oy

THE REPUBLIC OF TURKIYE p:

NECMETTIN ERBAKAN UNIVERSITY |2
INSTITUTE OF EDUCATIONAL SCIENCES '

)
NPy 3
N fDUcATY

The Department of Foreign Language Education
English Language Teaching Program

Master Thesis

AN INVESTIGATION INTO POSTGRADUATE THESES ON ENGLISH
LANGUAGE TEACHERS' PROFESSIONAL DEVELOPMENT IN TURKIYE
BETWEEN 2003 AND 2022: A QUALITATIVE STUDY

Biisra TAN YIGIT
ORCID: 0000-0002-3705-5975

Supervisor
Assoc. Prof. Cemile DOGAN
ORCID: 0000-0002-5246-6692

Konya — 2024



ACKNOWLEDGEMENTS

Firstly, I would like to express my deep gratitude to my supervisor Assoc. Prof. Cemile
DOGAN for her valuable suggestions, constructive guidance, and enthusiastic encouragement
during the planning and development of this research. Her dedication and willingness to support
and improve my study have been very much appreciated. Besides my supervisor, | would like
to thank my thesis committee: Assist. Prof. Emine Eda ERCAN DEMIREL, Assist. Prof.
Mustafa Serkan OZTURK, and Assist. Prof. Hiiseyin ALTINDIS for the useful critique of the

research.

Additionally, I owe special thanks to my dearest, precious, joyful, patient, supportive,
exceptional, self-motivated, hardworking, fair, optimistic, kind, enthusiastic, curious, creative,
trustworthy, resilient, courageous, admirable daughter Zeynep, my mother Remziye who taught
me how to be a human, my dear husband Ramazan who provided valuable support during the
process, my beloved friend Dr. Hayriye ULAS TARAF who will always remind me that Vefa
is not only a neighborhood in Istanbul and made me feel considerable success with her presence
in my life for more than 20 years with her exceptional inspiration, admirable personality and
uncomparable comfort and relief that she provides for everyone she values. | would like to
thank my genuine friends Burcu and Ismigiil with whom we turn minutes into hours, hours into
minutes, share our bites, our common and unique strengths and weaknesses every day we see
each other. Also, my special thanks go to my dear friends Hiima, Nazli, Cem, Zeynep, Neslihan,
Meryem, Sedef, Nadiye, Nihan, and Suna for having touched my life with their special souls.
Thanks to my dear friend, colleague, and now director Ferda Yesim KUTAY AKAALP for her
distinctive supportiveness and to Asli DERIN ANAC, not only as a director but also as a role

model, who contributed to my development a lot both personally and professionally.

I need to thank myself, too. Thank you for never considering giving up, for sticking with
it day after day regardless of the challenges, for the coffees and cheesecakes you treated yourself
to and the breaks you allowed yourself, for trying to be "good enough” rather than perfect, (Hi,
Alev Hocam!) for keeping your belief alive in creating a better version of yourself although
you sometimes fail, for achieving and striving despite difficulties, for dreaming and taking steps

to make those dreams come true.

Biisra TAN YIGIT
Mayis 2024



TABLE OF CONTENTS

ACKNOWLEDGEMENTS ..ottt sttt nas i
TABLE OF CONTENTS ..ottt bbbttt sttt ii
TEZ CALISMASI ORIJINALLIK RAPORU .........c.coooovoieieieieeeeeeeeeeeteeeeeeeeeteeee et Vi
BILIMSEL ETIK BEYANNAMESI ........cooiiiiiiiiieeee s vii
LIST OF ABBREVIATIONS. ... ..ottt st viii
LIST OF TABLES ...ttt sttt e et st enneeneene e iX
L0 /22 O TP XI
ABSTRACT .ottt bt e ke e bt bbbt st e st et e b e b benbe b e n e ne et e Xii
1 INTRODUCTION .....coiiie ittt b bbb se et et st esbesbesbeeneaneeneens 1
1.1. Statement Of the ProbIEM ..o e 1
1.2. PUrPOSE OF the STUAY.......cceoiieieiieee et 4
1.3. Significance Of the STUAY ......c.oiviiiecc e 5
1.4, ASSUMPLIONS ...ttt sttt ettt st ste et e te et e e e saa e beeseesbeeateansesbaeseenseaseenteaneenrnas 6
1.5, LIMITALIONS. ...ttt ettt sttt et e b bbb b e neene e nes 6
1.6. DefiNItIONS OF TEIMS ....oiuiiiiieieee e 6
2. LITERATURE REVIEW. ......ooiiiiieit ettt 8
2.1. Why Teachers Need Professional Development ............ccocvvveieienenc s, 8
2.1.1. Professional Development Defined in the Context of Education....................... 10
2.1.2. Comparisons Drawn between Teacher Training and Teacher Development.... 12
2.2. An Evolutionary Overview of the Concept PD in ELT in Tirkiye.........ccccovvveninnnn 15
2.3. Professional Development of Contemporary English Language Teachers............... 21
2.3.1. Features of Effective Professional Development............ccccooviiiiiniiiiiicnenn, 22
2.3.2. Challenges in teachers’ effective professional development ............c.ccccvereennne. 27

2.4. Common Professional Development Activities in the field of English Language
TRACNING ...ttt et b e e nre s 29
2.5. PreVIOUS STUTIES .....ovieiiiiieitieie ettt sneenneas 32
2.5.1. INternational STUGIES .........coieiiiiiiieie e e 32
2.5.2. NALIONAI STUAIES ...t e 34
3. METHODOLOGY ..ottt ettt sttt as e et sttt beaneeneeneenens 44
3.1, RESLAICH DIBSIGN ..ttt ettt et e e e e sre e baeanre s 44
3.2. Sample Of the RESEAICN .........oocviiiicc e 45
3.3. Data Collection Tools and TEChNIQUES ........ccovveiieiiiiiieiie e 46
3.4. Data COllECtiON PrOCEAUIES .......ccceiieiiieiieeiesiee sttt 46



3.5, DAt@ ANGIYSIS ...ttt reenae e nre s 47

A, FINDINGS ..ottt b e te e s e e e te st e nbeeteeneeneeneeneens 49
4.1. Distribution of Theses in terms 0f DEGIEE .......cccvvveiieiiei e 49
4.2. Distribution of Theses in terms of UNIVErSItIeS.........ccoovviviieeiiiiie i 49

4.2.1. Distribution of master’s theses in terms of UNIVErsities ........cccvevvveeviveeiiveeennnn. 49
4.2.2. Distribution of PhD dissertations in terms of Universities ............ccccceevvvenenne. 50
4.3. Distribution of Theses in terms Of INSHIULES ........ccvevieriiiiiiieiese e, 51
4.3.1. Distribution of masters’ theses in terms of INStItUtes ........ceevvveeiiveeiiieeiiieesnn, 51
4.3.2. Distribution of PhD dissertations in terms of INSttUtes ..........c.ccoovvevvvinivernene. 51
4.4. Distribution of Theses in terms Of YEAIS........ccoiviiriiieiiiie et 52
4.4.1. Distribution of masters’ theses in terms of Years .........c.cccocveviriieiieiiinicneenennn 52
4.4.2. Distribution of PhD dissertations in terms of Years .........cccccocevvvreneninienininennn. 52
4.5. Distribution of Theses in terms of Language ...........coovvvvirieiiienc e 53
4.5.1. Distribution of masters’ theses in terms of language ...........ccccoovevvviiiiciicnenn 53
4.5.2. Distribution of PhD dissertations in terms of language ..........c.ccocovvvvrivnininenn. 53
4.6. Distribution of Theses in terms of the Title of the Supervisors ...........cc.ccoovvevvvenne. 54
4.6.1. Distribution of masters’theses in terms of the title of the supervisors................ 54
4.6.2. Distribution of PhD dissertations in terms of the title of the supervisors........... 54
4.7. Distribution of Methodology in the TheSes...........ccocviiiiiiiiiiiie e 55
4.7.1. Distribution of methodology in masters’ theses...........c.ccvvviiiiiniieiinic i 55
4.7.2. Distribution of methodology in PhD diSSertations.............cccoceovvrenenvnnniininennn. 55
4.8. Distribution of Sampling Methods in the Theses.........cccoocviieiiviie i 56
4.8.1. Distribution of sampling methods in masters’ theses.........cc.cccevvvieriiieiiieennnn. 56
4.8.2. Distribution of sampling methods in PhD dissertations............ccccccevveeeerveenne 57
4.9. Distribution of Sample Groups in the THESES ........cccociiiiiiiiiie e 57
4.9.1. Distribution of sample groups in masters’ theSes.........ccovvvvrrrieriiiieiiiee e, 57
4.9.2. Distribution of sample groups in PhD dissertations...........ccccceevvvivevesininenenne 58
4.10. Distribution of Sample Size inthe TheSeS ... 59
4.10.1. Distribution of sample size in masters’ theses ..........cccovveeriieriiiiieiiiie e, 59
4.10.2. Distribution of sample size in PhD dissertations............ccccoceveveriveresiensneneennn 59
4.11. Distribution of Number of Data Sources in the Theses........ccccoccvvvvevvnieieeneciiennn, 60
4.11.1. Distribution of number of data sources in masters’ theses............ccoccevvvervrennee. 60
4.11.2. Distribution of number of data sources in PhD dissertations.............c.c.ccccv..... 60
4.12. Distribution of Data Collection TOOIS..........ccevveiriiieiieie e 61
4.12.1. Distribution of data collection tools in masters’ theses............ccccvveeerivireennnne 61
4.12.2. Distribution of data collection tools in PhD dissertations...........ccccccceevvenenne. 61
4.13. Distribution Of Data ANAIYSIS.........ccouiiiiiiiieiesese e 62
4.13.1. Distribution of data analysis in masters’ theses ............cccooveriiriieniiniec e 62
4.13.2. Distribution of data analysis in PhD disSertations.............ccccoovevenininnnienniennn. 63
4.14. Distribution of Research Settings in the TheSesS........ccccovvviveriiie v 63
4.14.1. Distribution of research settings in masters’ theses .........cccocvvrriirriiieniiieennnn. 63

iv



4.14.2. Distribution of research settings in PhD dissertations.............cccccoovvovniviiinnene. 64

4.15. Distribution of Research Setting Status in the Theses ........cccccovvvievenieiienceie e, 65
4.15.1. Distribution of research setting status in masters’ theses ............ccocvvreerinrnennn 65
4.15.2. Distribution of research setting status in PhD dissertations.............ccccccveevenee. 65

4.16. Distribution of Subjects IN the TNESES.........cccooiiiiiiiiee e 66
4.16.1. Distribution of Subjects in Masters” theses ..........cvuvririrereieierese e 66
4.16.2. Distribution of subjects in PhD diSSertations .............ccccereveneneneninninsieinenne. 68

4.17. Distribution of Results in the TheSES ... 69
4.17.1. Distribution of results in master’s thesSes ........cccccvvviveiiiie i 69
4.17.2. Distribution of results in PhD diSSertations............c.ccoceveienenereneneseseeenen 71

4.18. Distribution of Suggestions in the TheSES.........cccoiiiiiiiiec e 73
4.18.1. Distribution of suggestions in master’s theses ...........ccovervirrnniinniie e 73
4.18.2. Distribution of suggestions in PhD diSSertations ...........cccoceverenenininnininennn. 75

5. DISCUSSION, CONCLUSION AND SUGGESTIONS.......ccoooeiiiiiiine e 78

5.1, DISCUSSION ...tttk b e bbbttt bbbt bt bt nnas 78

5.2, CONCIUSTON ...ttt bbb bbbttt 96

5.3. Suggestions and Further IMmpliCatioNS ..........c.coooiiiiiiiiniece e 98

GENISLETILMIS TURKCE OZET .......c..oovoviieeeeeteeiere e nee e sesis s 102
REFERENGCES ... ..ottt b ettt sttt st n et e ne et 112
APPENDIIX ..ottt bttt 124



TEZ CALISMASI ORIJINALLIK RAPORU

AN INVESTIGATION INTO POSTGRADUATE THESES ON ENGLISH LANGUAGE
TEACHERS' PROFESSIONAL DEVELOPMENT IN TURKIYE BETWEEN 2003 AND 2022: A
QUALITATIVE STUDY  baglikli tez calismamin toplam 115 sayfalik kismina iligkin,
13/06/2024 tarihinde tez danismanim tarafindan Turnitin adli intihal tespit programindan
asagida belirtilen filtrelemeler uygulanarak alinmis olan orijinallik raporuna gore, tezimin
benzerlik oran1 %10 olarak belirlenmistir.

Uygulanan filtrelemeler:

Tez calismasi orijinallik raporu sayfasi harig

Bilimsel etik beyannamesi sayfasi hari¢

Onsoz haric

Icindekiler hari¢

Simgeler ve kisaltmalar harig

Kaynaklar harig

Almtilar dahil

7 kelimeden daha az Grtlisme igeren metin kisimlari harig

Nk, wWwhNE

Necmettin Erbakan Universitesi Tez Calismasi Orijinallik Raporu Uygulama Esaslarimi
inceledim ve tez calisgmamin, bu uygulama esaslarinda belirtilen azami benzerlik oraninin
(%30) altinda oldugunu ve intihal igermedigini; aksinin tespit edilecegi muhtemel durumda
dogabilecek her tiirlii hukuki sorumlulugu kabul ettigimi ve yukarida vermis oldugum bilgilerin
dogru oldugunu beyan ederim.

13/06/2024
Biisra TAN YIGIT

Dog. Dr. Cemile DOGAN

Vi



BIiLIMSEL ETiK BEYANNAMESI

Bu tezin tamaminin kendi ¢alismam oldugunu, planlanmasindan yazimina kadar tiim
asamalarinda bilimsel etige ve akademik kurallara 6zenle riayet edildigini, tez i¢cindeki biitlin
bilgilerin etik davranis ve akademik kurallar ¢ercevesinde elde edilerek sunuldugunu, ayrica
tez hazirlama kurallarina uygun olarak hazirlanan bu g¢alismada bagskalarinin eserlerinden
yararlanilmasi durumunda bilimsel kurallara uygun olarak atif yapildigini1 ve bu kaynaklarin

kaynaklar listesine eklendigini beyan ederim.

13/06/2024
Biisra TAN YIGIT

vii



LIST OF ABBREVIATIONS

EFL : English as a Foreign Language
MoNE : Ministry of National Education

PD: : Professional Development

ELT : English Language Teaching

CPD : Continuing Professional Development
INSET : In-Service Education and Training
PDU : Professional Development Unit

NLP : Neuro Linguistic Programming

viii



LIST OF TABLES

Table 1. Distribution of Theses in terms of Degree.........cocovveevienenie e, 49
Table 2.1. Distribution of Master’s Theses in terms of Universities...........ccocvrvvennenn. 49
Table 2.2. Distribution of PhD Dissertations in terms of Universities..............ccc...... 50
Table 3.1. Distribution of Master’s Theses in terms of Institutes...........ccccoeevverinenne. 51
Table 3.2. Distribution of PhD Dissertations in terms of Institutes............cc.cccceevenee. 51
Table 4.1. Distribution of Master’s heses in terms of Years ........cccccevevivereiivesnennnn, 52
Table 4.2. Distribution of PhD Dissertations in terms of Years.........cc.ccoccvvvvivviniienn. 52
Table 5.1. Distribution of Master’s Theses in terms of Language ............c.ccecveevernenne. 53
Table 5.2. Distribution of PhD Dissertations in terms of Language.............c.cccceevenee. 53
Table 6.1. Distribution of Master’s Theses in terms of the Title of the Supervisors... 54
Table 6.2. Distribution of PhD Dissertations in terms of Title of the Supervisors...... 54
Table 7.1. Distribution of Master’s Theses in terms of Research Types............c........ 55
Table 7.2. Distribution of PhD Dissertations in terms of Research Types.................. 55
Table 8.1. Distribution of Sampling Methods in Master’s Theses...........cccccvervennen. 56
Table 8.2. Distribution of Sampling Methods in PhD Dissertations...............c.cc.c...... 57
Table 9.1. Distribution of Sample Groups in Master’s Theses...........ccoovverviirrinienn. 57
Table 9.2. Distribution of Sample Groups in PhD Dissertations............c.cccceovviveinenne. 58
Table 10.1. Distribution of Master’s Theses in terms of Sample Size ...........cc.ccu..... 59
Table 10.2. Distribution of PhD Dissertations in terms of Sample Size ..................... 59
Table 11.1. Distribution of Master’s Theses in terms of the Number of Data Sources
.................................................................................................................................................. 60
Table 11.2. Distribution of PhD Dissertations in terms of the Number of Data Sources
.................................................................................................................................................. 60
Table 12.1. Distribution of Data Collection Tools in Master’s Theses ...........ccouveee.. 61
Table 12.2. Distribution of Data Collection Tools in PhD dissertations..................... 61
Table 13.1. Distribution of Data Analysis in Master’s Theses.........c.ccoovvvviviivniinienn. 62
Table 13.2. Distribution of Data Analysis in PhD Dissertations............cccccceevvevvenne. 63
Table 14.1. Distribution of Research Settings in Master’s Theses...........ccocceevevvernenn. 63
Table 14.2. Distribution of Research Settings in PhD Dissertations............c.ccccceevene.. 64
Table 15.1. Distribution of Research Setting Status in Master’s Theses..................... 65
Table 15.2. Distribution of Research Setting Status in PhD Dissertations.................. 65
Table 16.1. Distribution of Subjects in Master’s Theses .........ccoovveriiriiiniiiicicienn, 66

iX



Table 16.2. Distribution of Subjects in PND DiSSertations............c.ccocvvviervninsiiennenne. 68

Table 17.1. Distribution of Results in Master’s Theses........ccccccevveiiiiieeiiieeiee e 69
Table 17.2. Distribution of Results in PhD DiSSertations..........ccccoocevveviiienvseeiinniennn. 71
Table 18.1. Distribution of Suggestions in Master’s Theses .......ccccvvvviervereeiieieennnnn, 73
Table 18.2. Distribution of Suggestions in PhD Dissertations ............cccccceeevvevvenne. 75



OZET

Necmettin Erbakan Universitesi, Egitim Bilimleri Enstitiisii
Yabanci Diller Egitimi Anabilim Dal
Ingiliz Dili Egitimi Bilim Dali
Yiiksek Lisans Tezi

) 2003-2022 YILLARI ARASINDA TURKIYE'DE INGILiZ DiLi
OGRETMENLERININ MESLEKIi GELISIMI UZERINE YAZILMIS LISANSUSTU
TEZLERIN INCELENMESI: NITEL BiR CALISMA

Biisra TAN YIGIT

Bu arastirmada Tiirkiye’de Ingilizce Ogretmenlerinin mesleki gelisimi {izerine yapilnus lisansiistii tezler
incelenmistir. Bu ¢aligmayla, konuyla ilgili yapilan tezlerdeki egilimlerin durumunu ortaya koymak
amaclanmistir. Ayrica ¢aligmanin arastirmacilara, literatiire ve egitimcilere katki saglayacagi diisiiniilmiistiir.
Arastirma kapsamina alinan tezler lisansiistii diizeyleri, {iniversite, enstitii, yil, dil, danigman unvani, aragtirma
tiirti, 6rneklem metodu, 6rneklem grubu, drneklem biiyilikligi, kullandiklar1 veri kaynagi sayisi, veri toplama
araglari, veri analizi, arastirma evreni, arastirma evreninin durumu, konu, sonug ve 6neri agilarindan incelenmistir.
Arastirmada nitel arastirma modellerinden olan dokiiman incelemesi modeli kullanilmistir. Arastirma igin
kullanilacak tezler YOKTEZ iizerinden tarama yapilarak elde edilmistir. Yapilan tarama sonucunda 103 adet
lisansiistii teze ulasilmigtir. Bu tezlerden 11 tanesi erisime agik olmadigi igin arastirmaya dahil edilmemistir.
Incelenen 92 tezden 56 tanesinin yiiksek lisans, 36 tanesinin doktora tezi oldugu goriilmiistiir. Elde edilen veriler
betimsel analiz ve icerik analizine tabi tutularak tema ve kategorilerine ayrilip, frekans ve yiizde hesaplamalari
yapilarak tablolara aktarilmistir. Aragtirma sonuglarina gore tezlerin en ¢cok 2019 yilinda yapildigi, doktora tez
sayisinin daha az oldugu, calismalarda kullanilan dilin cogunlukla Ingilizce oldugu gézlemlenmistir. Tezlerin en
cok Orta Dogu Teknik Universitesi'nde yapildigi, enstitii olarak Sosyal Bilimler Enstitiisii’niin 6ne ciktig1
sonucuna ulagilmigtir. Bunun disinda aragtirmalarin en ¢ok doktor Ogretim iiyeleri tarafindan yiiriitiildiigi,
aragtirma modeli olarak en ¢ok nitel yontemin tercih edildigi, 6rneklem metodu olarak amagli ve kolay ulasilabilir
orneklem yonteminin kullamldigi, drneklem grubu olarak gogunlukla ingilizce 6gretmenlerinin secildigi, yonetici,
egitimci ve 6grencilerin geri planda kaldigi, 6rneklem grubu biiyiikligiiniin ¢cogunlukla 101-300 arasinda oldugu,
arastirmacilarin genellikle lic veya daha fazla veri kaynagi kullanmay1 tercih ettigi, goriigme ve anketin en ¢ok
faydalanilan veri toplama araglart oldugu, veri analiz yontemi olarak en ¢ok nitel yonteminin kullanildigi,
arastirma ortami olarak ¢ogunlukla tiniversitelerin se¢ildigi ve arastirmalarin yiiriitiildiigi okullarin “devlet okulu”
kategorisinde oldugu ortaya ¢ikmistir. Ayrica arastirma konusu olarak en ¢ok gesitli mesleki gelisim araglarinin
incelendigi goriilmiistiir. incelenen tezlerin sonuglarina bakildiginda en sik karsilasilan sonuglarin arastirmada
konu edilen mesleki gelisim yonteminin dgretmenlerin mesleki gelisimine olumlu etkisinin oldugu, smf ici
uygulamalara olumlu sekilde yansidigi ve basta 6gretmenler olmak {izere paydaslarin farkindaligini artirdigi
sonuglar1 oldugu goriilmiistiir. Elde edilen diger sonuglar arasinda ise gelisim aracinin etkili bulundugu,
Ogretmenler arasindaki iletisimi artirdigi, motivasyonu yikselttigi, mesleki gelisime dair olumlu tutum
olusturdugu, isbirligi iceren aktivitelerde artis1 beraberinde getirdigi ve Ogretmenlerin belirli ihtiyaclarim
karsiladig1 yoniinde ¢ok sayida sonug ¢ikmustir. Incelenen tezlerde en ¢ok yapilan éneri ise "dgretmenler mesleki
gelisim aktivitelerine katilmalar1 konusunda tesvik edilmelidir” seklinde olmustur. Diger sik goriilen Oneriler
arasinda ise dgretmenlerin ihtiyaglarina uygun mesleki gelisim aktivitelerinin planlanmasi, isbirlik¢i ve yansitict
aktivitelerin artirilmasi, 6gretmenler arasi isbirliginin desteklenmesi, konuya iliskin daha fazla akademik
arastirmanin yiiriitilmesi bulunmaktadir.

Anahtar Kelimeler: Mesleki Gelisim, Ingilizce Ogretmenleri, Hizmetigi egitim, Lisansiistii Tezler, Betimsel
Analiz, igerik Analizi
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ABSTRACT

Necmettin Erbakan University, Graduate School of Educational Sciences
Department of Foreign Language Education
English Language Education Program
Master Thesis

AN INVESTIGATION INTO POSTGRADUATE THESES ON ENGLISH
LANGUAGE TEACHERS' PROFESSIONAL DEVELOPMENT IN TURKIYE
BETWEEN 2003 AND 2022: A QUALITATIVE STUDY

Biisra TAN YIGIT

This study aimed to investigate postgraduate theses conducted on the professional development of
English teachers in Tiirkiye to reveal the tendencies in the theses related to the topic. Additionally, it was intended
that the study would contribute to current researchers, literature, educational institutions, and educators. The theses
included in the scope of the research were examined in terms of their postgraduate levels, university, institute,
year, language, supervisor title, research type, sampling method, sample group, sample size, number of data
sources used, data collection tools, data analysis, research settings, research setting status, subjects, results, and
suggestions. The document analysis model, which is one of the qualitative research models, was utilized. Theses
to be investigated were obtained from the Turkish Council of Higher Education National Thesis Center. As a result,
103 postgraduate theses were found. 11 of these theses were not accessible, therefore they were not included in
the research. It was observed that out of the 92 theses examined, 56 of them were master's theses and 36 were
doctoral dissertations. The obtained data were subjected to descriptive analysis and content analysis, divided into
themes and categories, and presented in tables by calculating frequencies and percentages. According to the
research results, it was observed that the theses were mostly conducted in 2019, the number of doctoral theses was
lower, and English was predominantly used language in the studies. It was concluded that the theses were mostly
conducted in Middle East Technical University, and the Institute of Social Sciences was in first place. In addition,
it was found that the research was mostly supervised by Assistant Professors, qualitative method was mostly
preferred as the research model, purposive and convenience sampling methods were used as the sampling methods,
English teachers working at different levels of institutions including K-12 and higher education were mostly
selected as the sample group, administrators, teacher trainers, and students were not included in the research
frequently, the sample group size was mostly between 101-300, researchers generally preferred to use three or
more data sources, interviews and surveys were the most utilized data collection tools, qualitative data analysis
methods were predominantly used as the data analysis method, universities were mostly selected as the research
environment, and the majority of schools where the research was conducted was "public” schools. Additionally, it
was observed that various professional development activities were frequently examined as the research topic.
When the results of the theses were analyzed, it was revealed that the most common results were that the
professional development method addressed in the research had a positive effect on teachers' professional
development, reflected positively on classroom practices, and increased awareness among stakeholders, especially
teachers. Following these results, many results emerged indicating that the method was found to be effective,
increased communication among teachers, raised motivation, fostered positive attitudes towards professional
development, resulted in an increase in collaborative activities, and met specific needs of teachers. The most
common recommendation made in the theses was that "teachers should be encouraged to participate in professional
development activities". Among other frequent recommendations were the planning of professional development
activities tailored to teachers' needs, increasing collaborative and reflective activities, supporting collaboration
among teachers, and conducting more academic research on the subject.

Keywords: Professional Development, EFL Teachers, In-service Training, Postgraduate Theses,
Descriptive Analysis, Content Analysis.
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CHAPTER 1
1. INTRODUCTION

This chapter provides brief information about the statement of the problem, the purpose
of the study, assumptions, and limitations. Finally, the definitions of some important key terms

that are mentioned in the study are provided.

1.1. Statement of the Problem

Education refers to the acquisition of information and the improvement of behaviors
necessary for individuals to lead their life. The primary goal of education is accomplished by
means of the guidance and instruction that teachers provide (Ozdemir et al., 2019). The quality
of education depends on various factors both in countries and institutions. At the institutional
level, a key objective of educational programs is student success, which is significantly
influenced by the contributions of teachers in fostering student development. According to Day
(1999) and Ozdemir (2013), teachers have a significant impact on students' academic
performance. Therefore, having teachers who look for ways to develop professionally has
always been an advantage to learners. For teachers, it is essential to possess both expertise in
their subject area and the ability to effectively convey knowledge and values to their students.
To maintain and improve teacher competency, student achievement, and school progress,
teacher professional development (PD) becomes increasingly important. In order to ensure the
PD of in-service teachers in terms of their background knowledge, teaching skills and
educational approaches, both individual and institutional training are necessary (Yurtseven et
al., 2021). Institutions or countries that do not give enough importance to their teachers’ PD are
likely to face some challenges throughout the way or they may not contribute to their students
or to their reputation as much as they expect. Similarly, Smylie (2001) emphasizes that "the
attempts to improve schools and student learning will not get very far if people do not take
seriously the requirement for teacher professional development” (p.7). This indicates that
student accomplishment levels are higher when teachers have more professional knowledge.
According to this viewpoint, teachers must "keep up with change, examine and renew their own
knowledge, skills, and visions for successful teaching" (Day, 1999, p. 2). Likewise, as teaching
profession is dynamic in nature, and both the content and the way teachers may deliver it are
open to change, what teachers learn in their pre-service education is not always sufficient.
Instead, they often benefit from updating their teaching techniques (Richards & Farrell, 2005).
According to Sadeghi and Richards (2021), the PD of language instructors is crucial for staying
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up-to-date and avoiding burnout in the field. Therefore, all teachers, regardless of how long
they have been in the profession or how much experience they have, should participate in PD

activities to be able to teach their students more effectively.

PD is a requirement for English language teachers. In a world where almost all types of
information is easily reached, internationalization cannot be avoided. With the help of the
internet and social media which enable accessing information in seconds, more and more people
can satisfy their needs and take part in the production of new sources of information every day.
In this era of globalization and rapid changes, English is used worldwide as the common
language of technology by people from different backgrounds. Hence, the term ‘English as a
lingua franca’(ELF) has emerged as a way of referring to communication in English between
speakers with different first languages (Seidlhofer, 2005). Recently, the linguistic and cultural
domination of English as a global language has received a great deal of attention, and the
process of globalization resulted in greater contacts between people of different cultures
(Kumaravadivelu, 2012). As Cyristal notes (2018), nearly 1,400 million people use English
either their first, second or foreign language and this makes English an extensively used
language as the number refers to a quarter of the world’s population. Therefore, the importance
of learning English as the lingua franca in this global world is indeed increasing (Dogangay-
Aktuna & Kiziltepe, 2005). This creates a need for English Language teachers to develop
professionally to be able to contribute more not only to their students but also to the profession,
to their institutions, and even to their job satisfaction. Proficiency in teaching is a crucial quality
for language teachers, as they have a significant role in satisfying the needs of English learners.
Therefore, it is essential for teachers to prioritize their professional growth and show
willingness and responsibility for their development as professionals (Babanoglu & Yardimci,
2017).

There have been many studies on PD in English Language Teaching (ELT) all around
the world including Tiirkiye. The focus of those studiesfocus vary in terms of level and
institutions. Additionally, some researchers seek suggestions for specific needs and problems
at different times because, like many other fields, ELT underwent an evolutionary process that
required constant adaptation over the years. Technology, the shifts in generations’needs, the
integration of 21st-century skills into language education, and changes that the Covid-19
pandemic brought can be stated as some of the factors that affected English language teachers’

needs, preferences and attitudes related to PD. Therefore, the statement of the problem in this



study emerged based on the circumstances mentioned. An investigation into researchers’
interest in the field, methods utilized, sampling methods, sample sizes in the studies, data
collection tools, data analysis process in the studies, level of institution at which the studies
were conducted, research contexts, subjects that researchers focused, results revealed and
suggestions provided so far may give valuable insight to the educational institutions,
authorities, policy makers, researchers, teacher educators, trainers and teachers. The year 2003
was selected as the begining year since the first accessible postgraduate study on the thesis topic
in Tirkiye was conducted that year, and the year 2022 was identified as the year when the last
postgraduate study on the topic was completed by the time this research was started. In this
respect, the purpose of this current study is to reveal research tendencies by examining
postgraduate theses published between 2003 and 2022 that are open to access on the The
Council of Higher Education (CoHE) National Thesis Center in the field of PD of English
language teachers in Tiirkiye. Therefore, the current study addresses this gap by investigating

the following research questions:

1. What is the distribution of degrees in these studies?

2. What is the distribution in terms of universities?

3. What is the distribution in terms of institutes?

4. What is the distribution in terms of years?

5. What is the distribution in terms of language?

6. What is the distribution in terms of the title of the supervisor?

7. What is the distribution of methodology?

8. What is the distribution of sampling methods?

9. What is the distribution of sample groups?

10.  What is the distribution of sample size?

11.  What is the distribution of the number of the data sources?

12. What is the distribution of data collection tools?



13.  What is the distribution of data analysis?

14.  What is the distribution of research settings?

15.  What is the distribution of research setting status?
16.  What is the distribution of subjects?

17.  What is the distribution of results?

18.  What is the distribution of suggestions?

1.2. Purpose of the Study

Providing an effective language instruction depends on many factors varying from
teaching methods to materials utilized. As teachers are responsible for creating a positive
change in their contexts, it is significant for them to be able to be aware of their students’ needs
and meet them. To achieve this, it is essential that teachers are provided with opportunities by
both the government and educational institutions, enabling them to engage in personal and
professional development. However, although English teachers at different levels in Tiirkiye
are provided with a variety of PD programs and training options, it is not possible to say these
opportunities fully help them be more competent and effective in the profession. In other words,
their needs and expectations still need to be met. Moreover, as the world is constantly changing,
it can be stated that this endevour is a never-ending process. According to Darling-Hammond
et al. (2017), PD can be helpful for educators in improving their methods, which in turn allows
them to better meet the constantly changing needs of their students. That is to say, coming to
an end in PD can not be achieved due to the continuously evolving nature of the needs and
expectations in the profession. Comprehending the factors that hold importance for teachers
significantly contributes to their professional growth (Smith, 2017). For this reason, there are
many studies conducted both in Tiirkiye and abroad addressing PD of English teachers. The
main aim of this study is to investigate research tendencies in the field of PD of English teachers
in Tiirkiye by examining relevant postgraduate theses published between 2003 and 2022 that
are open to access on the CoHE National Thesis Center. It aims to shed light on the state of
research conducted in the specified period in terms of their distribution of degree, universities,
institutes, years, languages, supervisors, research types, sampling methods, sample groups,
sample sizes, number of the sources of data, data collection tools, data analysis types, research

settings, research setting status as well as their subjects, results and suggestions.



