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DiYALEKT MOBIL UYGULAMASININ KELIME OGRENIMi VE KALICILIGINA
ETKIiSi: INGILIZCEYi YABANCI DiL OLARAK OGRENENLERIN MOBIL
DESTEKLIi DiL OGRENIMINE YONELiK MOTiVASYONU UZERINE BiR

CALISMA

Fadime USTUNER

Teknolojinin hizla gelismesiyle birlikte, mobil destekli dil 6grenimi egitimde dnemli bir yaklagim haline
gelmistir. Mobil uygulamalar, dil 6grenenlere esneklik ve erisilebilirlik saglamanin yani sira, grenme siirecini
daha kisisellestirilmis ve etkilesimli hale getirerek 6grencilerin dil becerilerini gelistirmelerine katkida
bulunmaktadir. Bu arastirma, mobil destekli 6grenme ortamlarina odaklanarak, Diyalekt dil uygulamasinin
Ingilizce kelime edinimi, kalicilig1 ve 6grenci motivasyonu iizerindeki etkilerini degerlendirmeyi
amaglamaktadir. Arastirma, A2 diizeyinde Ingilizce yeterliligine sahip 64 ortaokul dgrencisini kapsamaktadir.
Bulgular karsilastirmak igin, mobil uygulamay1 kullanan bir deney grubu ile geleneksel yontemleri izleyen bir
kontrol grubu ¢aligmada yer almistir. Veri toplama siirecinde, 6n ¢alisma anketi, kelime basar testleri ve
Ogretim Materyalleri Motivasyon Anketi'nden (OMMA) (Kutu & Sozbilir, 2011) yararlamilmistir. Bu anket, ilk
olarak Keller (1987a) tarafindan gelistirilmis olup, Tiirk¢e ¢evirisi ve gegerlilik ile giivenirlik analizleri Kutu ve
Sozbilir (2011) tarafindan yapilmigtir. Veriler, SPSS 21 yazilimiyla analiz edilmis olup, 0,05 anlamlilik diizeyi
esas alinmigtir. Normallik varsayimlari Shapiro-Wilk testi ile yapilmig, mobil 6grenmenin kelime dgrenimi,
kalicilik ve motivasyon iizerindeki etkileri, bagimsiz drneklem t-testi ve Levene testi ile degerlendirilmistir. Her
iki grup da arastirmanin baslangicinda bir 6n teste tabi tutulmus, bu test gruplarin baglangigtaki kelime bilgisi
seviyesini degerlendirmek i¢in kullanilmistir. Gruplar arasinda esdeger baslangi¢ diizeylerinin tespit edilmesi,
giivenilir bir degerlendirme siirecini ortaya koymustur. Sekiz haftalik uygulama siirecinin sonunda, deney
grubunun son test ve kazanim puanlari, karsilastirma grubuna goére anlamli derecede daha yiiksek ¢ikmuistir.
Uygulama sonlandiktan sonra, dort hafta boyunca her iki grup normal egitimlerine devam etmis ve ardindan
kelime kaliciligint 6lgmek i¢in bir takip testi uygulanmistir. Takip testi Sonuglari, mobil destekli 6grenimin uzun
vadeli faydalar sagladigini gostermistir. Ayrica, "dikkat-ilgi" ve "gliven-memnuniyet" faktorlerini dlgen
motivasyon anketi, mobil uygulamay1 kullanan grubun kontrol grubuna oranla daha yiiksek puanlar elde ettigini
ortaya koymus ve bu fark istatistiksel olarak anlamli bulunmustur. Uygulama, 6grencilerin dikkatini gekmis,
glivenlerini artirmis ve 6grenmeye yonelik motivasyonlarim yiikseltmistir. Sonug olarak, bu aragtirma, Diyalekt
uygulamasi ile yapilan mobil destekli dil greniminin Ingilizce kelime basarisi, kalicilig1 ve motivasyon iizerinde
onemli etkileri oldugunu ortaya koymus ve bu yaklasimin dil egitiminde yaygin olarak kullanilma potansiyelini
vurgulamistir.

Anahtar Kelimeler: Mobil destekli dil 6grenimi, Kelime 6grenimi, Motivasyon, Kalicilik

Xi



ABSTRACT

Necmettin Erbakan University, Graduate School of Educational Sciences
Department of Foreign Language Education
English Language Education Program
Master Thesis

THE EFFECTIVENESS OF DIYALEKT MOBILE APP ON VOCABULARY
LEARNING AND RETENTION: ASTUDY ON TURKISH EFL LEARNERS'
MOTIVATION TOWARDS MALL SUPPLEMENTATION

