enable effective communication in real-world contexts. While this pedagogical shift is widely
recognized as essential for fostering language proficiency, the practical implementation of such

approaches remains a challenge for many educators.

Despite the emphasis on communicative language teaching (CLT), where language is
viewed as a tool for communication rather than a set of rigid rules, a significant number of
language classrooms still operate within the boundaries of form-focused instruction. This form-
focused approach is rooted in the belief that mastering the structure of the language, including
grammar and vocabulary, is fundamental to language acquisition. However, in the pursuit of
grammatical accuracy, the fluidity and spontaneity of genuine communication can often be

compromised.

As educators struggle to find the right balance between form and function in language
teaching, the potential of experiential and communicative activities, such as drama, has come
to the forefront. Drama, with its inherent focus on context, interaction, and meaningful
expression, aligns seamlessly with the principles of CLT. By engaging learners in role-playing,
miming, and dialogue performances, drama provides a platform for learners to not only practice
language in authentic situations but also to refine their pronunciation, intonation, and overall

3



communicative competence.

The allure of drama lies in its ability to transcend the classroom's limitations,
transporting learners to scenarios where language is a tool for negotiation, expression, and
connection. Through dramatic activities, learners can step into different roles, experimenting
with language in ways that encourage active problem-solving and creative thinking. In this
process, the necessity of clear and effective pronunciation becomes evident, as learners strive
to convey meaning accurately and convincingly. The very essence of drama demands that
learners pay close attention to the nuances of pronunciation, rhythm, and stress, fostering an

environment conducive to honing these crucial language aspects.

However, the practical integration of drama-based activities into language classrooms
is not without its challenges. Many educators might lack the training or resources to effectively
incorporate drama, and concerns about managing classroom dynamics during dramatic
performances can arise. Furthermore, assessing the impact of drama on specific language skills,
such as pronunciation, requires a structured and systematic approach, necessitating thorough

observation and analysis.

It is within this context that the current study seeks to explore the potential of drama as
a catalyst for developing young learners' pronunciation skills. By closely examining the
progression of learners' pronunciation before, during, and after engaging in drama
performances, and by delving into their reflections through diaries, this research aims to provide
empirical insights into the efficacy of drama in enhancing pronunciation. Such insights could
pave the way for more informed pedagogical practices, equipping educators with evidence-
backed strategies to close the gap between theory and implementation in the classroom.

In conclusion, the transformative shift towards communication-centered language
instruction has opened avenues for innovative pedagogies that go beyond the confines of regular
form-focused methods. Drama, as a powerful experiential tool, offers learners the opportunity
to experience language in its dynamic and living form, fostering authentic communication and
refining essential pronunciation skills. As educators continue to navigate the evolving landscape
of language teaching, the exploration of drama's potential holds promise in not only enriching
the language learning experience but also in equipping learners with the ability to communicate

effectively and confidently in English.

The primary objective of this study is to examine the potential of drama-based activities

4



to facilitate a remarkable enhancement in the pronunciation skills of young English language
learners. Pronunciation, being a crucial aspect of effective communication, plays a pivotal role
in language acquisition. As the linguistic landscape shifts towards communication-centered
pedagogies, educators are faced with the challenge of effectively integrating experiential

learning methods, such as drama, to foster a more holistic language learning experience.

The underlying hypothesis is that drama, with its interactive and context-driven nature,
can serve as a powerful tool to not only engage learners but also to refine their pronunciation
skills. The study aims to provide empirical evidence that learners who engage in drama
activities will demonstrate noticeable improvements in their ability to articulate sounds, stress

patterns, intonation, and rhythm.

To achieve this objective, the research will adopt a comprehensive approach. Firstly, the
study will closely observe and analyze the development of learners' pronunciation skills in a
controlled setting. This will involve a pre-assessment phase, where participants' baseline
pronunciation abilities will be evaluated through standardized tests. Following this, the
participants will engage in a series of drama-based activities, specifically designed to encourage

authentic communication, role-playing, and expressive language use.

The heart of the study lies in the process of drama performances. During these
performances, learners will have the opportunity to apply their linguistic knowledge in real-
time communication scenarios, simulating everyday situations where language serves as a
bridge for interaction. The research team will meticulously observe these performances, paying

special attention to changes in pronunciation accuracy, fluency, and expressive qualities.

Furthermore, the study acknowledges the significance of personal reflections in
measuring the impact of the intervention. Participants will be encouraged to maintain personal
diaries, documenting their thoughts, feelings, and experiences throughout the study. These
diaries will serve as windows into the learners' perspectives, shedding light on their engagement
with drama activities, perceived challenges, and perceived changes in their pronunciation

abilities.

By combining quantitative analysis of pre-assessment and post-assessment
pronunciation tests with qualitative insights from observation notes and personal diaries, the
study aspires to provide a comprehensive view of the benefits of drama-based activities on

pronunciation abilities in young learners. This mixed-methods approach aims to offer a well-

5



rounded understanding of the degree to which drama can catalyze significant enhancements in

pronunciation.

In conclusion, this study addresses an important question in the realm of language
education- Can drama be utilized as a means to foster considerable improvements in young
learners' pronunciation skills? Through careful observation, meticulous analysis, and the
incorporation of learners' perspectives, this research endeavors to provide educators with
valuable insights that bridge the gap between theory and practice. By understanding the
potential of drama in enhancing pronunciation, educators can embrace innovative
methodologies that not only nurture confident communicators but also equip learners with the
skills required for effective language use in diverse contexts.

1.3. The Importance of the Study

Many individuals who are learning a new language hope to acquire advanced speaking
skills However, even after dedicating years to studying, some people express the difficulty of
understanding a language and struggle to speak it. This is because they have unfavorable
attitudes toward language learning. This unfavorable attitude is frequently the result of seeing
language as purely an academic subject where the only goal is to get better grades.
Unfortunately, using this method alone to learn a language is insufficient and ineffective.

However, you cannot learn a language that way

This study was created to find out whether drama techniques are effective at improving
young language learners' pronunciation abilities. The study will explore how these students'
pronunciation skills can be influenced and enhanced by the inclusion of drama activities. By
conducting this study, we hope to offer insightful information and support for the use of drama
techniques in young learners' foreign language instruction. Numerous studies in the area of

language learning have shown the many advantages of drama techniques in classroom settings.

Notably, using these strategies can create a lively and interesting learning environment,
which is especially advantageous for younger students. Students are encouraged to actively
participate and immerse themselves in the target language because drama activities are

interactive, and this helps them develop a more natural pronunciation.

Moreover, drama techniques can also help learners overcome boundaries and increase
their self-confidence when speaking a foreign language. Role-playing, improvisation, and

scripted scenes give students the chance to practice pronouncing words in a variety of settings,
6



which helps them develop more accurate and idiomatic speech patterns.

In addition to its pedagogical advantages, drama can help young language learners
enjoy and remember their language learning experience. Students may feel motivated to keep
learning and using the language outside of the classroom as a result of this positive experience,

which will improve their overall language proficiency.

1.4. Statement of Hypothesis

Drama can provide learners with a great opportunity to practice pronunciation by
boosting communicative language activities and encouraging imaginative interaction among
students in English language classes. Consequently, drama can be used to foster correct
pronunciation and speaking patterns. Therefore, it is hypothesized that activities including
drama will improve young learners' pronunciation and fluency in the target language. Students
who learn English pronunciation via drama will, at the end of the process, be more proficientin
oral skills.

Drama methods will be used to introduce English patterns to the experimental group.

The control group will be those who are taught these patterns via teacher-centered drills.

1) Zero Hypothesis: The individuals in the experimental and control groups will have

similar post-test scores.

2) Alternative Hypothesis: Students in the experimental group who participate in

drama-based lessons will perform considerably better than students in the control group.

1.5. Limitations

The current study expected some limitations while trying to figure out how drama affects
young learners' pronunciation skills. While analyzing the data, the following limitationsare

considered:

1) Since the thesis author teaches two 8th-grade classes, 30 students from these classes
will participate in the research. There are only male students in the school and therewill be no
chance to compare the success of students’ improvement by gender. The participants are
restricted to 30 male students from two classes at Ismail Kaya Anatolian Imam Hatip High

School.

2) As the thesis author works in a secondary school, The drama activities will be carried
7



out by early adolescent students (aged between 13 and 14), which certain authors do not consider

to be young learners.

3) Assessing pronouncing abilities might be difficult as well. Pronunciation can be
evaluated in two different ways: subjectively utilizing listener ratings or objectively using tools
like phonetic transcription. However, each strategy has limitations. While listener judgments
could be affected by personal biases and preferences, phonetic transcriptions can be time-

consuming and need specialist knowledge.

4) Finally, due to the participants' insufficient English proficiency, some lesson plan

structures unavoidably will seem simple.

1.6. Definitions of Terms
The following terms are used in the study, so they are defined as follows:

English as a foreign/second language: ESL (English as a Second Language) and EFL
(Englishas a Foreign Language) are two terms used to describe teaching English to students

whose firstlanguage is not English.

Mother tongue: The language that a person has spoken continuously from early
childhood.

Motivation: An intrinsic drive, urge, feeling, or desire that prompts one to take a
specific action.

Mime: The dramatic technique of acting out a play or part only via gesture and

movement, without using words to convey action, character, or emotion.

Script: The written text for a visual work of art, such as a play, television program, or
film.

Role-play: The art of acting out or portraying a person or characters.

Evaluation: An attempt to make a judgment regarding the quantity, frequency, or value

of something.



CHAPTER 2
2. LITERATURE REVIEW

This chapter focuses on a review of literature related to using drama in teaching English
to young learners. First, educational drama and drama in foreign language classes will be
described. The discussion will then turn to drama in language skills and finally the role of drama
on affective factors to express how to use drama effectively in developing the language skills

of young learners.

2.1 What is Educational Drama

In general, the term "drama" refers to a genre of literary or theatrical art that uses actors
to perform on a stage or, in some circumstances, through other media like television, cinema,
or radio to depict fictional or real-life events. It is a form of narrative that frequently

concentrates on the inner-personal struggles and progression of the characters.

Drama is described in an educational environment as an art process focused on role-
playing that allows students to discover, talk about, deal with, accept, reject, and understand the
complex world them around (Kodaz, 2007). Drama teaching (drama in education) refers to the
application of drama to teaching, learning the knowledge of various subjects through the
situation of drama, in other words, incorporating comedy elements into education and teaching,

through the form of drama education or subject knowledge teaching. (Chen,2019)

Educational drama is an improvised drama medium used as a tool for learning.
Educationaldrama differs from regular role-play methods to learning since participants act out

their ownexperiences in an improvised dramatic context. It supports active learning.

The importance of drama which gives individuals the chance to direct experiences about
their surroundings is increasing day by day. The place of drama among other teaching methods
becomes even clearer, especially when children are thought to learn easier and lasting through
their own experiences. Children show faster and more successful development in inappropriate
physical and social environmental conditions and healthy interaction environments
(Ikinci,2019). Drama's unique ability to fit many different learning styles and to motivate students
is one of the reasons for its increasing use in learning environments as an effective teaching

approach.



The terms educational drama and creative drama are frequently used interchangeably.
Creative drama is a kind of theater used for educational purposes that helps children work on
social skills and academic subjects by using theater plays and improvisations while being
directed by a trained educator. It creates a secure environment for students to explore behavior,
ideas, creativity, and school subjects. Furthermore, creative drama is an out-of-the-box
approach to learning that promotes imagination, concentration, and sensory awareness. Even
though creative drama is not new, educators have just recently recognized its importance in

improving learners’ learning experiences.

Today, drama is commonly used in the teaching of language, geography, history,
psychology, and mathematics. It is also used in the teaching of fields such as industry, politics,
economics, and human relations. The use of drama in education has become so widespread that

its popularity has grown every day.

2.1.1. Dramain Foreign Language Classes

Shakespeare's famous line, "Life is a stage, and all the people are actors," is the greatest
definition of drama. Drama is an important part of English language instruction since it not only
teaches language abilities such as listening, speaking, reading, and writing but also allows
learners to acquiremeaningful learning acquisition (Koyliioglu, 2010). We can say that drama
attempts to provideemotional meaning and body expression to a language. Drama in foreign
language classes contains activities like mime, play, puppet, improvisation, and role-playing
simulations. All ofthese activities facilitate learning by stimulating students' imaginations and
make sense of the world around them. Thus, drama helps comprehension and interpretation of

the target language.

One of the principal concerns in second language teaching is to find ways to create a
more natural language learning environment for the learners. There has to be a reason, a context,
a motivation, or a need to use the language. It is claimed that it is almost impossible to carry
out meaningful teaching without employing creative drama (Demircioglu,2010). According to
Cottrell (1987), it is not possible for learners to learn by transferring knowledge into memory
without any prior experience on the topic, and as a result teachers must offer learning

opportunities including the experience of the target language in order to succeed in learning.

Drama is one of the greatest methods for instructing young learners. Drama provides

learners with several opportunities and allows them to improve in a variety of ways. It allows
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students to use their language skills in an authentic, social, and practical context. It encourages
students to use their creative thinking. It's an engaging tool that gives students the motivation
they need to learn a new language. Learners are encouraged to actively take partin the learning
process and to express and share their thoughts in L2. Drama-based language learning also
promotes cognitive, metacognitive, and linguistic development in students.Learner-centered
drama activities need engagement involvement from the students. As a result,it motivates
students and increases their mental capacity. Additionally, through regulating the learning
process, learners take responsibility for their learning. According to ikinci (2019), going to the
country where the language is spoken is the best way to learn it. If it is not possible, drama with
education is the greatest option.

We are in the age of digitalization. Community Language Learning (CLL) is a precious
opportunity to develop creative thinking, as language learning class is full of different life-like
situations and full of characters and dialogue. Teaching a foreign language using drama can be
effective in developing students' language skills and creative thinking (Desai, 2020).

2.2. Drama in Language Skills

Language teaching is the process and practice of a second language (L2) which is used
to refer to any language learned in addition to one's native language. Conventional methods of
foreign language instruction sometimes fail to provide students with proficiency in all four basic
language skills. While some students may focus on improving their listening or reading skills,
others may excel at speaking. Nonetheless, to truly learn a language, one must be proficient in
every aspect. Drama can provide long-term learning because it teaches four language skills at
the same time. Compared to the drama technique, information learned by memorization is

quickly forgotten and cannot be used when it comes. (ikinci,2010)

Drama cannot be taught in isolation from other subjects in foreign language classes.
Since language education includes both listening and speaking in addition to reading and

writing, drama has direct and indirect links to four basic skills.

According to Thornbury and Slade (2006), drama activities encourage learners to
engage with language in authentic contexts, fostering natural communication and enhancing
fluency. Role-playing, miming, and improvisation enable learners to employ language
creatively, promoting vocabulary expansion and syntactic flexibility (Lazar, 1993).

In drama-based language instruction, various types of drama techniques can be
11



employed to enhance pronunciation skills. These include:

1. Role-play: Role-play involves students assuming different characters and engaging
in simulated situations. Through role-play activities, students practice pronunciation within the
context of specific roles, enabling them to apply pronunciation rules and techniques in real-life

scenarios.

2. Improvisation: Improvisation encourages students to spontaneously create
dialogues and scenes. This type of drama activity fosters quick thinking and pronunciation

flexibility, as students respond to unexpected language demands.

3. Exploration and Creativity: Drama activities encourage learners to explore
language creatively. By experimenting with intonation, rhythm, and stress in various language

situations, students develop a more nuanced understanding of pronunciation elements.

4. Performance and Scripted Drama: Engaging in scripted drama performances
allows students to practice pronunciation through rehearsed dialogues and presentations,
leading to increased accuracy and fluency.

2.2.1. Dramain Teaching Listening

Listening is an oral, receptive skill. People make sense of what is spoken to them.
Listening is the most common way of communication, and one has to be able to listen and

comprehend what the other person is saying or attempting to say to communicate with them.

We can say that by developing learners’ listening skills, engaging in drama activities
helps students establish a solid basis for effective communication and develop their speaking
skills, which are essential for understanding and giving useful feedback as language learners.
Through drama, students are forced to put their linguistic knowledge to use, which leads to
enhanced language proficiency, as it provides a platform for both meaningful language usage

and attentive listening within a contextual framework.

While trying to find out if drama had a positive effect on teaching vocabulary to young
learners, Tokdemir (2015) found that young students took in a lot from the teacher and had
good pronunciation skills. Since they were young, they learned pronunciation more easily.
Students learned directly from the teacher as well as through the stories or games they played

in class. Drama activities also encouraged students to interact and engage in the class. They
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enjoyed taking part in the lesson. She has suggested that students will learn more easily and
efficiently if educators, include them in the lesson.