1.3. Significance of the Study

There are some postgraduate theses written in Tiirkiye analyzing previous research in
the field. Ocel (2022) conducted a study that compares postgraduate theses in ELT between
2019 and 2021 with a methodological point of view. The study included 934 theses and the
results have significant implications for further studies. Another study by Demir (2020) made
a detailed analysis of postgraduate theses on foreign language teaching in Tiirkiye between
1987 and 2017. However, this doctoral dissertation involved studies of other languages as well
as ELT. However, a similar comprehensive research regarding studies conducted in ELT

specifically on PD does not exist.

On the other hand, there are some articles published by Turkish researches in Tiirkiye
on the PD of teachers. Yurtseven and Bademcioglu (2016) examined 60 theses about PD of
teachers both from Tiirkiye and abroad between years 2005 and 2015. However, these theses
did not specifically address English teachers. Content analysis was utilized to reveal the results.
The findings of the research indicated that the number of doctoral dissertations was higher than
the number of master’s theses. Also, most research was conducted in 2014 and qualitative
research design was the most commonly utilized method in the studies. In another study by
Tasdemir and Karaman (2022), 35 articles which specifically focused on the PD of in-service
English teachers between 2006 and 2020 were analyzed. They also included research conducted
abroad into their study. This meta-synthesis identified several recurring themes in the articles,
including shifts in beliefs and practices from a structuralist to a communicative approach, the
use of online platforms for PD, collaborative PD through research, coaching, and study abroad,
the connection between identity and PD, and the implications to design effective PD programs.

The need for PD may stem from the difficulties that teachers experience while during
their classroom intruction together with constant technological changes. English language
teachers working at various institutions may face challenges due to recent technological
advancements, the incorporation of 21st-century skills in education, evolving generations and
the need to adapt to their changing expectations, the shift towards remote education caused by
the Covid-19 pandemic, and the emergence of new approaches to teaching. For this reason, the
role of PD for the betterment of language education cannot be denied. To take further action in
the field, it is necessary to determine what has been done so far, and which points need more
attention. This study will provide a detailed analysis of the postgraduate research conducted

previously in Tiirkiye between the years 2003 and 2022. The researcher set out to reveal



important details related to how the PD of English teachers has been seen and studied through
these years.

Although many studies have been conducted by researchers in the field of English
Language Teachers’ PD, it is unlikely to see a study that reveals research tendencies on the
subject. In that respect, this study is also of great importance as it provides researchers a review
in terms of research trends while searching the literature. The findings of this study may yield
implications for decision-makers, teacher trainers, and institutions as it may be informative
about the development of PD in ELT in Tiirkiye across the years. Additionally, the data revealed
at the end of this study may be significant as it may fill a gap giving useful details about previous
studies and revealing research tendencies and focus in the field. Finally, it may also give insight

to other researchers for further research.

1.4. Assumptions
It is assumed that all relevant theses on the CoHE National Thesis Center database have
been accessed and the data obtained through analysis have been recorded as they are without

any missing or wrong information.

1.5. Limitations

The limitations for the current study are as follows:

1. This study is limited to the theses that were catalogued in the CoHE National Thesis

Center between 2003 and 2022. Theses that are open to access are included in the research.

3. Theses that have focused on pre-service teacher education are excluded from the

research.

4. Keywords used to search for the theses are limited to “Professional Development”,
“ELT” “EFL”, “English”, “In-service Training”, “Teacher Development”, “Inset”, “Teacher

Training”, “Training Activities”, “Mentoring”,” Observation”, “Reflection”, “Self-

development”, “In-service Teacher Education”, and “Development activities”.

1.6. Definitions of Terms
Professional Development: Professional development stands for professional

development. It can be defined as ‘‘natural learning experiences and those conscious and



planned activities which are intended to be of direct or indirect benefit to the individual, group
or school and which contribute through these, to the quality of education in classroom’’ (Day,

1999, p. 4).

Professional Development Activities: Activities such as video lessons, peer
observations, mentoring, article club, workshops, training program, seminars, and conferences

that aim to support the improvement of teachers professionally.

Teachers’ Professional Development: The set of tools, resources, and training sessions
for educators to improve their teaching quality and effectiveness. These resources allow
instructors to further their knowledge in their subject area and allow for mentorship and the
opportunity to learn new teaching techniques. Those who take part in workshops or leadership
sessions develop and enhance specialized skills including technical, quantitative, and analytical
skills.

In-service Teacher Training: Teacher training is a form of professional development
for teachers. The term generally refers to the courses and practical procedures that teachers
attend in the course of their employment. It is also used to describe courses that are designed
for short-term or immediate purposes. Teacher training activities do not only aim at novice
teachers, who are at the beginning of their careers but also experienced teachers who want to
refresh their professional knowledge base and improve their teaching practices, as it is used in

the current study.

English as a Foreign Language: It refers to the teaching or learning of English in a
non-English-speaking country which means English is not a native or second language, but

rather a foreign language.

EFL Teacher: The term relates to English language teachers who work in non-English-

speaking countries where English is a foreign language, such as Tiirkiye.



CHAPTER 2
2. LITERATURE REVIEW

This chapter introduces relevant literature in the field to provide a comprehensive
understanding of the study. To begin with, it mainly contains information about professional
development in the context of teaching and English language education in Tiirkiye since
“professional development” (PD) and “English language teaching” are two fundamental
concepts that structure the basis of this research. Next, factors determining the quality and
effectiveness of a PD activity are discussed. In addition, common PD activities for English
language teachers are presented. Finally, as this study has a qualitative research design that
employs content analysis to investigate previous research in the field, namely, articles, theses,
and dissertations in the field of education, particularly, English Language Teaching will be

introduced as examples.

2.1. Why Teachers Need Professional Development

Education has a dynamic nature that changes society and is in turn shaped by the
requirements of that society. Teachers will always have to adapt to new situations because of
their societies’ and institutions’ needs as they are among the most significant actors in the
teaching process. During their careers, teachers must adapt to these changes affecting their
needs related to technology, curriculum, learning a second language, practical skills, and
theoretical and pedagogical knowledge. In addition, societies recognize that educators facilitate
this process of change; nevertheless, they are also required to develop to develop themselves
continuously. In other words, teachers are expected to improve professionally as a result of their
roles as change agents and variables, which makes the field of teacher PD challenging and
growing (Villegas-Reimers, 2003). Additionally, cultural and social changes, as well as the
environment, shape the job of a teacher and affect teacher responsibilities across different
cultures, communities, and geographic environments, which necessitates taking part in PD
activities for teachers (Danijela, 2018). According to Borg, PD is an essential component of
teacher competency and has the potential to have a variety of effects on students, organizations,
and systems (2018). Similarly, Kennedy (2016) emphasizes the importance of PD stating it has
strong effects on improvements in teaching. Yet, there isn't much agreement on how PD
functions, including what takes place in PD, how it promotes teacher development, and how it
is supposed to change the way teachers teach. There is a wide range of variation in both the

form and content of PD programs.



Teacher PD includes a range of definitions and focus as described by researchers.
However, it basically aims to enhance teachers' instructional skills and ultimately improve
student outcomes. For this reason, teachers have a responsibility to improve themselves on the
latest developments, requirements, to meet the demands of their students. In recent decades,
technological advancements have been among the most significant developments. Prensky
(2001) defines "digital natives" as the generation born during a time of fast technological
advancement, characterized by technologies such as the Internet and computers. Children are
commonly referred to be digital natives, whereas the majority of teachers are classified as
digital immigrants (Prensky, 2001). The knowledge and abilities of educators in the application
of technology are critical to the achievement of success in determining appropriate technologies
and in effectively implementing them (Barba-Sanchez et al., 2022). Therefore, they must
acquire the necessary knowledge to incorporate innovations in technology into their
instructional activities. According to Spiteri and Rundgren (2018), it is essential that the
advantages of digital technology in day-to-day teaching practices be realized, and educators
should be skilled in the utilization of these tools in an effectively proficient manner. The idea
of digital competence is an essential component of PD because it is a requirement for teachers
to have in order to provide education in today's world, which is increasingly globalized. Better
learning opportunities could be provided for the students if they are utilized effectively,
particularly in situations where the students come from a variety of backgrounds and have a
wide range of educational requirements. Understanding this concept of digital competence
could provide a more holistic and humane approach to addressing the role that teachers play
when teaching and learning with constantly changing technology (Spiteri and Rundgren, 2018).
Furthermore, the research conducted on the use of technology has demonstrated that teachers'
own values and beliefs regarding technology are at least as important to their practice as their
ability to integrate technology. This might be because teachers continually encounter obstacles
while integrating technology into their classrooms (Bowman et al., 2022). The new generation
is able to learn more easily and more effectively through the use of technology. For teachers to
be able to teach better, they need to catch up with the students’ technological literacy
competency. There are several PD programs that have been demonstrated to be beneficial in
enhancing the manner in which instructors use technology in the classroom. According to Liu
etal. (2015) and Xie et al. (2017), when teachers engage in effective PD, their skills and abilities
are more likely to get better. That is, to be able to adjust their teaching to the requirements of
the younger generation, teachers need to be informed of the latest trends among those who are

younger. They cannot be educated using curriculums that were developed many years ago since
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we, as educators, are responsible for preparing them for the future. The system has to be
modified so that it better suits the demands of the students. To accomplish this, PD plays an
essential role. In this respect, we need to determine what PD is according to the research that

has been done.

2.1.1. Professional Development Defined in the Context of Education

PD as a term is defined by many scholars in a variety of ways. Day (1999) states that
PD for educators ought to be taken into consideration within a wide variety of subject areas and
forms as it consists of all natural learning experiences, which describes PD from a
comprehensive perspective. PD should enhance the content knowledge of teachers on new
methods and techniques. He emphasizes the importance of teaching skills including classroom
management, collaboration, and communication as well as the teaching content. According to
Fullan and Stiegelbauer (1991, p.326), PD can be defined as "the sum of total formal and
informal learning experiences throughout one's career from pre-service education to
retirement”. In a definition by Villegas-Reimers (2003), it means “the development of a person
in his or her professional role” (p.11). Guskey (2000, p.16) considers teacher PD as both
activities and a process and states that it is “process and activities designed to enhance the
professional knowledge, skills, and attitudes of educators so that they might, in return, improve
the learning of students. According to Glatthorn (1995, p.41), it refers to “the professional
growth a teacher achieved as a result of gaining increased experience and examining his or her
teaching systematically”. Similarly, Richards and Farrell (2005) indicate general growth is in
the center, not specifically professional growth. This means PD of a teacher is a process that
focuses on achieving long-term objectives and tries to enhance instructors’ comprehension of

teaching and their professional identity.

Based on the definition provided by Darling-Hammond et al. (2017), it is defined as
structured professional learning that results in changes in teacher practices and improvements
in student learning outcomes. According to Avalos (2011), PD entails becoming proficient in
the skills necessary for learning and acquiring the competencies necessary to establish a
connection between knowledge and its application in order to enhance the academic
performance of students. The term PD is defined by Borg (2018) as activities that result in a
positive change in an individual's performance. He also mentions that there is a wide variety of
PD activities, which range from formal to informal attempts such as attending mandatory PD

sessions organized by the administration or the voluntary practice of learning through reading
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from a variety of publications. Another definition by Stone (2014) explains PD as attempts to
be productive that are either planned or unplanned, formal or informal, and that allow for
development through the efforts of the teacher themselves. Providing a similar definition,
UNESCO (2016) described teacher PD as the education that teachers receive during their
professional lives in order to enhance their knowledge, skills, and attitudes in a variety of fields.
The so-called education covers both formal and informal professional learning activities. Richit
and Tomkelski (2020) argue that PD for teachers ought to be regarded as an ongoing and
constantly evolving phenomenon. This progress consists of the teacher's personal and
professional growth, which extends beyond the level of the individual to the level of those
around them. As it can be understood from the definitions, PD usually refers to the continuous
learning process that occurs during a teacher’s career. By actively taking part in relevant and
meaningful PD activities, it is possible for teachers to engage in the exploration of effective and
innovative approaches that can meet the changing needs of their students. Moreover, they will
be able to follow new requirements in the profession, and as a result, adjust their teaching

strategies in accordance with these advancements.

Additionally, PD plays a crucial role in improving the quality of educational institutions
(Tanis and Dikilitas, 2018). It enables teachers to update their skills and broaden their
knowledge and experience successfully. Hence, this can have a positive impact on their
teaching pratices and an improvemet in the education quality. It is also underlined that for PD
to be proven efficient, it is supposed to create a change in the classroom environment (Darling-
Hammond et al., 2017). It could be interpreted that the activity made no contribution to
institutions or teachers if it fails to produce positive effects in classrooms. Namely, teachers
should be able to meet the ever-evolving needs of students in the current era (Darling-Hammond
etal., 2017; DiPaola & Wagner, 2018). As a result, professional development has been regarded

as critical in the educational context for over three decades.

PD is an absolute necessity, particularly in this age of rapid change when individuals
constantly integrate new technologies, methods, and approaches into their personal and
professional lives (Yasar, 2019). Without taking part in developmental activities, it is difficult
for teachers to keep up with these changes. Furthermore, research conducted on the teacher PD
reveals that participating in development programs enhances teachers' dedication to the
teaching and learning processes and serves as a source of motivation (Hunzicker, 2010;

Makerevics & llisko, 2019). Similarly, llgan (2017) emphasizes the contribution of PD to
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teaching and states that developed nations invest in PD to raise national standards. Teachers are
obligated to follow the most recent developments in the field of education due to global

transformations.

2.1.2. Comparisons Drawn between Teacher Training and Teacher Development
Although 'training' and 'development’ include the concept of PD, several academics in
the literature have proposed various definitions of these terms. Although both phrases have the
goal of improving teaching, they possess certain differences. Freeman (1989) is among the
researchers who differentiated between training and development. The distinctions identified
by Freeman are evident across various components, including time, subject matter, and
decision-makers. He asserts that within a specific time frame, particular objectives or methods
are actively pursued. During training, decisions are made by the trainer on behalf of the
teachers. Different from training, the goal of development is to assist teachers in reflecting upon
their experiences, which will eventually lead to learning. Therefore, it would be true to
emphasize that while training is a top-down process in which learning is expected to come from
the input given, development can be described as a bottom-up process that contributes to

learning from experiences.

According to Widdowson (1990), teacher training is defined as "the formal process of
preparation towards the achievement of a range of outcomes which are specified in advance”
(p. 62). When regarded in this perspective, the term "teacher training™ can refer to either the
process by which pre-service teachers acquire fundamental ideas and principles in order to
begin their teaching experience or the process by which in-service teachers are prepared for
new responsibilities or advancements in their profession. Training, as defined by Richards and
Farrell (2005), is a term that is used to describe activities that are directly focused on the
responsibilities that teachers are currently responsible for. In contrast to development, training
attempts to accomplish short-term and specific objectives. An induction training for a first
teaching position or preparation for taking on a new teaching responsibility are both examples
of what this type of training can refer to. The term “teacher training” can also refer to the
practices that teachers engage in to experiment with new teaching methods in the classroom,
typically under supervision and receiving feedback. Standard training formats are typically used
to deliver the content of teacher training practices, which are frequently determined by subject

matter experts.
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While both training and development have the goal of improving education, training is
obligatory whereas development is optional and self-driven. Since the demands of the
instructors are always changing, Fullan and Stiegelbauer (1991) support the same idea as
Freeman (1989) that PD is a continuous process. On the other hand, trainings are usually one-
time events and they are not systematic. Also, they lack a follow-up process. Due to the absence
of follow-up activities and opportunities for instructors to observe and receive feedback from
their peers or trainers, traditional trainings are incapable of producing long-lasting results for
teachers (Bayram and Bikmaz, 2021). Teachers are left alone without support or guidance upon
the input given in sessions, and their learning and experiences are not followed effectively
although they are expected to apply what they have learned in a short time. According to
Richards and Farrell (2005), teacher training emphasizes immediate and particular outcomes,
whereas PD attempts to foster overall and sustainable growth in teachers, enabling them to
establish a strong professional identity. This refers to a process which also necessitates the
integration of critical analysis, reflection, collaboration among teachers and communicative
activities. In developmental aspect, teachers are encouraged to constantly assess their own
learning progress through critical analysis and reflection on their own practices (Vangrieken et
al., 2017; Macias, 2017). Mackenzie (2018) also highlights the significance of reflection in
effective teacher PD. Similarly, Dogan’s (2016) research on teachers’ continuous PD revealed
that active engagement in the development activity, dialogue, reflection and focusing on their
specific contextual needs led to a positive change in teachers’ attitude towards PD. In contrast,
trainings are top-down, and a top-down approach can cause loss of motivation in teachers
(Wyatt, 2016). This can be considered as a hindrance to further improvement for teachers. A
bottom-up approach, which PD is characterized with, is more likely to align with teachers'
needs and interests and to result in teacher empowerment (Wyatt, 2016). Also, according to
Kaiser (2020) bottom-up processes are more effective than top-down processes because they
allow more participation and foster teacher autonomy providing them with the right to choose.
This personalization opportunity lacks in trainig. Therefore, teachers may not feel control over
their development. Consequently, they become less reluctant to engage in further PD activities,
especially when they are not guided properly. Several negative impacts can be observed due to
the reluctance in continuing PD activities such as negative feelings, lack of productivity and
poor performance, which are directly associated with teacher burnout (Ercan-Demirel and
Cephe, 2015) To summarize, it can be stated that training and development differ from each

other not only in terms of their effects, but also in terms of the way they are conducted.
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One more difference that can be identified between development and training stems
from the personalization factor. Teacher development focuses on the teachers themselves, as it
is centered on the trainee, but not the trainer (Freeman, 1989). Unlike PD, training relies on the
guidance of the trainer, and the specific requirements of the program, as determined by the
curriculum and planning (Wallace, 1991). In this respect, it can be said that in training activities,
the specific needs and preferences of the teachers are neglected. Furthermore, trainings were
frequently perceived as a a waste of time by educators due to the trainings' general lack of
relevance to the specific contexts in which they implemented their teaching practices (Borg,
2015). This has a negative impact of teachers’ further development. Moreover, the participants
are not given decision-making authority over the course as it is conducted by the trainers.
Consequently, the trainees lack control over the process. However, because trainees have
autonomy in their progress, development in PD programs is less predictable and controlled
compared to training. The stages of PD programs may also be revised and changed as the
program continues (Eksi, 2010). Therefore, teachers play a passive role during training,
according to Ur (1997) and Eksi (2010). However, Borg (2015) suggests that teachers cannot
be regarded as only the receivers of the knowledge, but they should be involved in the process
actively as knowledge generators. In other words, their needs, interests, and preferences must
be consulted and taken into consideration in PD planning, they must be provided with
opportunities to share their knowledge and experiences with their colleagues in a supportive
and collaborative environment, and they need to be included in feedback and evaluation
processes. As a result, being active in the process also enables them to prioritize their needs and
their students' needs while deciding what to do, when to do, and how to do these.

Although the terms training and development are often used interchangeably, they have
distinct features and may lead to different outcomes when they are actively applied in order to
foster the professional growth of teachers. The shift in the PD of teachers has resulted in a
transition from in-service training focused on practical skills to a focus on the broader concepts
of PD and professional learning (Lieberman, 1996). Professional learning for teachers can be
beneficial, but its effectiveness is determined by its intended objective, which can vary from
being performative to developmental, and its alignment with the unique demands for individual
teachers (Kennedy, 2015). In addition to this, assessment, duration, research scale,
dissemination, comprehensiveness, support and control, context and collaboration are all
essential components of effective PD for teachers as stated by Sancar, Atal and Deryakulu

(2021). Moreover, it's possible that some teachers' negative perceptions of the trainers and the
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environment in which the training was held prevent them from benefiting personally from in-
service training (Ayvaz-Tuncel and Cobanoglu, 2018). It should also be noted that teachers are
generally considered to be passive participants in transmission-oriented PD (Widdowson,
1997). Within the framework of the collaborative perspective, educators are not only productive
and active, but they also play an active role in their own learning process (Crandall, 2000).
Previously, PD had been identified as activities that are short-term in nature, such as seminars
and workshops, and that have the potential to provide general knowledge in the field of
education (Turhan and Arikan, 2009). Nevertheless, due to recent developments in education
and technology, it has been recognized as a process that continues throughout one's entire life.
This process includes constant improvement alongside the most recent opportunities and
experiences, which are planned in a systematic way in order to accomplish professional
objectives (Villegas- Reimers, 2003). According to Caner (2019), the new perspective involves
one's active involvement and engagement in PD. In addition to this, Schleicher asserted that
teachers ought to be active agents of their professional growth (2012). In other words,
maintaining a continuous learning process is essential for teachers who wish to improve their
teaching skills and provide better instruction to their students. It would be beneficial for them
to also be learning at the same time as a great deal of knowledge can be gained by teachers from
their students. In this respect, it can be stated that in-service training is a method that assumes
professionals in the area possess the knowledge and skills to deliver and educate others
effectively. It also implies that participants in this training should modify their own teaching
practices accordingly. On the other hand, PD emphasizes critical thinking and reflection that
instructors engage in based on their own experiences. Furthermore, it shifts the role of the
educator from being an expert in a subject to someone who presents new opportunities (Farrell,
2015).

In conclusion, the literature shows that although training plays a significant role in
teacher development, it is also necessary to provide teachers with hands-on experience,
exposure to necessary expertise, and continuous PD in order to feel adequately prepared for
their roles in the educational system. Closing these gaps in teacher preparation and PD is

essential to raising the standard of instruction and fostering teachers' ongoing development.

2.2. An Evolutionary Overview of the Concept PD in ELT in Tiirkiye
The establishment of Dariilmuallimin (Teacher's School) in istanbul on March 16, 1948
marked the beginning of official teacher education in Tiirkiye (Aydin, 2007). Established in
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1926, the Gazi Teacher School in Ankara played a crucial role in preparing future teachers to
fulfill the demands of the teaching profession in Tiirkiye (Demirel, 1991). In 1941, despite the
fact that this school used to provide only education in pedagogy, an English language
department was established (Demirel, 1991). English teacher candidates at Gazi Institute of
Education were first offered a three-year degree in 1967, however, in 1978, the program was
extended to four years (Nergis, 2011). More English language departments were established
after 1965, and in an effort to train more teachers, these institutions increased the number of
students admitted after 1975. Nevertheless, because of inconsistent policies for language
teacher education, the quality of instruction fell short of expectations (Demirel, 1991). The
government's policies between 1940 and 1980, according to Altundis (2006), were centered on
expanding the number of departments and courses in order to train more teachers. On the other
hand, the teacher candidates accepted into these programs lacked pedagogical qualifications,
which led to the failure of language instruction in Tiirkiye. After the Higher Education
Institution Law was implemented in 1982, all teacher education institutions were moved to
universities as faculties of education in order to standardize their curriculum (Oztiirk, 2005).
All areas of teacher education programs were mandated to last for four years in 1989 (Nergis,
2011). The curriculum of these programs was revised in 1989 to incorporate more professional
knowledge and practice for new teachers (Saglam and Kiiriim, 2005). Significant changes were
also implemented in English language teacher education. Following the establishment of the
The Council of Higher Education in 1982, higher education adopted a standardized curriculum
for all Foreign Language Education departments. This was caused by the increasing demand
for English language classes, which led to the increase in private schools and a parallel rise in

the need for qualified English language teachers (Balbay and Dogan, 2021).

In spite of many attempts that have been made to expand opportunities for English
instructors to receive training, a significant number of students in Tiirkiye are unable to attain
the level of competence that is required for them (Dogangay-Aktuna and Kiziltepe, 2005;
Kirkgoz, 2007). According to Seferoglu (1996) and Biiyiikkantarcioglu (2004), one of the
causes for this failure might be explained with the inadequate performance of language
teachers. Due to this particular reason, several efforts have been made to enhance preservice
education (Seferoglu, 1996; Yavuz, 2011). Nevertheless, Ozer (2005) asserts that the function
of in-service teacher education should also be taken into consideration in order to enhance the

quality of language teaching in Tiirkiye.
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The Ministry of National Education (MoNE) provided training for English language
instructors until 1981. Foreign language instruction became a department offered at universities
following the foundation of The Council of Higher Education (CoHE) in 1981 (Guven, 2008;
Cakiar, 2017). Tercanlioglu (2004) stated that this modification was made in an effort to raise
the standard of teacher preparation programmes. Pre-service EFL teachers at these ELT
departments must complete four years of coursework if they are exempt from taking a one-year
English preparation course. Several compulsory and elective courses from different
departments are offered in ELT departments (Karakas, 2012). CoHE's reforms have primarily
focused on the quantitative aspects of development, such as program duration and quota
(Koksal and Ulum, 2018). It is evident that qualitative changes in ELT programs are necessary
for more effective teacher education, even though the current ELT departments are more

efficient than the previous ones.

From learners’ perspective, foreign language learning has always been an issue for
learners especially when it is a must for them without a real-life purpose or an intrinsic
motivation. Individuals worldwide undergo diverse language learning processes, and only a
small number of people can achieve the level of fluency and success that the program
specifically targets within a constrained timeframe. Even if they score well in exams, the
majority of them do not feel confident enough when they are expected to communicate or do
some research using their foreign language. Sabuncuoglu and Kurtoglu (2021) claim that due
to their limited exposure to the English language, a considerable number of language
learners experience anxiety especially in countries in which English is not spoken as the native
language. In addition, according to Edinne (2013), a lack of confidence on the part of a learner
could be related to a deficiency in essential skills or inadequate instruction. In Turkish context,
learners tend to spend a lot of time and effort to have competency in English as a learner. This
is because it is considered vital to be able to keep in contact with the rest of the world. As
Seidlhofer states, English is regarded as a way of communication between speakers with
different first languages, which has helped the term “English as a lingua franca” emerge (2005).
In other words, the world has become more globalized, and the only group affected by this is
not only the students who are often in need of information but also societies and countries that
do not have strict borders compared to the past. This means a lot of institutions have been
turning internationalized, and it is not possible to deny the strong effects of the internet and
social media on this change. That's to say, the significance of learning English in such a global

world is increasing (Dogancay-Aktuna & Kiziltepe, 2005). This is mainly because English
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language skills, particularly communicative skills, are crucial to building the necessary
knowledge and understanding for progress (Richards, 2008). As a result, a massive amount of
resources and money has been allocated to effective English language education, with a rising
demand to train more qualified English language instructors capable of meeting the needs of

the century.

Geopolitically and strategically, Tirkiye is situated in a region that is of great
importance. According to Kartal and Basol (2019), the English language policies of the country
were influenced by a variety of historical events, including World War 11, the Cold War, NATO
membership as well as the European Union integration process. These events had an effect on
the country's political, social, and economic conditions. Due to the current socio-political
atmosphere, it is more essential than ever for Turkish nationals to develop English language
skills, since it is now a necessity for them to succeed in meeting the higher standards that are
required. In his study, Kirkgoz (2009) states that Tiirkiye tends to use English as a foreign
language more than any other country in the expanding circle (Kachru, 1992) of the English
language. The English language has been made obligatory at all levels of school as a result of

the impact it has.

In Tiirkiye, the Ministry of National Education (MoNE) and the The Council of Higher
Education (CoHE) are in charge of English language teaching (ELT) policy and English
Language Teacher Education (ELTE) programs. In response to the worldwide impact of
English, these two institutions started a series of developmental stages in English language
education, beginning with the introduction of English-medium instruction at the higher
education level. As a result, Middle East Technical University was founded in 1956, followed
by an increasing number of state and foundation institutions. In 1996, CoHE announced that
students whose language proficiency is below the minimum level needed to pursue their
education in their fields would have to complete a year-long preparatory program for English
for Academic Purposes (EAP) due to the growing demand for English-medium instruction at

the university level (Kirkgoz, 2009).

More adjustments were implemented, particularly after 1997. According to Richards
and Rodgers (2001), the 20th century was characterized by rapid changes and advancements in
the field of education, as well as "competing language teaching ideologies™ (p.1). These
modifications were introduced by the collaboration of MoNE and CoHE to increase the quality

of English language instruction in the country, which was previously neglected. Starting from
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the fourth grade, English was integrated into the curriculum as part of "the Ministry of
Education Development Project.” The decision was taken considering the need to give students
more language input as well as more time to learn the language than in the past (MoNE, 2001).
This effort established a basis for future developments related to language education in the

country.

Teacher training, which had been ignored for a long time, was given priority as part of
the attempts to expand the number of methodological courses as well as the quality of those
courses. Additionally, the duration of the internship course was revised, which allowed students
to have a greater number of opportunities to be exposed to real-world teaching and learning
experiences. This was an extremely important step that needed to be made in order to improve
the quality of language teaching in addition to teacher education (Sarigoban, 2012). Moreover,
a lot of universities and other educational institutions have also started providing undergraduate,
graduate, and PD programs to those who have an intention to expand their knowledge and
expertise in the field.

It is important to note that although there have been attempts to improve the quality of
English language education in Tirkiye both at K-12 and higher education levels, as mentioned
before, it is clear that there are still points to consider to reach higher standards. A research
carried out by Uztosun (2017) with 2,476 teachers from different levels of education including
primary, secondary, and high schools in 50 cities across Tiirkiye reported teachers' views about
the quality of English language teaching in the country. As a result of the study, ELT in Tiirkiye
is not effective. It was also observed that the primary reasons for inefficient English language
instruction come from students' negative emotional states, high number of students in
classrooms, low-quality textbooks, a lack of materials, limited class hours, instruction that is
shaped by examinations, and a curriculum that is both overloaded and structure-based. In this
regard, to overcome these obstacles, more attention should be given to specific areas including
English language teachers’ PD activities, which will finally result in a better learning
environment for students by enhancing teachers' professional knowledge and improving

problem-solving skills.

Similarly, another research carried out by Solak and Bayar (2015) with students from
various departments of a state university in Tiirkiye shows that English courses should have
realistic objectives and English language learning ought to be approached as a whole, from

primary school to university. Therefore, teachers should focus on teaching and improving four
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language skills instead of grammar. Instead of focusing on theory, English classes should be
built around practice. Additionally, teachers of English should plan tasks that take into account
that each student has unique qualities and differences. Moreover, the coursebooks, videos, and
websites that are used should be carefully decided taking the students' level, interests, and needs
into consideration. For all these reasons mentioned, in-service training is something that

English language teachers ought to pursue to keep their skills up to date.

Regarding the effectiveness of training activities offered by MoNE, a study conducted
by Kiigliksiileymanoglu (2006) revealed that English language teachers in Tiirkiye who
participated in ELT INSET programs organized by MoNE believed these trainings were not
sufficient either in terms of content or the amount. The findings of the study also revealed that
INSET needs to be implemented on a large scale throughout the country. On a regular basis,
every teacher has to take part in INSET sessions. Each school ought to do a needs assessment
for its instructors, determine the necessary INSET subjects accordingly, and then report the
findings to the Ministry of Education. Additionally, the classes ought to be based on practical

experience.

When it comes to the training of English language instructors in the higher education
context, it can be said that Turkish universities do not follow uniform standards while providing
English language teachers with the necessary education and support for them to fulfill the
requirements of the profession to maximize the effectiveness of the process. In order to examine
the deficiencies of teacher training policies, a research was carried out by conducting interviews
with teachers from twenty different universities in Tiirkiye (Balbay et al., 2018). As a result of
the study, it was revealed that teacher training programs are not held based on specific student
needs that are determined by their departments, which means teachers are not given enough
support in accordance with students’ departmental needs. Furthermore, analyzing the needs of
teachers and taking these into consideration during training activities will allow teachers to
bring innovations into their classes. However, it was also found out that teachers' opinions on
their needs are usually ignored in many universities in the planning process of the trainings.
Funding issues, theory-based training, a lack of variety in training methods, not being process-
oriented, administrative issues, and attitudinal differences between teachers resulting from
different backgrounds were listed as some of the other challenges in English language teaching

in Turkish universities.
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Based on the brief history of foreign language teacher education in Tiirkiye, it can be
inferred that further consideration is necessary both in the K-12 and higher education context,
and this is the case not only from students' perspective but also teachers' point of view. A
contributing factor to the low effectiveness of teacher education is the lack of coordination
between MoNE and CoHE. This lack of coordination leads to inconsistent and unreliable
policies and practices regarding teacher education (Seferoglu, 2004). Furthermore, decisions
made by these institutions are typically influenced by the political agendas of the governments,
and they are not founded on a carefully considered long-term philosophy (Nergis, 2011). More
effective PD activities that are based on real needs and a bottom-up approach can be viewed as
a crucial step in terms of English language teachers' PD. Since the quality of education is
strongly connected to the quality of teachers, issues in the PD of English language teachers
should be addressed precisely to increase the standards of language education at all levels all
over the country. In this sense, also taking 21st century requirements into account, it is
neccessary to investigate what English language teachers need, how they approach PD and what

further actions should be taken to increase the quality of English education in the country.

2.3. Professional Development of Contemporary English Language Teachers

As stated above, since the second half of the twentieth century, which was referred to
as the era of communication, the globe has been making significant progress toward becoming
a global village. Language instruction, particularly instruction in the languages spoken by the
majority of people throughout the world, is becoming increasingly important as the need for
communication grows. This is because these languages are viewed as global ways of
communication (Wallace, 1991).

Given that there is such a great demand for EFL instruction, it is necessary for foreign
language programs in every part of the world to have EFL instructors who are both qualified
and professional so that they can respond to developments and changes that take place in the
modern world. In the past, teachers were regarded as knowledge providers, however, today they
are responsible for providing necessary guidance. The teacher's role has shifted to that of a
facilitator rather than being the primary source of knowledge in the classroom. To achieve this,
teachers were expected to possess additional qualifications for their new role (Balbay and
Dogan, 2021). Learner autonomy and the role of the instructor as a facilitator during the
learning process are the two concepts that have contributed to a shift in teaching and learning

environments. Today's teaching and learning practices are learner-centered and adaptable,
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thanks to the increasing availability of modern technology. PD for teachers is the primary
instrument that may aid them in maintaining their professionalism in this new academic world,
which is characterized by considerable changes in education. To teach English successfully, it
is crucial for teachers of English as a foreign language to have competency in the English
language as well as strong language skills. For teachers to be successful in their professional
lives, it is necessary for them to update and equip themselves in accordance with the new
requirements of the profession in addition to being able to experience different ways to improve
constantly both as learners and teachers. There is a consensus among scholars and educators
that how qualified a teacher is has a strong connection with the success level of students.
Despite the fact that a great deal of the research that investigates the quality of teachers focus
on the education that teachers receive in pre-service programs, some of the findings revealed
that a significant number of teachers do not feel confident enough as they believe they were not
adequately prepared to perform the profession when they started teaching (Palardy &
Rumberger, 2008; Porter & Brophy, 1988). Similarly, Dogan (2016) reported that several
instructors have stated that they acquire teaching skills mostly via practical experience in their
own classes due to the majority of theoretical content in the courses of teacher candidates in
their departments. This supports the idea that teachers require further PD opportunities while
doing their jobs. However, PD should be given enough importance by all teachers regardless of
how experienced they are due to the changing needs and developments in today’s world, which

was mentioned previously.

To sum up, the level of teachers' readiness and effectiveness is greatly influenced by
their ongoing commitment to learning and professional growth throughout their professional
journey. Teachers are seen as individuals who continuously engage in learning throughout their
lives. Hence, it is essential to provide them with ongoing PD chances to enhance their
professional growth and adapt to the evolving education system and the changing traits of
learners. Therefore, taking part in effective PD activities is necessary for teachers as the quality

of education is closely related to the presence of qualified teachers.

2.3.1. Features of Effective Professional Development

As stated by Borg (2015) in the context of education, PD refers to the accumulation of
both formal and informal learning experiences that school administrators and teachers acquire.
These experiences serve to enhance their professional knowledge and practice in addition to

their personal knowledge, which eventually contributes to the overall success of the institutions
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on the way to overcoming both existing and future challenges in the field of education. In a
more general sense, "effective” PD can be described as actions or experiences that lead to
improvements in either the professional knowledge or practice of teachers or in the outcomes

for students.

Efforts aimed to develop teachers professionally can be pursued through institutional
encouragement or individual motivation. Participating in courses and seminars, reading
scholarly publications, and collaborating with peers are typical forms of professional
development utilized by English teachers (Topkaya and Celik, 2016). They can be provided
either by educational institutions themselves for their teachers, or teachers can direct their own
PD process by deciding the most suitable and effective option for their improvement. British
Council and RELO (The Regional English Language Office) by the U.S. Embassy also offer
PD opportunities to English teachers all around the World to ensure effective PD. RELO
collaborates with teachers, professional associations, universities, administrators, officers and
other stakeholders to enhance the quality of English language teaching. It highlights the
significance of collaboration, interaction and communication in effectiveness of PD. It conducts
projects with institutions including conducting workshops at professional development events
and consulting on materials, curriculum and assessment issues (Regional English Language
Office). Also, British Council offers various options to both teachers and teacher educators
depending on two unique frameworks that address the skills and knowledge English language

professionals need (British Council, 2015).

The literature presents a variety of perspectives and understandings of what defines PD,
and these perspectives and understandings vary from one another. Other than that, every
educational setting is rather distinct from the others in terms of the values it places on education,
the policies it implements, and the possibilities it offers to its instructors for professional
growth. Nevertheless, the literature does provide a number of common foundations for effective
PD. In this part, factors that determine whether a PD program can be effective or not will be
presented based on Darling-Hammond, Hyler, and Gardner's and British Council’s frameworks
as they contain suitable elements to refer to the previous research in the field conducted in
Turkish universities throughout this study. In order to determine the common design aspects of
useful PD approaches, Darling-Hammond, Hyler, and Gardner (2017) carried out a study. In
their study, seven essential characteristics of successful PD methods are identified. First of all,

PD should first prioritize content. The curriculum of PD programs should be in line with
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specific needs and expectations of teachers. Otherwise, it will not facilitate the motivation of
instructors to engage in future PD activities. Additionally, PD programs should use active
learning methods that are based on the principles of adult learning theory. To enhance the
effectiveness of teachers’ PD programs, teachers’ individual learning styles should be taken
into account since each individual possesses a unique learning style, which enables them learn
more effectively (Fleming, 1995). Prior to developing PD programs, instructors need to analyze
teachers' learning styles and enhance the effectiveness of the PD programs. For this reason,
Darling-Hammond et al. (2017) suggest the characteristics of the target group play a crucial

role in the design of PD activities.

A further criterion emphasizes that the design of PD should facilitate collaboration
among teachers (Darling-Hammond et al., 2017). Teachers can acquire an extensive amount of
new knowledge from one another. Experienced teachers can provide assistance to those who
are new or inexperienced. On the other hand, novice teachers can assist experienced teachers in
several ways, including the utilization of technology. Teachers have the opportunity to observe
and provide feedback on each other's lessons. Also, collaborative and interactive PD activities
play a crucial role in enhancing teachers' attitudes towards PD (Dogan and Kirkgoz, 2022).
Consequently, their motivation for further developmental activites may increase. In addition to
this, successful PD should employ effective models and practice. In other words, it can be
inferred that teacher trainers and teacher educators should serve as role models for teachers.
Teachers” comprehension of the subject matter is enhanced when they are presented with an
actual example that allows them to apply their acquired knowledge more efficiently in their
educational settings (Darling-Hammond et al., 2017). This demonstrates that presenting the
content with practical activities can promote the effectiveness of PD programs for teachers as

this provides teachers with applicable ideas that they can implement in their classrooms.

The next criterion of effective PD is providing assistance and guidance from
professionals to teachers (Darling-Hammond et al., 2017). Receiving coaching from experts
can provide teachers with additional opportunities to enhance their understanding.
Consequently, the instructors' engagement in the PD program will be enhanced. Teachers who
are actively engaged in their teaching may acquire knowledge more efficiently and retain it for
a longer period. As Darling-Hammond et al. (2017) state, the trainers' support during the
implementation of new methods will greatly facilitate their development. A further principle
emphasizes the inclusion of feedback and reflection as fundamental elements of PD. Teachers
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should be able to identify their needs and choose the areas in which they should take action for
improvement. It is important for them to analyze and determine their strong sides and points to
improve in their teaching. To be able to do this, they need to have enough willingness,
motivation, and determination to improve throughout the way as it is not always easy to te be
able to reflect on one’s experiences or receive feedback to be constructive for further action.
Effective PD includes both feedback and reflection, which are two independent processes that
complement one another. According to Schon (1987), feedback and reflection are essential
components in the process of enhancing one's knowledge and understanding. Dogan and
Kirkg6z (2022) also highlighed the significance of being reflective in their study. They
concluded that collaboration facilitated reflection, which in turn facilitated collaboration. That
is, it was revealed that there is a positive correlation between reflection and collaboration, which
is one of the abovementioned characteristics of effective PD. Finally, it can be stated that to be
able to select and continue with a suitable PD activity, it is important to analyze the
requirements and identify the specific needs (Darling-Hammond et al., 2017). To be able to

achieve this, the necessary importance needs to be given to feedback and reflection processes.

The final component emphasizes that PD should have a sustainable duration. That is to
say, PD should be a continuous and ongoing activity throughout one's life. Teachers should
engage in continuous learning. Due to the constant evolution of circumstances, everything is
subject to change every single day. This necessitates that teachers have to stick to this process

in every aspect of life (Darling-Hammond et al., 2017).

The PD programs outlined by Darling-Hammond et al., (2017) and the CPD framework
for teachers by the British Council (2015) share a common perspective that PD activities should
enrich teachers' understanding and knowledge across different subject areas. PD programs
should enhance teachers' ability to design their lessons effectively. For this reason, It is essential
to have a good understanding of the learning styles of the learners in order to make planning
more effective. By having a deep understanding of their students, instructors can design more
effective lessons. Moreover, PD programs should also prioritize classroom management.
Educators should have enough knowledge about contemporary strategies to be able to manage

their classrooms effectively.

Furthermore, teachers must possess a high level of expertise in the subject matter as well
as in English in order to participate in PD activities. To achieve this purpose, PD programs

should be designed to improve teachers' competency and expertise. Teachers engaging in PD
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activities should acquire the knowledge and skills necessary to effectively instruct the new
generation in foreign language education. Given that learners of the new generation possess
distinct demands and expectations compared to previous generations, it is necessary for teachers
to develop in accordance with their requirements and expectations. This will enhance the

effectiveness and success of language learning.

On the other hand, short-term PD programs should inspire instructors to view PD as a
continuous process of learning throughout their lives. As previously stated, the world is
undergoing constant change. The British Council (2015) highlighted features of effective PD
that can enhance teachers' understanding in various areas such as resource management,
learning assessment, integration of Information and Communication Technology (ICT),
involvement in professional growth, implementation of inclusive practices, utilization of
multilingual approaches, and understanding policies and procedures related to education
(British Council, 2015).

To summarize, these two frameworks show similarity in several aspects. Both
frameworks prioritize the learning styles, personalities, needs, and expectations of teachers. All
these should be taken into account while organizing and arranging PD programs in order to
ensure their meaningfulness and effectiveness. However, there are discrepancies between the
two frameworks in several aspects such as ICT and 21st century skills. The British Council
(2015) emphasizes the importance of utilizing technology and effectively managing various
resources. Darling-Hammond et al. (2017) examined the topics of feedback and reflection,
collaboration, modeling, and mentorship. Viewing the literature, it is possible to find a great
deal of research on each of these components both in Tirkiye and abroad. Inthe
21st century, teacher PD must be adapted to local conditions and global factors, utilizing ICT
to drive educational innovation and change (Albion et al., 2015). On the other hand, Sancar et
al. (2021) suggest that collaboration, assessment, research scale, duration, comprehensiveness,
dissemination, context, support and control, and support and control are essential components
of effective teacher PD. Similarly, Khalmurzayevna et al., (2023) emphasize that English
teachers in the 21st century must keep up with field knowledge, conduct research, develop
curriculum based on student needs and local conditions, and promote ICT skills while also
follow and implement new educational approaches.While some researchers searching for a
better understanding of teachers' PD in the field focused on the needs and expectations of

teachers, some investigated the effects of collaboration or reflection on teachers’ professional
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growth. In addition to these, there are many studies in which the effectiveness of specific PD
activities has been investigated at different times. However, conducting a comprehensive search
in each field is necessary in order to establish a meaningful comparison of the results over time.
In short, the PD of English teachers has been a common concern for many researchers,
especially for the last three decades since the effects of technology, globalization, and new
generations started to influence the way we live, socialize, perceive the world, and learn new
information. With this regard, investigating previous theses and dissertations, this study focuses
on how these changes affected the research tendencies and results in the field of PD of English

teachers in Tiirkiye.

2.3.2. Challenges in teachers’ effective professional development

Throughout the years, researchers all around the world have been conducting studies to
find new ways to increase the quality of education, student achievement, and teacher
effectiveness by identifying problems and offering solutions as well as their continuous effort
to understand needs and requirements from different perspectives in education. In this regard,
there are a great deal of studies conducted on the effectiveness of teachers' PD. However, when
the problematic areas regarding limitations and challenges in the subject are investigated, it is
observed that different answers are highlighted in different contexts. Nevertheless, the relevant
literature indicates that these various responses are interconnected, suggesting that there are

common factors that limit or reduce the intended success of PD activities.

Firstly, it has been discovered that the absence of certain factors affects the outcomes
that are expected from PD practices and procedures. The reasons that hinder professional
growth might vary depending on the educational setting, and there is no one strategy that is
universally considered to be the greatest method for PD. A lack of attention and priority given
to the PD of teachers may be one factor that contributes to the reluctance of instructors to
participate in activities related to PD. According to Johnson (2006), Earley and Bubb (2007),
and Johnson and Marx (2009), the efficiency of PD activities is directly linked to the
institution's initiation, continual support, and working climate. Similarly, the absence of a
professional community might reduce instructors' willingness to initiate or participate in PD

initiatives due to the fear that they will not receive support (Desimone, 2011).

Furthermore, a frequently noted hindrance to effective PD is the lack of connection
between in-service practices and pre-service education although they are expected to be relevant

and complement one another. In education faculties, theoretical knowledge and practices do not
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correspond to actual school environments (Ulum, 2020). According to Eksi (2010), it is crucial
to implement effective PD activities because of the limitations caused by the prior
limited experiences of teachers before they entered the teaching profession. It is the expectation
of teacher education programs that the institutions where prospective teachers will be working
are equipped with adequate and appropriate resources and opportunities. However, employers
believe that new graduates do not have the necessary skills and attitudes that are essential for
an effective learning environment (Seferoglu, 2006; Coskun & Daloglu, 2010). In other words,
an additional problem that can be noticed is the absence of a connection between the lessons
taught in undergraduate programs and the teaching abilities and subject matter knowledge that

are necessary in the workplace (Unal, 2010).

Another issue with PD is a lack of time for participation and reflection. In order to learn
new techniques, skills, and knowledge, apply them to their teaching methods, experiment with
the newly acquired knowledge and skills, and reflect on their experiences, teachers should be
given enough time. According to Guskey (2003), and Desimone (2011), one of the most

commonly cited reasons why teachers don't take part in PD activities is their workload.

A further point is that teachers ought to possess intrinsic motivation to enhance their
PD. Research has demonstrated that following compulsory PD strategies leads to less beneficial
results in terms of teachers, students, trainers, and institutions. Besides this, when examining
the process, professional growth should not be limited to generic or standardized techniques
that are intended to suit everyone. In other words, one size may not fit all, and it can be stated
that even a PD activity which is considered the most successful can be insufficient to meet the
needs of all teachers (Avalos, 2011). The potential efficiency of PD activities is hindered when
there is a lack of autonomy, flexibility, and variety in the way they are conducted (Johnson and
Marx, 2009; Guskey, 2009; Parker et al., 2015; Ramos et al., 2016; Kennedy et al., 2016;
Thurlings et al., 2017; Reeve et al., 2021).

In conclusion, adequate resources should be set up specifically for teacher training and
PD, together with the tools and supplies required for this. In addition, there is insufficient
funding for teachers' real teaching time when it is expected that they will be participating in PD
activities. To prioritize teacher comfort, more financial support is required (Adamy and
Heinecke, 2005).
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2.4. Common Professional Development Activities in the field of English Language
Teaching

Through participation in many different kinds of formal and informal activities, EFL
instructors have the opportunity to improve their professional learning. For example, Lieberman
(1996) and Musset (2010) classified activities for PD according to the location in which they
are carried out. One of the ways that EFL instructors may continue their education is by
participating in formal professional events and activities, which often take place outside the
classroom. These events and activities include conferences, workshops, and training courses.
English teachers have the opportunity to learn from their colleagues and subject matter
specialists, as well as share their own experiences in the classroom through activities of this
kind. Additionally, mentoring or coaching is a further option for PD that takes place outside of
the usual classroom setting. One of the most important ways to get information about teaching
English is to learn from colleagues who have more expertise. School-based tasks which are
conducted outside the schools are another opportunity for teachers to learn. Some examples of
these activities include reading professional journals and taking part in research activities,
projects, special interest groups, or trips to other schools. Teachers have the opportunity to
connect with other English instructors throughout the world through these activities, which is
one of the most exciting means of PD. These activities may be conducted independently or in
collaboration with other colleagues. There are also a variety of ELT accounts and groups on
Facebook and Twitter that teachers may join to discuss their experiences or thoughts about

various teaching approaches.

According to Borg (2017), activities for PD can be divided into two categories: training-
based activities and practice-based activities. Conferences, seminars, and workshops are
examples of formal and structured events that make up the first type of activities. As a result,
their being top-down in nature is frequently criticized. Action research, teacher support groups,
and peer observation are examples of what falls under the second group. According to Ozbilgin,
Ekmen, and Karaman (2016), as these activities are started and executed by teachers, they are
usually less formal and follow a bottom-up approach. Since the first group of activities are
perceived as one-time events without following support, they have been considered insufficient.
Furthermore, the focus of those exercises does not meet the actual needs of the teachers or
provide solutions to the challenges they encounter in their classrooms. Consequently, these
tools fail to assist teachers in improving their knowledge or fostering positive changes related

to their teaching (Hismanoglu and Hismanoglu, 2010). Additionally, this kind of top-down PD
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models were criticized by Borg (2017) since they focus on telling teachers what is expected
rather than providing them with the opportunity to learn from their own experiences. However,
it is more possible for teachers to apply positive changes in their teaching practices and enhance
their teaching abilities when PD programs have a strong connection with their own experiences,
expectations, and needs (Darling-Hammond & McLaughlin, 1995). Activities like lesson
studies, peer observation, mentorship, self-reflection and monitoring, team teaching, teacher
support groups, and reading clubs are all part of practice-based PD. An investigation of the
effectiveness of these cooperative activities among teachers was carried out by Beltran and
Peercy (2014). They argued in favor of viewing collaboration between teachers as a chance for
shared teacher learning. Moreover, collaborative action research is another type of collaborative
activity that may be utilized as a means of improving professionalism. Action research was
suggested by Tanis and Dikilitas (2018) as a continuous PD activity that is seen to be beneficial
in improving teachers' practical knowledge. A study was conducted by Banegas et al. (2013) in
which collaborative action research was used in teaching practices. Their experience shows that
it has a positive impact on the professional growth of the teachers. Moreover, how autonomous
and motivated they are affects students' motivation as well as language improvement. In a study
by Bayar (2014), 16 primary school teachers participated in PD events for a year, and they were
asked about their experiences. To ensure that a PD activity was effective, the participants were
asked to create a list of the components that they considered to be essential for the activity to
be successful. Additionally, to analyze the training results reports that were provided by the
MoNE, he conducted document analysis. According to the results, teachers believe that an
effective PD activity should meet the needs of the teachers involved, and the school's needs,
provide opportunities for long-term engagement, require high-quality teachers, and involve

teachers in planning the activities.

To advance in their careers, English language teachers all over the world organize and
take part in a variety of events, including seminars, trainings, conferences, workshops,
symposiums, and conventions. They also have professional associations all over the world.
English teachers have the opportunity to exchange ideas and experiences in professional forums
such as the International Association for Teachers of English as a Foreign Language (IATEFL),
the European Association for Language Testing and Assessment (EALTA), and the
International Teacher Training Organization (ITTO).
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Educational institutions in Tirkiye also acknowledge the significance of PD activities
for teachers. Many opportunities for teachers can be found at various institutions. There is a
department under the Ministry of Education that is specifically devoted to the training of
teachers who are working in state schools (Bayrakli, 2010). Furthermore, PD activities are
provided in Tiirkiye by reputable organizations such as Turkish American Association and,
British Council.

The English language is considered to be of great significance in the context of
education in Tirkiye, particularly in the context of higher education, just as it is in many other
parts of the world today. Students at Turkish universities are expected to show a high level of
competence and proficiency in the English language, which serves as the medium of instruction
at the majority of the country's most prestigious educational institutions. For students to begin
their studies in their departments, it is necessary for them to demonstrate that they are proficient
in the English language. They must enroll in an English language preparation program for a full
academic year in order to accomplish this. Teachers who teach English at these preparatory
programs at universities are required to be trained to provide their students with effective and
high quality education. To fulfill this objective, numerous educational institutions, such as
Middle East Technical University, Bilkent University, Sabanci University, Atilim University,
Ankara Social Sciences University, and Anadolu University have established their own teacher
training units so that teachers can benefit from induction trainings along with continuous PD
activities. Moreover, teachers can follow both short and long-term training opportunities

provided by some private institutions such as Oxford House College and Pearson.

Furthermore, several universities and private schools arrange national and international
events that are accessible to English language teachers. These events are sponsored by
publishers that specialize in English language teaching, and they send invitations to English
language teachers worldwide. Teachers can enhance their knowledge and skills by participating
in events such as workshops, seminars, lectures, and panel discussions. These activities provide
opportunities for teachers to stay updated on the latest research related to their field, acquire
new techniques as well as adapting different approaches, familiarize themselves with currently
published works, and interact with other experts (Ur, 2005). Additionally, in-service training

courses are made available to English teachers by the Turkish MoNE.

All in all, regarding the PD of English language teachers, there is a wide range of

activities and programs for English language teachers in Tirkiye from K-12 to university.
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Teachers can benefit from these opportunities in their institutions and out of their institutions.
These aim at improving the quality of education and standards of the profession as well as the
satisfaction levels of students and teachers. In Tirkiye, a great deal of research has been
conducted on teachers' PD and some of them focus on the field of English language teachers'
PD. It has been observed that whereas some PD activities mentioned above have been at the
center of the focus especially at specific levels, some are not equally paid attention. For this
reason, the research tendencies in the field need to be highlighted to be able to recognize what
has been neglected so far or which areas still need more attention. Therefore, this study aims to
investigate and analyze graduate theses conducted in the field of English language teachers’ PD

in Turkiye with the purpose of contributing to the profession in several dimensions.

2.5. Previous Studies

In Turkiye, there are some researchers that have carried out their studies adapting
content analysis as a research method. They have focused on several questions in their research
to reveal specific points in their field. Content analysis is a qualitative research method which
can also be characterized as both systematic and replicable with the purpose of reducing a huge
volume of text into a smaller number of content categories (Berelson, 1952; Krippendorff,
1980; and Weber, 1999; Neuendorf, 2017). According to Yildirnm and Simsek (2011),
document analysis is the most commonly used data collection method in content analysis,
however, it can also be utilized alongside other methods. Some of the researchers concentrated
on postgraduate theses while some investigated journal articles or other documents as they
carried out their studies. Different studies from different fields have been investigated including
education, psychology, health, arts, and science. Some examples are as below:

2.5.1. International studies

Studies conducted abroad that are presented in this section are relatively limited
compared to national studies due to the nature of this study as it focuses specifically on the PD
of English language teachers in Turkish context. Some relevant research is introduced as

follows:

Al Kathiri (2002) investigated master’s theses that were submitted to the Curriculum
and Instruction Department at King Saud University in Saudi Arabia for his doctoral
dissertation. Curriculum and instruction theses published between 1983 and 2002 were
examined for descriptive characteristics (publication year, gender, major), methodological

trends (topics, study contexts, research types, sampling techniques, etc.), and references. The
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researcher tried to find similarities between studies that came out during two different time
periods (1983-1992 and 1993-2002) by looking at the research trends of the theses. Based on
the study's findings, elementary and secondary schools were the most often chosen study
locations, with the majority of the research being carried out at public schools. Data gathering
methods that were employed the least frequently were observation and questionnaires, with the
former being the most popular. Also, among the sample research, there was not a single study
using the interview methodology for data collection. Additionally, it was inferred from the data
that Instructors and general curriculum majors are more likely to be used as study sample groups
by female researchers. It is suggested that male authors consider including a study on female
education in their graduate theses in the major-specific recommendations.

Carter (2012) conducted a survey in Canada for his doctoral dissertation using the
content analysis method to examine 52 master's degree theses that were written between the
years 2008 and 2010 on second language teaching. The studies were analyzed in terms of their
research methodologies, instruments, statistical analyses, and other aspects of the research. The
findings indicated that the quantitative method was the most preferred research method,
interviews, and surveys were the most popular data collection instrument that researchers

preferred, and the average number of pages was 134.

Buendia and Macias (2019) carried out a research on PD of English language teachers
in Colombia, based on a review of 25 empirical studies and highlighted key findings. It
emphasizes the significance of language proficiency, research skills, and reflective practice in
teacher development. The research underscores the necessity for personalized and context-
specific PD programs to empower teachers in effectively tackling challenges in their
educational settings. Furthermore, collaborative learning projects, communicative language
teaching methods, and the integration of emerging technologies are identified as crucial for
enhancing teacher professional growth. Overall, the study emphasizes the importance of active
teacher participation and innovative teaching approaches in advancing language education in
Colombia.

As another example from language teaching, Tafazoli (2021) conducted a
comprehensive analysis of published works from 2010 to 2020 that relate to the new literacies
of language teachers. The researcher examined 29 published articles referring to the new
literacies and PD of language teachers from 2010 to 2020. The articles were chosen from a

collection of 503 published papers in nine databases, using specified criteria to determine which
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publications to include and exclude. A five-phase research synthesis technique was employed
including data gathering, assessment, analysis, and interpretation. The researchers gathered data
from several scholarly sources and databases using specific keywords associated with new
literacies and language instruction. The research discovered a consistent increase in the quantity
of published articles throughout the decade, with a particular emphasis on digital literacy and
the utilization of Web 2.0 technologies. The analysis revealed that the majority of papers related
to new literacies in PD mostly concentrated on the concept of digital literacy. This suggested
an increasing focus on digital literacy within the framework of language teacher PD. Also, most
of the articles that were published were from Asia and Europe. These publications mainly
concentrated on in-service teachers and utilized qualitative research methodologies. The
findings enhance comprehension of the research and methodologies relevant to new literacies
among language educators, while also highlighting prospective areas for further investigation

into the utilization of new literacies in language instruction.

A study conducted by Hill (2022) in Texas on K-12 Online Literacy and Reading
Instruction presented a detailed content analysis from 2000-2021 thorough examination of the
developments and patterns in the field of online literacy programs. Examining 59 papers from
databases owned by the Teacher Resource Center (TRC) and the Education Information
Resource Center (ERIC), the study focused on theoretical gaps and ignored elements in online
literacy instruction. The impact of the Covid-19 epidemic on online learning was examined,
and the distribution of publications meant for academics and practitioners was emphasized. The
analysis showed that there was a need for a stronger theoretical framework in online literacy
learning, as well as a lack of theoretical consistency. It also emphasized how crucial it is to
address student autonomy and literacy education focus areas. For educators, researchers,
politicians, and other stakeholders in education, the study provided insightful information. It

also made recommendations for future research areas to improve online literacy instruction.

2.5.2. National studies

Kirmiz1 (2012) analyzed 212 master's theses in English Language Teaching from six
universities (METU, Bilkent, Hacettepe, Gazi, Anadolu, Cukurova), written between 2005 and
2010. The study identified key research areas within ELT during this period, including language
skills, instructional methodology, materials or curriculum design and evaluation, and
linguistics. Language skills emerged as the most extensively researched topic, particularly at

Gazi University, while instructional methodology and materials/curriculum design were also
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prominent subjects, with varying levels of emphasis across institutions. Notably, computer-
assisted language learning (CALL) received relatively limited attention, represented by a

smaller number of theses compared to other areas of ELT research.

Polat (2013) examined 34 master's theses in the field of Science Education at Celal
Bayar University between 2001 and 2011 using content analysis methodology. Various
variables such as the distribution of theses by year, types of research, sample sizes, data
collection tools, and data analysis methods were examined. Findings indicated that quantitative
research methods were the most commonly used, emphasizing the need for greater inclusion of
qualitative research. Furthermore, it was suggested teachers should be more involved in the
research processes.

Hos and Topal (2013) conducted a literature review focusing on the PD of English
teachers, initially identifying 217 documents for review. After applying inclusion and exclusion
criteria, they selected 8 journal articles and 22 MA theses and PhD dissertations for detailed
analysis. The study emphasized the limited opportunities for EFL instructors to receive training
and development in Tiirkiye, underscoring the need for increased attention and resources in this
area. Furthermore, it noted a scarcity of studies investigating the effectiveness of PD programs
despite numerous recommendations in this regard. The research highlighted the necessity for
more comprehensive evaluation and assessment of the outcomes of PD efforts for EFL teachers
in Tiirkiye. Overall, the study emphasized the importance of providing EFL teachers with
adequate resources and opportunities to enhance their professionalism and called for more

robust and targeted in-service education and training programs.

Solak (2014) investigated 189 research papers written in Turkish that were
produced between 2009 and 2013. He showed that teaching and learning and concept analysis
were the most popular areas of study. There were more studies released in the field of ELT than
ever before in 2013. Most of these papers were written by Turkish scholars and published in
English. The quantitative method was used more than the qualitative method in the
research. Undergraduate students were the most common sample group, and the sample size

was usually between 31 and 100 people.