2.2.2 Dramain Teaching Reading

Students must have strong reading skills in order to fully understand and use the
information they read. However, many students struggle with reading. One way to increase

reading skills could be to use drama-based teaching.

Drama has numerous advantages for language learning and development, as Wagner
(1998) has argued in favor of including it in language classrooms. Her collection of studies
offers solid evidence of the significant effect of drama on different language abilities,
particularly in the area of reading. By putting students in dramatic situations, vocabulary
learning is enriched as students come across and internalize new words within powerful stories.
As students actively contribute to the creation and interpretation of narratives, the retention and
recall of stories are also improved. The relationship between drama and cognitive growth is
also significant because it fosters the abilities of critical thinking and problem-solving, both of
which are essential for effective communication. Wagner's findings demonstrate how drama
serves as a holistic language acquisition catalyst, enhancing vocabulary, comprehension, story
retention, and thinking abilities.

The research conducted by Gibson and Ewing (2011) underscores the positive impact
of drama activities on students' analytical and verbal communication skills. When students
engage in drama-based discussions about characters' motivations, plot twists, and thematic
elements, they are prompted to analyze the text in greater detail. This process of dissecting the
narrative encourages critical thinking as students identify underlying themes, character
development, and narrative arcs. By taking on the roles of characters and participating in
interactive discussions, students are compelled to think deeply about the perspectives, desires,
and challenges faced by the characters. This prompts them to articulate their thoughts,
interpretations, and insights in a coherent and organized manner. In doing so, they refine their
ability to express complex ideas verbally, a skill that is invaluable both within the classroom

and beyond.

Al Rabeei et.al (2019) investigated the effects of drama instruction on EFL fifth graders'
reading comprehension. They also investigated how drama in reading courses was perceived

by the students and the teacher. The control and experimental groups were made up of 74
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studentswho were chosen randomly. The research was carried out using a mixed quasi-
experimental design. To investigate the effects of drama on reading comprehension, a pre-and
post-test reading test was used. A survey was used to find out how students felt about drama.
Students' and teachers' perspectives on drama were also investigated through semi-structured
interviews.The data was examined quantitatively and qualitatively. As a result, there was no
significant difference in reading comprehension between the experimental and control groups.
Notwithstanding the fact that the experimental group had lower average scores in the pre-test,
they exhibited superior performance in the post-test compared to the control group. Both the

teacher and the students showed favorable reactions to the use of drama in reading lessons.

2.2.3. Drama in Teaching Writing

Most students believe that writing in a foreign language is challenging especially when
it comes to freely expressing and organizing their thoughts. Thus, motivating students to write
is not easy. Students' lack of ideas, organization of thoughts, rhetoric or pattern of thought,
cohesion, and coherence are all examples of writing problems. The drama may be beneficial in

theclassroom by allowing students to dream and write down their thoughts.

In a study conducted by Bayraktar and Okvuran in 2012, the objective was to examine
the impact of creative drama exercises on the creative writing skills of 5th-grade students. The
data of this study was collected in three different classes of primary schools in Ankara by using
a mixed study design.The principal, teachers, and students all agreed to take part in the study.
At the beginning and end of the study, students in both the experiment and control classrooms
were asked to write astory. The students in the experiment classroom participated in reading,
creative writing, and creative drama activities eight times, each lasting roughly 40 minutes. The
students read a storybook and discussed the story's elements such as theme, characters, events,
time, and placeduring these activities. Students were asked to take part in creative drama
activities based on their daily readings. Students' written stories from all three classes were
reviewed and evaluatedusing a story writing rubric at the end of the research, and interviews
were conducted with experiment classroom students about their experiences during the study.
The results indicated that for three classrooms, students' post-story writing scores were not
considerably different. While students' scores were falling in the control group with no
interventions, the students' post-writing scores were rising in the remaining two classrooms.
Additionally, students in the experiment classroom obtained the highest scores, although the

differences between their scoreswere not significant.
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2.2.4. Drama in Teaching Vocabulary

The basis of effective communication and literacy is the development of a broad and
varied vocabulary. Regular vocabulary instruction frequently involves rote memorization and
monotonous exercises that disengage students from the words they are learning. However,
educators have discovered an innovative approach that not only engages students but also
deeply embeds words into their understanding: the integration of drama into vocabulary

instruction.

Linguist David Wilkins summarized the significance of vocabulary acquisition in his
book "Innovations™ by stating that while grammar is essential for effective communication,
vocabulary is absolutely indispensable; without it, communication becomes impossible.
Students cannot understand others or express their thoughts without an adequate vocabulary,
which is why vocabulary is so important in English language teaching. Students must be
exposed to the target language for transferring the words into long-term memory. One of the
most successful methods for promoting vocabulary learning is using drama as a tool for active

vocabulary exercise.

2.2.4.1. Expanding Vocabulary Gains

Numerous research studies emphasize the significance of enriching vocabulary
acquisition through the incorporation of drama into educational settings. One such study
conducted by Demircioglu (2008) investigated the impact of drama on teaching vocabulary to
young learners. Third-grade students were randomly divided into experimental and control
groups. The experimental group engaged in a curriculum featuring warm-up stories, interactive
games, and post-activity improvisations using drama, while the control group received
vocabulary instruction through traditional methods. Results revealed that the experimental
group displayed active participation, and their utilization of drama significantly improved long-
term memory retention. They learned more effectively, retained new words for extended

periods, and found the learning process enjoyable.

Similarly, Bulut-Yilmaz (2010) conducted a study focusing on the effects of creative
drama activities on young learners' vocabulary acquisition. This research involved seventh-
grade students, totaling 78 participants divided into experimental and control groups. The
experimental group was taught vocabulary through creative drama techniques, and it was

observed that these students excelled in vocabulary knowledge. Their perception of drama
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lessons was positive. Additionally, a gender-based analysis revealed that girls outperformed
boys in vocabulary gain measures. However, within the treatment group, males showed more

substantial vocabulary acquisition improvements compared to males in the control group.

In another investigation by Terzier (2012), the influence of creative drama activities on
teaching vocabulary to 7th and 8th-grade students in primary schools was explored over a six-
month period during the 2010-2011 academic year. The study employed statistical methods
such as the Mann-Whitney U test and the Wilcoxon paired sample test for quantitative data
comparison. It was observed that well-organized drama courses effectively enhanced students'

vocabulary acquisition, enabling them to grasp target vocabulary items more efficiently.

Likewise, Yumurtaci (2021) sought to assess and compare the effectiveness of creative
drama and traditional instruction in terms of vocabulary development and creative thinking
skills among young English learners. This study involved 45 2nd-grade students randomly
assigned to either the experimental or control group, with data collected through pre- and post-
vocabulary tests, pre- and post-creative thinking skills tests, teacher reflective journals, and
student interviews. The findings indicated that creative drama-integrated education positively

impacted young learners' vocabulary development and creative thinking skills.

Finally, Vardar (2019) conducted a three-week study involving 23 six-year-old students
and seven English teachers in a private kindergarten in Istanbul, aiming to assess whether
dramatization serves as an effective technique for enhancing the vocabulary of very young
Turkish learners. Data collection included pre- and post-vocabulary tests, classroom
observation checklists, teachers' reflective field notes, and student interviews. The study
revealed that incorporating drama significantly improved vocabulary growth among very young

students, making drama-based classes a valuable tool for enhancing their English vocabulary.
2.2.4.2 Linguistic Awareness

Language awareness is defined by a thorough understanding of target language forms
and functions, as well as the right use of language. Thus, it is one of the most crucial components

of learning a new language. Students should be motivated to improve their linguistic awareness.

On the benefits of using drama in teaching English to young learners in terms of their
linguistic awareness and oral proficiency, Demir (2021) has carried out a study. There were 18

young learners (eight to ten years) at a language course in Istanbul for one semester. Teacher
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diary entries, daily video recordings, and teacher-student interviews are used to collect data. The
author has found that teaching English through drama has a significant positive impact on young
learners' linguistic awareness and speaking skills. According to the findings of this study, there
IS a considerable difference between pre-drama and post-drama outcomes. The findings also
show that drama was a great way to help them make positive mental changes and enhance their
language skills. The outcomes of this study clearly demonstrated that students with a high level
of language awareness use the language more effectively and appropriately. As a result, the
students in this research demonstrated significant gains in both English language usage and

language awareness.

2.2.5 Drama in Teaching Speaking

Speaking is an oral, receptive skill and it is by far the most difficult to learn.
Understanding the situation and making the right decisions about what to say, how to say it,
and to whom to say it while speaking a language is the main issue. It depends on a person's
language learning capacity, motivation, learning environment, constant exposure, and past

foreign language learning experience.

While learning L2, most of the students want to develop their speaking skills. However,
they face some problems since they do not practice enough. Therefore, drama can be an efficient
technique for dealing with this problem. Students do not feel confident enough to use English
outside of the classroom, in a real communicative context, despite years of schooling. This is
due to the regular teaching environment, which gives students little opportunity to practice the
language and improve their fluency and they are also not exposed to spoken English outsideof

the classroom or to native speakers.

There have been studies that show that drama teaching improves students' skills in
speaking. Hazar (2015) carried out her study on 48 participants from 7th-grade students at a
private secondary school in Ankara, during a six-week period. The researcher conducted the
study to find out how drama contributes to young learners in speaking classes. A qualitative
method was used to determine if dramatic activities are beneficial for young English as a
Foreign Language (EFL) learners in speaking classrooms. Three dramatic activities were
conducted during the period, and the teacher kept diaries, videotaped, and observed the
atmosphere and the attitudes of the students. Finally, 12 of the students were asked to respond
to four questions in the interview related to the use of drama for its communicative purpose. In
this study, the author has found that integrating drama activities into speaking lessons allowed
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students to express themselves and communicate in their speaking classes because the drama
activities provided a learning environment that was created through joy, in which learners
practiced the language more and learned cooperation. It also helped them become more
motivated to learn the target language because they were able to be more independent and
engaged in the creative and collaborative setting of the drama activities, which provided them
with opportunities to practice skills that they could apply in real life. Finally, it has been
discovered that the drama framework promotes predicting, visualizing, and problem-solving in
a variety of learning situations, as well as the explore and development of ideas and

relationships through role-playing.

Sarag¢ (2007) conducted a study to investigate whether creative drama has a positive
impact on developing the speaking skills of young learners. This study was carried out with 25
learners aged between seven to nine. The researcher conducted eight English lessons in which
creative drama activities were used. An Observer recorded and checked the lessons.
Additionally, the students were asked to keep diaries in order to determine their expectations,
feelings, and opinions regarding the impact of creative drama on the learners. The information
acquired from the students' notebooks and lecture observations was analyzed and compared
using a coding system. The author has found that creative drama provides a crucial opportunity
for speech development. Even the shiest and the most passive students developed confidence
and became more engaged in class. It was also demonstrated that creative drama, as a sort of
performance art, makes use of skills, notably communication skills, and provides a natural
environment in which these skills may be developed and strengthened. Moreover, it has been
shown that creative drama activities increased children's awareness of their own speech,
allowed them to experience reality through the filter of imagination, and allowed them to see
under the surface of actions to their true meanings. This fact has given learners the ability to

adapt themselves to the real context and develop spontaneous and creative conversations.

Another study carried out by Minh (2016) aimed to investigate how teaching English
through drama activities affects the development of the speaking competencies of primary
school students in a Vietnamese EFL class. A group of 4th-grade students from a rural primary
school in Vietnam were randomly assigned to one of two groups: control or experimental.
Before the experiment, questionnaires were used to evaluate both groups' initial motivation,
attitudes about learning a foreign language, and speaking skill levels. While the research group
followed a learner-centered curriculum focused on drama exercises, the control group went

through their standard English language lessons for the four months. Students in both the
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control and research groups were given a post-experiment questionnaire at the end of the four
months to evaluate their motivation and attitudes. Furthermore, both groups were given a post-
experiment speech competence test to check and evaluate their speaking competency
development. As a result, the outcomes of this study revealed that the experimental group
achieved considerable progress in all measures of their speaking competencies when compared
to the control group.

Yuanyuan (2019) conducted a study to examine how the drama course is carried out and
how the students’ English competency is enhanced through the drama course. The students who
took part in the study were 45 sixth graders from the school who had been studying English for
more than five years. The study lasted two semesters and included courses in the classroom and
the school auditorium, as well as the experimental group’s final play performance in the Grand
Auditorium. The data collection included the participating teacher's interview narratives, the
principal's interview narratives, student diaries, and classroom observation notes and pictures,
as well as videotapes. The author has found that drama course supported the development of
students' language skills as well as their acting skills. They learned how to express themselves
properly, how to conduct group brainstorming, practice stage performances in person, and make
decisions and peer evaluations. Students' final test scores in English significantly outperformed
those in other schools, despite the fact that they did not study the textbooks required by the local
Bureau of Education for the final exam. It was demonstrated that the drama courses promoted

students' English proficiency better than standard English lessons.

2.2.5.1 Oral Proficiency

Smith (2000) noted that drama provides young learners with opportunities to practice
the four language skills and thereby increase their proficiency level. Drama also gives students
the chance to tell stories in ways that get them ready to read and speak persuasively. Since oral
fluency is so important for language proficiency, teachers should use drama in their lessons to
foster oral fluency in their students. In this case, communication is the aim rather than merely
repeating the teacher's intended goals. Speaking politely, effectively, and articulately is a sign

of effective communication.

Galante and Thomson (2017), examined how a drama-based EFL program influences
three components of oral communication: fluency, comprehensibility, and accent, all of which
are widely recognized as major indicators of oral competency. They also examined whether
drama-based instructional intervention affects L2 speech in task-specific ways. A first-person
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picture narration, a third-person picture narration, a video narration, a role-play, and a
monologue were the five activities they used. These activities were used together to elicit a
variety of extemporaneous speech samples in order to provide a more comprehensive picture
of the learners' abilities. The research was conducted at two independent locations of the same
private language institute in the So Paulo, Brazil. To participate, two pre-intermediate intact
classrooms were chosen from each site. All students have either completed six levels of a 14-
level EFL curriculum or had been previously rated as level seven by the institute coordinator.
The drama-based and comparative classes were both taught over a four-month period. Classes
met twice a week for two hours each, for a total of 74 hours of instruction. To measure changes
in L2 oral fluency, comprehensibility, and accentedness over time, five pretest and posttest
speaking activities were employed. The findings imply that, when compared to other learner-
centered communicative language practices, using drama techniques in language classrooms
can have a significant influence on L2 oral fluency. Another notable finding of the study is that
it suggests that the repetitive fluency-building activities shown in drama activities might

facilitate the transfer of fluent extemporaneous speech.

2.2.5.2 Pronunciation

Language learning is a difficult process that involves pronunciation nuances in addition
to grammar and vocabulary. Despite their significance in effective language acquisition, the
development of second language (L2) fluency and precise pronunciation tends to be overlooked
within the confines of language classrooms. Pronunciation, an essential component of language
learning, plays a crucial role in enabling clear and effective communication. Yet, it is often
relegated to the background in language classrooms, overshadowed by other linguistic
competencies. Research by Derwing and Munro (2009) has emphasized the importance of
accurate pronunciation, revealing its correlation with overall language comprehension and
intelligibility. Neglecting pronunciation hampers learners' ability to express themselves
coherently, potentially leading to communication breakdowns and reduced confidence in using

the language.

One promising and innovative classroom strategy for fostering the advancement of
second language fluency and refining pronunciation involves the strategic incorporation of
techniques borrowed from the realms of drama and theater. These techniques possess the
inherent ability to offer learners a platform for immersive and comprehensive speaking practice,

thus propelling them toward greater proficiency in both fluency and the nuances of
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pronunciation. Thus, the implementation of innovative teaching techniques becomes essential
as educators work to design comprehensive language learning experiences. Drama plays an
important role in this attempt as a dynamic and transformative tool, especially when it comes
to enhancing young learners' pronunciation abilities. Pronunciation, a cornerstone of effective
communication, benefits significantly from drama activities. Dalton and Seidlhofer (1994)
emphasize that drama engages learners in authentic language use, which naturally requires
attention to prosody, stress patterns, and intonation. The importance of pronunciation
instruction in language teaching has been widely acknowledged. Accurate pronunciation is
essential for effective communication, as it affects intelligibility and comprehension (Derwing
& Munro, 2015).

Korkut and Celik (2018) studied with 12 Turkish volunteers from the English Language
Teaching department at a state university. The aim of the study was to examine the effects of
studying pronunciation through creative drama. It took six days to complete the work. The
participants were given one session each day consisting of three hours. There were 18 hours of
creative drama sessions. A read-aloud task as a pre-and post-test was used to collect the data.
The text was chosen from a course book that suited the participants' level of proficiency. With
the researchers, the participants' read-aloud performances were recorded. The researchers
listened to the recordings and marked the performances using the key that had been developed.
The 'Wilcoxon signed ranks test," a generally used analysis method that can be used instead of
the t-test for within-group research with a smaller number of participants, was used to analyze
the data. It was revealed that the pronunciation teaching through creative drama sessions had a
serious effect on the participants' skills to pronounce words correctly. The students who were
exposed to drama improved at a suprasegmental level more than the control group. The findings
of this study revealed that creative drama can be an effective alternative to regular pronunciation
instruction. Moreover, the interactive and collaborative nature of drama-based lessons
cultivates a supportive learning environment that fosters constructive feedback and peer
learning, as highlighted by Kao and O'Neill (1998).

2.3. The Role of Drama on Affective Factors

Affective factors refer to feelings and attitudes of people toward themselves and their
surroundings. Motivation, self-confidence, and anxiety are some examples of these factors.
They can have either a positive or negative influence on second language acquisition (SLA).

Teachers can reduce negative factors and promote positive ones by engaging students in
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activities that promote learning suitable for their age and interests by using drama. There are
numerous studies about the role of drama on affective factors.

Stinson's research in 2009 shed light on the challenges that educators encounter when
working with students from Asian educational backgrounds. These students often come from
educational systems that emphasize grammar and reading skills in English education.
Consequently, they might not be accustomed to student-centered and drama-based teaching

methods, which require active participation, collaboration, and creative expression.

Liu's study in 2000 further corroborated this observation by highlighting the potential
cultural barriers that hinder the effective implementation of drama-based pedagogy in
classrooms dominated by Asian students. The hierarchical nature of traditional Asian
classrooms, where the teacher is typically regarded as an authoritative figure, can clash with
the more egalitarian and interactive nature of drama-based approaches. This incongruity could
result in resistance or discomfort among students when confronted with unfamiliar teaching

methods.

Louis (2002) and Gaudart (1990) also contributed to this discourse by underlining the
significance of investigating the perceptions and reactions of both students and teachers to
drama-based pedagogy. These studies recognized that incorporating drama into education can
foster a dynamic and engaging learning environment. However, without a comprehensive
understanding of how students and educators from Asian backgrounds perceive and adapt to

this shift, the potential benefits might remain untapped.

To address these issues, it is crucial to examine deeper into the perspectives of students
and teachers in the context of drama-based teaching approaches. By conducting research that
explores their experiences, challenges, and attitudes, educators can gain insights into the
specific hurdles they face when implementing these pedagogical methods. This research could
encompass diverse aspects, including the extent to which students feel comfortable with active
participation, how teachers navigate cultural expectations, and the overall impact on students'
language learning and confidence.

In conclusion, the collective findings of Stinson (2009), Liu (2002), Louis (2002), and
Gaudart (1990) illuminate the difficulties educators encounter when introducing drama-based
pedagogy to students from Asian educational backgrounds. The research underscores the

necessity of investigating the viewpoints of both students and teachers to gain a comprehensive
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understanding of the challenges and benefits associated with this innovative approach. Such
insights can pave the way for tailored strategies that effectively bridge the gap between regular
educational norms and the dynamic demands of drama-based teaching in culturally diverse

classrooms.

2.3.1. Creativity

Humans are capable of producing words, phrases, sentences, and long texts. This is all
about creativity. This skill is essential for learning a native language as well as a foreign or
second language. Foreign language learners, in particular, need creativity since they do not have
access to a variety of possibilities, such as being exposed to the language in natural settings,
observing real situations, or communicating with native language users. Drama is an excellent
way to encourage this. When a learner participates in a drama activity, he practices several
cognitive skills like inventing, producing, predicting, assimilating, clarifying, eliciting,
deducing, analyzing, accommodating, selecting, refining, sequencing, and evaluating. Drama

particularly increases learners' imagination.

In her study, Kirgicek (2018) aimed to explain the importance of drama in education
and to give examples of drama activities. Two classes were chosen in Bornova Anatolian
Religious Vocational High School. The experimental group has 24 students while the control
group has 23. In the experimental group, there is only one more student (a girl). English
questionnaire was utilized as a pretest and posttest. This study lasted eight weeks. The
experimental group attended a two-hour language class once a week. During the study, the
regular method was used for the control group. According to the findings, there is a considerable

difference in attitudes toward the English lesson in favor of the experimental group.

The suggestion made by Ronke (2005) highlights the uniqueness of drama as a tool for
language learning. Drama goes beyond the limitations of context that is taught in textbooks by
requiring the collaborative creation of different situations, including events, places, and
characters. Students can create dialogues and engage in communication that is not limited by
predefined textbook scenarios. Even though the dramatic situations are constructed, this
paradoxically encourages genuine and spontaneous communication. Students are encouraged
to use language in a dynamic, problem-solving context through the process of collectively

imagining.

23



2.3.2. Motivation

Motivation is a need for successful learning. Motivation drives students to achieve their
learning goals. If they have a goal that they are passionate about, they will work hard to achieve
it, no matter how challenging it might seem. When it comes to learning a second language,
motivation is crucial. Students need to be consistent. Students do not learn when they are not
motivated by what is being taught. A teacher will find it easier to teach a highly motivated
student who has a goal than a student who has no goal. Nonetheless, a lack of motivation is a

barrier to learning.

The term "motivation" finds its roots in the Latin verb "movere," which translates to "to
move." It's evident that effective learning occurs when students are actively engaged and
involved. Hillyard (2010) underscores the motivating and entertaining aspects of drama, which
can offer distinctive opportunities for contextual language use. Drama extends its utility to the
teaching and learning of cross-curricular content. The beauty of drama lies in its ability to
establish a learning atmosphere characterized by enjoyment, where students not only immerse
themselves in the subject but also physically engage, practice language skills, and foster
collaboration with their peers. This heightened involvement kindles a deeper enthusiasm for
acquiring the target language, as students become more self-reliant and actively participate in
the imaginative and cooperative dynamics of drama activities. These experiences also provide
them with practical skills that can be applied in real-life scenarios, thus promoting their

motivation and engagement in the language-learning process.

In the recently conducted study by Kadan (2021), the researcher wanted to see how the
creative drama method affected the achievement and motivation of 7th graders in English
language classes. The study used a quasi-experimental design with a pre-test and a post-test
controlgroup. The study involved seventy 7th-grade students, 36 of whom were assigned to the
experimental group and 34 to the control group. Three units were taught in the experimental
group over a six-week period using a book created by the researcher, whereas the identical units
were taught in the control group using the usual course book. Both groups were given the
"English Course Achievement Test" and the "Motivation Scale" before and after the
intervention. The experimental group was given a "Student Interview Form regarding the
Implementation of Creative Drama Method" to collect their feedback on the method after the
intervention. According to the results, the experimental group showed a better improvement.

The difference, however, was not substantial. Conversely, when examining student interview
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responses, there was a statistically notable contrast in average motivation levels between the
two groups, with the experimental group exhibiting higher scores. Bournot-Trites et al. (2007)
likewise found that in French sessions where drama was implemented, students in the

experimental group displayed greater motivation compared to their counterparts in the control

group.

Drama's potential to have a significant influence on students is underscored by
Zafeiriadou's (2009) emphasis on the subject. Drama has a special ability to start and keep up
students' motivation for language learning because of its natural element of entertainment and
emotional engagement. Instead of just memorizing vocabulary or sentence structures, students

who actively participate in dramatic scenarios actively apply language in a meaningful context.

Wright (2005) emphasizes the effect that drama has on students' motivation in language
classrooms. In his research, Wright explores the ways that drama engages students and fosters
a sense of ownership in their language learning process. According to Wright, drama-based
activities give students a sense of control over their learning because they actively engage in
creating and performing scenarios. Through active participation, one develops a stronger bond
with the language, transforming it from an academic subject into a means of communication
and self-expression. According to Wright's research, drama is a valuable tool in the language
classroom because it fosters a genuine passion for learning in addition to improving language

proficiency.

Finally, drama's capacity to start and sustain student motivation is evidence of its ability
to change things in the classroom. Drama not only improves language acquisition but also
encourages the intrinsic motivation that encourages students to become lifelong learners by
providing an engaging, empowering, and purposeful learning experience. Drama's impact on
motivation exceeds the boundaries of regular education, changing the way we approach
teaching and learning, as educational researchers and practitioners continue to investigate the

many advantages of drama in education.

2.3.3. Anxiety

It can be difficult to learn a new language, and taking risks is an essential part of learning
a language. For many students, English class can make them feel anxious. Anxiety levels in the
classroom can be raised by the fear of making mistakes, the pressure to perform well, and the

challenges of learning a foreign language. However, a student’s fear of making mistakes will
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restrict their progress. Drama can help overcome learners' shyness and anxiety tocommunicate
in the target language because it provides a stress-free and real-like environment supporting

collaboration.

The importance of social interactions in learning was emphasized by Lev Vygotsky, a
key figure in educational psychology. He made the case that imaginative play occurs best when
children are in a social environment. By giving students the chance to interact with the English
language in a collaborative and creative environment, the educational drama follows
Vygotsky's principles. According to Vygotsky and Cole (1978), this method may reduce the
anxiety associated with regular language learning methods.

The child-centered education pioneer Maria Montessori emphasized that learning is
most successful when students actively construct knowledge. By allowing students to construct
meaning and understanding through practical experiences, educational drama complies with the
guiding principles of constructivism. By focusing on active engagement rather than rote
learning, this strategy can lower anxiety (Montessori, 1912).

Zakhareuski (2018) argued strongly in favor of integrating drama into English language
classrooms. She argued that participating in drama activities not only improves students'
confidence and self-esteem but also lessens their anxiety about speaking. Regardless of
students' academic abilities, drama fosters an atmosphere of assurance, reliance, and attention.
Students can use expressive and dramatic language while "performing," free from worries about
linguistic accuracy. Language barriers are removed by acting out a narrative, which also helps
students understand the real meaning behind the new words they are learning. They are exposed
to various language usages and linguistic idioms as a result, which promotes deeper learning.

In her study, Atas (2014) attempted to explore how drama affects the speaking anxiety
of EFL learners. It was conducted with 24, 12th-grade students at a high school in Kozan for
over six weeks. Pre- and post-tests, semi-structured pre- and post-interviews, and student diaries
were used to collect and analyze the data. The teacher's reflections enriched the qualitative part
of the study. In this study, the author has found that the effects of drama on students' anxiety,
fear, nervousness, and shame when speaking in the FL were positive. The majority of the
students benefited from drama exercises when they were unprepared, feeling confident while
speaking English, overcoming the feeling of being worse at speaking English than other
students, and overcoming the fear of being laughed at. More than half of the students admitted
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having difficulty in pronunciation in the past. Almost half of the students said they used to avoid
speaking English in class because they were worried about making mistakes, while others said
theywere afraid of making mistakes while speaking English. Similarly, some students stated
that they used to become thrilled while speaking, while others stated that they had a limited
vocabulary. However, with the use of a drama application, these unpleasant experiences were
transformed into happy ideas and sensations. The majority of the students said their
pronunciation had improved. More than half of the students reported they felt relaxed in English
classes, and some students even expressed that they talked more fluently. Although there was
no noticeable change in their pronunciation, students were no longer hesitant to make mistakes
when pronouncing a word. Warm-up activities, such as pre-drama questions had a considerable

impact in lowering speaking anxiety.

Similarly, Dursun (2016) intended to examine foreign language classroom anxiety in a
secondary school EFL classroom, as well as the role of dramatized instruction in reducing
foreign language anxiety. This research also aimed to identify the causes of foreign language
anxiety by determining the most anxiety-inducing situations in this environment. The research
was conducted with 22 seventh-grade students at a private school in Turkey. In verifying the
data, students' self-reflective drama portfolios, teacher's observational field notes, and drama
lesson plans were evaluated after the eight weeks of dramatic intervention. According to the
findings of this study, seventh-grade EFL students had high levels of anxiety. Fear of making
mistakes, teacher instructions, test anxiety, negative social comparisons, and a lack of
confidence in speaking English are all possible factors of foreign language anxiety in secondary
school students.

In conclusion, teachers can empower their students to overcome anxiety and develop
the abilities and confidence to succeed in English by fostering an environment where students
actively engage with the language, learn from their errors, and gain a deeper understanding of
its cultural context. By doing this, language learning becomes an unforgettable and enjoyable
experience for both teachers and students.

2.3.4. Self-Esteem and Self-Confidence

Self-esteem is defined as a feeling of personal worth - one's perception of one's own
worth as a person. It is essential to the development and preservation of one's identity, while
self-confidence is defined as the belief in one's capacity to achieve. These personal traits affect
students' performance and therefore quality of learning. Various activities inherent in the drama
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allow students to become more conscious of who they are and what they are feeling.

The attitudes of 9th-grade students and EFL professionals toward the use of drama in
English lessons were investigated by Yilmaz and Dollar (2017). This study included 11 EFL
teachers from the Department of Foreign Language Teaching and 23 Turkish EFL students from
a 9th-grade class at a private high school in Istanbul. The research was carried out using a
qualitative design. Intermediate and pre-intermediate students took part in the study. Data was
gathered from a variety of sources including a teacher log, student feedback note cards, and
semi-structured interviews with EFL teachers, IB teachers, and the director of the foreign
language department. Four open-ended questions were posed to EFL teachers to obtaintheir
views on the advantages and disadvantages of drama in English classes, as well as its potential
role in the process of cultivating a foreign language like English. The head of the English
department, who was in charge of 9th-grade English lesson planning and program development,
was asked four open-ended leading questions. At the end of each session, studentswere given a
student feedback note card to provide free responses to reflect on their thoughts and feelings
about English language learning. There were eight "wh questions™ and five "comment
sentences" on using drama in English lessons to improve students' language learningskills and
attitude as a positive concept. At the end of each drama activity, teacher logs were regularly
evaluated during the English lessons. In this study, the authors have found that usingeffective
strategic methods such as drama activity is necessary to develop students' positive attitudes and
increase attention to the English language. There is a strong tie between learners'positive
attitudes and their language performance as a result of drama-centered English instruction.
Establishing positive behavior expectations in English classes provided positive outcomes. At
a basic level, these techniques highlighted the importance of low anxiety, self-confidence, self-
expression, and self-awareness in successful language learning. Students who were successful
in establishing positive independence and oral language comprehension benefited greatly from
the results connected to drama activities. Students' interests were raised through drama
activities, which resulted in good attitudes about learning English in social and educational

contexts.

2.3.5 Group Dynamics

Drama is an engaging teaching method that promotes cooperation, collaboration, self-
control, goal-oriented learning, and emotional intelligence skills, according to Munther (2013).

Drama, by its nature, emphasizes the importance of the group. It is a great way to bring students
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together. Each student is dependent on the efforts of others to produce the best possible results.
Group activities based on drama often provide opportunities for collaboration and teamwork.
To create scenes, resolve conflicts, and accomplish common objectives, participants must
cooperate, which strengthens relationships and enhances group dynamics (O'Toole, 2010).
Working together over time builds trust among them. Students gain cooperative learning skills
and the importance of individual diversity by working with a large group of people. During a
drama session, students frequently work in groups or pairs. Children must make decisions as a
group, listen to one another, and respect one another's ideas. To achieve their goals, they must

work together. Children learn to collaborate and rely on one another.