Using criterion sampling, Durukan, Atalay, and Sen (2015) conducted an examination
of master's theses on Early Childhood published between the years 2000 and 2014 . The total

number of theses analyzed was 340. A number of aspects, such as the year, the gender of the
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researcher, the language, the university, the graduate school, the department, the study subject,
the supervisor's academic degree, and the resources, were taken into consideration while
evaluating the theses. With the Graduate School of Social Sciences being the most productive,
the results revealed that the number of thesis publications reached their highest point in the year
2010. The majority of theses concentrated on subjects related to the social development of
children, as well as the educational interests and perspectives of schools and parents.
Quantitative approaches were the most popular, and the majority of the resources that

researchers employed were national.

Related to the field of English Language Teaching, Yagiz et al. (2016) performed a
content analysis study to examine research papers in Tiirkiye related to English Language
Teaching that were published from 2005 to 2015. The findings indicated that Turkish academics
in English Language Teaching show a significant tendency towards learning and teaching the
language. Quantitative research methods employing descriptive tools and analysis were
frequently utilized. The sample groups primarily consisted of undergraduate students and
teachers. The main study areas explored from 2005 to 2015 were language teaching, language
learning, and teacher education, primarily employing quantitative research methodologies. It
was found that surveys were developed using the Likert scale while the studies were being
carried out. A sampling size of approximately 101-300 undergraduate students was preferred
for the sampling process. A descriptive statistical approach was employed. The advice provided
for researchers in the field and applied linguistics focused on topics such as themes, statistical

methodologies, and study designs.

Another qualitative study was conducted by Yavuz (2016) to analyze master theses and
doctoral dissertations on Environmental Education in Tiirkiye between the years 2011 and
2015. The study employed document analysis, specifically examining categories such as
publication date, supervisors, research methods, and data analysis characteristics. The research
aimed to identify the patterns in these scholarly works and address specific sub-research
inquiries concerning the distribution of studies and important attributes. The results indicated
that the research methodology that was most preferred was quantitative, specifically survey
research models. The study emphasized the importance of incorporating both quantitative and
qualitative methods in educational research to improve the interpretive significance of findings

and guarantee the validity and dependability of studies.
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Ozmen et al. (2016) carried out a study on trends in doctoral research on ELT in Tiirkiye
between 2010 and 2014 and utilized a meta-synthesis methodology to analyze 137 doctoral
dissertations. The research design integrated qualitative and quantitative data to categorize
dissertations into subject areas, quantify variables like research paradigms, and identify macro
and micro-level problems within doctoral programs. The purpose of the study was to provide
insights into the doctoral research landscape in Tiirkiye, addressing the social and institutional
influences shaping research trends. Key findings included concerns about grant support for
research studies, methodological issues related to validity and reliability in dissertations, and
the need for further analysis and discussion on challenges faced by doctoral students and

programs in the field of English language teaching.

Yurtseven and Bademcioglu (2016) investigated trends in Teachers’ PD by analyzing
60 studies published between 2005 and 2015, both in Tiirkiye and internationally. The research
examined variables such as publication type, language, year of publication, research design,
data collection techniques, sample size, analysis type, and research topics. Findings revealed
that the majority of studies were doctoral dissertations written in English, with a predominant
use of quantitative research design. The study highlighted key themes related to teachers' PD,
emphasizing the need for personalized PD activities and the positive impact of PD on teacher
practice. The researchers underscored the importance of further research in this area and
provided recommendations for future studies, including raising administrators' awareness of
teachers' PD, involving teachers in decision-making processes, expanding research scope and
duration, and implementing action research and classroom observations to enhance PD

practices.

Ilhan (2017) conducted a study investigating graduate theses on Early Childhood
Education at Middle East Technical University, Ankara. The research utilized document
analysis to examine 32 Master’s theses and 6 doctoral dissertations focused on the play concept.
Descriptive statistics and frequencies were employed for data analysis, and findings were
presented through frequency tables, highlighting descriptive and methodological aspects of the
theses. The study revealed that students were the most frequently studied subject group across
all theses, indicating Early Childhood Education as an interdisciplinary field. Education
emerged as the primary focus in M.S. theses, while development was predominant in Ph.D.
dissertations. The earliest thesis on this topic dates back to 1989, with the highest research

activity observed in 2016. Quantitative methods were predominantly used in M.S. theses, with
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mixed methods being the least favored. Conversely, in Ph.D. theses, mixed methods were the
second most utilized after quantitative approaches. Additionally, while teachers were the
second most common subject, studies primarily focused on employed educators. The study
underscored the importance of both preservice and in-service teacher training, advocating for

further research on prospective teachers.

Yilmaz (2017) from Yildiz Technical University conducted a study analyzing master’s
theses in educational administration from 1999 to 2015 to identify general research trends in
the field. The investigation involved 63 accessible theses, revealing prevalent topics such as
organizational behavior, management and school psychology, learning and teaching processes,
administrative structures and processes, educational leadership, human resources management
and education auditing, organizational culture and climate, school improvement and
development, education economics and planning, and school-environment relationships.
Questionnaires were the primary method of data collection, and statistical methods including
frequency analysis, percentage calculation, averages, standard deviations, and t-tests were
employed to examine the data. Nevertheless, it was found that the theses were weak in terms of
generating novel ideas, offering comprehensive suggestions, and establishing theoretical

frameworks that may directly impact decision-making in the field of educational sociology.

Cesur at al. (2018) examined the tendencies in research on English Language Teaching
through a content analysis of the abstracts of publications found in the Turkish Journal Park
Academic (DergiPark Akademik) platform. A qualitative research method was employed. The
abstracts of the 234 articles that resulted were evaluated using a rubric. The data analysis
included examining each section of the abstract, including the presence of an abstract, absence
of information in the abstract, distribution of themes, availability of samples, distribution of
samples, availability of sampling, and the type of sampling distribution. The results indicated
that data analysis, type of sampling and research design were frequently not included in the
papers. In addition, scholars in the field of ELT primarily focused on teacher education,
curriculum development, teaching materials, and language instruction. The most common
sample group consisted of undergraduates. The most commonly used sample types were

purposive sampling and random sampling.

Demir (2020) examined 302 postgraduate studies (58 doctoral dissertations and 244
master's theses) focusing on foreign language teaching education in Tiirkiye from 1987 to 2017.

The research aimed to analyze these studies based on various criteria including category, issue,
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setting, university and institute, language, methodology, findings, interpretation, and
conclusions. Methodology sections were particularly scrutinized, focusing on study
technique/design, sample characteristics, and data collection instruments. The study revealed
that common research designs/methods employed across these studies included qualitative,
experimental, quantitative, survey-based, and mixed-method approaches. Notably, the study
samples predominantly consisted of students, teachers, and documentary sources. Data
collection instruments most frequently utilized were questionnaires, tests, interviews, and

scales.

Yavuz et al. (2021) conducted a research to explore the trend of distance education
research during the Covid-19 period using a thorough bibliometric and content analysis of 220
studies. The research primarily involved university students, lecturers, and teachers as
participants, with surveys being the most common type of data collection. The analysis also

emphasized the widespread use of quantitative-descriptive analysis.

Solmaz (2021) investigated educational technology research trends in English Language
Teaching in Tiirkiye by analyzing 146 graduate theses from 2016 to 2020. The findings revealed
a predominant focus on attitudinal studies, digital literacies, and 21st century skills within the
theses. Commonly featured technologies included CALL resources, video-based materials,
Web 2.0 tools, and learning management systems. Researchers frequently utilized mixed-
methods approaches for data collection, with survey, interview, and achievement tests being
common tools, and quantitative analysis methods were often employed. This study sheds light
on the prevalent themes and methodologies in educational technology research within the

context of ELT in Tiirkiye during the specified timeframe.

Demiral (2021) investigated postgraduate theses conducted in the field of ELT in
Tiirkiye between 2015 and 2020 in terms of basic scientific research aspects. Using a
descriptive research method with qualitative characteristics, master's and doctoral theses in
English education were examined. A total of 202 theses obtained from CoHE National Thesis
Center were analyzed. Findings indicate that the majority of theses focused on learning and
teaching approaches and methods in English education. Random sampling was the most
preferred sampling technique. The mixed research model was identified as the most preferred
method in the studies. Among qualitative data analysis methods, the exploratory sequential
method was found to be the most commonly used, while among quantitative data analysis

methods, the t-test was the most preferred.
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Another study by Doruk (2021) was conducted at Gazi University, Ankara, to provide
a comprehensive overview of the research in the field of Social and Historical Foundations of
Education. 94 theses written between 2002 and 2019 were examined making use of the content
analysis method. Between the years 2002 and 2019, it was seen that the majority of thesis
studies in the Department of Social and Historical Foundations of Education were conducted in
2010 and 2019. Additionally, the most commonly used research model in the theses was the
survey model and purposive sampling is predominantly used in the theses. It was also found
that the most popular research topic was The Social Foundations of Education with a percentage
of 47.87. The next popular one was The Historical Foundations of Education with 28.72%, and
The Philosophical Foundations of Education ranked third with 23.41%.

Erkal-Aksoy and Yilmaz (2021) investigated challenges faced by midwifery department
academicians during the research process amid the Covid-19 pandemic. A total of 153
academicians participated in the descriptive research, with data collected online using a survey
focusing on descriptive information and research process difficulties. Key findings revealed
that 89.5% of academicians encountered issues during the research process, with the most
common difficulties being related to article and thesis research. Additionally, a significant
difference was observed between facing challenges and engaging in collaborative projects with
international academicians, research planning, and using diverse research techniques. The study
underscores the importance of addressing the obstacles encountered by academicians in
planning and executing research activities during the pandemic, shedding light on the need for

supportive environments and innovative approaches in the academic field.

Giirsoy and Ozcan (2021) examined the current research trends in English Language
Teaching in Tiirkiye by analyzing a total of 252 doctoral dissertations that were published from
2010 to 2020. A content analysis was performed on the titles and abstracts of the dissertations.
Coding was done using a set of pre-established codes recommended by the relevant literature.
Research findings indicate that teacher PD is the most prominent area of study, but Culture,
Social, and Gender Issues have been identified as areas that have received less attention in
research. Based on the findings, it is recommended that local researchers conduct additional

research in specific areas.

The study conducted by Yurtseven-Yilmaz and Sever (2021) focused on analyzing the
PD experiences of Turkish language teachers. Using a phenomenological approach, the

researchers collected data through interviews with 38 Turkish language teachers in Bursa. The
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findings revealed that while teachers were eager to participate in PD activities organized by the
Ministry of National Education in Tirkiye, their past experiences were not satisfactory.
Teachers highlighted various aspects of PD, leading to recommendations for improvement.
Overall, the study shed light on the perceptions, opinions, and expectations of Turkish language

teachers regarding PD activities.

Ocel (2022) conducted a systematic analysis of master theses in English Language
Education from 2019 to 2021. The study was carried out by analyzing the content of 806
master's theses and 128 doctorate theses. The main aim of the study is to analyze the
methodological patterns followed by researchers before and after the pandemic and to find
important differences in these theses. The findings suggest that the pandemic has had an impact
on the research trends observed in both master's and doctoral theses, including a wide range of
criteria such as research method, design, data collection instrument, data analysis, sampling

method, sample group, sample size, and data analysis.

Ocel and Bergil's (2022) study aimed to compare the methodological aspects of
postgraduate theses and dissertations in ELT between 2019 and 2021 in Tiirkiye, considering
the influence of the Covid-19 pandemic on research practices. Using document analysis as a
qualitative research method, they focused on content analysis to evaluate the methodology
sections of 934 theses and dissertations. The findings indicated a prevalence of descriptive
analyses, a lack of innovative and experimental studies, and infrequent use of multivariate
analyses. The study emphasized the importance of researchers adapting to unforeseen
circumstances by developing alternative research plans and providing support to maintain
motivation during challenging times. Furthermore, the authors suggested further exploration of
topics like topic selection, research settings, and reliability issues in postgraduate theses and

dissertations in ELT.

Karadeniz’ (2022) study aimed to conduct a meta-analysis of English language teaching
master theses between 2010-2020 in Tiirkiye. The methodology involved analyzing numerous
theses based on sample size, research methods, data collection tools, and data analysis
procedures. Data analysis was done using a paper classification form, Microsoft Excel, and
descriptive analysis. Key findings revealed a focus on descriptive studies using questionnaires
with a quantitative approach, a preference for mixed methods research design, and the use of
tools like questionnaires and interviews. The study emphasized the importance of further
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research in areas such as attitude and perception studies, content analysis, and teacher training
within the Turkish context of ELT.

Tasdemir and Karaman (2022) examined studies published between 2006 and 2020,
shedding light on the evolving landscape of in-service teacher development. The study focuses
on enhancing English language teacher PD through tailored and collaborative approaches. It
underscores the importance of recognizing and addressing language teacher identities and
language security issues, emphasizing the need for investments in content knowledge and
language proficiency. Effective PD programs are suggested to incorporate active learning,
cooperative participation, and sustainability while considering the diverse needs and contexts
of English language teachers. The study employs meta-synthesis as a method to integrate
qualitative research findings, offering a comprehensive understanding of research areas and
their implications. Recommendations from the study include the implementation of strategies
such as form-focused instruction, corrective feedback, dynamic assessment, and language-
learning techniques to facilitate continuous development among English language teachers.

Atmaca and Eksi (2023) reviewed master theses and doctoral dissertations in English
Language Teaching in Tirkiye from 2001 to 2020, analyzing themes, research design,
participants, and data collection tools. Teaching methodology was the most studied theme, with
less focus on language testing and assessment. Master theses favored quantitative research
design, while doctoral dissertations preferred mixed methods. Tertiary level students were the
main participants, documents were the primary data collection tool, and observation was least
used. The study emphasized the need for qualitative research, suggested comparing national
and international studies for cross-cultural insights, and aimed to enhance the field of English

Language Teaching research.

Behbudova (2023) analyzed postgraduate theses on smart technology in foreign
language education in Tiirkiye from 2012 to 2022. By examining 142 studies from the National
Thesis Center database using content analysis and the MAXQDA program, the research
identified computer technologies, mobile applications, reality and artificial intelligence, and
multimedia tools as the main trends. The aim was to investigate the scope, content, trends,
objectives, and results of these studies, revealing a preference for new techniques over
traditional methods and advocating for their integration into education for better outcomes. The
emphasis on technology was more pronounced at the university level than in preschool settings,

indicating a need for further research in early education contexts.
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Cansel Iskender and Atar (2023) investigates the in-service education and training needs
of English teachers in Tiirkiye through a meta-synthesis of relevant studies carried out between
2010-2021. The study utilizes content and thematic analysis to investigate the success of in-
service training for EFL teachers. It also contributes to broader discussions on teachers'
learning, status and working conditions. The results emphasize the importance of creating
INSET programs that target specific needs of teachers, encourage the practical use of new
techniques, and encourage cooperation between the Ministry of National Education and teacher

educators to ensure successful implementation.

As previous studies show, there are many researchers all around the world that focus on
specific research areas to analyze what other researchers have studied earlier as they intend to
see the big picture. By doing so, they aimed to reveal research tendencies in their field as well
as providing suggestions for future studies. When literature is viewed both in Tirkiye and
abroad, this type of research is more common to see in the fields of education management,
mathematics, and science education as well as psychology and sociology. On the other hand,
there are some theses on the National Theses Database in which previous studies in ELT have
been investigated within a specific frame. Similarly, it is also possible to benefit from some
articles related to English Language Teaching that the same intention and methodology were
followed. However, there is no detailed research that specifically analyzes previous studies on
the PD of English language teachers in Tiirkiye. As we can define the last twenty years as a
time of rapid changes in every sense, observing the consequences of these changes in English
language education is unavoidable, too. To be able to seek some suggestions for specific needs
and problems, different studies have been conducted until today. Yet, the evolutionary process
that ELT went through requires a detailed investigation into the research on PD of English
language teachers. In this respect, this study aims to reveal researchers’ tendencies on English
language teachers’ PD by examining postgraduate theses published between 2003 and 2022 in
Tiirkiye.
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CHAPTER 3

In this section, the methodology and design of the research will be provided. Details
about the study group of the research, data collection tools and techniques to analyze the data,

and information about the validity and reliability of the data analysis are given.
3. METHODOLOGY

This study adopts a qualitative research design. Yildirim and Simsek (2011) defines
qualitative research as a study in which the qualitative process is followed, qualitative data
collection techniques (observation, interview, document review) are used, cases and events are
presented in their environment with a realistic and holistic approach. Qualitative research
creates reality and allows the researcher to closely monitor events and phenomena and develop
an engaging attitude. It begins with assumptions, a worldview, the possible use of a theoretical
lens and the study of research problems inquiring into the meaning individuals or groups ascribe
to a social or human problem (Creswell, 2007). Qualitative research, with an inductive
approach, examines events and phenomena in their natural environment. Qualitative research
is to describe and interpret the data obtained from the research. Therefore, a qualitative research
approach was followed in this study since the researcher aims at revealing research tendencies
in the field of English language teachers” PD by analyzing postgraduate theses in Tiirkiye
between 2003 and 2022 that are accessible to users on CoHE National Thesis Center.

3.1. Research Design

Document analysis method was employed to examine postgraduate theses written in
Turkish universities on the PD of English teachers in Tiirkiye. In certain fields of social science
research, information cannot be collected through interviews or observations, so the data can
also be reached by examining documents related to the field. Yildirim and Simsek (2011) point
out that document analysis can be employed both independently and in combination with other
data collection techniques. The approach to collecting data is associated with the state of a
particular phenomenon during a specific period or the evolution of the phenomenon over time
(Best and Khan, 2006). Document analysis, as defined by Ekiz (2009), is a method of data
collection through which data is systematically analyzed in order to facilitate evaluation,
particularly for qualitative research. A wide range of materials can serve as sources of
information in document analysis, including academic studies, letters, autobiographies,

records, reports, diaries, compositions, books, catalogs, movies, articles, photos, and cartoons.
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During this process, it is crucial for a researcher to guarantee the validity and reliability of the
acquired documents (Best and Khan, 2006). The objectivity of documents is crucial in
document analysis method (islamoglu, 2011). Document analysis involves the analysis of
written materials containing data about the phenomena and events to be studied. In educational
research, document analysis is frequently utilized, which the researcher attempts to obtain a
comprehensive picture by interpreting the obtained documents within a specific framework and
correlating them with each other (Simsek, 2009). Therefore, in this study, postgraduate theses

to be examined were subjected to document analysis.

3.2. Sample of the Research

The study aims to examine postgraduate theses on the PD of English teachers published
on the CoHE National Thesis Center. Criterion sampling, a subcategory of purposive sampling,
was utilized in this study. Individuals, groups, or settings that meet the criteria are chosen for
criterion sampling. According to Miles et al. (2014), this sample approach is frequently used

for quality assurance purposes.
The scope of the research is limited with the criteria determined beforehand:

« studies conducted between 2003 and 2022 on the PD of in-service English teachers in

Tiirkiye
« theses that are open to access on the CoHE National Thesis Center

* theses that can be reached through keywords “Professional Development”, “ELT”
“EFL”, “English”, “In-service Training”, “Teacher Development”, “Inset”, “Teacher

Training”, “Training Activities”, “Mentoring”,” Observation”, “Reflection”, “Self-

development”, “In-service Teacher Education”, “Development activities”

Theses regarding pre-service English language teacher education were not
included in the study since the aim of the researcher is to reveal general tendencies in the
research of experienced English teachers’ PD who already work actively. For this reason,

criterion sampling was thought to be most appropriate for the purpose of this study.

Finally, the study group of the research consisted of 92 postgraduate theses published
on the topic of English teachers’ PD in Tiirkiye between 2003 and 2022, which can be accessed
through CoHE National Thesis Center. Although there were 103 theses on the topic, it was
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observed that 11 of them were not accessible at the time of data collection process. Therefore,
the theses that were not accessible were not included in the study.

3.3. Data Collection Tools and Techniques

In this study, the document analysis method was utilized as the data collection method.
Document analysis is a data collection technique that aims at reaching data from existing
records and documents (Karasar, 2018). Documents are defined as one of the primary sources
of data collection in qualitative research, including public records, individual writings, popular
culture documents, visual documents, physical materials, and artworks (Merriam, 2018). Since
the theses published in CoHE National Thesis Center are considered documents, the document
analysis method was employed utilizing CoHE database and Excel to collect and classify the
data.

3.4. Data Collection Procedures

In the research, the theses to be used were collected from CoHE National Thesis Center
Database using the "advanced search™ button which enables limiting years and selecting a
specific period for the theses published. In this study, theses between the years 2003 and 2022
were reached through search. First, a search was conducted using the keyword " Professional
Development” combined with “ELT”, “EFL” and “English” resulting in access to 82
postgraduate theses. Then, a search adding the keywords “in-service training”, “teacher
development” led to access to 35 more theses. Subsequently, other related keywords such as

% ¢¢ 2 <

“inset”, “teacher training”, “training activities

9 ¢¢ 2% ¢ 29 ¢

mentoring”, “observation”, “reflection”, “self-
development”, “in-service teacher education”, and “development activities” were used to
identify theses that investigate English teachers’ PD in Tiirkiye, even if the term “PD” was not
explicitly mentioned in the title. In total, 236 theses were found as a result of all searches. The
thesis search started in September 2023 and final folders of theses that are in the scope of this

study were compiled in January 2024.

After filtering out the theses related to the PD of English teachers in Tiirkiye between
2003 and 2022, it was observed that 103 theses were within the scope of the research. However,
it was found that 11 of these theses were not accessible. Since the content of these 11 theses

could not be accessed, the study proceeded with the remaining 92 theses.
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3.5. Data Analysis

In the study, overall tendencies in the PD of in-service English language teachers with
varying years of experience in Tiirkiye between 2003 and 2022 were investigated. Therefore,
descriptive analysis and content analysis methods were used together in the interpretation of
the obtained data. Descriptive analysis was employed in the analysis of the methodology
sections of the theses, while content analysis was utilized for the sections covering topics,
findings, and recommendations. The descriptive analysis method aims to describe a given
situation as comprehensively and carefully as possible. Content analysis, on the other hand, is
defined as a systematic, replicable technique where certain words in a text are summarized into

smaller content categories based on specific rules of coding (Biiyiikoztiirk et al., 2018).

All theses accessed were downloaded and saved as PDF files and they were thoroughly
examined, and the ones that do not fit the criteria were not considered within the scope of the
study. Separate folders were created for each level of degree and then an Excel table was created
for data classification depending on the inquiry of this research. These categories were designed
in accordance with the research questions, so they helped the researcher classify the data. The
theses were examined in terms of the years they were conducted, universities, institutes,
language, levels of degree, research types, title of the supervisors, topics, sample groups, sample
size, sampling techniques, number of sorces of data, data collection tools, data analysis
methods, research context, research context status, findings, and recommendations. All data
regarding the theses were coded and listed in the Excel program. Subsequently, thematic and
categorical analysis was conducted using the filtering feature to access themes and categories
from the coded data. The postgraduate theses examined within the scope of the research were
separately analyzed as master's and doctoral theses. The data are presented in tables. To provide
a clear image of the results, the frequency and percentage values of the collected data were

illustrated in tables.

In qualitative research, unlike other studies, validity and reliability are not emphasized
as much, yet they are crucial aspects regarding data reliability. There are various methods to
enhance credibility in the study. Among these, participant validation, long-term engagement,
and expert review methods can be highlighted (Baskale, 2016). It is believed that proving the
credibility of data analysis by qualitative researchers would also enhance the quality of the

research.
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It's possible for qualitative studies to misinterpret data or address insufficient results,
risking credibility. One measure to ensure credibility is to request various experts in the field
of qualitative research to critically examine the research from different perspectives. This
method is referred to as expert review (Creswell, 2003; Creswell & Poth, 2018). Following this
review, the expert critically examines the design of the research, analysis of the collected data,
and the content of the findings providing feedback to the researcher. Two independent
colleague-researchers who are outsider experts from the field are contacted to receive necessary
judgments about the research. Then, expert review is conducted (Houser, 2015). In this context,
to enhance the credibility of the research, two expert reviews were requested during the analysis

conducted in the Excel program, and the analyses of the data were validated.
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CHAPTER 4
4. FINDINGS

This chapter aims to present the findings of the current study which investigates
postgraduate theses on the PD of English language teachers in Tiirkiye between 2003 and 2022.
The results of the analysis for each research question are presented in separate tables through

frequency and percentage values.

4.1. Distribution of Theses in terms of Degree

Table 1. shows the distribution of studies in terms of degree.

Table 1. Distribution of Theses in terms of Degree

Degree f %
Master 56 60.87
PhD 36 39.13
Total 92 100

The number of studies included in the research is shown in Table 1. The total number
of theses investigated on the topic of PD of English language teachers in Tiirkiye is 92. While
36 of them (39.13%) were conducted as PhD theses, 56 theses (60.87%) were written at

Master’s level.

4.2. Distribution of Theses in terms of Universities
4.2.1. Distribution of master’s theses in terms of universities

Table 2.1. displays the distribution of Master’s theses in terms of universities.

Table 2.1. Distribution of Master’s Theses in terms of Universities

University f %
Middle East Technical University 8 14.3
Bahgesehir University 7 125
Yeditepe University 5 8.9
Bilkent University 4 7.1
Gazi University 4 7.1
Gaziantep University 4 71
Ufuk University 3 5.4
Bagkent University 2 3.6
Bogazigi University 2 3.6
Hacettepe University 2 3.6
Karadeniz Technical University 2 3.6
Canakkale University 2 3.6
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University f %

Cukurova University 2 3.6
Beykent University 1 1.8
Bursa Uludag University 1 1.8
Dicle University 1 1.8
Dokuz Eyliil University 1 1.8
Kocaeli University 1 1.8
Selcuk University 1 1.8
Siileyman Demirel University 1 1.8
Trakya University 1 1.8
Istanbul Aydin University 1 1.8
Total 56 100

Upon reviewing master's theses related to the PD of English teachers in Tiirkiye, it was
found that research was conducted across 22 universities as illustrated in Table 2.1.. The
university with the highest number of studies, constituting 14.3% of the total, was Middle East
Technical University (METU), followed by Bahcgesehir University with 12.5%, and then
Yeditepe University with 8.9%. Specifically, there were 8 studies conducted at METU, 7 at
Bahgesehir University, and 5 at Yeditepe University. On the other hand, nine universities which
had only one thesis each, represent the lowest proportion. These universities are Beykent
University, Uludag University, Dicle University, Dokuz Eyliil University, Kocaeli University,
Selcuk University, Siileyman Demirel University, Trakya University, and Istanbul Aydin

University.

4.2.2. Distribution of PhD dissertations in terms of universities

Table 2.2. displays the distribution of doctorate theses across universities.

Table 2.2. Distribution of PhD Dissertations in terms of Universities
University f %

Middle East Technical University 11 30.6
Gazi University 6 16.7
Cukurova University 6 16.7
Ankara University 2 5.6
Dokuz Eyliil University 2 5.6
Eskisehir Anadolu University 2 5.6
Hacettepe University 2 5.6
Canakkale University 2 5.6
Anadolu University 1 2.8
Yildiz Technical University 1 2.8
Istanbul Aydin University 1 2.8
Total 36 100
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After analyzing the table containing data from 11 universities, it is evident that Middle
East Technical University (METU) had the largest number of theses, with a total of 11 (30.6%).
Gazi University and Cukurova University are tied for second place, with each university having
completed 6 theses (16.7%) after METU. Only one thesis related to the issue was found at
Istanbul Aydin University, Y1ldiz Technical University, and Anadolu University.

4.3. Distribution of Theses in terms of Institutes
4.3.1. Distribution of masters’ theses in terms of institutes
Table 3.1. displays the distribution of master’s theses in terms of institutes, indicating

studies could relate to different areas.

Table 3.1. Distribution of Master’s Theses in terms of Institutes

Institute f %
Educational sciences 25 44.6
Social sciences 24 42.9
Graduate school of education 5 8.9
Graduate school 1 1.8
Graduate studies 1 1.8
Total 56 100

Educational Sciences and Social Sciences are the most prevalent, comprising 25
(44.6%) and 24 (42.9%) of the research respectively. The Graduate School of Education,
Graduate School, and Graduate Studies demonstrate smaller percentages of involvement.

4.3.2. Distribution of PhD dissertations in terms of institutes
Table 3.2. presents the distribution of Phd dissertations among 4 institutes, suggesting

that the research could be related to varied areas.

Table 3.2. Distribution of PhD Dissertations in terms of Institutes

Institute f %
Educational sciences 15 41.7
Social sciences 18 50.0
Graduate studies 2 5.6
Natural and applied sciences 1 2.8
Total 36 100

The research is mostly focused on Social Sciences and Educational Sciences, which
account for 18 (50%) and 15 (41.7%) of the total. Graduate studies and natural and applied
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sciences exhibit lower levels of participation. A minor discrepancy has been observed when
comparing the ranking of PhD dissertations with master's theses.

4.4. Distribution of Theses in terms of Years
4.4.1. Distribution of masters’ theses in terms of years

The distribution of master's theses by year is presented in Table 4.1.

Table 4.1. Distribution of Master’s heses in terms of Years

Year f %
2003 1 1.79
2006 1 1.79
2007 3 5.36
2008 1 1.79
2010 4 7.14
2011 6 10.71
2013 2 3.57
2014 2 3.57
2015 3 5.36
2016 2 3.57
2017 3 5.36
2018 2 3.57
2019 9 16.07
2020 5 8.93
2021 4 7.14
2022 8 14.29
Total 56 100

Upon examining studies, it can be seen that the highest number of theses were written
in 2019. Following 9 theses (16.07%) written in 2019, 2022 takes the second place with 8 theses
(14.29%). 2011 ranks third with 6 theses (10.71%). The years with the least number of theses
conducted are 2003, 2006, and 2008, each with one thesis.

4.4.2. Distribution of PhD dissertations in terms of years

Table 4.2. presents the distribution of PhD dissertations accross the years.

Table 4.2. Distribution of PhD Dissertations in terms of Years

Year f %

2004 2 5.56
2006 2 5.56
2007 1 2.78
2009 1 2.78
2011 1 2.78
2012 1 2.78
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Year f %
2013 1 2.78
2015 2 5.56
2016 1 2.78
2017 3 8.33
2018 4 11.11
2019 6 16.67
2020 3 8.33
2021 4 11.11
2022 4 11.11
Total 36 100

The highest number of theses were conducted in the same year as master’s theses, which
is 2019. 6 (16.67%) theses were written in 2019. 2018, 2021 and 2022 are the years when 4
studies each were completed. It has been observed that in 2003, which this current study covers,

no research on the topic was conducted at master’s level.

4.5. Distribution of Theses in terms of Language
4.5.1. Distribution of masters’ theses in terms of language
Table 5.1. presents the distribution of language in the master’s theses conducted on the

topic of PD of English teachers in Tiirkiye.

Table 5.1. Distribution of Master’s Theses in terms of Language

Language f %
English 53 94.6
Turkish 3 54
Total 56 100

When these theses were investigated, it has been observed that 53(94.6%) of the studies

at master’s level were written in English. There are only 3(5.4%) theses in Turkish.

4.5.2. Distribution of PhD dissertations in terms of language

Table 5.2. Distribution of PhD Dissertations in terms of Language

Language f %

English 31 86.1
Turkish 5 13.9
Total 36 100
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Reviewing PhD theses on the subject, as it can be seen in Table 5.2. it can be concluded
that language utilized in 31(86.1%) PhD dissertations was English while there are 5(13.9%)
studies written in Turkish. This shows the rate of using English in PhD dissertations is slightly

lower compared to master’s theses.

4.6. Distribution of Theses in terms of the Title of the Supervisors
4.6.1. Distribution of masters’theses in terms of the title of the supervisors

Table 6.1. shows the distribution of master’s theses in terms of the title of their
supervisors. When examining master's theses on the PD of English teachers, the titles of thesis

supervisors have been categorized into five main headings.