According to the results of a study by Alasmari and Alshae (2020), drama in language
schools was a highly effective and significant way to encourage students to actively participate.
It inspired them to become more engaged and collaborative learners. It was useful for young
students to learn English. It helped them improve their language abilities, particularly their

communication abilities.
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CHAPTER 3
3. METHOD

The purpose of this study was to find out whether drama is useful for young learners to
strengthen their pronunciation. As a result, the research analyzes the way a particular set of
students (the experiment group) learn the correct pronunciation of English sounds through
drama and another group of students (the control group) learn those sounds through regular
methods. This chapter gives detailed information about the model of the research and the data

collection tools used in the analysis of data obtained methods and techniques in this study.
3.1. Introduction

The purpose of this study is to find out if teaching English to young learners through
drama is successful. As an outcome, it compared how one set of students (the experiment group)
learned English through drama and another group of students (the control group) learned
vocabulary in a usual manner. According to the main hypothesis of this research, the subjects
in the experimental group who participate in drama activities during class will do much better
on the post-test than the subjects in the control group who get teacher-centered, regular
instruction. This chapter begins by outlining the research design, participants, data collecting

tools, data collecting procedures, and data analysis.
3.2. Research Design

This study was carried out to examine the effects of drama on young learners'
pronunciation development when learning English in a class environment in state schools. It
was created by combining qualitative and quantitative design techniques. Pre-tests, treatments,
and post-tests as well as the subjective views of the students' diaries were used to gather the
data. The same level of students (pre-intermediate level students) were divided into an
experimental group and a control group to evaluate the central hypothesis of the study. Random

selection was used to determine the two groups.

Both the experimental and control groups took a pre-test before the experiment to
determine their previous knowledge of the target English vocabulary items. The text included
36 words from the British Council website as part of the pre-test (See Appendix A). The text
was chosen from this reliable website based on the participants' level of proficiency. A read-

aloud task as a pre-and post-test was used to measure the effects of the drama sessions. In the
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presence of the researchers, the read-aloud performances of the participants were recorded. The

passage that had been read by a native speaker was noted as the key for evaluation.

For six weeks, drama was applied in two lessons (80 minutes) each week. The
experimental group examined the pronunciation of sounds, words, and sentences during each
session through drama activities like role-playing and puppets, each of which included aspects
related to the research topic. The researcher conducted the whole process by herself.

The same pre-test and post-test were given to both groups after the teaching process.
The hypothesis of this study was validated through analysis of the post-test results. In addition,

the personal diaries of students' subjective views provided qualitative results.
3.3. Participants

Students in the 8th grade at a secondary school in Selguklu, Konya, Turkey, took part
in the study. Two groups were chosen from among all the classrooms that had an equal number
of participants, and the participants were chosen at random from among all the students; one
was considered the Experimental Group and the other as the Control Group. A total of 30 male
students were in the groups. The students in both groups were between the ages of 11 and 13
with approximately equal social and educational backgrounds. Before the beginning, the
students and their parents were provided with the information they needed to fill out the
informed consent forms. Throughout the whole semester, the students were quite nice and

supportive and very excited to be a part of the research.

The study began at the very beginning of the second term of the 20222023 academic
year (in February). The researcher carried out the study in her position as the regular class
teacher for classes 8-A (control group) and 8-C. (experimental group). The researcher chose
engaging activities that support English learning and were related to their academic areas. The

students received instruction from the same instructor to avoid differences in lectures.

The Experimental Group participants were exposed to a variety of drama techniques
during the study, most of which call for creating imaginary, unplanned, and unstructured
situations with a pre-text. Since personal development is one of the main objectives of this
study, which included the growth of socializing abilities and cooperative behaviors, setting
goals before the class was crucial. Additionally, it was crucial to choose and organize the drama

exercises, as well as to get ready the materials for lessons that would be needed to create the
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backgrounds for the drama class. Poster paint, drawing equipment, chart paper, glue, poster
board, flashcards, realia and narrative photos, CD players, and films were among the supplies.
These elements were applied to selected role-play sketches to provide a genuine state of mind
appropriate for the environment in question. The pre-text was employed as a motivating strategy
since it greatly captured the interest of the students. Drama situations, songs, flashcards, micro
roleplays, pantomime, imitation, brainstorming exercises, reading, and dramatizing were all
included in the pre-text. The experimental group received subsequent designs of the phonetic
items. Each student played a different part in the sketches. They repeatedly tested the sketches
in various settings that they had imagined in advance. The final part was the evaluation part.
Monitoring students’ development was essential while teaching them through drama. As a
means of conveying ideas, these exercises helped students improve their communication

abilities as well as their overall growth.

The control group received vocabulary word instruction from the researcher herself. The
teacher listed grammatical patterns and their pronunciations on the board during the first class.
Students were taught about these patterns via drills that needed repetition. In this way, the pupils
could easily comprehend the meanings of the terms. Students were also able to swiftly and
easily grasp the new vocabulary terms as a result of this. For the chosen vocabulary topic, the
pupils all received the same vocabulary terms. The approach was utilized in all the sessions.

3.4. Data Collecting Tools

Three separate types of instruments were used in this study to gather data: a pre-test and
a post-test, student diaries, and various exercises and activities for feedback. Since there were
two groups in this experimental research study—an experimental group and a control group—
a test containing the target vocabulary items was selected to evaluate the effects of the drama
treatment techniques. Due to the fact that the design of the study included comparison, the
participants took the exam both before and after the treatment sessions. Six different drama
activities from the ‘‘Drama with Children’’ book by Sarah Phillips was utilized as learning

materials during the lesson with the experimental group.
3.5. Data Collecting Procedures

Data collection began in the academic year 2022-2023 at the beginning of the second
semester (February). It is important to note from the beginning that the process started with the

principal of Ismail Kaya Anatolian Imam Hatip High School approving the implementation of
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the study. With permission, the researcher chose two classes at random among 30 students who
were all taking English classes at the same level.

As mentioned before, the pre-test, post-test, and activity questions were given to both
the experimental and control groups in order to determine the effects of drama on teaching
English. The pre-test included a text that contained 36 words. Depending on the participants'
level of proficiency, a text was selected from the British Council website. To evaluate the effect
of the drama sessions, a read-aloud activity was performed as a pre-and post-test. The read-
aloud performances of the participants were taped in the presence of the researchers. The text
that a native speaker reads would be marked as the key for evaluation. Additionally, students'
diaries were used to gain a subjective perspective on the lecture and how they felt while

attending the sessions.

The drama sessions consisted of six-week separate sessions which focused on the
correct pronunciation of certain sounds. The first session aims to realize silent letters, especially
the (r) sound in the words. In the experimental group, the lesson plan does not focus on teaching
students the pronunciation of words with silent letters consciously. Instead, it primarily focuses
on using a creative and hands-on approach to engage students in understanding the concept of
silent letters and indirectly improving their language abilities. In the control group, students
are introduced to the silent r letter, and the basic vocabulary that contains the silent (r) letter is

examined by repetition drills.

In the second and third sessions of the experimental group, the lesson plans emphasize
peer learning. After drama performances, students provided feedback to their peers on
pronunciation. They could focus on specific sounds and offer constructive suggestions for
improvement. When paying attention to how things are pronounced, students are taught how to
use the correct thinking technigues. In the control group, target vocabulary elements are taught
explicitly. A comprehensive description of the specific pronunciation elements targeted in each

session of the study is provided in Table 1.

For the rest of the study, the main focus of the experimental group’s lesson plans was
not the pronunciation instruction. The author wrote scenarios or brief scripts with the words or
phrases the experimental group needed to focus on. Targeting the "th" sound, for instance, she
created situations using words like "this,” "that,” or "those" and allowed students to practice
these scenes, paying special attention to correct pronunciation. Even though the students were
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not required to pronounce the words correctly, the researcher discovered that after playing out
the story multiple times, they started to talk more fluently and effectively.

3.6. Data Analysis

First of all, the researcher listened to the recordings before marking the performances
using the predetermined key. Another coder, an English teacher, also analyzed the
performances. The 'Wilcoxon signed ranks test' was used to analyze the data, which is a popular
analysis technique that can be used in place of the t-test in within-group studies with fewer
participants. Versions 16.0 and 7.0 of SPSS (Statistical Package for Social Sciences) and Excel
were used to analyze the data and to determine the derived values. The test was performed
separately for each group, comparing the pronunciation scores before and after the intervention.

In addition to the quantitative data, qualitative data were collected through classroom
observations and students' diaries. Classroom observations were conducted during the drama-
based lessons for the experimental group to gain insights into students' engagement, interaction,
and participation during the activities. Students' diaries were also analyzed for their reflections

and perceptions of the drama-based language instruction.
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CHAPTER 4
4. FINDINGS

This chapter gives a detailed information about the data analysis procedure, descriptive

statistics, and inferential statistical analysis.
4.1. Introduction

The main aim of this study is to determine whether or not drama improves young
learners' speaking abilities. As has been pointed out, in addition to its other advantages, drama
offers a number of benefits that may help develop young learners’ communication abilities.
According to this study, drama is an excellent tool for improving young learners' speaking
abilities. Additionally, it has been suggested that drama might help young students feel less

stressed, resulting in a reduced affective filter and a more favorable atmosphere for learning.

In order to achieve this goal, a pre-test and post-test were given to 8th-grade students in

a public school.
4.2. Data Analysis Procedure

A read-aloud assignment that included 36 words from the students' first and second units
were provided to the participants as a pre-and post-test was used to measure the impact of the
drama sessions. These vocabulary items were highlighted in a relevant context during the onset
of the drama lessons. Prior to the drama training sessions, the researcher recorded their voices
at school and determined their accurate responses. The results were also computed by another
English teacher at the same school. The researcher created a 12-hour drama curriculum that
addressed several issues that Turkish English learners may run across. The researcher
consistently provided them with a communicative reason for prioritizing accuracy during the
drama sessions. During a 6-week period, these sessions were conducted with a group of 15 8th-
grade volunteers. The control group also recorded their voices twice. However, they continued

learning in a regular way.

The results of the pre-test and post-test were evaluated by using Versions 16.0 and 7.0
of SPSS (Statistical Package for Social Sciences) and Excel.
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4.3. Descriptive Statics

Table 1: The Average Points of the Experimental Group (Pre-test and Post-test)

Participant Pre-test Post-test
1YEO 11 23
2 MY 9 17
3AK 21 27
4 AT 25 30
5AT2 5 13
6 EG 6 6
TEA 16 26
8FC 13 22
9HCE 9 11
101S 12 23
11 VW 13 17
12KHK 2 10
13IBC 2 3
14AC 4 14
15MES 9 14

When Table 1 above is examined, it is clear that almost all members of the experimental group improved their
pronunciation and only one student’s score stayed equal. Examining the pre-test results of the students who took
part in the study as the experimental group, it was discovered that the lowest score was 2 and the highest was 25
out of 36. According to the post-test results, the lowest score was 3 and the highest was 30.

Table 2: The Average Points of Control Group (Pre-test and Post-test)

Participant Pre-test Post-test
1EO 4 6
2 MIKA 3 10
3 AEA 7 8
4 AA 5 13
5 ABO 16 25
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6 BMB 5 14

7CA 1 10
8FD 20 27
9KSC 12 8
10MG 14 15
11 MSK 2 5
12MA 19 21
13MAB 16 26
14MEE 26 28
15BM 1 3

It is evident from Table 2 above that practically all control group participants improved their pronunciation, and
just one student's score dropped. Examining the pre-test results of the students who took part in the research as the
control group, it was discovered that the lowest score was 1 and the highest was 26 out of 36. According to the
post-test results, the lowest score was 3 and the highest was 28.

Table 3: Problems stemming from the silent r letter

Target students who pronounced it correctlyin the pre-test (n) students who pronounced it

correctlyin the post-test (n)

hear 9 (experimental) — 8 (control) 10 (experimental) — 8 (control)
herself 0 (experimental) — 0 (control) 6 (experimental) —12 (control)
early 2 (experimental) — 1 (control) 4 (experimental) — 10 (control)
hour 0 (experimental) — 1 (control) 1 (experimental) — 3 (control)

serving 2 (experimental) — 1 (control) 12 (experimental) — 12 (control)
everywhere 2 (experimental) — 3 (control) 1 (experimental) — 2 (control)
care 6 (experimental) — 6 (control) 9 (experimental) — 11 (control)
inspire 1 (experimental) — 1 (control) 4 (experimental) -3 (control)

According to the table above, we can see that both the control and experimental groups understood problems
stemming from failure to recognize silent r letters. The majority of the participants properly pronounced the
targeting word ‘‘serving’’ in the post-test. The number of participants properly pronouncing ‘everywhere’
decreased in both groups. Students’ lack of awareness between /v/ and /w/ sounds might have been caused by
pronunciation errors in the word. More students correctly pronounced all of the remaining target words from the
passage in the post-test compared to the pre-test, which was used to evaluate students' pronunciation skills.
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Table 4: Problems stemming from 3 sound

Target students who pronounced it correctlyin the pre-test (n) students who pronounced it correctlyin the post-test (n)
strange 10 (experimental) — 8 (control) 14 (experimental) — 9 (control)

change 6 (experimental) — 8 (control) 12 (experimental) -8 (control)

usually 5 (experimental) — 3 (control) 7 (experimental) — 1 (control)

huge 0 (experimental) — 0 (control) 2 (experimental) -5 (control)

We can see from the table above that both the control and experimental groups were aware of the issues at hand.
In the post-test, a significant number of participants correctly spoke the majority of the target items. In the
control group, fewer participants correctly pronounced "usually." This can be explained by the fact that in the
post-test, the students' attention was diverted from the individual sounds in the words and instead focused on the

sentential stress.

Table 5: Problems stemming from a sound

Target students who pronounced it correctlyin the pre-test (n) students who pronounced it correctlyin the post-test (n)
Funny 13 (experimental) — 12 (control) 13 (experimental) — 12 (control)

wonderful 10 (experimental) — 8 (control) 8 (experimental) —10 (control)

anyone 0 (experimental) — 1 (control) 4 (experimental) — 6 (control)

Trust 5 (experimental) — 4 (control) 8 (experimental) —7 (control)

Ukr:lcomfort 0 (experimental) — 1 (control) 3 (experimental) — 2 (control)

aple

The table above demonstrates that both the experimental and control groups had a reasonable knowledge of the difficulties
caused by the A sound. In the post-test, however, fewer members of the experimental group properly spoke the target word
"wonderful.” Articulation of /v/ instead of /w/, which does not exist in the Turkish language, might have been the reason for

this mispronunciation.

Table 6: Problems stemming from 6 sound

Target students who pronounced it correctlyin the pre-test (n) students who pronounced it correctlyin the post-test (n)
Things 3 (experimental) — 3 (control) 4 (experimental) — 6 (control)
With 0 (experimental) — 2 (control) 1 (experimental) — 1 (control)
Think 0 (experimental) — 3 (control) 1 (experimental) — 4 (control)
something 0 (experimental) — 3 (control) 3 (experimental) — 2 (control)

When compared to other phonetic items, the most common pronunciation mistake was, among other things, the
mispronunciation of /6/ in the pre-test. Nevertheless, the least progress was recorded on the 6 sound. In the post-
test, just the same students pronounced the sound correctly and a few more participants pronounced the/6/ sound

properly.
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Table 7: Problems stemming from 2 sound

Target students who pronounced it

correctlyin the pre-test (n)

students who pronounced it

correctlyin the post-test (n)

happen 10 (experimental) — 8 (control)
talent 6 (experimental) — 5 (control)
channel 10 (experimental) — 10 (control)
actually 2 (experimental) — 3 (control)

11 (experimental) — 9 (control)

11 (experimental) — 6 (control)

11 (experimental) — 12 (control)

8 (experimental) — 7 (control)

As can be seen in the table, although not obvious, there has been a little improvement in the number of students
who answered the questions correctly on the post-test as compared to the pre-test. The difficulty of learning &
sound stems from the fact that Turkish learners occasionally have trouble distinguishing between the sounds /ae/
and /e/ given that the letter E practically represents both sounds in this language.

Table 8: Problems stemming from er sound

Target students who pronounced it

correctlyin the pre-test (n)

students who pronounced it

correctlyin the post-test (n)

gain 12 (experimental) — 11 (control)
tuesday 3 (experimental) — 1 (control)
take 10 (experimental) — 9 (control)
safe 10 (experimental) — 9 (control)

15 (experimental) — 10 (control)

8 (experimental) — 6 (control)

11 (experimental) — 9 (control)

11(experimental) — 11 (control)

Like in the pronunciation of the & sound, a little improvement has been made in the number of students who
correctly produce the er sound. ““Tuesday’’ was the most improved word in both groups and the pronunciation of

the rest of the words improved almost equally.

Table 9: Problems stemming from ar sound

Target students who pronounced it

correctlyin the pre-test (n)

students who pronounced it

correctlyin the post-test (n)

replying 1 (experimental) — 3 (control)
recognize 2 (experimental) — 2 (control)
realized 0 (experimental) — 0 (control)
decided 3 (experimental) - 4 (control)
privacy 0 (experimental) — 0 (control)
advice 5 (experimental) — 2 (control)
try 8 (experimental) — 6 (control)

5 (experimental) — 4 (control)

4 (experimental) -0 (control)

0 (experimental) — 0 (control)
4 (experimental) — 5 (control)
2 (experimental) — 3 (control)

8 (experimental) — 11(control)

7(experimental) — 6 (control)

39



Except for the word ‘realized”’, a remarkable improvement has been made in the number of students who correctly
produce ar sound. The table shows that for some items, the pre-test results were better compared with the post-test
results. ‘“Advice’” was the most improved word in the control group and the number of participants pronounced
the word “‘recognize’” decreased in the control group.

4.4. Inferential Statistical Analysis

The findings demonstrate a significant change in the participants' performances before
and after the treatment, with z = 3.301 by the researcher and z = 3,31 by a colleague, p <.5.
both. In other words, the drama-based pronunciation lessons had a slightly remarkable impact
on the participants' ability to pronounce words correctly. On the post-test, every participant
student from the treatment group performed better. However, most of the students from the
control group improved their pronunciation as well. The outcomes demonstrated that the

students' pronunciation improved slightly more than in regular ways.

Table 10: Wilcoxon Signed Ranks Test

N Mean Rank Sum z P
Author_Experimental_After- Negative 0 0,00 0,00
Author_Experimental_Before Ranks -3,301 0,001
Positive 14 7,50 105,00
Ranks
Equal 1
Total 15
Colleague_Experimental_After- Negative 0 0,00 0,00
Colleague_Experimental_Before Ranks -3,31 0,001
Positive 14 7,50 105,00
Ranks
Equal 1
Total 15
Colleagu_Control_After- Negative 1 1,00 1,00
Colleague_Control_Before Ranks -3,206 0,001
Positive 13 7,96 104,00
Ranks
Equal 1
Total 15
Author_Control_After- Negative 1 8,00 8,00
Author_Control_Before Ranks -2,963 0,003
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Positive 14 8,00 112,00

Ranks
Equal 0
Total 15

In Table 10, the Wilcoxon signed ranks test is shown to determine whether the difference between the participants'
pre-and post-test scores is significant. “‘Author’” represents the researcher herself and ‘‘Colleague’’ represents a
colleague who also evaluates the students’ scores.

Author_Experimental_After-Before P value <0.05 and statistically significant. There is no student whose score
drops after the applied drama sessions. 14 students' scores increased. The average score increase is 7.5. The score
of 1 student did not change before and after the training.

Colleague_Experimental_After-Before P value was 0.001 and was statistically significant (P<0.005). There was
no student whose score was negative after the applied regular education routine. The scores of 14 students have
increased and the average value of the increase is 7.5. 1 student's score has not changed.

Colleague_Control_After-Before P value is 0.001 and it is statistically significant (P<0.005). After the applied
training program, 1 student's score decreased. The scores of 13 students have increased and the average rank of
increase is 7.96. The score of 1 student did not change.

Author_Control_After-Before P value 0.003 is statistically significant (P<0.05). After the applied training, 1
student's score decreased. The score of 14 students is an increase and the average score increase is 8.

Table 10 clearly shows that the participants' ability to pronounce words correctly was significantly and statistically
affected by the drama-based pronunciation instruction. The significant differences between the post-test and pre-
test scores are strongly underlined by the consistently low p-values, which are all below the threshold of 0.05.
Additionally, it is interesting that none of the students' scores declined after the drama lessons. This specific finding
is very important because it supports the validity and efficacy of the drama-based method of pronunciation
teaching. These results imply that the drama-based method not only improves students' pronunciation abilities but
also makes sure that the gains acquired in class are maintained and do not deteriorate over time. These significant
and persistent results highlight the potential benefits of integrating drama approaches into pronunciation
instruction. Additional research and investigation may give deep insight into the specific procedures by which
drama-based courses produce these favorable results and provide guidance for the continual growth of effective
language teaching methods.

Table 11: Experimental Group Reliability Analysis

Corrected Cronbach's
Scale Mean Item Alpha
if Item Scale Variance -Total if Item Cronbach's
Deleted if Item Deleted  Correlation Deleted Alpha N of Items
Author_Experimental_Before 43,8000 478,029 0,948 0,971 4,000
0,977
Author_Experimental_After 37,2000 423,029 0,946 0,971
Colleague_Experimental_Before 44,1333 470,552 0,939 0,972
Colleague_Experimental _After 37,6667 430,810 0,956 0,967

Reliability analysis of the experimental group was determined and the Cronbach's Alpha coefficient was measured
as 0.977. Correlation coefficients are also very strong at 0.939 and above.
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Table 12: Control Group Reliability Analysis

Corrected Item- Cronbach's

Scale Mean if Item Scale Variance if Total Alpha if Item Cronbach's

Deleted Item Deleted Correlation Deleted Alpha N of Items
Colleague_Control_Before 39,7333 623,924 0,951 0,970 0,979 4,000
Colleague_Control_After 34,6000 604,400 0,951 0,971
Author_Control_Before 39,6000 654,829 0,947 0,973
Author_Control_After 35,0667 626,352 0,940 0,974

Reliability analysis of the control group was determined and the Cronbach's Alpha coefficient was measured as
0.979. Correlation coefficients are also very strong at 0.94 and above. The reliability analysis for the two groups
is presented in Tables 11 and 12. The high Cronbach's Alpha coefficients (0.977 for the experimental group and
0.979 for the control group) show that the measures used in this study have strong internal consistency and
reliability. This suggests that the tools used to evaluate the students' pronunciation abilities were reliable and
consistent.

4.4.1. Student Journals

Participants in this study were required to express their opinions on drama activities via
the use of student journals. Additionally, the English teacher asked students to write about
whether they liked the activities or not, as well as what they learned from this lesson. The
participants fill out these diary entries at the end of each lesson. After each drama session,
participants were instructed to keep a journal. The participants were previously informed of the
purpose of the student journals. Participants discussed the aim of the drama activity for 5
minutes at the end of each course. While it was explicitly stated that participants might write in

Turkish if necessary, they were requested to keep their notebooks in English.

By looking through students’ journals and examining their thoughts and ideas on drama
activities, researchers had the opportunity to learn more about the participants' perspectives or
how they respond to a particular situation. The researcher concentrated on whether or not they
thought the dramatization exercises were useful. The difficulties they encountered throughout

the drama-based lectures were also documented in the field notes.
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Table 13: Student Journals Checklist Analysis

Week 1-2 Week 3-4 Week 5-6

Student Journals g g g
Checklist o g S g S g
— 8 — 8 — g
L <3} LL <3} L [3)
o o [a

Yes 15 100 15 100 15 100

Students like the activities.
Total 15 100 15 100 15 100

e epes No 8 53 12 80 15 100

Students find it difficult.
Total 8 53 12 80 15 100
Students focus on the activities. No 15 100 15 100 15 100

Total 15 100 15 100 15 100

] Yes 7 46 8 53 8 53
Students learn something about the

correct pronunciation. Total 7 46 8 53 8 53

Students are eager to join. Yes 15 100 15 100 15 100

Total 15 100 15 100 15 100

Students feel free to make mistakes. No 7 46 13 86 15 100

Total 7 46 13 86 15 100

Following are the explanations for the responses to the students' journal questions:
Questionl. Did you have fun today?

More pupils each week claimed to have fun today than they were the previous week.
After participating in drama activities, students not only felt good; most of them were pleased
and enjoyed themselves. There was only one thing they said in a variety of ways: "I had so

much fun.”
St. 1: I enjoyed it.
St. 2: I had a great time.

St. 3: I loveit!
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Question2. Was it difficult?

An increasing number of pupils each week report that they didn't find anything

challenging about the sessions.
Question3. What did you learn from this lesson?

This was the most important question in their journals. The result was not satisfying
enough. In general, they responded in a simple and short way. Their answers were not about
pronunciation. They developed their pronunciation through drama. Nevertheless, because they

were focused on what was happening, they were not properly aware.
Question4. What do you feel about this lesson?

The question being asked was intended to find out how the pupils felt about the lesson.
For six weeks, the question was asked immediately following each session. It was evident that

the children enjoyed the activities towards the end of the six-week period.

Since they enjoyed themselves, they were inspired, wanted to participate in the same
activities in future classes, and frequently asked about the upcoming lesson. They asked

whether we would continue our amusing drama activities for the next week:
St. 3: What are your plans for next week? Can we repeat this activity?

Some of the students noted that this practice allowed them to speak what they wanted

in a particular circumstance:

St. 4: This instructor is not annoyed with me, therefore | may say whatever | want to

say! I don’t have to make a full sentence.
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CHAPTER 5
5. DISCUSSION, CONCLUSION AND SUGGESTIONS

This chapter examines the findings from the pre-and post-tests, as well as from the
drama activities and individual diaries, and it discusses the consequences of those findings,

their implications, limitations of the study, and suggestions for future research.
5.1. Discussion

The aim of this study was to investigate how drama affects young language learners'
ability to pronounce words correctly. The results of this study provided some insight into the
potential advantages of drama activities being included in language schools, particularly in
terms of pronunciation development. Drama can have a remarkable impact on how young
learners develop their pronunciation abilities. Children are exposed to a wide variety of sounds
and intonations from an early age, and drama can aid in the development of their capacity to

recognize and precisely replicate such sounds.

According to Schejbal (2006), drama offers students a special environment that is
beneficial for developing their speaking abilities. Learners are given opportunities to immerse
themselves in real-life scenarios and have meaningful conversations within the context of
drama activities. Students are encouraged to step outside their comfort zones, and actively
engage in the target language by using this experiential learning strategy. They can practice
speaking clearly in a secure and encouraging setting as they take on different roles and
scenarios. Children can practice making sounds in a way that feels natural and satisfying
through drama-related activities and games. As pupils develop their ability to differentiate
between various sounds and intonations, they can also improve their listening skills. Since
students must comprehend and react to the messages and lines of other individuals, drama calls
for attentive listening on their part. This enhances their capacity to understand and imitate
linguistic sounds and intonation patterns. Students can improve their sense of hearing for

pronunciation by listening to native speakers or actors who speak fluently.

One key advantage of using drama is that it provides learners with opportunities for
repeated practice and reinforcement of target pronunciation features. Through various drama
activities, students can take an opportunity to have an experience with different accents and

dialects in a meaningful context. This is especially beneficial for kids learning English as a
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second language. Students may internalize the proper pronunciation patterns and establish
muscle memory for creating the right sounds thanks to repetition, which offers adequate
practice for pronunciation. Children can learn more about the nuanced aspects of pronunciation
and intonation by taking on different roles and speaking in various accents. This can improve
their ability to communicate in a variety of settings. It also facilitates the consolidation of
correct pronunciation patterns leading to improved accuracy and fluency.

Furthermore, drama naturally encourages the integration of language proficiency and
interaction in the classroom, according to Maley and Duff's (2005) hypothesis. Language is a
tool for communication and expression, not an isolated element, in a dramatic context. Students
are encouraged to communicate honestly by expressing their feelings, ideas, and intentions
through language. Students can gain confidence in public speaking by participating in drama
activities. They can learn to talk loudly and clearly by practicing with their peers or performing
in front of an audience. Similar to the study by Sarag¢ (2007), which was cited in Section 2 of
the literature review, this aspect of drama was noted in the research she conducted. For
individuals who are shy or reluctant to speak in front of others, this can be highly beneficial.
Drama frequently employs gestures and body language to improve communication. As a result
of this physicality, students articulate sounds more clearly and improve their speech organs.
Practicing good breath control, which is necessary for precise and successful speech, is another

benefit of acting out situations.

Drama offers an environment for immediate feedback and growth. During practice
sessions or performances, instructors and other performers might provide pronunciation advice.
Students can then correct their pronunciation mistakes, improving their ability to pronounce

words correctly.

Drama can help young people in the development of a variety of other language abilities
in addition to pronunciation. Children can, for instance, increase their reading comprehension
and vocabulary by reading and memorizing scripts. By coming up with their own screenplays

or improvising conversations, they can further develop their writing abilities.

While drama techniques offer numerous advantages in language learning, it's important
to accept certain disadvantages highlighted by authors like Richards and Rodgers (2001). These
include concerns about the potential artificiality of the language used in scripted scenarios, the
difficulty of monitoring and evaluating student participation, the frustration that introverted or
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shy students may experience, the potential for cultural bias to emerge in classrooms less used
to learner-centered activities, and the resource and time requirements of effectively
implementing drama. Additionally, difficulties may arise due to the varying proficiency levels

among students.

In general, drama can be an effective tool for fostering pronunciation abilities in young
students. Drama can help students develop their speaking and listening skills by providing them
with a fun and entertaining way to do it. Drama may be an advantageous addition to any
language learning program, regardless of whether the student is learning English as a second

language or just looking to enhance their pronunciation.

In order to improve young learners' pronunciation, the research analyzed the use of
drama techniques such as role-playing, improvisation, and scripted performances. Utilizing
both quantitative and qualitative data-collecting methods, the research was carried out using a

mixed-methods approach.

A randomly selected group of 30 young students from the 8th grade at the same school
participated in the study. The participants were split into two groups: one received a series of
drama activities as part of the English language teaching curriculum as an experimental group,
and the other received the regular teaching approach without drama activities. Pre- and post-
tests, classroom observations, and student personal diaries all contributed to the data collection.

The findings of this study also shared certain parallels with those of Minh (2016),
Korkut and Celik (2018), and Demir (2021), all of which were previously mentioned in Section
2 of the literature review. That is, after participating in drama activities, the experimental group
made notable developments in speaking proficiency indicators. In accordance with the studies
listed above, it can be said that the employment of drama techniques in this study led to a higher
level of understanding, and engagement in the classroom. The results of this study showed that
drama activities may be beneficial in young learners' pronunciation skill development. The
experimental group, which learned the target vocabulary through drama activities, performed
slightly more successfully on the post-test than the control group. Participants who participated
in drama-based activities showed slightly greater development in their oral communication
abilities overall, including intonation, rhythm, and pronunciation accuracy. This implies that
using usual approaches is helpful, but the outcomes of teaching through drama are more
substantial than those obtained through regular methods.
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One of the reasons for its beneficial effects on pronunciation development is the
potential of drama to provide a stimulating and engaging learning environment. As noted in
Section 2 of the literature review, Bournot-Trites et. al. (2007) found that students in the
experimental group were more motivated than those in the control group during French lessons
that included the use of drama. It was commonly observed during this study that the participants
were actively engaged in speaking. Learners actively participate in meaningful and context-rich
interactions through drama activities, which can increase their motivation and engagement. This
enables learners to explore and take risks while producing language, which in turn promotes

increased attention to sessions.

The results of this study have important implications for curriculum designers and
language instructors. Drama activities can be an effective addition to regular pronunciation
training in language classrooms. Teachers can enhance students' pronunciation development
while also fostering their communicative competence and confidence by incorporating drama

into the classroom.

According to the study by Galante and Thomson (2017) included in Section 2 of. the
literature review, if we compare it to other learner-centered communicative language practices,
drama techniques in language classrooms can have a significant influence on L2 oral fluency.
However, in this study, the experimental group’s performance was only slightly better than that

of the control group. They weren't superior, just better.

Nonetheless, it is crucial to recognize the limitations of this study. First of all, the study
was carried out in a particular setting with a limited sample size. As a result of these factors,
caution must be utilized when extending the results to other educational contexts. Future studies
should take into account a bigger and more varied participant population to confirm the efficacy

of drama activities for different types of learners.

Furthermore, the study mainly examined short-term outcomes, which included
immediate development in pronouncing abilities. Future studies might examine the long-term
effects of drama on the development of pronunciation, determining if the observed benefits last

over time and transfer to other language areas.

Additionally, evaluating pronouncing abilities may be difficult. It is possible to evaluate
pronunciation objectively using tools like phonetic transcription or more subjectively with
listener evaluations. However, each strategy has its drawbacks. While listener judgments may
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be impacted by personal biases and preferences, phonetic transcriptions can be time-consuming
and need specialist expertise. To achieve accurate and trustworthy measurement of

pronunciation progress, these issues must be properly taken into account.

By addressing these concerns, the study may be strengthened and the validity and
reliability of the findings can be improved. This can be done by careful sampling, extensive

treatments, and valid assessment methods.

The results of this study suggest that drama activities might be an effective approach to
enhancing young learners' pronunciation abilities. Drama offers students the chance to
communicate meaningfully and improve their pronunciation since it is holistic and interactive.
Although this study advances our knowledge of the potential advantages of drama in teaching
language, more investigation is required to confirm and build upon these conclusions. To
support effective pronunciation training and improve language learners' all-around ability,
language instructors and curriculum designers are advised to think about incorporating drama
into their teaching methods. Overall, the benefits of drama-based language instruction for
developing pronunciation skills among young learners are probably due to a combination of an
engaging and interactive learning environment, contextualized practice, reduced anxiety, social

interaction, and multi-sensory learning.