Table 6.1. Distribution of Master’s Theses in terms of the Title of the Supervisors

Title of the Supervisor f %
Prof. Dr. 8 14.3
Assoc. Prof. Dr. 12 21.4
Assist. Prof. Dr. 31 55.4
Dr. 4 7.1
Lect. Dr. 1 1.8
Total 56 100

It is observed that out of the total 56 theses, 31 (55.4% ) theses were supervised by
academics holding the title of Assistant Professor while 12 theses (21.4%) were supervised by
academics with the title of Associate Professor. Following this, the third position is held by

Professors who supervised 8 theses (14.3%). There is only one thesis supervised by Lect. Dr.

4.6.2. Distribution of PhD dissertations in terms of the title of the supervisors
Table 6.2. displays the distribution of PhD dissertations in terms of the title of their
Supervisors.

Table 6.2. Distribution of PhD Dissertations in terms of Title of the Supervisors

Title of the Supervisor f %

Prof. Dr. 17 47.2
Assoc. Prof. Dr. 13 36.1
Assist. Prof. Dr. 6 16.7
Total 36 100

The PhD dissertations on the PD of English teachers have been classified into three main
groups based on the titles of the thesis supervisors. Of the 36 theses examined, 17 (47.2%) were

supervised by professors, while 13 theses (36.1%) were managed by associate professors.
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Furthermore, Assistant Professors, who carried out a total of 6 theses, occupy the third place
with a percentage of 16.7%. Upon comparing master's theses and PhD dissertations, it may be

inferred that there is a greater number of theses supervised by professors at the doctoral level.

4.7. Distribution of Methodology in the Theses
4.7.1. Distribution of methodology in masters’ theses
The distribution findings of master’s theses on the PD of English teachers according to

their research types are presented in Table 7.1.

Table 7.1. Distribution of Master’s Theses in terms of Research Types

Research Type f %
Mixed 23 41.1
Qualitative 20 35.7
Quantitative 11 19.6
Not Specified 2 3.6
Total 56 100

Examining the data, research types are categorized into three main headings as mixed,
qualititative and quanitative research. There are two theses where the research model is not
specified. The highest number of studies were conducted using a mixed-methods research with
23 (41.1%) theses . Mixed-methods research involves the combined use of both quantitative
and qualitative research methods. Theses conducted using a qualitative research model rank
second with 20 (35.7%) theses. The number of quantitative research studies is approximately
half of the number of qualitative research studies. It was determined that 11 (19.6%) theses

utilized guantitative research.

4.7.2. Distribution of methodology in PhD dissertations
Table 7.2. shows the distribution results of PhD dissertations on the PD of English

teachers by research type.

Table 7.2. Distribution of PhD Dissertations in terms of Research Types

Research Type f %
Mixed 15 41.7
Qualitative 20 55.6
Quantitative 1 2.8
Total 36 100
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After analyzing the data, research models can be divided into three primary categories
as qualitative, mixed and quantitative. With 20 (55.6%) theses, qualitative research was used in
the greatest number of investigations. With 15 (41.7%) theses, mixed method design comes in
second place. It was found that only one (2.8%) thesis made use of quantitative research. It is
obvious that use of qualitative research is more common at doctoral level compared to master’s

level.

4.8. Distribution of Sampling Methods in the Theses
4.8.1. Distribution of sampling methods in masters’ theses

Sampling methods of master's theses related to the PD of English teachers are presented
in Table 8.1. below.

Table 8.1. Distribution of Sampling Methods in Master’s Theses

Research Type Sampling Method f %
Purposive sampling 11 42.3
Convenience sampling 9 34.6
i Random sampling 2 1.7
Mixed .
Snowball sampling 2 1.7
Not Specified 1 3.8
Voluntary sampling 1 3.8
Total 26 100
Purposive sampling 9 40.9
Convenience sampling 5 22.7
Qualitative Not Specified 4 18.2
Maximum variation sampling 2 9.1
Voluntary sampling 2 9.1
Total 22 100
Convenience sampling 8 72.7
Quantitative Not Specified 2 18.2
Purposive sampling 1 9.1
Total 11 100

Upon reviewing the table, it is observed that purposive sampling and convenience
sampling are predominantly preferred in the majority of the research. When examining the
specified sampling methods, purposive sampling is most commonly utilized in mixed-methods
research (42.3%) and qualitative research (40.9%). Additionally, upon reviewing the overall
picture, it is noted that convenience sampling is frequently used in quantitative research
(72.7%). It can also be inferred that researchers may lack sufficient information regarding the

sample selection methods in the theses where the sampling method is not specified.
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4.8.2. Distribution of sampling methods in PhD dissertations
Table 8.2. presents the sampling techniques used in PhD dissertations regarding English

teachers' PD.

Table 8.2. Distribution of Sampling Methods in PhD Dissertations

Research Type Sampling Method f %
Purposive sampling 6 28.6
Convenience sampling 6 28.6
Snowball sampling 1 4.8
Mixed Not Specified 5 23.8
Group sampling 1 4.8
Systematic sampling 1 4.8
Voluntary sampling 1 4.8
Total 21 100
Purposive sampling 10 40.0
Convenience sampling 7 28.0
Qualitative Not Specified 2 8.0
Maximum variation sampling 4 16.0
Snowball sampling 2 8.0
Total 25 100
Quantitative Snowball sampling 1 100
Total 1 100

Examining through the table, it is clear that convenience and purposeful sampling are
favored in most studies. Convenience sampling and purposive sapling approaches have the
greatest rates (28.6%) among the stated sampling techniques in mixed-method research,
whereas purposive sampling is the most frequently used method in qualitative studies (40.0%).
One research that used gquantitative methods employed snowball sampling. 7 out of 36 theses

did not specify their sampling methods.

4.9. Distribution of Sample Groups in the Theses
4.9.1. Distribution of sample groups in masters’ theses

Table 9.1. shows the distribution of sampling groups in master’s theses.

Table 9.1. Distribution of Sample Groups in Master’s Theses

Sample Group f %
EFL teachers 48 85.7
EFL teachers+PDU members 2 3.6
EFL teachers + teacher trainers 1 1.8
EFL teacher educators 1 1.8
EFL teachers+PDU members+directors 1 1.8
EFL teachers+directors 1 1.8
EFL teachers+students+directors+documents 1 1.8
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Sample Group f %
Master's students 1 1.8

Total 56 100

48 theses (87.5%) were conducted with only EFL teachers according to the table, which
takes almost the half of the total number of studies. There are 2 studies (3.6%) at master’s level
that included EFL teachers and PD unit members together. There is one thesis each that has
worked with EFL teacher educators and master’s students. EFL teachers, PDU members and
directors were included in one study together, and another study was conducted with EFL
teachers and directors. In another thesis, documents were included in the research as well as
EFL teachers, students and directors.

4.9.2. Distribution of sample groups in PhD dissertations

Table 9.2. shows the distribution od sample groups in PhD dissertations.

Table 9.2. Distribution of Sample Groups in PhD Dissertations

Sample Group f %
EFL teachers 22 61.1
EFL teachers+students 2 5.6
EFL teachers+teacher trainers 2 5.6
EFL teacher educators+mentor teachers+students 1 2.8
EFL teachers+directors 1 2.8
EFL teachers+students+directors 1 2.8
EFL teachers+students+directors+faculty members+teacher trainers 1 2.8
EFL teachers+teacher trainers+directors 1 2.8
EFL teachers+teacher trainers+faculty members 1 2.8
EFL teachers+teacher trainers+students 1 2.8
Comenius assistants 1 2.8
Teacher educators+teacher educator candidates 1 2.8
Teacher trainers 1 2.8
Total 36 100

Examining Table 4.9.2. it can be concluded that 22 PhD dissertations were carried out
with only EFL teachers, which corresponds to more than half of the studies (61.1%). EFL
teachers and students were included together in 2 studies while the number is the same for a
combination of EFL teachers and teacher trainers. There are also theses that included directors
with EFL teachers, students and teacher trainers. One thesis was conducted with only Comenius
assisstants, and there is also one study that was carried out only with teacher trainers at doctoral

level.
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4.10. Distribution of Sample Size in the Theses

4.10.1. Distribution of sample size in masters’ theses

Table 10.1. presents the distribution of sample size in master’s theses.

Table 10.1. Distribution of Master’s Theses in terms of Sample Size

Sample Size f %
Between 1-10 12 21.4
Between 11-30 12 21.4
Between 31-100 13 23.2
Between 101-300 17 30.4
Between 301-1000 1.8
Over 1000 1.8
Total 56 100

Sample size in 17 theses (30.4%) was between 101 and 300, which is the greatest

category. 13 theses were conducted with participants between 31 and 100 in the second place
(23.2%). There are 12 theses with sample size between 11 and 30 (21.4%). The number is the

same for sample size 1 and 10, which includes the smallest number of participants. These

studies were usually conducted as case studies with lower number of participants. There is only
one study utilized sample size between 301 and 1000. Finally, the highest number of

participants was observed in one study with a sample size of over 1000.

4.10.2. Distribution of sample size in PhD dissertations

Sample sizes in PhD dissertations were displayed in Table 10.2.

Table 10.2. Distribution of PhD Dissertations in terms of Sample Size

Sample Size f %

Between 1-10 11 30.6
Between 11-30 4 11.1
Between 31-100 4 11.1
Between 101-300 9 25.0
Between 301-1000 7 19.4
Over 1000 1 2.8

Total 36 100

As it can be concluded from the data, the highest number corresponds to sample size

between 1 and 10 in 11 theses (30.6%). There are 9 theses employed sample size between 101-

300 in the second place(25%), and the number of theses with sample size 301-100 is 7 in the
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third place. Similar to what was concluded from the data of the master’s theses, there is only

one study that employed the biggest sample size, over 1000.

4.11. Distribution of Number of Data Sources in the Theses
4.11.1. Distribution of number of data sources in masters’ theses

Table 11.1 displays the distribution of master’s theses in terms of the number of data

sources.
Table 11.1. Distribution of Master’s Theses in terms of the Number of Data Sources
Number of Data Sources f %
1 16 28.6
2 21 375
3 or more 19 33.9
Total 56 100

As it can be inferred from Table 11.1, a total number of 21 master’s theses (37.5%)
utilized two sources of data in their research, which is the most common among studies
investigated. There are 19 theses (33.9%) that were conducted with three or more sources of
data. One source of data ranks third with 16 theses (28.6%).

4.11.2. Distribution of number of data sources in PhD dissertations
Table 11.2 indicates that 41 PhD dissertations (66.7%) used three or more sources of

data while conducting their research, which constitutes the majority of the studies.

Table 11.2. Distribution of PhD Dissertations in terms of the Number of Data Sources

Number of Data Sources f %
1 3 8.3
2 9 25.0
3 or more 24 66.7
Total 36 100

Nine theses (25.0%) used two sources of data in their research. One data source comes
in third place with 3 theses (8.3%). It can be concluded that there are more theses that utilized

three or more sources of data at doctoral level compared to master’s level.
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4.12. Distribution of Data Collection Tools
4.12.1. Distribution of data collection tools in masters’ theses
The data presented in Table 12.1 of the master's theses illustrates that a total of

133 data collection tools were utilized in the investigations.

Table 12.1. Distribution of Data Collection Tools in Master’s Theses

Data Collection Tool f %
Interview 48 36.1
Questionnaire 39 29.3
Observation 8 6.0
Documents 5 3.8
Field notes 5 3.8
Reflective journal 5 3.8
Scale 5 3.8
Diary 4 3.0
Meetings 4 3.0
Audio-visual materials 2 1.5
Reflection sheets 2 1.5
Reflective essays 2 1.5
Artifacts 2 1.5
Personal info form 1 0.8
Reflection forms 1 0.8
Total 133 100

Among these, the most prominently employed data collection tool was the interviews,
constituting 36.1% of the total, followed by the questionnaire method at a rate of 29.3%. Upon
comprehensive examination of the table, it becomes evident that several additional data
collection tools such as observations, documents, field notes, reflective journals, scales, diaries,
meetings, audio-visual materials, reflection sheets, reflective essays, artifacts, personal
information forms, and reflection forms were also employed in the master's theses to for their

research purposes.

4.12.2. Distribution of data collection tools in PhD dissertations
The data collection instruments for PhD dissertations are provided in Table 12.2.

Table 12.2. Distribution of Data Collection Tools in PhD dissertations

Data Collection Tool f %
Interview 32 29.1
Questionnaire 22 20.0
Observation 7 6.4
Documents 16 14.5
Field Notes 6 55
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Data Collection Tool

%

f
Reflective journal 2 1.8
Scale 2 1.8
Diary 7 6.4
Meetings 4 3.6
Audio-visual materials 3 2.7
Reflection sheets 1 0.9
Evaluation forms 5 4.5
Repertory grid 2 1.8
Checklist 1 0.9
Total 110 100

110 data collection tools were employed in the studies in total. Upon examining the

data, it is observed that interviews are ranked first (29.1%), followed by questionnaires in

second place (20.0%). Documents rank third with a proportion of 14.5%. Documents have been

utilized more in doctoral theses compared to master's theses. Among the other instruments used

for data collection in doctoral theses are diaries, observations, field notes, evaluation forms,

meetings, audio-visual materials, reflective journals, scales, repertory grids, checklists, and

reflection sheets. Personal information forms and artifacts, which are utilized in master's theses,

are not present in the data collection instruments for doctoral research.

4.13. Distribution of Data Analysis

4.13.1. Distribution of data analysis in masters’ theses

Table 13.1 shows the distribution of data analysis types in master’s theses.

Table 13.1. Distribution of Data Analysis in Master’s Theses

Data Analysis f %

Qualitative 44 41.9
Descriptive 41 39.0
Predictive 20 19.0
Total 105 100

There were mainly three analysis types, and these can be listed as qualitative, descriptive

and predictive analysis. They were utilized either individually or in combination with another

analysis type in the investigations. The total number of analysis utilized in the studies is 105.

Qualitative analysis was utilized in 41.9% of the research with the highest rate, while

descriptive analysis comes in second place with a rate of 39.0%. Additionally, predictive

analysis consists of 19.0% of the analysis types used in the theses.
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4.13.2. Distribution of data analysis in PhD dissertations
The distribution of data analysis types in PhD dissertations is displayed in Table 13.2.

Table 13.2. Distribution of Data Analysis in PhD Dissertations

Data Analysis f %
Qualitative 38 59.4
Descriptive 18 28.1
Predictive 8 12.5
Total 64 100

Qualitative, descriptive, and predictive analysis might be considered the three main
categories of analysis as it was for master’s theses. In the investigations, they were used solely
or in together with another form of analysis. A total of 64 analyses were used in the research.
The biggest percentage of research (59.4%) instrumented qualitative analysis. Descriptive
analysis ranks second with a rate of 28.1%. Finally, 12.5% of the analysis types employed in

the theses fall in the category of predictive analysis type in nature.

4.14. Distribution of Research Settings in the Theses
4.14.1. Distribution of research settings in masters’ theses

The distribution of research settings in master’s theses is presented in Table 14.1.

Table 14.1. Distribution of Research Settings in Master’s Theses

Research Setting f %
University 26 46.4
Different levels of schools 5 8.9
Primary school 5 8.9
Primary+Secondary+High school 4 7.1
Not specified 3 5.4
Primary+Secondary school 3 54
Different levels of K-12 1 1.8
High school 1 1.8
High school+University 1 1.8
K1-4 1 1.8
Nursery+Primary+High school+University 1 1.8
Primary+High school+University 1 1.8
Primary+Secondary school+University 1 1.8
Primary+Secondary+High school+University 1 1.8
Secondary school 1 1.8
Turkish armed forces 1 1.8
Total 56 100
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When master’s theses written on the topic of the PD of English teachers in Tiirkiye were
investigated in terms of their research settings, it can be clearly observed in Table 14.1. that the
majority of research was conducted at university context. There are 26 theses in first place at
university context with a rate of 46.4%. On the other hand, there are 5 theses which explain
their research settings as “different levels of schoools”. The number of related research is the
same for primary schools (5), which corresponds to 8.9% of the studies. In 4 studies primary
school, secondary school and high school are employed together as research setting while in 3
studies research setting is not specified. The other categories where there is only one thesis each
are as follows : different levels of K-12 education, high school, a combination of high school
and university, K1-4, a combination of nursery, primary, high school and university, a
combination of primary school, high school and university, a combination of primary school,
secondary school, high school and university, secondary school and finally Turkish armed
forces. As it can be concluded from the data, English teachers in university context occupies
the biggest proportion as an area of interest in research either solely or in combination with

other research settings in master’s theses.

4.14.2. Distribution of research settings in PhD dissertations

Table 14.2. displays the distribution of research settings in PhD dissertations.

Table 14.2. Distribution of Research Settings in PhD Dissertations

Research Setting f %
University 17 47.2
Different levels of schools 6 16.7
Primary+Secondary+High school 4 11.1
Secondary school 2 5.6
Different levels of K-12 1 2.8
High school 1 2.8
Non-formal education 1 2.8
Primary school 1 2.8
Primary+Secondary school+University 1 2.8
Primary+Secondary+High school+University 1 2.8
Secondary+High school 1 2.8
Total 36 100

Similar to the conclusion drawn in master’s theses, university ranks first among research
settings for PhD dissertations with 17 theses (47.2%). 6 (16.7%) researchers defined their
research settings as “different levels of schools” as the number was 5 for this category for

master’s theses. Other research settings where the studies were carried out are primary,
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secondary and high schools. Also, different from master’s theses’ research settings, there is one

research conducted in non-formal education setting.

4.15. Distribution of Research Setting Status in the Theses
4.15.1. Distribution of research setting status in masters’ theses

Table 15.1 presents the distribution of research setting status for master’s theses.

Table 15.1. Distribution of Research Setting Status in Master’s Theses

Research Setting Status f %
Private 21 375
Both 15 26.8
Public 15 26.8
Not specified 5 8.9
Total 56 100

According to the data obtained from the investigation, theses were frequently carried
out in private institutions. While there are 21 studies (37.5%) conducted in private institutions,
15 studies (26.8%) utilized both private and public institutions in their research. There are 15
theses in which only public schools were investigated. Finally, information regarding research
setting status is not provided in 5 of the theses (8.9%).

4.15.2. Distribution of research setting status in PhD dissertations

Table 15.2. displays the distribution of research setting status for PhD dissertations.

Table 15.2. Distribution of Research Setting Status in PhD Dissertations

Research Setting Status f %
Private 7 194
Both 8 22.2
Public 18 50.0
Not specified 3 8.3
Total 36 100

The data obtained from the investigation reveals that the majority of theses were
conducted in public institutions, different from the findings of master’s theses. Out of the total
studies, 18 (50.0%) were carried out in public institutions, while 8 (22.2%) utilized both private
and public institutions. There were 15 theses that solely focused on public schools. Lastly,

information related to research setting status was not mentioned in three of the theses (8.3%).
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4.16. Distribution of Subjects in the Theses
4.16.1. Distribution of subjects in masters’ theses
After examining master's theses on the PD of English teachers in Tiirkiye, it is apparent

that the themes can be classified into eight distinct categories in Table 16.1. as shown below.

Table 16.1. Distribution of Subjects in Master’s Theses

Categories Themes f %
Doing master's degree 2 9.5
Conducting action research 2 9.5
Teacher portfolio 2 9.5
CELTA 1 4.8
Critical friends group 1 4.8
Keeping diaries 1 4.8
Mentoring 1 4.8
Motivation towards online PD 1 4.8
PD Activities Online PD during remote teaching 1 4.8
Online PD options 1 4.8
Online mentoring group 1 4.8
Online reflective teaching 1 4.8
Peer coaching 1 4.8
Peer observation 1 4.8
Reflective practice groups 1 4.8
Teacher research 1 4.8
Team teaching 1 4.8
Webinars 1 4.8
Total 21 100
In-service training 4 33.3
PD 3 25.0
. . Self-initiated PD 2 16.7
Teachers' Perspectives PD and identity construction 1 8.3
PD and self efficacy 1 8.3
Effects of Covid-19 pandemic on their needs 1 8.3
Total 12 100
PD 2 28.6
Effect of teachers' learning styles 1 14.3
In-service training 1 14.3
Needs and Preferences of In-service training of EFL teachers in K1-4 1 14.3
Teachers In-service training of primary school EFL
teachers ! 14.3
PD needs of EFL instructors in university
context ! 14.3
Total 7 100
Universty instructors 2 40.0
Training/Develepment Implementation of NLP 1 20.0
Programs Teaching speaking skills 1 20.0
Turish Air Force EFL teachers 1 20.0
Total 5 100
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Categories Themes f %
Factors affecting teachers' PD 1 33.3
Participation in PD Personal factors 1 333
Teacher burnout 1 333
Total 3 100
Effects of PD on teachers' classroom practices 1 33.3
Teachers' Learning Through Eff_ects of in—servicg edugatipn on teacher 1 333
PD efficacy and reflective thinking
Novice EFL teachers of young learners 1 33.3
Total 3 100
Teachers' ICT needs 1 33.3
Technology Use of ICT for high school teachers 1 33.3
Use of ICT for self-directed PD 1 33.3
Total 3 100
Teacher Trainers/Educators  Evaluation of PD unit 1 50.0
PD of teacher educators 1 50.0
Total 2 100

The category with the greatest number of theses, consisting of 21 studies, is PD
activities. A wide range of PD activities were investigated in these studies from action research
to master’s degree. Additional PD activities studied in this category were teacher portfolio,
CELTA, critical friends group, diaries, mentoring, online PD activities, reflective practices,
peer coaching, peer observation, teacher research, team teaching and webinars. The next
category, consisting of 12 theses, is teachers' perspectives, which delves into the ideas held by
educators regarding different subjects. Most studied areas in this category were teachers’
perspectives about in-service trainings, PD, and self initiated PD. Identity construction and PD
relationship, teachers’ self-efficacy beliefs and PD relationship and effects of Covid-19
pandemic were also investigated in line with teachers’ perspectives. The third most studied
category is teachers' needs and preferences, with 7 theses focused on this topic. Also, there are
5 theses that specifically address training and development programs, and 3 theses that
particularly examine instructors' participation in PD activities. In addition, there are 3 theses
that focus on the issue of teachers' learning through PD, 3 on technology-related subjects, and

2 theses that concentrate on teacher trainers/educators.
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4.16.2. Distribution of subjects in PhD dissertations

Table 16.2 illustrates the distribution of subjects in PhD dissertations.

Table 16.2. Distribution of Subjects in PhD Dissertations

Categories Themes f %
Assessment 1 7.1

Developing intercultural competence 1 7.1

Developing teachers' actional competence 1 7.1

Fostering learner autonomy 1 7.1

Implementation of NLP 1 7.1

Improving language learning strategies of students 1 7.1

Training/Develepment Programs Improving teachers' technopedagogical skills 1 7.1
Non-formal education 1 7.1

Professional skills 1 7.1

Students' affective barriers 1 7.1

Teacher behaviors and student engagement 1 7.1

Teaching young learners 1 7.1

Testing speaking skills 1 7.1

Universty instructors 1 7.1
Total 14 100
Lesson study 3 30.0
Action research 2 20.0
Comenius assistantship 1 10.0
PD Activities Critical friends group 1 10.0
Online professional learning 1 10.0
Self development models 1 10.0
Team teaching 1 10.0

Total 10 100
In-service training 2 50.0
Needs and Preferences of Teachers PD 1 25.0
PD needs of EFL instructors in university context 1 25.0

Total 4 100
Characteristics of English language teacher educators 1 33.3
Teacher Trainers/Educators PD program for prospective teacher educators 1 33.3
Professional identities and experiences of trainers 1 33.3

Total 3 100
. . PD 2 66.7
Teachers' Perspectives PD and research attitudes 1 33.3
Total 3 100
Teachers' Learning Through PD In-service teacher education and staff development 1 100
Total 1 100
Technology Web-based instruction 1 100
Total 1 100
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It can be seen that 36 doctoral theses are grouped under 7 main headings in terms of
their subjects. The category with the highest number of studies, including 14 theses, is
training/development programs. Each thesis under this heading focuses on different aspects
regarding training/development programs. Some of these include evaluation of programs,
developing intercultural competence, developing actional competence, fostering learner
autonomy, implementation of Neuro Linguistic Programming (NLP) in training programs, and
programs addressing teachers' technopedagogical skills. There are 10 theses written under the
title PD activities, which is approximately half of the number of master's theses written on this
topic. In this category, the most frequently studied themes are lesson study and action research.
The topic of needs and preferences of teachers ranks third, with a total of 4 theses. Other
categories include research on teacher trainers/educators, teachers' perspectives, teachers'

learning, and technology.

4.17. Distribution of Results in the Theses
4.17.1. Distribution of results in master’s theses

Table 17.1. displays the distribution of results in master’ theses.

Table 17.1. Distribution of Results in Master’s Theses

Categories Details of Results f %
Addressing specific needs 9 3.6
Not being motivating 7 2.8
In terms of content . .
No allignment with teachers' needs 4 1.6
Lack of practicality 3 1.2
Found effective 17 6.7
Increase in collaborative activities 13 51
Continuous PD 6 2.4
In terms of execution of PD Lack of feedback and evaluation after trainings 5 2.0
A need for need analysis 2 0.8
Insufficient length of the program 2 0.8
Po_sit_ive impact of evaluation and feedback after 5 08
trainings
Positive impact on teachers' PD 22 8.7
Increase in awareness 19 7.5
Increase in communication among colleagues 14 55
Increase in motivation 12 4.7
In terms of teachers Positive attitude towards _PD _ 12 4.7
Positive effects of reflective practices 12 4.7
Lack of motivation 10 4.0
A need for collaboration 6 2.4
Factors determining needs 6 2.4
Challenges faced by teachers 5 2.0
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Categories Details of Results f %
Factors determining preferences 5 2.0
Further training needs in some areas 4 1.6
Increase in self-efficacy beliefs 4 1.6
Common PD preferences of teachers 3 1.2
Effective teacher learning 3 1.2
Improved language skills 3 1.2
Interest in self-directed PD 2 0.8
Limited knowledge about PD opportunities. 2 0.8
Low self-efficacy beliefs 2 0.8
No encouragement for further PD 2 0.8
Po_sitive impact of continuous support and 5 08
guidance
No significant impact on perceptions 1 0.4
Positive impact on classroom practices 21 8.3
om0 2 s
No impact on classroom practices 1 0.4
Other 8 3.2
Total 253 100

After thoroughly analyzing the results of the theses conducted on the PD of English
instructors in Tirkiye, the findings may be divided into four main categories in master's theses.
Additionally, 8 results do not fit into any of these categories. Finally, a total of 253 results have
been recorded.

The category with the greatest number of results relates to "the results in terms of
teachers”. The analysis of 22 theses (8.7%) in this category has indicated that PD activities
positively impacted instructors. Through the examination of 19 theses, it has been found that
engaging in these activities enhances teachers' awareness. Based on the findings of 14 theses
(7.5%), PD programs have improved communication among teachers. In addition, there are 12
theses (5.5%), each stating that PD activities enhance teacher motivation, and promote positive
attitudes towards PD among teachers. Moreover, 12 other studies (5.5%) emphasized the
beneficial impact of reflective practices on teachers.

The next category with the highest number is the results “in terms of execution of PD.
Depending on the data obtained, it is clear that the execution of the PD activities was found
effective in 17 theses (6.7%). Also, 13 results (5.1%) emphasized that PD activities led to more
collaborative activities. Additionally, 6 theses (2.4%) highlighted the importance of continuous
nature of PD activities.
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Some of the results can be categorized as “in terms of teaching”. 24 theses clearly
emphasized outcomes of PD activities related to teaching practices of teachers in their
classrooms. According to 21 results (8.3%), PD activities had positive impacts on teachers’
practices in their context. In two studies it was observed that teachers’ willingness to practice
new information in their context has increased. On the other hand, in one study, PD activity did

not contribute to teachers’ classroom practices.

Finally, some results address the content of PD activities. It was reported that the content
of PD addresses teachers’ specific needs in 9 theses (3.6%). However, 7 results (2.8%) indicate
that the content of PD activities was not found motivating. 4 results show that there was no
allignment with teachers’ needs in PD content. Lastly, lack of practicality in content of PD

activities was reported as a deficiency in 3 theses (1.2%).

4.17.2. Distribution of results in PhD dissertations
Table 17.2 presents the distribution of results in PhD dissertations on the topic of PD of
English teachers.

Table 17.2. Distribution of Results in PhD Dissertations

Categories Details of the Results f %
No allignment with teachers' needs 4 34
Lack of practicality 2 1.7
Practical and applicable content 2 1.7
Not being motivating 1 0.9

In terms of content Not being sufficient 1 0.9
Not being up-to date 1 0.9
Not having variety 1 0.9
Overloaded content 1 0.9
Increase in collaboration 6 5.1
Addressing specific needs 3 2.6
Increase in knowledge share 3 2.6
Found effective 2 1.7
Increase in interaction 2 1.7
Increase in reflexivity 2 1.7
Lack of reflection 2 1.7

In terms of execution of PD Needs met 2 L7
Challenges faced by teacher trainers 1 0.9
Effective features of teacher educators 1 0.9
Fopu_s on continuous support or monitoring after 1 0.9
trainings
Increase in feedback 1 0.9
Lack of evaluation 1 0.9
Lack of feedback 1 0.9
No encouragement for further PD 1 0.9
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Categories Details of the Results f %
No_ fgcus on continuous support or monitoring after 1 0.9
trainings
Not being systematic 1 0.9
Promoting critical thinking 1 0.9
Significance of collaborative PD approaches 1 0.9
Significance of targeted training 1 0.9
Sufficient length of the program 1 0.9
Positive impact on teachers' PD 10 8.5
Increase in awareness 7 6.0
A need for training 6 51
Positive change in teachers' view 5 4.3
Increase in motivation 4 34
Limited knowledge among teachers 3 2.6
Continuous PD 2 1.7
Challenges faced by teachers 1 0.9

interm i - hory Factors affecting preferences 1 0.9
Factors determining needs 1 0.9
Hands-on, active engagement 1 0.9
Improved language skills 1 0.9
Increase in self-efficacy beliefs 1 0.9
Lack of motivation 1 0.9
Positive attitude towards PD 1 0.9
Positive impact on self directed PD 1 0.9
Promoting autonomy 1 0.9
Significance of active, applied learning 1 0.9
Positive impact on classroom practices 8 6.8

In terms of teaching No impact on teaching practices 1 0.9
Significance of Communicative Language Teaching 1 0.9

Other 11 9.4

Total 117 100

117 results in total have been reached after analyzing the studies, and these results were

grouped in four categories as in terms of content, in terms of execution of PD, in terms of

teachers, and in terms of teaching. There are also 11 theses that could not be mentioned under

any of these headings.

The most frequently reported result, which relates to teachers, is that PD activities had

a postivie impact on teachers’ PD according to 10 theses (8.5%). Also, in the same category, 7

results (6.0%) indicate that an increase in awareness among teachers or administrators has been

observed as a consequence of PD activities. 6 studies (5.1%) revealed a need for training among

teachers, and 5 studies (4.3%) resulted in a positive change in teachers’ view.
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In terms of execution of PD, an increase in collaboration has been observed as a result
of the PD activity in 6 studies (5.1%). In 3 studies (2.6%) teachers’ specific needs were
addressed. Also, an increase in knowledge share among teachers during PD activities was
presented as a positive result in 3 studies (2.6%). As further positive results, teachers needs
were met in 2 studies (1.7%), 2 studies (1.7%) revealed PD activities were found effective, an
increase in interaction was obserrved in 2 research (1.7%) as well as an increase in reflexivity
in 2 studies (1.7). On the other hand, lack of feedback, reflection and evaluation were reported

as three other deficiencies that hinder successful execution of PD activities.

When it comes to content related results of PhD dissertations, 4 (3.4%) researchers
reported thare was no allignment with teachers’ needs. Besides, 2 theses (1.7%) revealed that
the content of trainings lacked practicality, which means there was an imbalance between theory
and practice. Similarly, in 2 other studies (1.7%) teachers could not find practical and
applicable content to enable them to bring solutions to their problems in their context, which
supports the previously mentioned results. Some other problems with content of PD activities
were reported as not being motivating, not being sufficient, not being up-to-date and not having

variety. Lastly, overloaded content in one study was presented as a point to consider.