It's important to note that while the experimental group showed slightly more
remarkable improvements, the control group also demonstrated positive changes in their
pronunciation skills. This suggests that regular teaching methods can still be effective in
supporting pronunciation development, though drama activities may provide an extra boost in

the learning process.
5.2. Conclusion

This study set out to investigate the use of drama as an effective method for enhancing
young learners' pronunciation abilities. This study has brought attention to the beneficial effects
that drama may have on developing pronunciation among that particular group of learners
through an in-depth analysis of the literature and empirical data. A thorough examination of the
literature and an empirical investigation made it clear that drama may be a very useful technique

for improving young learners' speaking skills.
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According to the literature review, drama-based activities not only engage students in
enjoyable and interactive ways but also give them useful and real-world opportunities to
practice pronunciation. Students are motivated to actively use the target language while
experimenting with various phonetic features by involving themselves in drama performances
and role-playing scenarios. This encourages a spontaneous, intuitive manner of speaking that
fosters self-confidence and a willingness to take risks.

In order to give the students an engaging and interactive learning environment, drama
techniques such as exploration, role-play, improvisation, and written performances were
integrated into the curriculum. The reliability analysis of the measurement instruments used in
the study demonstrated strong internal consistency, that promotes the validity of the research
findings. This supports the credibility of the study's conclusions regarding the effectiveness of
drama activities in developing young learners' pronunciation skills. The collected data
supported the main hypothesis of this study and provided more evidence of the positive
influence of drama on young learners' pronunciation abilities. The findings indicated that
students who participated in drama-based activities considerably improved their capacity to
make accurate and understandable sounds. Their improved production of particular target
sounds and more powerful total pronunciation ability served as proof of this. They also
demonstrated higher phonemic awareness than the control group.

The results of this study demonstrate that although using regular methods is beneficial,
the results of teaching by means of drama are more significant than those achieved using usual
approaches since drama sessions provide a different and successful method for teaching
pronunciation. Young language learners can actively participate in language learning in a fun
and dynamic establishing provided by drama. Students are encouraged to practice
pronunciation, investigate various sounds and intonations, and get a better understanding of the
phonetic features of the language by engaging themselves in role-playing, improvisation, and

storytelling.

Activities including drama also help young learners' linguistic abilities to develop
holistically. Drama also enabled young students to participate in a multisensory learning
process that included components of hearing, seeing, and motion. Dramatic performances that
integrate body gestures, facial expressions, and intonation patterns develop students' motor
skills and provide them with an in-depth understanding of pronunciation. This active procedure

helped young students internalize and repeat the right pronunciation patterns with greater
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effectiveness. Drama'’s interactive approach enables students to work on their listening,
speaking, and even reading abilities in addition to their pronunciation. Drama offers a whole
language learning experience that allows students to use their knowledge in real-world settings

by connecting pronunciation to meaning and context.

Drama promotes a pleasant learning atmosphere where young students feel secure
taking risks and making errors, which is another important result. Students assist and learn from
one another via group projects and performances, building a sense of community and providing
an enjoyable atmosphere for improving pronunciation. This encouraging setting promotes

increased confidence, higher motivation, and improved pronunciation.

It is crucial to understand that using drama in pronunciation instruction effectively
requires qualified and experienced teachers. To optimize the effect of these strategies, teachers
play a crucial role in creating suitable drama activities, providing guidance, and providing
helpful feedback. It is important to provide teachers with chances for professional development

so they are more familiar with drama pedagogy and how to use it in language instruction.

While the use of drama to help young learners improve their pronunciation abilities has
been highlighted in this research, more study is required to examine other factors that can affect
the effectiveness of drama in various linguistic and cultural conditions. Additionally, examining
the long-term effects of drama on students' pronunciation skills may provide valuable insight

into curriculum development and language teaching techniques.

Overall, this study highlights how drama has the potential to be an effective technique
in language classrooms for fostering the development of young learners' pronunciation abilities.
As a result, this study makes a contribution to the field of teaching English as a second language
by highlighting the value of drama activities as a powerful method for enhancing young
students' pronunciation abilities. In addition to highlighting the potential benefits of using
drama-based teaching methods in language classrooms, the study emphasizes the importance
of innovation and creative problem-solving in language instruction. Drama activities can
significantly improve the language learning experience for young learners as educators and

researchers look into new methods of teaching languages.

The data obtained from pre-tests and post-tests of this research supports the significance
of drama as an effective tool to improve young learners' pronunciation abilities, which expands

the body of current knowledge. Drama provides a compelling, comprehensive, and encouraging
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method that improves pronunciation, supports language development, and encourages
confidence in using the target language. Teachers may expand the learning environment in
language classes by introducing drama approaches. This will inspire young students to take an

active role and will help them improve their pronunciation.
5.3. Suggestions

Results from the Experimental and Control Groups, which were examined using the
statistical program SPSS, demonstrated that teaching English through drama had a slight effect
on the development of pronunciation of young learners. There are some recommendations for

further research since there were some limitations to this study:

The first recommendation is about the participants. Only 30 young learners took part in
the study, which was limited to the availability of two 8th graders. The sample size used in this
study was not adequate to fully understand the training's effects, and additional samples may
provide more trustworthy results for the researchers. To establish the effectiveness of drama
activities for all types of learners, future research should consider a larger and more diverse
participant pool. Future research must broaden its scope by conducting cross-cultural studies
that look at the efficacy of drama-based language instruction in a variety of educational settings.
This will make it easier to spot potential differences in the results and the applicability of drama
techniques in various cultural contexts. To confirm the viability of the study, further studies
including a range of language learning situations, age groups, and cultural settings should be

done.

Another suggestion is about the duration. Just six weeks, with two sessions each week,
were required for carrying out this study. The length of time was inadequate to examine the
long-term effects of the training. Time can be extended for at least more than two semesters.
To gain deeper insights into the long-term effects of drama-based language instruction, future
research could conduct longitudinal studies to track the progress of young learners'
pronunciation skills over an extended period. This would allow for a more comprehensive

understanding of the sustainability and retention of the acquired language skills.

It could be challenging to assess pronouncing skills as well. It is possible to assess
pronunciation in two ways: subjectively using listener assessments or objectively using
technologies like phonetic transcription. Each tactic, though, has disadvantages. Phonetic

transcriptions can be time-consuming and need specialized knowledge, while listener
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judgments may be influenced by personal biases and preferences. These concerns must be
appropriately taken into consideration in order to accomplish accurate and reliable
measurement of pronunciation development. Future studies can be reinforced and the validity
and reliability of the results may be increased by resolving these issues. This can be

accomplished by careful sampling, extensive treatments, and valid assessment methods.

At different levels of education, educational authorities and curriculum developers
should think about incorporating drama-based activities into the regular English language
curriculum. This integration could be accomplished by incorporating drama techniques—such
as role-playing, exploration, improvisation, and written performances—into materials and
lesson plans for teaching languages. To provide English language teachers with the abilities and
information required to successfully integrate drama activities into their teaching
methodologies, training programs, and workshops should be set up. This will increase the
comfort and competence of teachers as they implement drama-based language instruction in
the classroom. At various levels of education, educational authorities and curriculum
developers should think about incorporating drama-based activities into the regular English
language curriculum. This integration could be accomplished by incorporating drama
techniques, like role-playing, improvisation, and written performances, into language teaching

materials and lesson plans.

Schools and language learning institutions should foster collaborative learning
environments that promote social interaction, creative problem-solving skills, and teamwork.
Drama activities can help students communicate and work together more effectively, which
will improve their language learning process. They need to embrace innovative technology-
based approaches to enhance drama-based language instruction. Using digital tools, such as
video recording and playback, or virtual reality can add a new dimension to drama activities

and provide valuable feedback to both students and teachers.

By putting these suggestions into practice, language teachers can develop dynamic and
interesting lessons that develop young learners' pronunciation abilities and foster an optimistic
view of language learning. This study also adds to the body of knowledge on drama-based
language instruction by demonstrating the value of this method as a pedagogical strategy for
teaching English. As educators adopt these recommendations, they will be better able to foster
the language proficiency and overall language development of their young students in the

English language classroom.
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GENISLETILMIS TURKCE OZET

Necmettin Erbakan Universitesi, Egitim Bilimleri Enstitiisii
Yabanci Diller Egitimi Anabilim Dal1
Ingiliz Dili Egitimi Bilim Dali

Yiiksek Lisans Tezi

KUCUK YASTAKI OGRENCILERIN TELAFFUZUNU GELISTIRMEDE DRAMA
KULLANIMI

Tugba SAGLAM

1. GIRiS

Baska bir dil konusmak, diger iilkelerden insanlarla iletisim kurarak ve farkli kiiltiirler
ve yasam tarzlar1 hakkinda daha fazla sey 6grenerek ufuklar1 genisletmeyi kolaylastirir. Ayni
zamanda is olanaklarmi da arttirir. Ister is ister kisisel nedenlerle, baska bir dil
konusabiliyorsaniz hedeflerinize ulasmaniz ¢ok daha kolay olacaktir. Gliniimiiziin kiiresel
diinyasinda, Ingilizce en yaygin kullamlan dildir. Bilgisayarlarin, bilimin, diplomasinin,
ulagimin ve turizmin oldugu kadar medyanin ve internetin de dilidir. Bu nedenle diinyanin her

yerinden milyonlarca insanin 6grenmesi gerekiyor.

Kiiciik yastaki dgrencilere Ingilizce 6gretmenin birkag nedeni vardir. Her seyden 6nce,
cocuklar bir dili yetiskinlerden daha hizli ve daha kolay 6grenebilecekleri i¢in dil 6grenmeye
daha erken yasta baglamak tercih edilir. Ikincisi, devletler diger iilkelerle rekabet edebilmek
i¢in Ingilizce konusan bir niifusa sahip olmalar1 gerektigine inanir. EK olarak, kiiciik yastaki
ogrenciler kendiliginden ve istemeden bir yabanci dili kolaylikla dgrenirler. Telaffuzu taklit
edebilir ve kurallar1 kendileri belirleyebilirler. Bu nedenle, isteyerek bir dil 6grenen daha yash
ogrencilere gore daha iyi telaffuza ve dil ve kiiltiire iligkin daha iyi bir anlayisa sahip olma

olasiliklar daha ytiksektir.

Kiigiik yastaki ogrencilere 6gretmek, yetiskinlere 6gretmekle ayni sey olmamalidir.

Kiiciik cocuklar daha enerjik olma egilimindedir. Yaklasik kirk-kirk bes dakika sessizce oturup
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bir seye odaklanmakta zorlanirlar. Ancak, yeterince motive olduklari takdirde, etkinliklere
katilmak i¢in yetigkinlerden daha fazla sevk gosterirler. Onlart motive etmek i¢in, 6gretmen
cok cesitli ilgi ¢ekici etkinlikler sunarken daha dikkatli ve yaratict olmali ve bunlar stirekli
olarak ortaya ¢ikarmalidir. Tekrarlama alistirmalar1 gibi geleneksel telaffuz alistirmalari, dil
O0grenmenin lretken dogasiyla uyusmayabilir. Anlamli, iletisimsel egzersizlerle 6grenmeyi
tesvik etmeleri ¢ok daha iyi olacaktir. Bu nedenle drama, kiiciik yastaki dgrencilere Ingilizce
ogretmek icin en etkili yontemlerden biri olabilir. Drama, 6grencilere roller vererek aktif
dogalarin1 6zgiirce ifade etmelerini saglar. Drama ayni1 zamanda 6gretmenlerin ¢esitli telaffuz

alistirmalar1 yapmasina da olanak tanir.
1.2. Calismanin Amaci

Son zamanlarda, dil simflarinda Ingilizcenin iletisimsel kullanimi giderek daha fazla
dikkat cekmektedir. Bununla birlikte, ¢ogu oOgretmen hala o6grencilerini simif Oniinde
canlandirma, taklit etme ve diyaloglar gibi gergek iletisim yoluyla Ogrenmeye

yonlendirememektedir.

Arastirmanin amaci, drama performanslart Oncesinde, sirasinda ve sonrasinda
ogrencilerin durumlarini gézlemleyerek ve veri toplayarak dramanin kiigiik yastaki 6grencilerin
telaffuzlarimi  6nemli oOlclide gelistirip gelistirmedigini  belirlemektir. Calisma ayrica

ogrencilerin kisisel giinliiklerinden elde edilen verileri de degerlendirecektir.
1.3. Calismanin Onemi

Cogu 6grenci, yeni bir dil 6grenirken gelismis konugma becerilerine sahip olmay1 arzu
eder. Yillarca 6grenmelerine ragmen, insanlar genellikle Ingilizceyi anladiklarmi ancak
konusamadiklarini ifade ederler. Ogrencilerin olumsuz tutumlar1 bunun nedenlerinden biri
olabilir. Dili akademik bir konu olarak goriirler ve tek istedikleri daha yiiksek notlar almaktir.

Ancak, bir dili bu sekilde 6grenemezsiniz.

Bu calisma, kiiglik yastaki 6grencilerin telaffuz becerilerini gelistirmek i¢in drama
teknigini 6nermek icin olusturulmustur. Bu arastirmada dramanin kiigiik yastaki 6grencilerin
telaffuzlarimi nasil etkiledigi incelenecektir. Bulgular, yabanci dil simiflarinda kiigiik yastaki
ogrencilerin telaffuz becerilerini gelistirmede drama tekniklerinin kullanimini destekleyecektir.
Calismanin sonuglari, kendi alanlarinda daha profesyonel teknikler kullanmay1 tercih eden

yabanci dil 6gretmenlerine yol gosterici olabilir.
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1.4. Hipotez Bildirimi

Drama, iletisimsel dil etkinliklerini artirarak ve Ingilizce dil smiflarinda 6grenciler
arasindaki yaratici etkilesimi tesvik ederek, 6grencilerin telaffuz tizerinde pratik yapmalar1 i¢in
harika bir firsat saglayabilir. Bunun sonucunda drama, dogru telaffuz ve konusma kaliplarini
gelistirmek i¢in kullanilabilir. Bu nedenle, drama i¢eren etkinliklerin kiigiik yastaki 6grencilerin
telaffuzlarim1 ve hedef dilde akiciliklarini gelistirecegi varsayilmaktadir. Drama yoluyla
Ingilizce kaliplar1 &gretilen Ogrenciler, siirecin sonunda sdzlii becerilerde daha yetkin
olacaklardir. Deney grubuna Ingilizce kaliplarin1 tanitmak igin drama ydntemleri
kullanilacaktir. Kontrol grubu, 6gretmen merkezli alistirmalar yoluyla bu kaliplar1 6greten

kisiler olacaktir.

1) Sifir Hipotezi: Deney ve kontrol grubundaki bireylerin son test puanlar1 benzer

olacaktir.

2) Alternatif Hipotez: Drama etkinlikleriyle islenen deney grubundaki &grenciler,

kontrol grubundaki dgrencilere gore daha iyi performans gostereceklerdir.
1.5. Sinirlamalar

Mevcut ¢alisma, dramanin kiigiik yastaki Ogrencilerin telaffuz becerilerini nasil
etkiledigini anlamaya calisirken bazi sinirlamalar beklemektedir. Veriler analiz edilirken

asagidaki sinirlamalar g6z ontinde bulundurulur:

1) Tez yazar iki adet 8. sinif dersi verdigi i¢in bu siniflardan 30 6grenci arastirmaya
katilacaktir. Okulda sadece erkek 6grenciler bulunmaktadir ve 6grencilerin gelisim basarilarini
cinsiyete gore karsilastirma sans1 olmayacaktir. Katilimeilar, Ismail Kaya Anadolu Imam Hatip

Lisesi'ndeki iki siiftan 30 erkek 6grenci ile sinirhdir.

2) Tez yazar ortaokulda goérev yaptigi igin bazi otoriteler tarafindan kiigiik yasta
say1llamayacak erken ergenlik ¢aginda (13-14 yas arasi) grencilere yonelik drama etkinlikleri

yapilacaktir.