10 results were categorized as related to teaching. 8 studies (6.8%) reached the
conclusion that PD activities had positive impacts on classroom practices. On the other hand,
one study reported that PD activity did not have a positive effect on classroom practices.
Finally, one study highlighted the importance of Communicative Language Teaching in

learning.

4.18. Distribution of Suggestions in the Theses
4.18.1. Distribution of suggestions in master’s theses
Suggestions offered in master’s theses on the topic of PD of English teachers in Tiirkiye

were presented in Table 18.1.

Table 18.1. Distribution of Suggestions in Master’s Theses

Suggestions Details of Suggestions f %
Planning tailored activities 22 6.2
Promoting collaborative activities 21 5.9
Encouraging active participation and engagement 14 3.9
For effective PD planning Conducting a comprehensive needs analysis 12 34
Considering students' needs and interests 11 3.1
Evaluating effectiveness of PD activities 11 3.1
Planning targeted interventions 11 3.1
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Suggestions Details of Suggestions f %
Providing flexible PD options 9 2.5
Raising administrators' awareness 9 2.5
Incorporating technology tools and online platforms 4 1.1
Reviewing and updating training programs 4 1.1
Planning the length of the trainings well 1 0.3

Conducting more research to explore impacts 16 4.5
Implementing the study in a different context with

different participants 12 34
For future research Conducting longitudinal studies 5 1.4
Enriching data collection types 3 0.8
Including students in research 3 0.8
Balancing between theory and practice 12 34
For PD content Providing useful activities that are applicable in teachers' 9 55
classrooms :
Encouraging teachers to engage in PD activities 23 6.4
Encouraging reflective activities 21 5.9
Encouraging collaboration 17 4.8
Encouraging systematic participation 17 4.8
Providing continuous support and guidance 16 4.5
Continuing life-long learning 15 4.2
Increasing motivation 12 3.4

For teachers' further

development 2.0

Providing opportunities to implement new knowledge 7
Encouraging self-driven PD 6 1.7
Providing resources 5 1.4
Improving teachers' work conditions 4 1.1
Providing institutional support 4 1.1
2
1

Increasing sense of belonging and personalisation

i 0.6
opportunities

Providing opportunities for emotional support 0.3
Other 18 5.0
Total 357 100

Suggestions made were categorized under four main headings as suggestions for
effective PD planning, suggestions for future research, suggestions for PD content and
suggestions for teachers’ further development. 18 suggestions were grouped as other. Total

number of suggestions made by 56 master’s theses is 357.

The biggest number of suggestions relates to teachers’ further development. The most
frequent suggestion is that teachers should be encouraged to engage in PD activities for further
development. This suggestion with a total number of 23 (6.4%) is followed by planning tailored
PD activities, which was emphasized in 22 studies for effective PD planning. Promoting
collaborative activities in PD planning, and encouraging reflective activities among teachers

are two suggestions that have the same frequency number, which is 21 (5.9%), each in different
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categories, but still closely related. It was also suggested in 17 theses (4.8%) that teachers
should be encouraged to be more collaborative while carrying out the profession to be able to
further develop professionally. For the same purpose, encouraging systematic participation is
another commonly provided suggestion with the same rate. Additionally, providing continuous
support and guidance was seen as crucial for teachers' further development in 16 studies (4.5%).
Another suggestion with the same rate was made for future research highlighting a requirement
to conduct more research to explore the impacts of related PD activities. Encouraging active
participation and engagement in PD activities (3.9%), conducting a comprehensive needs
analysis (3.4%), increasing motivation (3.4%), implementing the study in a different context
with different participants (3.4%), balancing between theory and practice (3.4%), considering
students’ needs and interests as well as teachers’(3.1%), planning targeted interventions (3.1%),
evaluating effectiveness of PD activities (3.1%), providing flexible PD options (2.5%), raising
administrators’ awareness (2.5%), providing useful activities that are applicable in teachers’
context (2.5%), and providing opportunities to implement new knowledge (2.0%) are most

frequently given suggestions in master’s theses.

4.18.2. Distribution of suggestions in PhD dissertations
The suggestions that were provided in PhD dissertations about the PD of English
teachers in Tiirkiye are displayed in Table 18.2.

Table 18.2. Distribution of Suggestions in PhD Dissertations

Suggestions Details of the suggestions f %
Planning tailored activities 11 7.0
Considering teachers' needs 7 4.5
Promoting collaborative activities 7 4.5
Addre_ssir)g barriers such as heavy workload, lack of time and 5 39
financial issues
Considering students' needs and interests 5 3.2
Consulting teachers in decision making process 4 2.5
Encouraging active participation and engagement 4 2.5
For effective PD Promoting communication among colleagues 4 25
planning Evaluating effectivenes of PD activities 3 1.9
Incorporating technology tools and online platforms 3 1.9
Considering teachers' preferences 2 1.3
Assessing trainers' performance 1 0.6
Bringing solutions to lack of motivation 1 0.6
Conducting a comprehensive needs analysis 3 1.9
Establishing international standards for teacher educators 1 0.6
Including qualified trainers 1 0.6
For future research Conducting more research to explore impacts 5 3.2
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Suggestions Details of the suggestions f %
Imp_le_menting the study in a different context with different 4 25
participants
Conducting more research on the topic 1 0.6
Balancing between theory and practice 3 1.9
Planning practical and useful activities 3 1.9

For PD content Adding variety in content 2 13
Creating meaningful content 1 0.6
Planning up-to-date activities 1 0.6
Encouraging teachers to engage in PD activities 7 4.5
Fostering continuous learning 7 4.5
Providing continuous support 6 3.8
Creating a supportive and professional learning environment 5 3.2
Providing opportunities to implement new knowledge 5 3.2
Encouraging collaboration 4 2.5
Offering teachers PD opportunities to enhance their knowledge 4 2.5
Fostering reflective practices 4 2.5
Planning follow-up activities 3 1.9

For teachers' further Planning targeted interventions 3 1.9

development Encouraging reflection 6 3.8
Providing participants with support materials 2 1.3
Continuing life-long learning 1 0.6
Directing one's own development 1 0.6
Encouraging self-driven PD 1 0.6
Fostering a collaborative atmosphere 1 0.6
Increasing personalisation opportunities 1 0.6
Informing teachers about PD activities 1 0.6
Providing opportunities to improve teachers' language skills 1 0.6
Providing training on ICT 1 0.6

Other 11 7.0

Total 157 100

The ideas were classified into four primary categories: suggestions for effective

PD planning, suggestions for future research, suggestions for PD content, and suggestions for

teachers' further development. There were a total of 11 suggestions that were categorized as

"other". The overall number of suggestions put out by 36 PhD dissertations is 157.

11 suggestions (7.0%) emphasized the importance of planning tailored activities and 7

(4.5%) focused on considering teachers’ needs. There are also 7 suggestions (4.5%) claiming it

is necessary to promote collaborative activities. All these can be regarded as suggestions for

effective PD planning. According to the data, more suggestions serving for effective PD

planning can be listed as addressing barriers such as heavy workload, lack of time and financial

issues (3.2%), considering students’ needs and interests (3.2%), consulting teachers in decision-

making process (2.5%), encouraging active participation and engagement in planned activites
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(2.5%), and finally, promoting communication among colleagues (2.5%) to maximaze benefits

of PD activities.

The most popular suggestions for teachers’ further development include encouraging
teachers to engage in PD activities (4.5%), fostering continuous learning (4.5%), providing
continuous support (3.8%), encouraging reflection (3.6%), creating a supportive and
professional learning environment for teachers (3.2), and providing opportunities to implement

new knowledge (3.2%).

For future research, it was found essential to conduct more research to explore the
impacts of the related PD activities (3.2%) as well as to implement the study in a different

context with different participants (2.5%).

Regarding PD content, most common suggestions made by the researchers were
balancing between theory and practice (1.9%), Planning practical and useful activities (1.9%),

adding variety in content (1.3%), which are similar to suggestions made in master’s theses.
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CHAPTER 5
5. DISCUSSION, CONCLUSION AND SUGGESTIONS

This chapter presents a discussion of the findings that have been revealed in relation to
the research questions along with a brief summary of the study. Furthermore, based on the
results of the study, suggestions for further studies and implications of the research will be
expressed in the following sections.

5.1. Discussion

This research was carried out with the purpose of investigating postgraduate theses on
the topic of PD of English teachers in Tiirkiye between 2003 and 2022. It was aimed to reveal
tendencies and gaps in the field portraying the current state of the research in the country to
contribute to the improvement of the English language education in Tiirkiye, the teaching
profession, teachers, students as well as educational institutions. To achieve this aim, 18
research questions were determined, and 92 theses in the scope of the research were analyzed
qualitatively making use of descriptive and content analysis to answer the questions as follows:

1. What is the distribution of degrees in these studies?

2. What is the distribution in terms of universities?

3. What is the distribution in terms of institutes?

4. What is the distribution in terms of years?

5. What is the distribution in terms of language?

6. What is the distribution in terms of the title of the supervisor?

7. What is the distribution of methodology?

8. What is the distribution of sampling methods?
9. What is the distribution of sample groups?

10.  What is the distribution of sample size?

11. What is the distribution of the number of the data sources?
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12.  What is the distribution of data collection tools?
13.  What is the distribution of data analysis?

14.  What is the distribution of research settings?

15.  What is the distribution of research setting status?
16.  What is the distribution of subjects?

17.  What is the distribution of results?

18.  What is the distribution of suggestions?

A total of 92 theses in the field were analyzed in this study. According to the results, 56
studies were conducted as master’s theses while the number is 36 for PhD dissertations. This
means although more studies were carried out at master’s level, the significance of PD of
English teachers was not ignored by the doctoral researchers by focusing on a variety of topics
about PD of English teachers in Tiirkiye. This can be explained with the findings of Giirsoy and
Ozcan’s study (2021). In their research, they suggested in their research that teacher PD is the
leading research topic in the doctoral dissertations in the field of ELT. The gap between the
number of doctoral and master’s level theses cannot be described as a significant disparity as
almost half of the total number consists of PhD dissertations. However, in similar research
carried out in other fields of education, the number of doctoral theses were stated to be
significantly lower than the number of master’s theses. In his study Ocel and Bergil (2022)
found that there were 806 master’s theses and 128 doctoral theses written in ELT in 2019, 2020
and 2021. Similarly, Behbudova (2023) investigated postgraduate theses on the use of smart
technologies in foreign language education between 2012 and 2022. Based on the findings, it
was discovered that out of a total of 142 studies, only 25 of them concentrated on the subject at
the PhD level.

The findings regarding the universities where the theses were conducted indicate that
the highest number of theses, 19 out of 92 theses, were conducted at Middle East Technical
University. This result aligns with the findings of research by Kirmizi (2012). He examined the
theses written in the field of English Language Teaching between 2006 and 2011, and
concluded that the majority of researchers were from METU. While research at the master's

level was distributed among 22 universities, research at the doctoral level was conducted at 11
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universities. The number of doctoral theses conducted at METU is greater than the number of
master's theses conducted at the same university. Following METU, Bahgesehir University,
Yeditepe University, and Bilkent University are the main universities where master's theses
were produced. However, no doctoral studies have been conducted at these universities.
Considering both doctoral and master's theses, it can be inferred that Gazi University is the
second most productive university after METU. Cukurova University, where 6 studies were
conducted, can be said to rank third in terms of productivity in the field. Other major universities
where theses on the subject were carried out include Gaziantep University, Canakkale

University, and Hacettepe University.

After analyzing the theses related to the topic, it is evident that the Institute of
Educational Sciences and the Institute of Social Sciences hold accountability for the majority
of theses preparation and publication. While the numbers of theses produced by both
institutions are similar, the Institute of Social Sciences has a slightly more number of theses.
These findings provide further evidence that supports the conclusions reached by Durukan et
al. (2015). There are several possible causes for this result. There are certain universities
without an Institute of Educational Sciences, such as METU, Canakkale University, Cukurova
University and Bahgesehir University. The Institute of Social Sciences is responsible for
supervising academic research in the subject of education in some of these universities.
Furthermore, the foundation of the Institute of Social Sciences precedes the opening of the
Institute of Educational Sciences. This may be seen as a further consideration. Additionally, the
subject might be described as multidisciplinary, with researchers from several areas displaying
a growing interest and conducting studies at different institutes.

When examining the distribution of theses by year, it is observed that the highest number
of theses at both the master's and doctoral levels were produced in 2019. In a broader
perspective, within the span of twenty years, 15 out of 92 theses were written in 2019. This
finding aligns with the research conducted by Karadeniz (2022). Her study, which examined
the theses written in the field of English Language Teaching between 2010 and 2020, also
indicated that the highest number of theses in the field were written in 2019. The results of the
study revealed that 23, out of 115 theses, were carried out in 2019, which is the year before
Covid-19 pandemic started. In the following year, in 2020, a significant decrease was observed
in the number of theses. This may be explained with profound changes caused by the pandemic,

which all the world went through, and inevitably led to an unexpected shift to distance
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education. The issues Covid-19 brought to education resulted in problems with sustainability
of academic research as well. During that period, we have witnessed a number of situations in
educational contexts as a result of the Covid-19 pandemic, including lack of facilities and
platforms for online learning and this may be one cause for the significant decrease in 2020.
Erkal Aksoy and Yilmaz (2021) discovered that 89.5% of academics had difficulties in their
study during the Covid-19 pandemic. The biggest challenges for academics were producing
research papers (43.1%) and carrying out thesis research (26.2%). Their study revealed that
academics encountered challenges in research planning, implementation, and other related
areas. Furthermore, it was noted that certain research activities could not even be completed.
According to the data, the year 2011 also witnessed an increase in master's theses, although the
interest shown by researchers in the field declined in subsequent years. Furthermore, in 2003,
no theses were written at the doctoral level on the subject. Additionally, although the number
of theses written after 2019 in both levels did not sustain the rise observed in that year, it can
be stated that the annual average is higher compared to previous years. Finally, changes in the
number of theses have been viewed over the years, however, it cannot be clearly stated that the
number of theses constantly increased in time. A more steady rise would be anticipated given
the significance of the major changes and improvements that have occurred globally and in the
field of education over time.

After analyzing the language used in the theses, it is apparent that most of them were
written in English, whereas only eight theses were published in Turkish. In contrast to this
finding, Demiral (2021) examined the theses conducted in ELT between 2015 and 2020, and
found that only 66 out of 202 studies were carried out in English. This means the researchers
in ELT more commonly preferred Turkish. The findings of the current study reveals that the
number of doctoral level theses produced in Turkish regarding the PD of English teachers is
slightly more than the number of master's theses written in Turkish. This can be elucidated
by the fact that certain doctoral-level scholars hail from different fields, namely, Educational
Administration and Curriculum and Instruction. However, the data in the current
study display that 84 out of 92 theses were produced in English. This suggests that majority of
the researchers in the field did not have difficulties pertaining to language proficiency while
engaging in academic endevors. Additionally, it can be inferred that most researchers could
easily benefit from international sources and evaluate the topic from a more global perspective.
Also, the predominance of English-language sources enables researchers from abroad to access

a wider range of studies conducted in Tiirkiye.
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As the data of the research reveals, the academic titles of the thesis supervisors for
master’s theses and Ph.D. dissertations on PD of English teachers show diversity. More than
half of the master's theses have been supervised by Assistant Professors, while Professors
guided the majority of PhD dissertations. Associate Professors rank second in both levels.
Assistant Professors rank third in supervisor title distribution for PhD theses, despite being at
the top of supervising master's theses. There is a pattern that shows that supervisors' academic
titles increase the postgraduate education level of the theses. Also, it was stated by Yavuz
(2016) that this is a likely consequence because there are more master's students than PhD
students and most academic staff members are assistant professors, which results in assistant
professors’ supervising more master’s theses. It was also suggested by Polat (2013) that PhD
students usually tend to study with professors. A further reason for this could be that supervising
a PhD dissertation could necessitate greater expertise and subject-specific knowledge. In
addition, current Graduate Education Regulations require that before an Assistant Professor can
supervise a Ph.D. dissertation, they must first demonstrate proficiency guiding a master’s thesis.

When it comes to distribution of research types among theses, the data indicates that
mixed method research was predominantly preferred by master’s level researchers. The
qualitative research type was employed almost as frequently as the mixed method research type
in master’s theses, taking second place in the distribution. On the other hand, qualitative
research type was utilized in most of the PhD dissertations, corresponding to more than half.
Carter (2012) also displayed a similar result in her research indicating the dominance of
qualitative and mixed methods in the studies. One notable point is that quantitative research
was followed by 11 researchers in master’s theses despite the qualitative nature of the field. On
the other hand, Atmaca and Eksi (2023) found that the quantitative research type was the most
common among the studies they investigated. Regarding doctoral level, there is only one
quantitative study, which yields researchers tend to explore more on the topic focusing on in-
depth analysis rather than numbers adopting a qualitative perspective. In qualitative research,
cases and events are presented in their environment with a realistic and holistic approach, which
enables researchers to monitor events and phenomena more closely (Yildirim & Simsek, 2011).
Similar to the findings of the current study, Yurtseven and Bademcioglu (2016) and Demir
(2020) stated in their research that qualitative research is the most frequently used research type
in the studies related to the PD of teachers. However, their research also revealed that mixed
method was the least preferred among researchers contrary to what this current study found.

However, It was found by some other researchers (Ozmen et al., 2016; Atmaca & Eksi, 2023)
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that the mixed method was the most common research type in doctoral dissertations in the field
of ELT. The findings related to the common use of the mixed method in the studies could be
also supported by the results of a research by Karadeniz (2022). Her study found that 69 out of
115 postgraduate theses in ELT utilized the mixed method as it enhances a deeper

understanding of the event through making use of both qualitative and quantitative techniques.

In the postgraduate theses investigated, it was observed that the sampling methods
were in accordance with the research types. The most commonly employed sampling method
was purposive sampling followed by convenience sampling in second place. Similarly, in his
PhD dissertation, Ocel (2022) concluded that convenience and purposive sampling methods’
implementation increased in ELT depending on the data reached by analyzing postgraduate
theses in the field. Another study that aligns with the results of the current study was conducted
by Ozmen et al. (2016). Their research found that convenience and purposive sampling were
the two mostly used sampling methods in doctoral dissertations in ELT. Doruk (2021) also
stated that researchers commonly preferred purposive sampling. This may be explained by the
design of the studies, the researchers’ aims, and the size of sample groups. The related studies
were mainly mixed and qualitative rather than quantitative. They primarily aimed to understand
the phenomena with a positivist view. In other words, they were mostly non-experimental
studies some of which employed case studies. In purposive sampling, researchers intentionally
select participants with specific characteristics or experiences depending on their research
questions, which is a proper sampling method for such studies. Another reason for the
dominance of purposive sampling can be interviews used to strengthen the data collected in the
first phase of the research especially in mixed method studies in the scope of this study.
Participants of interviews are selected because they hold the characteristics the researchers need
in their sample. Also, as surveys were frequently used in most of the related studies,
convenience sampling was observed to be employed as a big part of the research. One reason
could be cost-effectiveness and time-efficiency to choose convenience sampling while
collecting data from participants Some may be reluctant to participate in the study or cannot be
reached easily. In addition to this, the data related to the sample size in the studies is in
accordance with the sampling methods mentioned in the theses. The number of participants was
below 300 in most of the studies investigated. To be more specific, 39 of the studies employed
a participant number of 30 or below while actually 56 out of 92 studies were carried out with a
sample group including 100 or fewer participants, which helps us explain the predominance of

convenience and purposive sampling methods.
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In some studies, no explanation about sampling methods was provided or they
mentioned the details of their sample groups without directly addressing specific and commonly
used methods, which indicates some researchers may need to improve their methodological
knowledge. Also, it's possible that master's and doctoral students failed to include the sampling
methods because their supervisors neglected to remind them to include it in their theses and
dissertations. However, to help readers understand their methodological approach, researchers
are advised to include information about the selection of their samples in their studies (Creswell
and Creswell, 2018).

As another inquiry in this research, theses were investigated to reveal researchers’
tendencies on sample groups. 70 theses out of 92 were conducted with solely EFL teachers.
This predominance in distribution can be explained with the fact that researchers in the field
frequently focused on exploring experiences, needs, preferences and perceptions of in-service
EFL teachers regarding PD activities. Very few master’s studies included PDU members,
teacher trainers/educators and directors. In a study, EFL teachers doing their master’s were
selected as participants. In another study, documents were also utilized to collect data and
gathered from EFL teachers, students and directors. The general tendency in PhD dissertations
is similar in terms of choice of sample groups. The only difference is that directors and teacher
trainers were included in more studies. This may reveal that these studies intended to enrich
their research adding different participants and perspectives into their studies. Unlike studies
carried out at the master's level, one research focused only on Comenius assistants, while
another study focused solely on teacher trainers at the doctorate level. Similarly, Yurtseven and
Bademcioglu (2016) revealed that the most frequently used sample type was teachers in the
research of teachers’ PD. Their study did not specifically focus on EFL teachers, nevertheless,
they reached the same result. Depeding on the data of the current research, it can be inferred
that researchers usually addressed EFL teachers as participants in their studies since they were
regarded as the primary data sources related to their research questions. In addition to this, it is
easier to reach EFL teachers rather than contact directors or teacher trainers, so it might be more
time-efficient to work with them. In addition to this, EFL teachers are more in number
compared to directors and trainers. Therefore, researchers do not have to deal with specific
limitations when conducting their research only with EFL teachers. Also, selecting a specific
group as the data source such as Comenius assistants and master’s students might stem from
researchers’ specific concern related to the impact of the relevant experience that the sample

group has on their PD. Besides, students were not frequently included in the research. One
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reason might be parental consent issues related to students under age 18. Also, most private
schools do not prefer participating in academic studies as they want to protect their reputation
and privacy. For these reasons, students included in some of the research were usually

university students from state universities.

When the distribution of theses in terms of their sample size, it can be observed in the
master’s theses’ data that 17 theses were conducted with between 101 and 300 participants,
which constitutes the biggest group. In this respect, the findings of the current study are in line
with the findings of the study by Yagiz et al. (2016). Also, 13 studies had a sample size between
31 and 100, the second biggest group. There are 12 theses with between one and 10 participants
while there is the same number of theses with between 11 and 30 participants. Depending on
the results, it can be concluded that researchers usually aimed to answer their questions by
addressing smaller groups to reach more specific results. The least used sample sizes were the
last two categories which are 301-100 and over 1000. There is one study with each. The
percentage is low in these categories because it might be hard to reach more participants
regarding PD of EFL teachers. According to the studies conducted by Cesur et al., (2018) and
Solak (2014), often the sampling size varied from 31 to 100, which takes second place in this
study. However, the findings of this study indicate a tendency for an extensive sampling size in
the first place, which is between 101 and 300. Reaching this number of participants can be
easier today due to data collection processes in which interviews and surveys are used through
online platforms. When it comes to PhD dissertations, the same sample size (between 101-300)
takes second place. At this level, more studies were found to be conducted with a smaller
number of participants, and the biggest percentage belongs to a sample size between one and
10. This can be supported by most dissertations’ research design as there are several research
designed as case studies. Yurtseven and Bademcioglu (2016) also found a similar result. They

concluded that a sample size ranging between 0-30 was employed in 35 out of 60 studies.

Theses were also categorized according to the number of data sources they utilized.
The data revealed that more than a half of the studies employed three or more sources of data
in PhD dissertations. This shows that researchers aimed to strengthen their data and enrich their
research paying attention to increasing validity of the studies. When master’s theses and PhD
dissertations are compared, it can be clearly seen that use of three or more data sources is more
common in PhD dissertations, which can be interpreted that doctoral level researchers in the

field were more knowledgable in terms of methodology or their research were usually more
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comprehensive and robust in terms of supporting their results. However, in master’s theses, use
of two data sources has the biggest percentage in the distribution. Also, there are 16 studies in
the third place which employed only one source of data. However, 1 source of data was utilized
only in 3 of the PhD dissertations investigated. In master’s theses, it can be seen that the
distributions of the number of data sources were near each other. On the other hand, when PhD
dissertations were examined, there is a big difference between the most frequent category and
the others. It was also found by Yurtseven and Bademcioglu (2016) that although the
considerable number of studies analyzed employed three or more sources of data, the numbers

of studies using one or two data sources did not show a significant discrepancy.

Results related to data collection tools utilized shows that interviews and questionnaires
were the most frequently preferred data collection tools. The findings are in line with some
similar studies (Y1lmaz, 2017; Cesur at al., 2018; Demir, 2020; Karadeniz, 2022). In this study,
interviews and questionnaries are followed by observations, documents, field notes, reflective
journals and scales at master’s level. On the other hand, in PhD dissertations, documents were
also employed as a common data collection tool. On the other hand, it was revealed by Atmaca
and Eksi (2023) that documents were the most employed data collection tools. As mentioned
previously, most PhD dissertations were found to have used three or more sources of data, and
this can be a reason for the frequent use of documents in PhD dissertations. Furthermore,
regarding the most preferred data collection tools in the studies it can be said that utilizing both
an interview and a questionnaire together in a research to collect data results adopting a mixed
method. Because of this, the current study demonstrates a positive correlation between the
utilization of interviews and questionnaires and the high frequency of mixed methods among

the distribution of research types of the theses investigated.

When data analysis types were examined in the theses, it was found that both master’s
and PhD dissertations, predominantly utilized qualitative analysis. There was not remarkable
difference between the results for qualitative and descriptive analysis in master’s theses.
However, in PhD dissertations, there was a considerable gap between the two types of analysis.
With a percentage of 59.4, qualitative analysis was discovered to be the most widely used
analysis. It canbe inferred from the data that most of the research included a significant amount
of subjective interpretation or analysis of non-numeric data.The least utilized analysis was
predictive. Qualitative analysis was often preferred in the studies as researchers frequently

aimed to explore a phenomenon, delve into participants’ perspectives, and generate rich, in-
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depth insights. These results may also indicate that the theses mainly focused on understanding
behaviors, attitudes, opinions, or experiences through methods through interviews, focus
groups, or content analysis of textual data. Moreover, the use of descriptive analysis in the
second place may show that in some studies numerical data was used to describe characteristics,
tendencies or patters observed in the data. This result is in alignment with the results regarding
distribution of research types and data collection tools used in the studies. As mentioned before,
qualitative and mixed method studies were frequent among the studies investigated. Besides,
questionnaires and interviews were the most widely used data collection tools. Finally, the least
used data analysis type is predictive. Incorporating predictive analysis implies a desire to
generate future predictions or assumptions by analyzing past data trends, and this was not what
the majority of researchers intended while doing their research on the topic. Furthermore, the
research topic's nature was not always appropriate to being examined with this particular
intention as researchers usually aimed to investigate the current situation or past experiences to
gain a deeper understanding of the topic, and make future improvements, but not future
predictions. Similarly, Yurtseven and Bademcioglu (2016) also found that the most frequently
used data analysis types were qualitative and then descriptive analysis in teachers’ PD research.
Also, different from the findings of this research, Yavuz et al. (2021) investigated the
characteristics and trends of 220 studies conducted on distance education activities, and found
that descriptive analysis summarizing and presenting numerical data was the most widely

utilized data analysis type.

According to the distribution of research settings in the theses, studies were carried out
in universities both at master’s and doctoral level. In both categories, uviversities are places
where almost half of the research was conducted. Similarly, Ozmen et al. (2016) analyzed
doctoral dissertations in ELT in their research, and found that 64% of the studies were carried
out in universities. The findings are parallel to the research conducted by Yagiz et al. (2016).
In the current study it was also concluded that other research settings such as primary schools,
secondary schools and high schools were not as frequently preferred as universities. One reason
could be most researchers’ working at universities, so they could reach more participants at
university context easily. Also, teachers working at preparatory schools at universities
constitute most of the community of EFL teachers. Therefore, it might be more convenient to
select them as participants in research studies related to the PD of English teachers.
Additionally, EFL teachers in universities have more access to PD opportunities, and they are

encouraged more than other level EFL teachers. Some universities even have PD units, and
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teachers’ improvement is followed at regular intervals. Moreover, although teachers from all
levels of education claim they cannot participate in PD activities due to their workload,
university instructors may sometimes have a more flexible schedule than teachers working at
primary, secondary and high schools. Another reason for the dominance of this research setting
preference is the opportunity to work with students combined with teachers while collecting
data because these students are over 18, which means it does not necessitate to take parental
consent from families for withing data collection procedures. This eases researchers’ job during
their research as it is more practical and time-efficient. In accordance with the results of this
study, Yavuz et al. (2021) and Karadeniz (2022) also concluded that a sample group from the
university context was the most utilized category in the studies they investigated. Lastly, some
of research setting were referred as “different levels of schools”, which makes it vague for the
reader to understand the characteristics of the sample group. In addition, there is only one thesis
regarding EFL teachers’ PD in non-formal education, conducted at the doctoral level revealing
that. This indicates a research gap concerning the PD of EFL teachers in non-formal education
context. Besides, as it can be observed from the data, nursery school teachers were included in
the research only once in a master’s thesis with EFL teachers from various settings. It can be
also inferred that nursery school EFL teachers were not given enough importance in the research
on the topic.

The research also analyzed research settings. It was found that in master’s level private
institutions were preferred more than public institutions, and some of the studies were
conducted both in private and public institutions, which holds the second highest percentage in
distribution. Dissimilar to the results obtained from master’s theses, public schools rank highest
in the distribution among PhD dissertations as research setting. Half of the theses were
conducted in public schools at this level while a combination of both types of institutions takes
second place. When private schools serve as the sole research environment, they were
discovered to be the least preferred option. Unfortutately, no detailed analysis could be reached
regarding the research setting status in the literature in ELT. However, a content analysis study
was carried out by ilhan (2017) on early childhood education, and it was found that more than
half of the theses were conducted in public schools, and in second place both private and public
schools. This result reveals similarity to the results of the current study in terms of the
dominance of public schools in PhD level and combining both types as research settings in

second place.
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Postgraduate theses were also examined concerning the distribution of subjects.
According to the results, PD activities was the category with the highest number of theses at
master’s level. It was observed that a wide range of PD activities were investigated in a total
number of 21 theses out of 56. Some PD activities were studied more than once in relation to
English teachers’ PD. These are doing master’s, conducting action research and preparing
teacher portfolio. Other PD activities studied in this category are CELTA, critical friends group,
keeping diaries, mentoring, online PD activities, peer coaching, peer observation, reflective
practice groups, teacher research, team teaching, and webinars. As the data suggested, most
theses were conducted at university context and private institutions. EFL teachers who
especially work in these contexts are encouraged to be a part of these activities, implying the
reason for this category. This can be a reason why this category is the most commonly
researched in master’s theses. Also, the importance of continuous learning, being reflective and
collaboration are underscored in the field, therefore, these PD activities were in the center of
interest for many researchers as they foster reflection, collaboration, and life-long learning to
raise both personal and professional awareness of EFL teachers. On the other hand, in PhD
dissertations, lesson study and action research are the two mostly preferred topics in the same
category. The remaining PD activities researched in the dissertatations are comenius
assistantship, critical friends group, online professional learning and team teaching, all of which
foster 21st century skills with the purpose of being collaborative, enhancing reflectivity and
creativity, including technology or providing more communicative opportunities to the
practitioners. These findings are in line with Yurtseven and Bademcioglu’s (2016) research
which revealed that professional learning communities and being reflective was the most

frequently studied areas in PD research.

Another noteworthy category in subject distribution is training/development programs
This is the category which includes the most number of theses at PhD level embodying 14
theses. Training/development programs theses focused on assessment, developing intercultural
competence, teachers’ actional competence, learner autonomy, implementation of NLP in
programs, improving students’ language learning strategies of students, improving teachers’
techno-pedagogical skills, non-formal education, professional skills, students’ affective
barriers, teachers’ behaviors and student engagement, teaching young learners, testing speaking
skills, and university instructors. It can be inferred that EFL teachers’ needs are multifarious,
and training/development programs can contribute to teachers’ PD in many aspects provided

that they take specific teachers’ needs into consideration while planning and implementation.
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Besides, research focusing on these programs can be interpretted as an intention to find
solutions to the betterment of the programs.