3) Telaffuz becerilerini degerlendirmek de zor olabilir. Telaffuz iki farkli sekilde
degerlendirilebilir: siibjektif olarak dinleyici derecelendirmelerinden yararlanilarak veya

objektif olarak fonetik transkripsiyon gibi araglar kullanilarak. Ancak, her stratejinin
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siirlamalar vardir. Dinleyici yargilar kisisel onyargilardan ve tercihlerden etkilenebilirken,

fonetik transkripsiyonlar zaman alic1 olabilir ve uzman bilgisi gerektirebilir.

4) Son olarak, katilimcilarin yetersiz Ingilizce yeterliligi nedeniyle, baz1 ders plani

yapilar1 kaginilmaz olarak basit goriinecektir.
METODOLOJI

Arastirmaya Konya ili Selguklu ilgesindeki bir ortaokulun 8. smifindaki 6grenciler
katilmistir. Esit sayida katilimci olacak sekilde tiim siniflardan iki grup olusturulmustur ve
katilimcilar tim 6grenciler arasindan rastgele secilmistir; biri Deney Grubu, digeri Kontrol
Grubu olarak kabul edilmistir. Gruplarda toplam 30 erkek 6grenci bulunmaktadir. Her iki
gruptaki Ogrenciler, yaklasik olarak esit sosyal ve egitimsel geg¢mise sahip 11-13 yas
arasindadir. Baglamadan once O&grencilere ve velilerine aydinlatilmis onam formlarim
doldurmalar1 i¢in gerekli bilgiler verilmistir. Tiim donem boyunca 6grenciler oldukca
destekleyici tavirlarla bu arastirmanin pargasi olmaktan biiyiikk heyecan duyduklarini

belirtmislerdir.

Calisma, 2022-2023 akademik yilinin ikinci doneminin en basinda (Subat ayinda)
baglamigti. Arastirmaci, 8-A (Kontrol grubu) ve 8-C (Deney grubu) siniflarinin normal sinif
ogretmeni olarak ¢alismay: yiiriitmiistiir. Arastirmaci, Ingilizce 6grenimini destekleyen ve
akademik alanlartyla ilgili 1lgi ¢ekici etkinlikler segcmeye calismistir. Siire¢ boyunca 6grenciler,

derslerde farklilik olmamas1 adina ayn1 egitmenden egitim almislardir.

Bu calismada veri toplamak i¢in ii¢ ayri arag tiirii kullanilmistir: 6n test ve son test,
ogrenci giinliikleri ve geri bildirim i¢in ¢esitli alistirmalar ve etkinlikler. Bu deneysel arastirma
calismasinda deney grubu ve kontrol grubu olmak {izere iki grup oldugu i¢in, drama uygulama
tekniklerinin etkilerini degerlendirmek i¢in hedef kelime Ogelerini igeren bir test secilmistir.
Calismanin tasarimi karsilastirmayi igerdiginden, katilimcilar hem drama dersleri baslamadan

once hem de drama dersleri bittikten sonra sinava katilmislardir.

Sarah Phillips'in Cocuklarla Drama kitabindan alt1 farkli drama etkinligi deney grubu
ile derste 6grenme materyali olarak kullanilmistir. Daha 6nce de belirtildigi gibi dramanin
Ingilizce 6gretimine etkisini belirlemek amaciyla hem deney hem de kontrol gruplarina 6n test,
son test ve etkinlik sorular1 verilmistir. On test 36 kelimeden olusan bir metin icermektedir.

Katilimcilarin yeterlilik diizeyine bagli olarak British Council web sitesinden bir metin
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secilmistir. Drama derslerinin etkisini degerlendirmek i¢in 6n test ve son test olarak sesli okuma
etkinligi yapilmistir. Katilimcilarin sesli okuma performanslari arastirmacilarin 6nderliginde
kayda alinmistir. Ana dili Ingilizce olan bir konusmacinin okudugu metin, degerlendirme igin

cevap anahtar: olarak belirlenmistir.

Aragtirmaci, Onceden belirlenen cevap anahtarimi kullanarak performanslar
isaretlemeden 6nce dncelikle kayitlar: dinlemistir. ingilizce 6gretmeni olan baska bir kodlayici
da performanslar1 degerlendirmistir. Verilerin analizinde, daha az katilmcili grup i¢i
caligmalarda t-testi yerine kullanilabilecek popiiler bir analiz teknigi olan "Wilcoxon isaretli

siralar testi' kullanilmaktadir.

Verilerin analizinde ve tiiretilen degerlerin belirlenmesinde SPSS ve Excel'in 16.0 ve

7.0 stirtimleri kullanilmastir.
BULGULAR

Deney grubu sinifina ait giivenilirlik analizi yapilmis ve Cronbach’s Alpha katsasiy1
0,977 olarak Olciilmistiir. Korelasyon katsayilar1 da 0,939 ve iizerinde olduk¢a giicliidiir.
Kontrol grubu simifina ait giivenilirlik analizi yapilmig ve Cronbach’s Alpha katsasiy1 0,979

olarak ol¢iilmiistiir. Korelasyon katsayilar1 da 0,94 ve iizerinde oldukga giicliidiir.
SONUC

Literatiir taramasina gore, drama temelli aktiviteler 6grencileri eglenceli ve etkilesimli
yollarla mesgul etmekle kalmaz, ayn1 zamanda onlara telaffuz pratigi yapmalari i¢in faydali ve
gercek diinyadan firsatlar sunar. Ogrenciler drama performanslar1 ve rol yapma senaryolarma
katilarak cesitli fonetik 6zelliklerle deneyler yaparken hedef dili aktif olarak kullanmalar1 i¢in
motive edilirler. Bu, kendine giiveni ve risk alma istegini besleyen spontane, sezgisel bir

konusma tarzini tesvik eder.

Toplanan veriler, bu ¢alismanin ana hipotezini destekledi ve dramanin kii¢lik yastaki
ogrencilerin telaffuz becerileri lizerindeki olumlu etkisine dair daha fazla kanit sagladi.
Bulgular, drama temelli etkinliklere katilan Ogrencilerin dogru ve anlasilir sesler ¢ikarma
kapasitelerini 6nemli Olgiide gelistirdigini gostermistir. Belirli hedef seslerin gelistirilmis
tiretimi ve daha gii¢lii toplam telaffuz yetenegi bunun kanitiydi. Ayrica kontrol grubundan daha

yiiksek fonemik farkindalik gosterdiler.
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Bu calismanin sonuglari, drama etkinliklerinin kiiglik yastaki ogrencilerin telaffuz
becerilerini gelistirmek i¢in etkili bir yaklasim olabilecegini gdstermektedir. Drama, biitlinciil
ve etkilesimli oldugu i¢in 6grencilere anlamli iletisim kurma ve telaffuzlarin1 gelistirme sansi
sunar. Bu calisma, dramanin dil 6gretimindeki potansiyel avantajlarina iliskin bilgilerimizi
gelistirse de bu sonuglar1 dogrulamak ve {izerine insa etmek i¢in daha fazla aragtirma yapilmasi
gerekmektedir. Etkili telaffuz egitimini desteklemek ve dil 6grenenlerin ¢ok yonlii becerilerini
gelistirmek i¢in, dil egitmenlerine ve miifredat tasarimcilarina 6gretim yontemlerine dramay1
dahil etmeyi diisiinmeleri tavsiye edilmektedir. Genel olarak, kiiciik yastaki Ogrencilerin
telaffuz becerilerini gelistirmede drama temelli dil egitiminin faydalari muhtemelen ilgi ¢ekici
ve etkilesimli bir 6grenme ortami, baglamsallastirilmis uygulama, azaltilmis kaygi, sosyal
etkilesim ve ¢cok duyulu 6grenmenin bir kombinasyonundan kaynaklanmaktadir. Kiigiik yastaki
dil 6grenenler, dramanin sagladigi eglenceli ve dinamik bir ortamda dil 6grenimine aktif olarak
katilabilirler. Ogrenciler telaffuz pratigi yapmaya, cesitli sesleri ve tonlamalar1 aragtirmaya ve
rol yapma, dogaclama ve hikaye anlatimma katilarak dilin fonetik 6zelliklerini daha iyi

anlamaya tesvik edilir.

Deney grubu biraz daha dikkat cekici gelismeler gosterirken, kontrol grubunun da
telaffuz becerilerinde olumlu degisiklikler gosterdigini belirtmek Onemlidir. Bu durum,
geleneksel 0gretim yontemlerinin telaffuz gelisimini desteklemede hala etkili olabilecegini,
ancak drama etkinliklerinin 6grenme siirecinde ekstra bir destek saglayabilecegini
gostermektedir. Bu ¢aligmanin sonuglari ayni zamanda geleneksel yontemleri kullanmanin
faydali olmasina ragmen, drama yoluyla 6gretimin sonuglarinin geleneksel yaklagimlarla elde
edilen sonuglardan daha 6nemli oldugunu, ¢iinkii drama oturumlarinin telaffuz 6gretimi icin

farkli ve basarili bir ydontem sagladigini kanitlamaktadir.
ONERILER

[k 6neri katilimeilarla ilgilidir. Calismaya sadece 30 6grenci katilmigtir ve bu say1 iki
8. smf Ogrencisinin mevcudiyeti ile sinirli kalmistir. Bu calismada kullanilan 6rneklem
blyiikliigl, egitimin etkilerini tam olarak anlamak icin yeterli degildir ve ilave 6rneklemler
aragtirmacilar i¢in daha giivenilir sonuglar saglayabilir. Drama etkinliklerinin tiim 6grenci
tiirleri i¢in etkinligini ortaya koymak amaciyla, gelecekteki aragtirmalar daha biiyiik ve daha
cesitli bir katilimcir havuzunu dikkate almalidir. Gelecekteki arastirmalar, g¢esitli egitim
ortamlarinda drama temelli dil egitiminin etkinligini inceleyen Kkiiltiirler arasi calismalar

yiirliterek kapsamini genisletmelidir. Bu, sonuglardaki olas1 farkliliklar: ve drama tekniklerinin
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cesitli kiiltiirel baglamlarda uygulanabilirligini tespit etmeyi kolaylastiracaktir. Calismanin
uygulanabilirligini teyit etmek i¢in, farkli dil 6grenme durumlarini, yas gruplarim ve kiiltiirel

ortamlar1 igeren daha fazla calisma yapilmalidir.

Bir baska oneri de siireyle ilgilidir. Bu ¢alismanin yiiriitiilmesi i¢in her hafta iki oturum
olmak iizere sadece alt1 hafta gerekmistir. Bu siire, egitimin uzun vadeli etkilerini incelemek
icin yetersizdir. Siire en az iki yariyilldan daha fazla uzatilabilir. Drama temelli dil egitiminin
uzun vadeli etkileri hakkinda daha derinlemesine bilgi edinmek i¢in gelecekteki arastirmalar,
kiiciik yastaki Ogrencilerin telaffuz becerilerindeki ilerlemeyi uzun bir siire boyunca takip
etmek i¢in boylamsal ¢aligmalar yiiriitebilir. Bu, edinilen dil becerilerinin siirdiiriilebilirligi ve

kaliciliginin daha kapsamli bir sekilde anlagilmasini saglayacaktir.

Telaffuz becerilerini degerlendirmek de zor olabilir. Telaffuzu iki sekilde
degerlendirmek miimkiindiir: dinleyici degerlendirmelerini kullanarak 6znel olarak veya
fonetik transkripsiyon gibi teknolojileri kullanarak nesnel olarak. Ancak her iki taktigin de
dezavantajlar1 vardir. Fonetik transkripsiyonlar zaman alic1 olabilir ve 6zel bilgi gerektirebilir,
dinleyici degerlendirmeleri ise kisisel Onyargilar ve tercihlerden etkilenebilir. Telaffuz
gelisiminin dogru ve giivenilir bir sekilde Ol¢iilebilmesi i¢in bu kaygilar uygun bir sekilde
dikkate alinmalidir. Bu sorunlarin ¢oziilmesiyle gelecekteki caligmalar gili¢lendirilebilir ve
sonuglarin gecerliligi ve gilivenilirligi artirilabilir. Bu, dikkatli 6rnekleme, kapsamli

uygulamalar ve gegerli degerlendirme yontemleriyle gergeklestirilebilir.

Farkl1 egitim seviyelerinde, egitim yetkilileri ve miifredat gelistiricileri, drama temelli
etkinlikleri normal Ingilizce miifredatina dahil etmeyi diisiinmelidir. Bu entegrasyon, rol
yapma, kesif, dogaclama ve yazili performanslar gibi drama tekniklerinin dil 6gretim
materyallerine ve ders planlarina dahil edilmesiyle gerceklestirilebilir. Ingilizce dgretmenlerine
drama etkinliklerini 6gretim metodolojilerine basarili bir sekilde entegre edebilmeleri i¢in
gerekli bilgi ve becerileri kazandirmak amaciyla egitim programlart ve atdlye ¢alismalari
diizenlenmelidir. Bu, Ogretmenlerin sinifta drama temelli dil 6gretimini uygularken
rahatliklarin1 ve yeterliliklerini artiracaktir. Cesitli egitim seviyelerinde, egitim yetkilileri ve
miifredat gelistiricileri, drama temelli etkinlikleri normal Ingilizce miifredatina dahil etmeyi
diistinmelidir. Bu entegrasyon, rol yapma, dogaclama ve yazili performanslar gibi drama

tekniklerinin dil 6gretim materyallerine ve ders planlarina dahil edilmesiyle gergeklestirilebilir.
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Okullar ve dil 6grenim kurumlari, sosyal etkilesimi, yaratici problem ¢6zme becerilerini
ve ekip calismasini tesvik eden isbirlik¢i 0grenme ortamlarin1 desteklemelidir. Drama
etkinlikleri, 6grencilerin daha etkili bir sekilde iletisim kurmalarina ve birlikte ¢alismalarina
yardime1 olabilir, bu da dil 6grenme siireglerini gelistirecektir. Drama temelli dil 6gretimini
gelistirmek i¢in yenilik¢i teknoloji tabanli yaklagimlar: benimsemeleri gerekir. Video kayit ve
oynatma ya da sanal gerceklik gibi dijital araglarin kullanilmasi drama etkinliklerine yeni bir

boyut katabilir ve hem 6grencilere hem de 6gretmenlere degerli geri bildirimler saglayabilir.

Dil 6gretmenleri bu oOnerileri hayata gegirerek, kiiciik yastaki ogrencilerin telaffuz
becerilerini gelistiren ve dil 6grenimine iyimser bir bakis a¢is1 kazandiran dinamik ve ilgi ¢ekici
dersler gelistirebilirler. Bu calisma ayrica, Ingilizce 6gretiminde pedagojik bir strateji olarak bu
yontemin degerini ortaya koyarak drama temelli dil 6gretimine iligkin bilgi birikimine katkida
bulunmaktadir. Egitimciler bu onerileri benimsedikce, Ingilizce siiflarindaki kiiciik yastaki

ogrencilerinin dil yeterliliklerini ve genel dil gelisimlerini daha iyi tesvik edebileceklerdir.
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APPENDICES

APPENDIX A: THE TEXT FOR THE PRE-TEST AND POST-TEST
LIFE AS A YOUTUBER (B1)

Do strange, funny or interesting things happen to you a lot? Are you good at telling

stories? Can you imagine hundreds of thousands of people wanting to hear about your life?

That’s what life is like for YouTube star, Jessii Vee. Her videos of funny stories about
herself have been watched over 150 million times and subscribers to her channel grow every
day. In just a month she can gain thousands of new subscribers, and videos that are only a few

days old typically have 150,000+ views.

Jessii’s just a regular 23-year-old living in Ontario, Canada, with a talent for turning
her life into her work, six days a week. ‘My days change depending on if it's the beginning of
the week or the end,” says Jessii. Typically, I’ll spend all of Sunday thinking of ideas and
planning videos that I want to film that week. Then, on Monday, 1’1l wake up early to start
filming. Usually, a video will take just over an hour to film, and I try to film around five, so it
takes up most of my day. Then, from Tuesday to Friday, I edit them.’

Being a YouTuber isn’t just about making videos. Jessii also spends a few hours a week
replying to messages from her subscribers. Sometimes she meets fans in person because, since
she passed 700,000 subscribers, people recognize her when she goes out. ‘It’s so funny because
I can meet subscribers anywhere and everywhere,’ she says. ‘The other dayl went to buy coffee
and there was a girl serving me who almost dropped my coffee when sherealized it was me.
She actually left the coffee shop to meet me in the parking lot to take pictures. It always makes

me happy to see them greet me with a huge smile.’