Other categories that EFL teachers’ PD research centers on are teachers’ perspectives,
needs and preferences of teachers, participation in PD, teachers’ learning through PD,
technology, teacher trainers. Similary, teachers’ participation in PD, technology and teachers’
PD needs were also identified as areas of study in their research by Yurtseven and Bademcioglu
(2016). Teachers’ perspectives on in-service trainings and PD seems to be a more preferred
topic among researchers with 15 theses. In line with their PD, researchers also explored the link
between teachers' views on PD and how they build their identities, their self-efficacy beliefs,
how they approach research, what they think about self-initiated PD, and how they think Covid-
19 affected their needs. One significant difference is that technology and investigation of
teacher’s perspectives were identified as topics that were studied in master’s level more
frequently. To summarize, it could be stated that the research conducted both at master’s level

and doctoral level aimed to investigate ways to foster in-service EFL teachers’ PD in Tiirkiye.

The results obtained from the master's theses and PhD dissertations have been examined
in terms of four categories: content, teachers, teaching, and execution of PD. The majority of
results belong to the category “results in terms of teachers”. A total of 253 results were obtained
in master’s theses through the analysis. According to the data, 22 theses revealed that PD
activities had a positive impact on teachers’ PD. The second most common result suggested
that a positive impact on teachers’ classroom practices was observed (Yurtseven and
Bademcioglu, 2016). Depending on these two results, it can be inferred that there is a positive
relationship between effective PD activities and teachers’ classroom practices. That is to say,
when teachers are engaged in meaningful PD activities that address their needs and expectations
as well as enhancing their teaching and problem-solving skills, it paves the way to a successful
attempt for betterment in classroom contexts. Another prevalent finding indicated that the
mentioned PD activities resulted in increased awareness. This pertains primarily to teachers,
but administrators and trainers have also developed awareness in a variety of aspects. This result
can be also supported by the next most widely observed result, which suggests PD activity was
found effective. In contrast, according to the results of some relevant research (Yilmaz & Sever,
2021;Cansel Iskender & Atar, 2023), findings revealed that teachers could not benefit from the
development activities and trainings as they did not address their specific needs. Therefore, it
was concluded in these research that PD activities were not satisfactory, and they did not have
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a positive impact on teachers’ classroom practices.Additionally, a great number of research in
fifth and sixth place indicate that studies resulted in an increase in communication among
colleagues, and fostered collaborative activities. The results are in line with similar studies
(Tasdemir & Karaman, 2022; Buendia & Macias, 2019). Furthermore, the analysis displays that
an increase in motivation, a positive attitude towards PD, and positive effects of reflective
practices were commonly reported in the results chapters of some studies. These results are
consistent with some of the previous research (Yurtseven & Bademcioglu, 2016; Buendia &
Macias, 2019). These results compiled from the analysis also support the aforementioned
characteristics of effective PD in the literature. All these are the most frequently noted positive
results upon analyzing 56 master’s theses. On the other hand, a few results related to PD content
indicate that PD activities were not motivating. Besides, there was no alignment with teachers’
needs according to some results. Lack of practicality was another issue that teachers complained
about. It was also mentioned by previous researchers (Yilmaz & Sever, 2021; Cansel Iskender
& Atar, 2023). Some other concerns regarding the execution of PD were determined as a lack
of feedback and evaluation, a need for need analysis, and the length of the program. These
results are consistent with similar studies (Yilmaz & Sever, 2021; Cansel iskender & Atar,
2023). In two theses, however, results underscore the significance of evaluation and feedback
after training indicating its advantages. Depending on these results, it can be summarized that
there are some points to consider while planning PD activities although the majority of results

focus on positive outcomes in the relevant studies.

Other findings that require careful consideration in the analysis are specifically
associated with teachers. It was reported in some theses that lack of motivation was a hindrance
to teachers’ further improvement. Besides the teachers stated they needed more collaboration
in their professional environment. Buendia and Macias (2019) and Tasdemir and Karaman
(2022) discussed the same result in their research. One possible explanation is that teachers are
often compelled to attend one-time seminars, led by trainers, in which they are unable to
actively engage. Moreover, it was highlighted in some research that EFL teachers’ PD activities
were affected by challenges faced by teachers such as heavy workload, lack of institutional
support, and financial difficulties. Also, some further training needs were determined such as
teachers’ language skills, ICT use, teaching speaking skills, assessment, and cultural
competency. These results are in line with previous studies (Buendia & Macias, 2019; Cansel
Iskender & Atar, 2023). A further point to pay attention was teachers’ limited knowledge about
PD opportunities. It was concluded that some teachers did not even know some PD activities
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exist. An explanation for this can be a lack of guidance and support in the professional
environment. Also, some teachers were reported to have low self-efficacy beliefs, which can be
a reason for their lack of motivation for futher improvement. Finally, a few results indicated
that teachers were not encouraged for further PD. Therefore, they cannot find the strength and
support to continue to develop professionally. On the other hand, a great number of research
indicated that participating meaningful PD activities helped teachers to adapt a more positive
attitude towards PD, and when they were encouraged and provided with guidance, they showed

more willingness to pursue their PD efforts.

Upon examining PhD dissertations in terms of their results, it can be stated that most
frequently reported results were the same as master’s theses’. PD activities were found to have
positive impact on teachers’ PD, which was reflected in classroom practices. Furthermore, it
was highlighted that PD activities contributed to an increase in awareness, collaboration,
motivation and led to a positive change in teachers’ view. Different from the results analysed
in master’s theses, it was reported in four dissertations that PD activities had no alignment with
teachers’ needs. Yilmaz and Sever (2021) also reached the same conclusion in their research.
This shows more studies revealed a need for focusing on specific needs of teachers at doctoral
level. This can be taken as constructive feedback while planning PD activities. Also, some
additional deficiencies that were not mentioned in master’s theses related to content were
revealed by the PhD research. According to findings, some programs did not provide practical
and applicable content while some of them were not sufficient or up-to-date. To add more, they
did not have variety in terms of activities and topics they covered. These results are in line with
some of the previous studies (Tasdemir & Karaman, 2022; Yilmaz & Sever, 2021; Cansel
Iskender & Atar, 2023). Lastly, the content was found overloaded, which prevented teachers
from benefiting from the program as they had difficulty in focusing and prioritizing important
aspects. Moreover, the significant effect of collaboration, reflection, critical thinking, targeted
training, systematic nature of PD, interaction, and knowledge sharing among colleagues, were
some of the main points that were highlighted by the results of PhD dissertations. Finally, while
results related to the self-efficacy beliefs of teachers were observed in both levels, it was
specifically focused on how PD activity promoted autonomy both for teachers and students at

the doctoral level only.

When the theses and dissertations were examined, the suggestions were categorized

under four groups as suggestions for effective PD planning, for future research, for PD content,

92



and for teachers' further development. Similar suggestions were observed in both master’s and
PhD research related to the topic. Most of these aimed to serve for teachers’ further
development while a great number of suggestions address effective PD planning for the future.
The most frequently observed suggestions were encouraging teachers to engage in PD
activities, planning tailored activities, promoting collaborative opportunities while planning PD
activities, encouraging reflective activities, collaboration, and systematic participation in PD
practices. Regarding these results, the present study is in line with the previous research
(Yurtseven & Bademcioglu, 2016; Tasdemir & Karaman, 2022; Buendia & Macias, 2019;
Yilmaz & Sever, 2021; Cansel Iskender & Atar, 2023). These suggestions were made
considering deficiencies in the PD of EFL teachers who the studies were conducted with. Given
the fact that these teachers actively work in the field and attend PD activities either compulsorily
or voluntarily, their experiences that were shared in the studies reflect their reality. Therefore,
suggestions made aimed at the betterment of PD programs and activities. These suggestions are
in line with the features of effective PD. Moreover, they were made in accordance with the
results that were found by the researchers. According to the data obtained from the analysis,
results were centered around the themes collaboration, reflection, communication and
interaction. One reason for these needs revealed and suggestions made to meet them may stem
from one-shot seminars and workshops that are generally compulsory, and do not address either
teachers’ or students’ specific needs. When this is the case, teachers’ lack of motivation was
reported in the results part of some theses. In line with this result, it was suggested in a number
of studies that institutions are required to find ways to increase teachers’ motivation for
participation. Also, these trainings are not mostly conducted systematically according to the
results. Therefore, it was suggested in the studies that teachers’ systematic participation in PD
should be encouraged since effective PD needs to have a continuous nature. An explanation for
these points can also be the fact that most educational institutions do not have a PD unit which
is responsible for designing PD programs at regular intervals or provide support and guidance.
When it comes to MoNE trainings, they usually do not address teachers’ specific needs.
According to the research by Yilmaz and Sever (2021), EFL teachers reported that they were
eager to participate in PD activities, but they did not find MoNE trainings satisfactory upon
their past experiences as their specific needs were not met. Also, these trainings often do not
consider teachers as active participants (Cansel Iskender & Atar, 2023). As a result, the current
situation of EFL teachers’ PD requires more attention and better planning considering the

frequently made suggestions in the research.
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In addition to the suggestions for effective PD planning and teachers’ further
development, there are also a number of suggestions for PD content and future research in the
studies. It was suggested that future researchers conduct more research on the topic to explore
the impacts of the related PD activities. In addition to this, implementing the study in a different
context with different participants was frequently suggested. Similarly, Yurtseven and
Bademcioglu (2016) also found that researchers in the field widely suggested that research on
the topic should continue with different variables and wider population. One reason for this can
be the limitations of the studies because studies were conducted in different research settings
with different levels of participants each. Therefore, findings and implications may change
provided that the context and participants change. Other significant suggestions for future
research are conducting longitudinal studies as also stated by Yurtseven and Bademcioglu
(2016), enriching data collection types, and including students in the research. Also, it was
stated that PD content should have a balance between theory and practice because teachers
sometimes complain that they cannot benefit from any practical activities that can be
implemented in their contexts. The same suggestion was also made by Yilmaz and Sever (2021)
and Tasdemir and Karaman, (2022). In accordance with this suggestion, another suggestion is

to provide useful activities that are applicable in teachers’ classrooms.

There are several additional recommendations that, although not at the forefront of the
chart, also need to be addressed. Studies also suggest that continuous support and guidance
should be provided. Additionally, not only teachers but also trainers and directors are required
to continue life-long learning. Also, students’s needs and interests should be taken into
consideration while planning PD as they are directly related to teachers’s needs in classroom
context. Moreover, effectiveness of PD activities should be evaluated for betterment in
programs and practices. In this respect, the current study is in line with the previous research
(Hos & Topal, 2013; Yilmaz & Sever, 2021). It was also recommended that targeted
interventions should be planned to meet specific needs. Additionally, it is essential to provide
teachers with flexible PD options to foster continuity and effectiveness of PD activities. Another
important point is that teachers should be provided opportunities to implement new knowledge.
This result aligns with the previous research (Cansel Iskender & Atar, 2023). Seeing an
improvement in their teaching and observing its positive effects will probably result in an
increase in their motivation to continue their PD practices. Lastly, some other recommendations
that were provided in the studies are encouraging self-driven PD, providing resources,

improving teachers’ work conditions, raising administrators’ awareness, incorporating

94



technology tools and online platforms into PD planning, reviewing and updating training
programs, considering the length of the training, increasing sense of belonging and
personalization opportunities and finally providing opportunities for emotional support, which
is usually neglected. These findings are consistent with the findings of some previous research
(Yurtseven & Yilmaz, 2016; Buendia & Macias, 2019; Cansel Iskender & Atar, 2023). In short,
analyzing the previous research on the topic, one can conclude that suggestions often address
an increase in teacher autonomy and self-driven PD in addition to highlighting the significance

of continuously evaluating and improving PD programs and providing support.

Similar to suggestions in master’s theses, PhD dissertations also frequently center on
the necessity of planning tailored activities which necessitates considering teachers’ specific
needs. This result is in line with what Tafazoli (2021) also suggests in their research. According
to Tafazoli, no matter how much PD is targeted, if decisions about language teachers' PD are
made without adequate collaboration and without taking teachers' preferences and concerns into
account, then the training course is probably not going to meet the teachers' needs. Fostering
continuous learning, encouraging teachers to engage in PD activities, and promoting
collaborative activities were determined as given importance equally in recommendations.
Some suggestions that were stated not in master’s theses but in PhD dissertations are addressing
barriers such as heavy workload, lack of time and financial issues, consulting teachers in the
decision-making process, assessing trainers performance, adding variety in content, planning
up-to-date activities, creating a supportive and professional learning environment, planning
targeted interventions, planning follow-up activities, providing opportunities to improve
teachers’ language skills and providing training on ICT. These results show similarity with the
relevant studies (Cansel Iskender & Atar, 2023; Yurtseven & Bademcioglu, 2016; Tasdemir &
Karaman, 2022; Buendia & Macias, 2019; Yilmaz & Sever, 2021). Finally, it's important to
note that all of the suggestions made in the studies are interconnected, which means they all
have a certain impact on each other and are all aimed to help EFL teachers enhance their skills
and be more effective teachers in their contexts.

To sum up, the analysis of postgraduate theses and dissertations on the topic of PD of
EFL teachers in Tiirkiye shows some similarities and differences with similar studies conducted
previously. The current study investigated 92 postgraduate theses from different aspects and
categorized the information obtained from the analysis to display a clear picture of the present

situation and tendencies on the topic. The results were discussed in line with the relevant
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research and commented on with an attempt to explain possible reasons for these results. The
findings of the study aims to identify gaps in the field and give insight to the future researchers
and stakeholders involved in the PD of EFL teachers. The findings of the current study are
limited to the theses investigated. It might be possible to reach different results if specific
themes or key words are determined to identify studies that will be examined in another

research.

5.2. Conclusion

PD has become a necessity for all teachers in this constantly evolving world as teachers
are seen as change agents in the society, and the quality of education is closely related to
improvement of teachers. To provide a better English education in the country, EFL teachers’
PD needs to be encouraged, and investigated. The present study focused on the postgraduate
theses conducted on PD of in-service EFL teachers in Tiirkiye between 2003 and 2022. The
purpose of the study was to reveal tendencies in the field and identify possible gaps displaying
a clear picture of the situation through years. Therefore, a number of keywords were defined,
and related postgraduate theses were searched on the CoHE National Thesis Center. The studies
regarding pre-service EFL teachers were excluded from the research. Finally, 92 theses were
selected to include in the study for a detailed investigation. The theses were analysed upon the
identified research questions separately as master’s theses and PhD dissertations. Descriptive
analysis and content analysis were employed for data analysis. The findings of the study were

presented in tables using categories, frequency and percentage.

The findings of the research displayed that while PD of EFL teachers was studied
predominantly at the master’s level more, it also received significant importance by the
researchers at the doctoral level. Most studies were carried out in Middle East Technical
University at both levels. While many theses were produced at certain private universities at
master’s level, they did not focus on the topic at doctoral level. Almost all PhD dissertations on
the topic were conducted in public universities except one dissertation from Istanbul Aydin
University. Furthermore, there is an increase in the number of theses and dissertations compared
to earlier years. However, this is not a steady increase across the years. This may stem from the
shift in the researchers’ interest on the topic or circumstances; namely, the Covid-19 pandemic
might have been influential. According to the results, the research topic has recently become a
center of interest again for many researchers in the field after 2020. Moreover, the majority of

studies were written in English except for eight. This might be because of the requirements of
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the institutes or researchers’ personal choice. In addition, the number of master’s theses
supervised by assistant professors outweighs doctoral level dissertations, which are very few in
number. This may be due to researchers’ choice in doctoral level or it may not be possible to

work with professors in master’s level because of some requirements or lack of opportunities.

When the methodology of the studies were examined, it was observed that mixed and
qualitative research types were employed most as well as the small number of quantitative
method studies. Purposive and convenience sampling methods were methods utilized most.
Sample groups were mainly EFL teachers. The findings suggested a lack of adequate
consultation with trainers, directors, and students for data collection purposes. Notably, a
sample size ranging from 101 to 300 emerged as the predominant choice at the master’s level.
Conversely, the majority of theses were conducted with smaller groups of 1 to 10 participants,
highlighting a preference for reduced sample sizes in doctoral dissertations. In terms of data
sources, master’s theses mainly utilized two sources, whereas three or more sources were
prevalent in PhD dissertations, indicating a trend towards more comprehensive analyses,
particularly emphasizing qualitative research methods and smaller sample cohorts in the latter.
Interviews and questionnaires emerged as the primary data collection tools across both
academic levels, while document analysis, observations, and reflective instruments were
comparatively underutilized. The analysis predominantly took a qualitative and descriptive
approach. However, descriptive data analysis, characterized by numerical representations and
percentages, predominated in master’s theses, which can be explained with more mixed
methods use in master’s theses. Predictive data analysis was the least favored due to the
qualitative nature of the subject matter. Moreover, universities have been identified as the
predominant research environments, with master's theses predominantly conducted at private
institutions and doctoral dissertations mainly at public institutions.. This discrepancy
underscores a lower involvement of private institutions, particularly at the nursery, primary,
secondary, and high school levels, in research endeavors compared to their public counterparts.
Furthermore, the findings indicate a significant gap in the investigation of PD of English
language teachers within K-12 settings and non-formal education contexts, with university
instructors being the primary focus of scholarly inquiry. Another investigated area was the
subjects of the studies. They mostly centered on specific PD activities, training programs, EFL
teachers’ perspectives, and their needs and preferences. Another area of focus in the research
was the subjects of the studies, which mainly centered on specific PD activities, training

programs, the perspectives of EFL teachers, and their individual needs and preferences. The
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results showed that there were only a few research projects focused on improving the skills of
trainers in postgraduate research. These projects specifically addressed the technological and
pedagogical needs of EFL teachers. The research also highlighted the specific areas where the
teachers needed improvement, including language proficiency, assessment skills, materials
development, and integrating technology into their teaching. In addition, although there were
some theses that discussed self-initiated PD, it was considered inadequate in terms of its

prominence in the research discourse.

The final areas under investigation encompassed the findings and recommendations
derived from postgraduate studies, which exhibited significant interconnection, often resulting
in overlapping themes. While various findings emerged from the research, the prevalent ones
suggested a positive impact on teachers' PD, subsequently influencing their classroom practices
positively. Additional common positive outcomes included raised awareness, enhanced
communication among colleagues, a positive attitude towards PD, alignment of PD initiatives
with teachers' needs, increased collaborative activities, and the beneficial effects of reflective
practices. On the other hand, certain studies reported negative findings, such as a lack of
alignment with teachers' needs, lack of motivation, a need for collaboration and interaction,

inadequate assessment and evaluation of PD programs, and challenges faced by EFL teachers.

Upon revealing these results, the recommendations predominantly emphasized the
enhancement of PD for teachers, emphasizing the necessity for encouragement and continuous
support, the planning of tailored activities, conducting a comprehensive needs analysis prior to
planning, striking a balance between theory and practice in PD content, ensuring the quality of
trainers, fostering collaborative and reflective activities, motivating teachers, planning follow-
up activities, evaluating the effectiveness of PD programs, and conducting further research on
the topic. These findings contribute to the literature by revealing tendencies in the research of
EFL teachers’ PD. However, certain areas necessitate further attention in future research
endeavors. It is essential to note that this study is limited to 92 postgraduate theses accessed
through the CoHE National Thesis Center based on predetermined criteria. The subsequent

section outlines suggestions for improving EFL teachers' PD.

5.3. Suggestions and Further Implications
This study attempted to further develop the current state of EFL teachers’ professional
development in Tirkiye by investigating the postgraduate theses conducted on the topic in

Turkish universities. The results revealed some tendencies in the field alongside with some
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differences and similarities between the studies. For this reason, the research findings entail
certain recommendations that should be taken into account by both researchers in the field and
stakeholders who are responsible for the PD of English language teachers, as well as the EFL

teachers themselves.

Initially, this content analysis study investigated 92 theses conducted between 2003 and
2022, selected based on predetermined criteria. Future investigations may choose to employ
diverse criteria or timeframes to yield more specific results. Additionally, extending the study
to cover different periods could provide insights into trends over the years. Moreover, by
identifying distinct keywords or themes related to EFL teachers' PD, a more focused analysis
of relevant theses can be carried out, potentially clarifying various aspects. Expanding the range
of data sources by incorporating theses and articles from different databases may enhance the
richness of findings. Alternatively, a similar study can be restricted to a specific postgraduate
level to yield more specific results. Another suggestion for further research could be comparing
results with similar studies conducted abroad. This may contribute to raising consciousness

regarding certain areas.

Furthermore, the utilization of students' achievement scores in specific contexts,
focusing on distinct aspects such as speaking, writing, or reading skills, and conducting pre-
and post-assessments following teachers' PD activities can yield invaluable insights into
comprehending the impact of such PD initiatives on student outcomes. Moreover, investigating
the effects of teachers' PD activities on students' attitudes towards language learning represents
another area for exploration. Additionally, it is noteworthy that qualitative studies examined in
this research predominantly took the form of case studies. Therefore, a relevant suggestion for
future research endeavors would entail a greater emphasis on conducting more action research
studies. Such an approach holds the potential to foster a deeper understanding of the challenges
encountered by teachers in their professional roles since this type of research allows for the
systematic investigation of specific issues or problems within a particular context and lead to

targeted solutions.

Additionally, regarding the academic titles of the thesis supervisors, it was observed that
assistant professors primarily supervised master's theses, while professors held supervision of
Ph.D. dissertations. This trend may arise from the prevalence of assistant professors within
university settings along with the tendency of Ph.D. students to seek advice from professors for

their dissertation. Depending on this finding, it is essential for the The Council of Higher
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Education to consider allowing assistant professors to supervise more doctoral theses to foster
their academic advancement. Additionally, establishing limits for both levels of academic
research for professors and assistant professors could ensure a more balanced distribution of
workload. Consequently, this may afford greater opportunities for professors to engage in

master's level research and alleviate the workload burden on assistant professors.

Further recommendations could pertain to the sample group and research settings.
Notably, EFL teachers from universities comprised the most frequently studied sample group,
while other educational levels received comparatively less attention or were often included with
other levels without specific focus. Therefore, there is a need for greater exploration of EFL
teachers from K-12 levels and non-formal education contexts. Freelance teachers, particularly
those offering online English lessons for specific purposes, have become more prevalent
especially after the pandemic, and their inclusion in the reserch of English teachers’ PD is
essential. Moreover, involving students, trainers, and directors in research endeavors can enrich
the depth of investigations by incorporating diverse perspectives. Additionally, considerations
regarding the status of research settings requires attention. While a predominant focus was
observed on master’s studies within private educational institutions, there exists an opportunity
for expanding research efforts within public schools, particularly at the K-12 level. Similarly,
given that the majority of dissertations were conducted in public educational institutions,
conducting more research in private educational settings could offer insights into potential
variations in results based on the research settingis status. This comparative approach may

elucidate the influence of research settings on observed outcomes.

Regarding the distribution of subjects in theses and dissertations, it was noted that
certain themes were frequently explored, while others were relatively underrepresented. It is
recommended that future research endeavors prioritize topics such as teacher autonomy,
teachers' self-efficacy beliefs, enhancing the quality of teacher trainers, and examining the
effects of reflective practices. Moreover, investigating the impact of PD on teachers’ wellbeing
or exploring themes such as teacher agency and student agency could offer valuable
contributions to the field. In addition, it was observed that research on PD tools is more
prevalent in master’s theses compared to PhD dissertations. This suggests that some tools have
not been thoroughly investigated at the doctoral level, and the number of studies examining

such tools at the master’s level is limited. Therefore, investigating the same PD tools across
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different contexts and with diverse participant groups at both postgraduate levels could provide

valuable insights into their efficacy and impact.

Final suggestions can be proposed to educators, administrators, trainers, and educational
institutions. Firstly, it is crucial to customize training sessions and PD programs to address the
specific needs of both teachers and students. Consequently, involving teachers in the decision-
making process and considering their feedback are pivotal. Furthermore, teachers should take
responsibility for their own ongoing PD by being autonomous and engaging in reflective
practices to evaluate and enhance their competencies continuously, which will ensure the
sustainability of PD efforts. Additionally, assessment of training sessions and PD programs is
essential, along with the implementation of follow-up activities to enhance the efficacy of
acquired knowledge. Moreover, teachers should be encouraged to integrate new insights gained
from PD initiatives into their teaching practices to promote student progress. In addition,
fostering a collaborative work environment and culture is critical for teachers' continuous
development. Hence, promoting collaboration and knowledge-sharing among colleagues is
crucial. Furthermore, administrators are suggested to take the responsibility of introducing a
variety of PD tools within their institutions and ensuring the implementation and continuity of
such practices. Lastly, alternative solutions should be produced to encourage teachers'
systematic participation in PD activities and to foster their active engagement in the process.
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GENISLETILMIiS TURKCE OZET

Necmettin Erbakan Universitesi, Egitim Bilimleri Enstitiisii
Yabanci Diller Egitimi Anabilim Dal
Ingiliz Dili Egitimi Bilim Dali
Yiiksek Lisans Tezi
2003-2022 YILLARI ARASINDA TURKIYE'DE INGILIZ DILI

OGRETMENLERININ MESLEKI GELiSiMi UZERINE YAZILMIS LiSANSUSTU
TEZLERIN INCELENMESI: NITEL BiR CALISMA

Biisra TAN YIGIT

Egitim, bireylerin yasamlarin1 siirdiirebilmeleri i¢in gerekli bilgiyi edinme ve
davraniglarini gelistirme siirecidir. Bu siireg, 6gretmenlerin sundugu rehberlik ve bilgi aktarimi
araciligiyla gergeklestirilir (Ozdemir vd., 2019). Egitimin Kkalitesi, iilkeler ve kurumlar
diizeyinde cesitli faktorlere baghidir. Ogrenci basarisi, egitim programlarinin  Snemli
sonuglarindan biridir ve dgretmenler, 6grenci gelisim seviyesini belirlemede kritik bir rol
oynarlar (Day, 1999; Ozdemir, 2013). Ogretmenlerin akademik performans iizerindeki etkileri
dikkate alindiginda, profesyonel gelismeye yonelik ¢aba gosteren dgretmenlerin dgrencilere
avantaj sagladigi goriilmektedir. Ogretmenlerin alanlarinda yetkin olmalar1 ve bilgiyi
ogrencilere aktarma becerisine sahip olmalart 6nemlidir. Ogretmenlerin yetkinliklerini
korumak ve gelistirmek, Ogrenci basarisi ve okul ilerlemesi i¢in giderek daha Onem

kazanmaktadir (Yurtseven vd., 2021).

Smylie (2001), okullarin ve 6grenci 6greniminin gelistirilmesine yonelik cabalarin,
Ogretmenlerin profesyonel gelisim ihtiyaclarimi ciddiye almadiklar1 takdirde ileriye
gitmeyecegini belirtmektedir. Ogretmenlerin daha fazla profesyonel bilgiye sahip olmalari,
ogrenci basari diizeylerinin artmastyla iliskilendirilmistir. Ogretmenlerin degisime ayak
uydurmasi ve Ogretim yontemlerini glincellemesi gerekmektedir (Day, 1999; Richards &
Farrell, 2005). Dil 6gretmenlerinin profesyonel gelisimi, alanda giincel kalabilmeleri ve
tilkenmiglikten kaginabilmeleri agisindan kritik 6neme sahiptir (Sadeghi ve Richards, 2021).
Bu nedenle, mesleki deneyime sahip tiim 6gretmenler, etkili bir sekilde 6gretme becerilerini

gelistirmek icin profesyonel gelisim faaliyetlerine katilmalidir.

Egitimci gelisimi, bilgiye kolay erisimin ve uluslararasi etkilesimin arttig1 gliniimiiz
diinyasinda Ingilizce dil 6gretmenleri igin de hayati Sneme sahiptir. internet ve sosyal medyanin

yayginlagmasi, bilgiye hizli erisimi saglayarak insanlarin bilgi ihtiyaclarini kargilama ve yeni
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bilgi kaynaklar iiretme olanaklarmi artirmustir. 'Ingilizce lingua franca' (ELF) kavramu, farkli

ana dilleri konusanlarin Ingilizce araciligiyla iletisim kurmasini ifade eder (Seidlhofer, 2005).

Son zamanlarda, Ingilizcenin kiiresel bir dil olarak dilbilimsel ve kiiltiirel iistiinliigii
dikkat ¢ekmis ve kiiresellesme siireci farkli kiiltiirlerden insanlar arasindaki etkilesimi
artirmigtir (Kumaravadivelu, 2012). Crystal (2018), yaklasik olarak diinya niifusunun dortte
birine denk gelen 1.4 milyar insanin Ingilizce'yi birinci, ikinci veya yabanci dil olarak
kullandigin1 belirtmektedir. Bu genis kullanim, Ingilizcenin kiiresel baglamda lingua franca
olarak 6grenilmesinin artan 6énemini vurgulamaktadir (Dogangay-Aktuna & Kiziltepe, 2005).
Bu nedenle, Ingilizce dil 6gretmenlerinin siirekli profesyonel gelisim i¢inde olmalari, sadece
Ogrencilerine degil, aynt zamanda disiplinlerine, kurumlarina ve kisisel memnuniyetlerine

onemli katkilarda bulunabilir.

Dil 6gretmenleri icin dgretme yetkinligi, ingilizce 6grenenlerin ihtiyaclarini karsilama
konusundaki kilit rolii nedeniyle kritik bir niteliktir (Babanoglu & Yardimci, 2017). Bu sebeple,
ogretmenlerin siirekli profesyonel gelisimlerini 6nceliklendirmeleri ve gelisimleri i¢in istekli

ve sorumlu olmalar1 dnemlidir.

Diinya capinda, 6zellikle Tiirkiye gibi iilkelerde, Ingilizce Dil Ogretimi (ELT) alaninda
bircok profesyonel gelisim calismasi yapilmistir. Bu caligmalar genellikle 6zel ve devlet
okullar1 ile farkli egitim seviyelerini kapsamaktadir. ELT, teknoloji, kusaklarin degisen
ithtiyaglari, 21. yiizyil becerilerinin dil egitimine entegrasyonu ve Covid-19 gibi faktorler
nedeniyle siirekli bir evrimsel siire¢ yasamistir. Bu ¢alismadaki problem ifadesi, s6z konusu

kosullar dikkate alarak ortaya ¢ikmistir.

Bu ¢alisma, Tiirkiye'deki Ingilizce dil 6gretmenlerinin profesyonel gelisimi iizerine
yapilan lisansiistii tezlerin 2003 ile 2022 yillart arasindaki aragtirma egilimlerini incelemeyi
hedeflemektedir. Bu g¢alisma, arastirmacilarin lisansiistii diizeylerini, aragtirmalarin yillarini,
ciktiklart {iniversiteleri, enstitiileri, danigsman {invanlarini, arastirmalardaki yontemleri,
ornekleme teknikleri, veri toplama araglari, veri analiz yontemleri, arastirmalarinin evreni,
orneklem gruplari ve biiyiikliikleri, odaklanilan konulari, bulgular: ve 6neriler: inceleyerek bu
alandaki boslugu doldurmayi amaclamaktadir. Elde edilecek sonuglar, egitim kurumlari,
yetkililer, karar mercileri, arastirmacilar, 6gretmen egitimcileri, egiticiler ve dgretmenler i¢in
degerli bir bakis acgis1 saglayabilir. Dolayisiyla, mevcut c¢alisma, su arastirma sorularini

inceleyerek literatiirdeki boslugu doldurmay1 hedeflemektedir:
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10.
11.
12.
13.
14.
15.
16.
17.
18.