Online life isn’t all wonderful and Jessii used to feel bad when people said negative
things about her. ‘Some people online are so quick to write hate comments,” she explains. Some
people said that she has huge cheeks and really thin lips. It made her feel bad until she found
strength inside herself. ‘I realized that the things people were hating on were things about
myself that | couldn't change. So, | decided to love those things and | became more confident
in myself.” Now, she understands that hate comments come from people who don’tfeel good

about themselves.
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So, for anyone who wants to start a YouTube channel, there are some things to think
about. It should be fun, so one thing you might want to do is turn off the comments so you
won’t get any negative ones from people who have nothing better to do. Privacy and being safe
are very important so, for example, you don’t need to show your face or real name and you

shouldn’t tell people where you live. One of the most famous YouTubers, Dan TDM, a

26-year-old English man whose videos have over 10 billion views (if that number is too
big toimagine, compare it with something like the Beijing 2008 Summer Olympics that were
watched by 5 billion people all over the world), began his YouTube career playing ‘Minecraft’
and telling stories about the characters in the game. In 2017, he went on a tour, doing live
shows, in the UK, America and Australia. But in the beginning, he didn’t show his face.

Jessii has some advice about what kind of videos to make. ‘Be yourself. Don't changeto
try to make people like you. They will fall in love with YOU! When | first started YouTube, I
wanted to look good and act in a way that people would like. In my old videos, | seem
uncomfortable because I’m not being myself. But in my videos now, you can see that I’'m

completely myself. I’'m crazy and strange, and | don’t care what people think.’

Jessii also says you should make your channel about something you really care about
because that will inspire people. People know when you only care about being popular. ‘When

you actually focus on something you love, you’ll grow so much faster, trust me!’

https://learnenglishteens.britishcouncil.org/study-break/reading-zone/b1-graded-

reading/life-youtuber-b1
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APPENDIX C: LESSON PLANS

WEEK1: STORY STILLS

LEVEL.: Elementary, pre-intermediate

TIME: 40+ 40 minutes

AIMS:

Language: to realize silent letters, especially the (r) sound in the words

Other: to use language of discussion and negotiation, to work together co-operatively insmall
groups; to focus on the physical composition of a scene using body language and gesture.

DESCRIPTION: The students listen to a story. Then they receive the transcript including
underlined silent letters. They listen to the story again. The teacher asks them why they are
underlined and writes students’ answers on the board. The teacher asks them to prepare scenes
by using those words including silent letters in the story, ‘freeze-framed’, as if theywere stills
froma film.

MATERIALS: Paper and colored pencils, scissors, the transcript of the story, camera(optional)
PREPARATION

1. Create a suitable story; ideally, it should have four or five principal characters and a
flexiblenumber of extra characters. It also needs to have well-defined words including silent
letters inthe story suitable for representing as stills.
2. Practice drawing stills and making paper figures.

IN CLASS

In the first lesson
1. Introduce the characters and tell the story.
2. Hand out the transcriptions and make them listen again.
3.Ask them about the underlined words and elicit their responses on the board.

In another lesson

2. Review the story and make a list of the principal characters on the board.

3.Draw four or five (depending on possibilities for stills in the story) film-style frames on
theboard.

4.Ask the students which point of the story the pictures could illustrate by using underlined
words.

5.Ask the students to imagine the background of each frame. Sketch in their suggestions,
orask one of the students to draw for you.
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6.Divide the class into three groups; each group should have at least one child for each
character in the story. If there are uneven numbers, the other students can be extras.

7.Tell the groups that they are going to plan stills of the frames they have described. Ask
them to draw the film frames as a group work. Suggest them include paper figures and
arrange them.

8.When they are satisfied with their pictures, ask them to find a space and make a tableau
ofone of the scenes. Remind them that you will be taking photos of them when they have
finished. Give them the deadline—it may be in this or a subsequent lesson.

9.When the groups are ready, they show their skills to the class. You, or one of the students,
can take photos of the work. These can be mounted to make posters and displayed
alongsidethe pictures made with cut-out figures.

FOLLOW-UP: There are several possible follow-ups to this activity:
- the students write captions for the photos;
- they can write a speech or thought bubbles for the photos;
- they can use them to illustrate a written version of the story.

If you don’t have access to a camera, you could end the activity by getting the groups todisplay
their stills while the rest of the class guesses which part of the story it comes from.

A MONKEY STORY

Last Tuesday, John woke up early in the morning and talked to his best friend George.They decided to go to a picnic in
a park. They prepared everything. They made a cake, cookies, salads, etc.

The park was at the end of the street so they took their bikes, and they didn’t walk. It was sunny and hot outside. It was
an awesome day for a picnic. When John was walking, he heard someone screaming for help. Both John and George
turned to the place to see where that scream coming from. George wanted to go away but John decided to help him.

“We have to help him,” John said.

“But we may be in danger, too,” George said.

“Okay, then you stay here and I’11 check it out!” said John.“Be careful John” George said.

He went close to hear some noise. He saw a man crying a little girl in front of her.John noticed that there was a huge
monkey in front of them. He was trying to get the bananas from the little girl’s hand. John used his brain. He took a small
rock from the ground and threw it very far away. Monkey was disturbed so it ran away and the girl still had the bananas.
George could see John coming with a man and a little girl. Both the boy and girl thanked John. When John told the
monkey story to George, all of them had a good laugh. John decided that all four of them to have a picnic together.
Monkey was still looking for therock

--END-
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WEEK2: MAKING A STORY CHANT
LEVEL.: Elementary, pre-intermediate
TIME: 40+40 minutes

AIMS:

Language: to exercise writing a story chant by using specific words and learning the correct
pronunciation of the words from their peers. (Peer learning)

Other: to collaborate (work together to act out a story.)

DESCRIPTION: Divide the class into three groups make them stand in a circle and choose
about six board pictures or flashcard words to make a story first. Then tell them to make the
story more interesting by using chants. They can either use ready templates by using the smart
board or invent their own story rhymes. Tell them it is not difficult to invent simple story rhymes
that fit in with the vocabulary they are working on in class. Then they act it out.

MATERIALS: Smartboard, flashcards, or board pictures of the keywords

KEYWORDS

*strange *hear *gain
*change *early *Tuesday
*usually *happen *take
*huge *talent *safe
*funny *channel *decide
*wonderful *actually *try

PREPARATION
1. Find ready templates for the rhymes
2. Make flashcards.

IN CLASS

1. Tell the students that they are going to create a story. Show them the flashcards or board
pictures and try to make them guess the words. Ask them what they think it will be about.

2. Divide the students into three groups get them to stand in a circle, and choose the
flashcards. Let them work together.

3. As a next step, explain that they are going to make the story chant. Show them the ready
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templates and suggest them to create their own versions if they want.
4. Finally, ask them to act out their stories. One of them should be the narrator and the rest
should act.

FOLLOW-UP: You may like to ask the student if they like the story and what aspects should
be changed. This can lead to an interesting first-language discussion of the roles instories. The
students can try acting it out the other way around too.

COMMENTS: Although the students are not asked to pronounce the words correctly, you may
find that after acting out the story several times they begin to do it better with you.

WEEKS: FROM SITUATION TO DIALOGUE
LEVEL.: Elementary, pre-intermediate

TIME: 40 + 40 minutes

AIMS:

Language: to activate the students’ language resource and support implicit learning of
pronunciation.

Other: to stimulate the student’s imagination and to encourage them to build a story and its
dialogue together.

DESCRIPTION: The teacher sets a context through a board picture or description.

The students invent a dialogue for the situation with help from the teacher in small groups
(maximum three students) Then they use the puppets to act it out.

MATERIALS: Materials necessary to make the puppets, flashcards, or posters to set up the
situation.

PREPARATION

1. Decide on the situation, how you are going to present it (through flashcards, a poster,
realia, a board picture), and how many characters there are.

2. Decide what kind of puppet you want the students to make and make one yourself for
eachcharacter.

IN CLASS

1. Set up the situation using board pictures, flashcards, and so on to help you. Ask the
students what each of the characters would say. Accept their suggestions and use them to
build up the beginning of the dialogue on the board.

2. Encourage them to continue the story if appropriate, asking ‘What happened next?’

3. When you and the class are satisfied with the dialogue ask them to make puppets for the
characters and to use the puppets to act out the dialogue.

COMMENTS: As you will see from the situations below, you can use this activity to stimulate
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the students to solve problems, or encourage them to reflect on moral dilemmas.
Real or possible situations

Two students arrived late to class.

A mother advising about life to her two sons Three burglars running across the street
Men talking about their plans on Tuesday

Two people talking about a talent show on TV

Imaginary situations

Three children look into a black hole in which they can see two yellow eyes.
Two people and an alien or a monster.

Three lost teenagers at the campsite

Two teenagers find a large amount of money in the street.

WEEKS3: JUST IMAGINE

LEVEL.: Pre-intermediate

TIME: 40+40 minutes

AIMS:

Language: to use functional language and encourage oral fluency.

Other: to explore ways of solving problems.

DESCRIPTION: The students work in groups of four or five. The teacher describes a situation
in which there is a conflict or a problem to solve. They act out their reactions to thesituation.

Prepare for the situation.

1. Choose the situation and set the scene. If you feel the students need some support, ask

theclass what they could do in that situation. Write the suggestions on the board.

2. Divide the students into groups of three or four. Explain that they are in the situation
and have to decide what to do. Go from group to group, starting the activity by
summarizing the situation as if you were one of the students, for example, in situation 1:
The ball is over there,on the road, and break time is going to finish in five minutes. What

can we do?
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EXAMPLES:

Situation 1
Your close friend failed the English exam and he feels sad. How would you
make him feel better?
Situation 2
You have a best friend from your childhood and you share everything with
him. One day, you realize that he shares your secrets with strangers. You
decided to talk to him. What would you say?
Situation 3
Your sister wakes up early to study for her project but she seems
uncomfortable. What would you should advise her?
Situation 4
Two students start to argue about a pencil in the class. They each say it is
theirs. What do theother students do? What does the teacher do?
Situation 5
It is midnight and everybody is sleeping. You realize something outside.
What do they do?What do you say to your parents?

3. While the students are working, go around the class, listen, and perhaps note down words
and phrases that the students need. You may also like to note down important errors on
which you need to do some more work in later classes.

4. Stop the activity after 5-10 minutes and ask each group if they have reached a solution.
Discuss the various solutions with the class.

5. Ask the students if there were things they wanted to say, but couldn’t. Supply the correct
language and also any other words and phrases you noted down in step 3.

FOLLOW-UP: Repeat the activity in different groups in the second lesson.
WEEK4: A SECRET

LEVEL: Elementary, pre-intermediate

TIME: 40 minutes

AIMS:

Language: To define somebody and make up a story

Other: Taking a role

DESCRIPTION: Each student chooses one of the different people’s pictures on the smartboard
and makes up a story about him/her in this role-play. They each get a role that contains secrets
about their characters, which may be more complicated by adding more information. The rest
of the students want to get the food they desire,and waiters and chefs want to earntips by offering
excellent service. Before the role play begins, all of the students prepare the necessary
background information about the character.
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MATERIALS: Smartboard
Preparing for the role-play

1. Inform the students that they will have a role-play activity in which they choose a person
and make up a story about him/her including a secret.

2. Show the photos of the people you will need to play the roles with a secret.

3. Make them choose a picture and help them if they need any help while preparing a story
about the characters they choose.

Doing the role-play

4. Start the role play one by one. The students start to talk about their chosen characters’
lives.

5. They will describe their role by talking and acting: the rest of the students have to guess
the secret of the characters.

6. If they have the correct guess, they will get a point. The more correct guesses they have,
the more points they get.

7. At the end of the game, every student will play their role and reveal their secrets.
FOLLOW-UP: Repeat the role-play another day with the students in different roles.
WEEKS: AT A RESTAURANT
LEVEL.: Elementary, pre-intermediate
TIME: 40 minutes to prepare for the role-play; 40 minutes to do it.

AIMS:
Language: to activate the vocabulary of food, and practice asking and ordering.
Other: taking on arole, improvising.

DESCRIPTION: The students play the roles of customers, waiters, waitresses, and cooks in
this role-play. They each get a role card that contains details about their characters, which may
be personalized by adding more information. Customers want to get the food they desire,and
waiters and chefs want to earn tips by offering excellent service. Before the role play begins,all of
the students prepare the menu and the food.

MATERIALS: Colors and paper to make the food; paper plates or circles of card; plastic or
photocopied money; aprons for the waiters/waitresses and hats for the cooks.

Preparing for the role-play
1. Inform the students that the classroom will be turned into a restaurant. Talk about the

people you will need to play the roles of customers, waiters/waitresses, and cooks.
2. On a small part of the board, write "Starters," "Main courses," "Desserts," and "Drinks."
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Submit ideas for each category. Give a price to each dish.

3. Separate the students into small groups. Recommend that each group quickly draw the
items on the menu. A minimum of two images of each dish must be included. These images
willbe used in the role play. The pictures can be completed at home.

Doing the role-play

4. Create three columns on the board with the titles "Customers," "Waiters and waitresses,"
and "Cooks." Ask the students who would say Wed like to book a table for tonight, how can
Ihelp you? and there aren’t any tomatoes left. Ask them for more ideas for each column.

5. Describe the role-playing process: the customers have to order a meal from the menu.
The waiters/waitresses have to take the order and after taking the order, the waiters or
waitresses must ask the kitchen for the requested meal. The cooks have to give the
waiters/waitresses thefood if they have it on their cards. If not, the waiters have to ask another
cook. The customersgive the waiters a tip at the end of the meal if they are satisfied with the
service and the food.

6. Group the students into three groups: "Customers,” "Waiters and waitresses,” and
"Cooks."Give a role card to each student. Give them enough time to examine their cards.
Ask them to explain so you can make sure they comprehend what needs to be done.

7. Arrange the class like a restaurant if you can. You need a dining area and a kitchen. Tell
thecustomers to wait at the door, the chefs to go to the kitchen, and the waiters and waitresses
to take a position close to the tables. Give each cook some paper plates and pictures of the
dishes that the students have prepared: not all the cooks will have all the dishes. Give the
menus to the waiters and cash to the customers.

8. To begin the role-play, introduce yourself as the head waiter and direct the customers to
their tables. Stop the role-playing after the majority of the customers have paid their bills.
9. Determine which waiter received the most tips. As they evaluate their work, ask the
students to identify any areas where they might have done better.

FOLLOW-UP: Repeat the role-play another day with the students in different roles.

WEEK®6: THE QUIZ SHOW

LEVEL.: Pre-intermediate

TIME: 40 minutes to prepare the show, 40 minutes to do the improvisation.
AIMS:

Language: to encourage oral fluency and to practice question forms.
Other: to encourage spontaneity and practice taking on a role.

DESCRIPTION: The students prepare and act out a quiz show. In the first lesson, they prepare
the questions and distribute the roles. In the second lesson, they do the improvisation.You can
video the improvisation if you have the facilities.

MATERIALS: Video camera (optional).
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Preparing the show

1. Ask the students if they watch quiz shows. Which are their favourites? Why do they like
them? Who takes part in a quiz show? (The quiz master, the contestants, the assistants, the
audience.)

2. Tell the students that they are going to act out a general knowledge quiz show. Ask them
what categories of questions there could be, and write the categories on the board.
(‘Sport’,*Computer Games’, ‘Friendship’, ‘The World’s ...”, ‘Cinema’, ‘Music’, and so
on). Divide the class into as many groups as there are categories, and ask each group to
invent five questions for their category.

3. Ask what kind of things the quiz master, assistants, contestants, and audience say and
do. Make a list of useful expressions on the board. Make a basic running order which the
students will follow in the next lesson. Here is one suggestion:

- the assistants show the audience to their seats;

- the assistants look after the contestants;

- the quiz master welcomes the audience;

- the assistants introduce the contestants;

- the quiz master asks the contestants which category they want to start with.

4. Make a poster of this and put it on the wall. The students can refer to it in the next lesson.
Doing the improvisation

5. Assign the student's roles. Give them time to think about their role and what they have
to do and speak.

6. Use the poster to remind them of the running order.

7. Set up the classroom with tables at the front for the contestants. Get the assistants to show
the audience their seats and to look after the contestants.

8. Start the show and note down any comments as they do it.
9. When the show comes to a natural conclusion, stop the improvisation.

10. Ask the students if they have enjoyed doing the activity. Would they like to repeat it
anotherday? Do they want to change roles? What did they learn from this first experience?
Be very positive in your feedback as this is a difficult activity.

FOLLOW-UP: Repeat the activity, with the students taking different roles.
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APPENDIX D: PHOTOS FROM THE DRAMA SESSIONS
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