Tiirkiye'deki dil egitimi lizerine yapilan 6nceki arastirmalarin incelendigi bazi lisanstistii
tezler bulunmaktadir. Ocel (2022), 2019 ile 2021 yillar1 arasinda Ingilizce Dil Egitimi (ELT)
alanindaki lisansiistii tezleri metodolojik bir bakis agisiyla karsilastiran bir calisma
gerceklestirmistir. Bu ¢alismada 934 tez incelenmis ve elde edilen sonuglar ileri ¢caligsmalar icin

onemli ipuglart saglamistir. Demir (2020) tarafindan yapilan bagka bir ¢alisma ise, 1987 ile

Bu caligmalardaki lisansiistii derece dagilimi nedir?
Bu ¢aligmalarin tiniversitelere gore dagilimi nasildir?
Enstitiilere gére dagilimi nasildir?

Yillara gore dagilimi nasildir?

Dil agisindan dagilimi nasildir?

Danigsmanlarin unvani agisindan dagilimi nasildir?
Arastirma yontemleri agisindan dagilimi nedir?
Ornekleme yontemleri agisindan dagilimi nedir?
Ormneklem gruplar agisindan dagilimi nasildir?
Orneklem biiyiikliigii agisindan dagilimi nedir?

Veri kaynagi sayisi acisindan dagilimi nedir?

Veri toplama araglar1 agisindan dagilimi nedir?

Veri analizi agisindan dagilimi nedir?

Arastirma evreni agisindan dagilimi nedir?
Arastirma evreninin durumu agisindan dagilimi nedir?
Konular agisindan dagilimi nedir?

Sonugclar agisindan dagilimi nedir?

Oneriler agisindan dagilimi nedir?
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2017 yillar arasinda Tiirkiye'de yabanci dil 6gretimi iizerine yapilan lisansiistii tezleri detayl
bir sekilde analiz etmistir. Bu c¢alisma ELT'nin yami sira diger diller {izerine yapilan
arastirmalart da kapsamistir. Ancak, Ozellikle profesyonel gelisim alaninda ELT {izerine

yapilan kapsamli benzer bir aragtirma bulunmamaktadir.

Bu calisma, cesitli kurumlarda ¢alisan Ingilizce 6gretmenlerinin mesleki gelisim
tecriibelerini, algilarini ve ihtiyaglarini kapsamli bir sekilde ele alacak ve Tiirkiye'de 2003 ile
2022 yillar1 arasinda gergeklestirilen lisansiistii arastirmalar1 detayli bir sekilde analiz edecektir.
Arastirmaci, bu dénem boyunca Ingilizce 6gretmenlerinin mesleki gelisimi ile ilgili temel
detaylar1 ortaya ¢ikarmayi hedeflemektedir. Bu analiz, son teknolojik gelismelerin, egitimde
21. yiizy1l becerilerinin entegrasyonunun, degisen kusaklarin beklentilerinin ve Covid-19
pandemisi gibi faktdrlerin Ingilizce 6gretmenlerinin mesleki yetkinliklerini nasil etkiledigini de

vurgulamay1 amacglamaktadir.

Bu arastirmada, Tiirkiye Yiiksekdgretim Kurulu (YOK) Ulusal Tez Merkezi'nde
bulunan ilgili tiim tezlere erisildigi ve analiz i¢in kullanilan verilerin eksiksiz ve dogru oldugu
varsayllmaktadir. Caligma, 2003 ile 2022 yillar1 arasinda YOK Ulusal Tez Merkezi'nde

kataloglanmis tezlerle sinirlidir ve erisilebilir olan tezler calismaya dahil edilmistir.

Bu ¢aligsma nitel bir arastirma tasarimin1 benimsemektedir. Nitel arastirma, Yildirim ve
Simsek'e (2011) gore, nitel slirecin izlendigi, gozlem, miilakat, belge incelemesi gibi nitel veri
toplama tekniklerinin kullanildig1 ve olaylarin ve durumlarin ¢evreleriyle birlikte gercekei ve
biitiinciil bir yaklagimla sunuldugu bir arastirma seklidir. Bu tiir arastirma gercekligi olusturur
ve arastirmacinin olaylar1 yakindan izlemesine ve etkileyici bir tutum gelistirmesine olanak
tanir. Nitel arastirma, bir diinya goriisii veya muhtemel bir teorik bakis acisindan yola ¢ikarak
bireylerin veya gruplarin bir sosyal veya insani soruna verdikleri anlami sorgular (Creswell,
2007). Bu c¢alismada, arastirmaci 2003-2022 yillar1 arasinda Tiirkiye'de Ingilizce
ogretmenlerinin mesleki gelisimi alanindaki arastirma egilimlerini ortaya ¢ikarmay1
hedeflemistir. Bu amacla, nitel bir arastirma yaklasimi izlenerek yiiksek lisans tezleri analiz

edilmistir.

Bu calismada, Tiirkiye'deki iiniversitelerde Ingilizce 6gretmenlerinin mesleki gelisimi
izerine yazilmis yiiksek lisans tezlerini incelemek icin belge analizi yontemi kullanilmistir.
Belge analizi, belgelerin nesnelliklerinin son derece énemli oldugu bir yontemdir (islamoglu,

2011). Bu yontemde, incelenecek fenomen ve olaylar hakkinda veri igeren yazili materyaller
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analiz edilir. Egitim aragtirmalarinda sik¢a kullanilan belge analizi, aragtirmacinin elde edilen
belgeleri belirli bir ¢erceve i¢inde yorumlayarak ve iliskilendirerek kapsamli bir resim elde
etmeye calistig1 bir yontemdir (Simsek, 2009). Dolayisiyla, bu ¢alismada incelenecek yiiksek

lisans tezleri belge analizi yontemine tabi tutularak aragtirma yuriitiilmustiir.

Bu calismanin amaci, Tiirkiye Yiiksekogretim Kurulu (YOK) Ulusal Tez Merkezi'nde
yayimlanan Ingilizce dgretmenlerinin mesleki gelisimi iizerine yapilan yiiksek lisans tezlerini
incelemektir. Calismada 6zellikle kriter 6rnekleme yontemi kullanilmistir. Kriter 6rneklemede,

belirlenen kriterlere uyan bireyler, gruplar veya ortamlar segilir (Miles et al., 2014).
Arastirmanin kapsami 6nceden belirlenen kriterlerle sinirhidir:

- 2003-2022 yillar arasinda Tiirkiye'deki hizmet ici Ingilizce dgretmenlerinin mesleki

gelisimi iizerine yapilan ¢alismalar
- Yiiksekdgretim Kurulu (YOK) Ulusal Tez Merkezi'nde erisime agik olan tezler

- “Mesleki Gelisim”, “Ingilizce”, "Ogretmen Egitimi", “Ogretmen Gelisimi”, “Hizmet
R;i Egitim”, “Egitim Faaliyetleri”, “Mentorluk”, “Gézlem”, “Yansitma”, “Kendini Gelistirme”,
“Gelisim Faaliyetleri”, “Egitim Faaliyetleri”, “Hizmet i¢i Ogretmen Egitimi”, “Yabanc1 Dil

Egitimi” ve “Ingiliz Dili Egitimi” anahtar kelimeleriyle ulagilan tezler.

Arastirmada, Ogretmen adaylariin egitimi ile ilgili tezler ¢alisma dis1 birakilmistir
¢linkii arastirmacinin amaci, aktif olarak galisan deneyimli ingilizce 6gretmenlerinin mesleki
gelisimi alanindaki arastirmalardaki genel egilimleri ortaya c¢ikarmaktir. Bu nedenle, bu

caligmanin amacina en uygun yontemin kriter 6rnekleme oldugu diisiiniilmiistiir.

Sonug olarak, arastirmanin c¢alisma grubu, 2003-2022 yillar1 arasinda Tiirkiye'deki
Ingilizce &gretmenlerinin mesleki gelisimi {izerine yayimlanan 92 yiiksek lisans tezinden
olusmaktadir ve bu tezler Yiiksekogretim Kurulu (YOK) Ulusal Tez Merkezi'nden
erigilebilmektedir. Veri toplama siirecinde ulagilamayan 11 tezin oldugu goézlemlenmistir, bu

nedenle erigilemeyen tezler ¢aligmaya dahil edilmemistir.

Tiim erisilen tezler PDF dosyalar1 olarak indirilmis ve kaydedilmistir. Bu tezler detayli
bir sekilde incelenerek belirli kriterlere uymayanlar c¢alismanin kapsami disinda
degerlendirilmemistir. Her derece seviyesi i¢in ayri klasorler olusturulmus ve arastirmanin

sorularina bagli olarak verilerin siniflandirilmasi i¢in Excel tablosu hazirlanmistir. Olusturulan
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kategoriler, aragtirma sorularina uygun olarak tasarlandif1 igin arastirmacinin verileri

siiflandirmasina yardime1 olmustur.

Tezler, yiirttiildiikleri yillar, Giniversiteler, enstitiiler, dil, derece seviyeleri, arastirma
tiirleri, danismanlarin unvanlari, 6rnek gruplar, 6rneklem biiytikliikleri, 6rnekleme teknikleri,
veri kaynaklarinin sayisi, veri toplama araglari, veri analiz yontemleri, arastirma evreni,
aragtirma evdeninin durumu, konular, bulgular ve oneriler agisindan incelenmistir. Tezlerle

ilgili tiim veriler Excel programinda kodlanmis ve listelenmistir.

Daha sonra, kodlanmis verilerden tematik ve kategorik analiz yapilmis, temalar1 ve
kategorileri erismek icin filtreleme oOzelligi kullanilmigtir. Arastirmanin kapsami iginde
incelenen yiiksek lisans ve doktora tezleri ayr1 ayri analiz edilmis ve toplanan veriler tablolar
halinde sunulmustur. Sonuglarin net bir sekilde goriintiilenmesi i¢in verilerin frekans ve ylizde

degerleri tablolarla gosterilmistir.

Aragtirmanin bulgulari, EFL &gretmenlerinin mesleki gelisimi konusunun o6zellikle
yiiksek lisans diizeyinde incelendigini ve doktora diizeyinde de gereken onem verildigini
gdsterdi. Her iki diizeyde de en ¢ok galigmalarin Orta Dogu Teknik Universitesi'nde yapildigi
goriildii. Baz1 6zel tliniversiteler yiiksek lisans diizeyinde tez iiretirken, doktora diizeyinde bu
konuya odaklanmadilar. Doktora tezlerinin neredeyse tamami kamu iiniversitelerinde
gerceklestirilmis olup, sadece bir tez 6zel Istanbul Aydin Universitesi'nde tamamlanmistir.
Ayrica, gegmis yillara kiyasla tez sayisinda bir artis oldugu gozlemlenmistir. Ancak, bu artis
her yil i¢in sabit degildir. Bazi yillarda arastirmacilar i¢in konunun ilging bulunmamis
olabilecegi veya arastirmalarin Covid-19 pandemisi gibi farkli kosullardan etkilenmis

olabilecegi diisiiniilmektedir.

Sonuglara gore, aragtirma konusu son zamanlarda bir¢ok arastirmaci i¢in yeniden ilgi
odag haline gelmistir. Calismalarin ¢ogunlugunun Ingilizce olarak yazildigi ancak 8 tezin
Ingilizce olmadig1 belirlenmistir. Bu durum, kendi kurumlarinin gereksinimleri veya kisisel
tercihler nedeniyle olabilir. Yiksek lisans tezlerinin ¢ogunun yardimci dogentler tarafindan
damisildigi, ancak doktora diizeyinde cok az tezin profesorler tarafindan danisildig
goriilmiistiir. Benzer sekilde, profesorler tarafindan danigilan yiiksek lisans tezlerinin sayisi da
cok azdir. Bu durum, arastirmacilarin doktora diizeyinde tercihlerine veya yiiksek lisans
diizeyinde baz1 gereksinimler veya firsat eksikligi nedeniyle profesorlerle ¢alismanin miimkiin

olmamasina bagli olabilir.
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Aragtirmalarin metodolojileri incelendiginde, ¢ogunlukla karma ve nitel arastirma
tirlerinin kullanildigi, 6rnekleme yontemlerinin amagl ve kolay &rnekleme olarak tercih
edildigi gdozlemlendi. Ornek gruplar1 genellikle EFL 6gretmenlerinden olusmustur ve bu, veri
toplamak icin diger paydaslarin yeterince danisilmadigini gostermektedir. Yiiksek lisans
diizeyinde 6rneklem biiyiikliigiiniin genellikle 101-300 arasinda oldugu, doktora tezlerinde ise
daha kiiclik 6rneklem biiyiikliiklerinin tercih edildigi belirlendi. Veri kaynaklari agisindan,
yiiksek lisans tezlerinde genellikle iki, doktora tezlerinde ise {i¢ veya daha fazla veri kaynaginin
kullanildig1 gézlemlendi. Goriismeler ve anketler, her iki diizeyde de en yaygin veri toplama
araglar1 olarak belirlendi. Elde edilen veriler genellikle nitel ve betimsel olarak analiz edildi.
Universiteler, arastirma ortamlar1 olarak dne ¢ikt1 ve 6zel kurumlarin yiiksek lisans tezlerinde,
kamu kurumlarmin ise doktora tezlerinde daha sik tercih edildigi goriildii. Sonuglar, EFL
Ogretmenlerinin mesleki gelisiminin K-12 diizeyinde ve yaygin egitim baglaminda yeterince
incelenmedigini ve genellikle tiniversite 6gretim elemanlariin arastirma konusu olarak tercih

edildigini gostermektedir.

Incelenen alanlardan biri, galismalarin odaklandigi konular1 kapsamaktadir. En sik
calisilan konular mesleki gelisim faaliyetleri, egitim programlari, EFL 6gretmenlerinin bakis
acilar1 ve tercihleridir Ancak, az sayida yiiksek lisans arastirmasi 6zellikle egitmen gelisimi,
EFL o6gretmenlerinin teknopedagojik ihtiyaclari, dil becerileri, degerlendirme becerileri,

materyal gelistirme ve teknoloji kullanimi gibi 6zel ihtiyaglara odaklanmaistir.

Diger bir alan ise yiiksek lisans ¢alismalarinin sonuglari ve onerileridir. Bu alanlar
genellikle ortiigmekte olup, 6gretmenlerin mesleki gelisiminin siif uygulamalarima olumlu
etkileri oldugu sonucuna varilmistir. Pozitif sonuglar arasinda farkindalik artisi, meslektaslar
arasi iletisim artisi, igbirlik¢i faaliyetlerde artis ve yansitict uygulamalarin olumlu etkileri yer
almaktadir. Ancak, bazi ¢alismalar 6gretmenlerin ihtiyaglariyla uyum saglamama, motivasyon

eksikligi, isbirligi ve etkilesim eksikligi gibi negatif bulgular da rapor etmistir.

Oneriler, dgretmenlerin mesleki gelisiminin iyilestirilmesine odaklanmis ve tesvik ve
siirekli destek ihtiyacini vurgulamistir. Oneriler arasinda, kapsamli bir ihtiyag analizi yapilmasi,
mesleki gelisim iceriginde teori ve pratik dengesinin saglanmasi, isbirlik¢i ve yansitict
faaliyetlerin artirilmasi, 6gretmenlerin motive edilmesi ve mesleki gelisim programlarinin

etkinliginin degerlendirilmesi gibi konular yer almaktadir.
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Bu ¢aligma, Tiirkiye'deki Tiirk tiniversitelerinde yapilan ilgili yiiksek lisans tezlerini
inceleyerek Tiirkiye'deki Ingilizce dgretmenlerinin mesleki gelisimini daha da ilerletmeyi
amaclamistir. Arastirmanin sonuglari, alandaki baz1 egilimlerin yanisira ¢alismalar arasindaki
farkliliklar1 ve benzerlikleri ortaya koymustur. Bu dogrultuda, arastirma bulgulari, Ingilizce
ogretmenlerinin mesleki gelisiminden sorumlu olan paydaslar ve EFL §gretmenleri tarafindan

dikkate alinabilecek belirli 6neriler icermektedir.

Bu igerik analizi calismasi, belirlenen bir kriterlere dayanarak 2003-2022 yillar
arasinda yazilmis 92 tez iizerinde gerceklestirilmistir. Ileriki arastirmalar, daha spesifik
sonuglara ulagmak i¢in farkli kriterlere veya donemlere odaklanabilir. Ayrica, ayni ¢alisma
yillar boyunca yapilan ¢aligmalar1 da inceleyerek genisletilebilir. Bu sekilde, yillar i¢cindeki
degisim daha iyi gozlemlenebilir. Ayrica, Ingilizce dgretmenlerinin mesleki gelisimi ile ilgili
belirli bir tema seg¢ilerek ilgili tezlerin icerigi analiz edilebilir. Boylece, farkli boyutlara 151k
tutma potansiyeli bulunmaktadir. Veri kaynaklarini zenginlestirmek igin  farkli
veritabanlarindan tezler ve makaleler aragtirmaya dahil edilebilir. Alternatif olarak, benzer bir
calisma daha spesifik sonuglara ulasmak icin belirli bir lisansiistii diizeyle sinirl tutulabilir.
Bagka bir ileri arastirma Onerisi, yurt disinda yapilan benzer calismalarin sonuglarinin

karsilastirilmasi olabilir. Bu, belirli alanlarla ilgili farkindaligin artirilmasina katki saglayabilir.

Ek olarak, analizden elde edilen mevcut verilere bagl olarak bazi oneriler olabilir.
Sadece yiiksek lisans diizeyinde arastirma yapan tiniversiteler, ayn1 konuda doktora tezlerini
danismanlik yapmay1 da diisiinebilirler. Boylelikle, daha fazla akademisyen ve akademik
boliim alan aktif olarak alana katilabilir. Buna ek olarak, yiiksek lisans diizeyindeki nitel
caligmalarin sayisi artirilabilir; ¢linkii gogunluk karma yontem arastirmalarini kullanmistir. Bu
sekilde, mevcut durumun daha derinlemesine analiz edilmesi, hem yiiksek lisans tezlerinde hem
de doktora tezlerinde miimkiin olabilir. Ayrica, yiiksek lisans diizeyinde veri toplama araglari
zenginlestirilebilir. Cogu yiiksek lisans tezi, goriismeler ve anketler olarak belirlenen iki veri
toplama aracini kullanmistir. Bu araglara ek olarak gozlemler ve belge analizi gibi diger araglari
kullanan daha fazla ¢alisma tasarlanabilir. Bu sekilde, ¢alismalarin bulgular1 daha detayli ve
giivenilir olabilir. Ayrica, 6grenci basar1 puanlarinin veri toplama araci olarak kullanilmasi,
Ogretmen mesleki gelisimi ile 6grencilerin akademik performansi arasindaki iliskiye dair
degerli iggoriiler saglayabilir. Son olarak, bu ¢alismada incelenen nitel ¢aligmalarin genellikle
vaka calismalari oldugu gézlemlenmistir. Daha fazla 6neri olarak, daha fazla eylem arastirmasi

calismasi yapilabilir. Bu, 0Ogretmenlerin mesleklerinde karsilastiklar1t zorluklar1 daha
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derinlemesine anlamay1 kolaylastirabilir. Ayrica, tez danismanlarinin akademik unvanlariyla
ilgili bulgular, ¢ogu zaman yiliksek lisans tezlerinin yardimci dogentler tarafindan
danmismanligini, doktora tezlerinin ise profesorler tarafindan yapildigini1 gostermistir. Bu sonug,
tiniversitelerde ¢ok sayida yardimeir dogentin bulunmasi ve ayrica doktora &grencilerinin
tezlerini genellikle profesorlerle yapmay: tercih etmeleri nedeniyle olabilir. Yiiksekogretim
Kurulu, tiniversitelerdeki akademik pozisyonlara dikkat etmeli ve yardimci dogentlerin
akademik olarak ilerlemesine yardimci olmalidir. Bu ayn1 zamanda profesorlerin asiri is yiiki

altinda ezilmesini de onleyebilir.

Oneriler kapsaminda, 6rnek gruplar1 ve arastirma ortamlariyla ilgili olarak sunlar da ele
almabilir: Universitelerden EFL 6gretmenleri en sik kullanilan 6rnek grup olmustur. Diger
egitim diizeylerinin yeterince dnemsenmedigi veya Ornek gruplara diger diizeylerle birlikte
dahil edildigi, ancak 6zel olarak arastirilmadigir gézlemlendi. Diger K-12 diizeylerinden ve
resmi olmayan egitimden EFL 6gretmenlerinin daha fazla incelenmesi gerekmektedir. Ayrica,
serbest ¢alisan dgretmenler de bulunmaktadir. Ozellikle pandemiden sonra gevrimici 6zel ders
veren Ingilizce dgretmenlerinin sayis1 artmistir. Bu 6gretmenler bazen belirli amaglar igin
Ingilizce dersleri vermektedirler. Gelecekteki arastirmalarda, bu 6gretmenler de yaygimn
egitimin bir pargasi olarak degerlendirilebilirler. Ayrica, 6grenciler, egitmenler ve yoneticiler
de arastirmaya dahil edilebilir. Bu katilimcilardan elde edilen veriler ¢alismalara daha derin bir
boyut kazandirabilir. Arastirma ortamlariyla ilgili olarak ek bir &neri de yapilabilir. Ozel egitim
kurumlarinda daha fazla yiiksek lisans ¢alismasi yapilmaktadir. Daha fazla ¢alisma, 6zellikle
K-12 diizeyindeki devlet okullarinda gergeklestirilebilir. Ayrica, doktora tezlerinin ¢cogu kamu
egitim kurumlarinda yapildigindan, 6zel egitim kurumlarinda daha fazla arastirma yapilmasi da
diisiintilebilir. Bu, sonuclarin arastirma ortamima bagli olarak degisip degismeyecegini

gozlemleme firsati saglayabilir.

Tezlerde ve konularda yapilan analizler, belirli temalarin sik¢a incelendigini ancak bazi
temalarin yeterince de@er verilmedigini gostermektedir. Ileriki arastirmalarda 6gretmen
otonomisi, 6gretmenlerin 6z-yeterlik inanglari, 6gretmen egitmenlerinin kalitesini artirma ve
yansitict uygulamalarin etkileri iizerine odaklanilmasi tavsiye edilmektedir. Ayrica, mesleki
gelisim araglaryla ilgili arastirmalar yiiksek lisans tezlerinde daha fazla yer almakta, doktora
tezlerinde ise daha sinirli kalmaktadir. Bu durum, bazi araglarin doktora diizeyinde yeterince

aragtirtlmadigimi ve her iki diizeyde de bu calismalarin sayisinin  kisith oldugunu
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gostermektedir. Ayn1 mesleki gelisim araglari, farkli katilimcilarla ve farkli baglamlarda

arastirilarak her iki lisansiistii diizeyinde de etkileri incelenebilir.

Son Oneriler 6gretmenlere, yoneticilere, egitmenlere ve kurumlara yonelik olabilir.
Oncelikle, egitim ve mesleki gelisim programlarinin, 6gretmen ve o&grencilerin belirli
ihtiyaclarin1 karsilamak tizere ozellestirilmesi onemlidir. Bu nedenle, 6gretmenlerin karar
verme siirecine danigilmasi ve geri bildirimlerinin dikkate alinmasi gerekmektedir. Ayrica,
ogretmenlerin kendi mesleki gelisimlerini daha aktif bir sekilde yonetmeleri ve deneyimlerini
degerlendirerek kendilerini gelistirmeleri gerekmektedir. Bu, mesleki gelisimin siirekli olmasi
icin kritiktir. Egitim ve mesleki gelisim programlarinin etkilerinin degerlendirilmesi ve bu
programlardan sonra takip faaliyetlerinin planlanmasi da onemlidir. Bu, yeni Ogrenilen
bilgilerin etkinligini artiracaktir. Ogretmenlerin yeni bilgileri siniflarinda uygulamalari tesvik
edilmeli ve bu da 6grenci basarisini artirabilir. Ayrica, 6gretmenlerin hem mesleki hem de
kisisel olarak gelismesi i¢in daha igbirlik¢i bir ¢alisma ve 6grenme ortami saglanmalidir. Bu
nedenle, meslektaslar arasinda isbirligi ve bilgi paylasimi tesvik edilmelidir. Son olarak,
Ogretmenlerin mesleki gelisim faaliyetlerine sistemli bir sekilde katilimlarini tesvik etmek igin

alternatif yontemler bulunmalidir.
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APPENDIX

List of theses and dissertations investigated in the scope of the research.

Thesis No  Title

T1 EFL teachers' perceptions on the effectiveness of components of an EFL in-service training
program

T2 A blended in-service training program design for developing technopedagogical skills in teaching
English

T3 Turkish efl teachers' needs and preferences in professional development

T4 An NLP-based teacher development program for enhancing efl teachers' communication skills

T5 An analysis into teacher self-development models in one-year preparatory schools of private
universities in Ankara

T6 A phenomenological study on online teacher professional development experiences of EFL
instructors, PDU members, and directors during the emergency remote teaching period

T7 Examining in-service English Language Teachers' professional needs - Towards an online teacher
training program

T8 The reflections of Turkish EFL teachers using action research as a professional development
activity

T9 Turkish EFL teachers' perceptions towards continuing professional development activities

T10 Professional development of prep school EFL instructors through reflective practice groups

T11 The application of online reflective teaching on EFL teachers' professional development

T12 A reciprocal peer observation experience at the professional development unit of a private
university

T13 Promoting continuous professional development for English language instructors within a higher
education context

T14 An analysis of a Facebook mentoring group as a professional development tool for EFL teachers

T15 An investigation into the professional development of primary school English language teachers
the effects of keeping diaries on teacher reflection and attitudes towards teaching

T16 Exploring burnout and participation in professional learning activities among university prep
Turkish EFL instructors

T17 Designing an in-service teacher training program for english language instructors and identifiying
the effectiveness of the program- An implication at Afyon Kocatepe University

T18 Higher education students' affective barriers in process of English language learning and an
inservice training curriculum for elt instructors

T19 The perceptions of English teachers regarding in service training processes and its impact on their
in class performance

T20 EFL teachers' perceptions regarding the contribution of CELTA to their professional development

T21 Teachers' perceptions of self-initiated professional development

T22 An evaluation of in-service teacher training programs in English language teaching

T23 An action research regarding the training programme teaching speaking skills for instructors

T24 The use of authentic materials through 'Critical friends group' as part of professional development
for EFL instructors

T25 A suggested professional development training program for EFL teacher educator candidates-An
action research

T26 Implementation of neuro linguistic programming NLP into personal and professional development
programs of English language teachers

T27 Fostering learner autonomy-an in-service teacher development program for english language
teachers

T28 Every voice matters- A case study on the factors affecting the professional development and
identity (RE)construction of novice English language teachers

T29 An investigation into professional identities of English language teacher trainers and their post-

teacher training experiences
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Thesis No

Title

T30

Practicing lesson study with efl teachers- A social constructivist perspective for efl teacher
professional development

T31 Personal factors affecting experienced English teachers decisions whether or not to engage in
professional development activities

T32 In-service english teachers' use of information and communication technology for self-directed
professional development

T33 EFL instructors' self-efficacy about sustaining professional development engagement

T34 Design and implementation of an online professional development program concerning teacher
behaviours influencing student engagement in EFL courses

T35 An assessment of the PD needs of English language instructors working at a state university

T36 The perceptions of EFL instructors at preparatory schools after Covid-19 pandemic and their
emerging inset needs

T37 The relationship between EFL instructors' professional development perceptions and research
attitudes

T38 Exploring perspectives of EFL teachers about professional development

T39 Teacher Portfolio Effects and implications for English language teachers' competencies and
professional development

T40 Developing EFL teachers' actional competence through language functions-A suggested reflective
model for CPD

T41 Teacher development program for young learners of English-An action research

T42 An evaluation of the professional development unit for efl instructors with relation to the clinical
supervision principles

T43 A suggested in-service teacher training program for ELT teachers on the use of language learning
strategies for the 6th graders

T44 The relationship between EFL-ESL teachers' learning styles and their professional development
preferences

T45 Tracking changes and progress in EFL teachers' classroom practices through professional
development-

T46 Connecting staff development to teacher improvement-A case study of an in-service teacher
education program for English teachers

T47 Lesson study-A professional development model led by prep school English teachers

T48 The analysis of the perceptions of English language instructors at TOBB University of Economics
and Technology regarding inset content

T49 Professional development of English teachers in Turkey

T50 EFL teachers' engagement in reflective practice via team teaching for professional development

T51 Impact of the Comenius Assistantship Programme (Erasmus internship practice) on the
professional development of English language teachers

T52 Developing an in-service training program on 'assessment for learning' for English language
teachers

T53 An analysis of lesson observation through peer-coaching in a continuing professional development
program

T54 The needs of K1 - 4 English language teachers for the design of an in - service teacher training
program

T55 The impact of in-service teacher education (INSET) programme on professional development of
efl teachers through the critical friends group (CFG)

T56 English language teachers' professional development through master of arts

T57 Intercultural competence in the eyes of state school efl teachers in Turkey and a suggested in-
service training module

T58 The potential impact of professional development activities on EFL teachers of young learners in
Turkey-A case study of three novice teachers' beliefs and classroom practices

T59 A qualitative case study of English language teachers' views towards teacher research as a
professional developmental tool

T60 In-service efl teacher's research experiences in an online professional learning community-A

qualitative multiple case study
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Title

T61

A study of the effects of models of teacher education and professional development in elt on
practising and prospective teachers of English at universities

T62 The use of information and communication technologies (ICT) by high school EFL teachers for
personal and professional development

T63 Understanding Turkish efl instructors' professional development needs in ict —

T64 A critical ethnographic understanding of lesson study as an EFL teacher Professional development
strategy

T65 A new perspective into team teaching as a continuous professional development model for English
teachers

T66 Perceptions of professional development at Bilkent University faculty academic English program

T67 English language instructors' attitudes towards professional development and their engagement in
self-initiated professional development

T68 Developing a training program towards the professional skills of English preparatory school
lecturers in higher education

T69 The use of action research as a model in the professional development of an English Teacher - A
case study

T70 The viewpoint of English teachers in private schools on in-service trainings

T71 An evaluation of the professional development needs of English as a foreign language teachers
working at different institutions

T72 An action research study on teacher development-A constructivist approach

T73 The impact of teacher portfolios on promoting professional development A case study at Namik
Kemal University

T74 The views of Turkish teachers of english as a foreign language on pronunciation teaching and an
in-service training suggestion

T75 Webinars for teaching English as a foreign language and for professional development-Teacher
perceptions

T76 Factors Influencing Teachers' Professional learning A Study of Turkish EFL Teachers

T77 Possible effects of in-service education on efl teachers' professional development in terms of
teacher efficacy and reflective thinking

T78 Investigating the in-service teacher training and professional development needs of instructors in
higher education English language schools

T79 An overview of master's study in English language teaching as a viable professional development
route-Motivations and perceived impact on professional practice

T80 English language teachers' perceptions about a web-based support system for an in-service teacher
training program

T81 A modular in-service teacher development program-A continuous mixed model for the Turkish
Air Force (TURAF) EFL teachers

T82 A need analysis for English language teachers and an in-service training proposal for testing
speaking skills

T83 An examination of the factors affecting in-service Turkish EFL teachers' learning transfer from
online teacher professional development programs into classroom

T84 Designing an in-service teacher training program for English teachers in non-formal education

T85 Listening to English language teachers in Turkey-A survey of their evaluations, preferences and
needs regarding in-service training

T86 An investigation into Turkish English language teachers' perceived professional development
needs, practices and challenges

T87 A study for the in-service training needs of primary EFL teachers and a suggested model

T88 Investigating EFL teachers' motivation towards web-based professional development in a Turkish
context

T89 In - service ELT teachers' first year with reference to mentor teachers and professional
development

T90 Professional development pursuits of teacher educators in ELT departments in Tiirkiye

T91 Professional development and competence profiles of English language teacher educators in

Turkey
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T92 Evaluation of the in-service training program "The Certificate for Teachers of English" at the
Middle East Teachnical University School of Foreign Languages
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