Fadime USTUNER

The rapid advancement of technology has highlighted mobile-assisted language learning (MALL) as a
key educational approach. Besides providing flexibility and accessibility, mobile applications make the learning
process more personalised and interactive, which ultimately helps learners enhance their language skills. This
research study aimed to evaluate the effects of the Diyalekt mobile application on English vocabulary acquisition,
retention, and student motivation by focusing on mobile-assisted learning environments. Sixty-four middle school
students with an A2 level of English proficiency participated in the research, and the study included two groups
for comparison: an experimental group utilising the mobile application and a control group using traditional
methods. The data collection instruments included a pre-study questionnaire, vocabulary achievement tests, and
the Instructional Materials Motivation Questionnaire (OMMA) (Kutu & Sézbilir, 2011). The questionnaire was
initially developed by Keller (1987a) and translated into Turkish by Kutu and Sozbilir (2011), with validity and
reliability studies conducted. The data were examined using SPSS version 21, with a significance level of 0,05.
The Shapiro-Wilk test was used to validate normality assumptions, and the independent samples t-test and Levene's
test assessed the impact of mobile learning on vocabulary acquisition, retention, and motivation. At the initial
phase of the study, both groups completed a pre-test to determine their initial vocabulary levels. Similar baseline
values between groups suggested a reliable evaluation. After an eight-week treatment period, the experimental
group had considerably higher post-test and gain scores compared to the control group. Following the intervention,
both groups resumed their regular instruction for four weeks before administering a follow-up test to evaluate
vocabulary retention. The findings from the follow-up test indicated that mobile-assisted learning provided long-
term benefits. In addition, the results for the motivation questionnaire, including ‘attention-relevance' and
‘confidence-satisfaction’, as well as the overall motivation levels, indicated that the experimental group obtained
greater scores than the control group, revealing high levels of engagement, confidence, and motivation towards
learning. In conclusion, introducing the Diyalekt application into language learning significantly enhanced
students' English vocabulary acquisition, retention, and motivation, highlighting the broader potential of MALL
methodologies in language instruction.

Keywords: MALL, Vocabulary learning, Motivation, Retention
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CHAPTER 1
1. INTRODUCTION

This study investigated the effects of mobile-assisted language learning on students'
vocabulary acquisition, motivation, and retention. The chapter addresses the problem statement,

objectives, significance, and constraints of the research study.

1.1. Statement of the Problem

English is acknowledged as a highly influential language globally, enabling substantial
global communication and information exchange. Various elements are important in language
learning; however, reading and vocabulary acquisition are especially crucial for achieving
language proficiency (Huckin et al., 1993; Laufer & Sim, 1985; Nation, 2001; Schmitt, 2008).
As noted by Wilkins (1972), without grammar, communication is limited, but without

vocabulary, it is impossible.

Earlier research proposes that students should understand 95% of the words in a text,
leaving 5% as unfamiliar vocabulary to learn (Laufer, 1989). In a later study, Hu and Nation
(2000) determined that 98% to 99% word coverage is necessary for sufficient comprehension.
The current consensus suggests that 98% is optimal for effective understanding, with 95%
representing the minimum acceptable threshold (Laufer & Ravenhorst-Kalovski, 2010).
Students with limited vocabulary encounter challenges in all language competencies,
encompassing reading, writing, speaking, and listening (Nation, 1990; Schmitt, 2000). Laufer
(1992) notes that reading proficiency improves once learners reach a threshold of 3,000 word
families. A vocabulary of 5,000-word families is recommended for achieving 70% proficiency,
whereas 4,000-word families may be adequate for reaching a passing level of 63%. Similarly,
Nation (1993) argues that mastering the 2,500 to 3,000 most frequent words is critical for
developing practical language skills. When vocabulary recognition is slow, reading becomes a
laborious process, making it challenging to follow the overall flow of the text (Grabe & Stoller,
2011). Koren (1999) likewise notes that students are more likely to keep reading when they are
familiar with the vocabulary in a text, underlining the significance of building a solid

vocabulary foundation for overall language proficiency.

Besides vocabulary acquisition, motivation is another significant factor that impacts
success in language learning. A variety of studies indicate that student motivation is essential

for academic success and language development (Bruinsma, 2003; McKenzie & Schweitzer,

1



2001; Sankaran & Bui, 2001; Wolters, 1999). Research by Broussard and Garrison (2004)
suggests that intrinsic and mastery-oriented motivation increases students' academic
performance and should be encouraged to achieve better educational outcomes. The decisions
students make to achieve their learning goals, along with their endeavours and determination
to complete tasks, closely correlate with their level of motivation (Pintrich et al., 1993). Gardner
(2001) identifies motivation as a foundational aspect of language learning, forming the basis
upon which other components of the learning process are constructed. This concept highlights
the importance of considering motivational factors when striving for success in educational

settings.

Recognising the importance of vocabulary acquisition and motivation in language
learning highlights the need for effective strategies and methodologies to enhance both aspects
in learners. Therefore, exploring the role of technology in boosting motivation and supporting
the language learning process is essential. Over time, a range of terms has emerged to describe
the integration of technology into language education, including web-enhanced language
learning (WELL), technology-enhanced language learning (TELL), computer-assisted
language learning (CALL), and mobile-assisted language learning (MALL) (Lenci, 2020).
While all these terms fall under the umbrella of Educational Technology, each one highlights a
specific sub-category by focusing on a distinct medium (Lenci, 2020). Figure 1.1 presents the

relationships between these terms.

Educational Technology

TELL

CALL MALL

WELL

Figure 1.1. The Relationships Between the Terms in Educational Technology (Lenci, 2020, p. 12)
TELL represents a comprehensive concept that includes all types of technologies used
in language teaching. CALL refers specifically to the use of computer technology, while MALL
focuses on language teaching supported by mobile technologies. WELL highlights the
2



incorporation of Internet technologies in language teaching. CALL and MALL are the most
prevalent categories of educational technology in language learning. MALL reflects a shift from
CALL owing to the growing popularity of mobile technology, including smartphones and
tablets (Lenci, 2020).

Efforts to improve learning environments have transitioned from conventional methods
to more flexible, student-centred approaches, providing learners with greater freedom in their
educational choices (Caner et al., 2013). Aligned with this shift, MALL incorporates mobile
technologies and devices into language learning (Bezircilioglu, 2016; Wagner et al., 2016). This
approach allows learners to gain knowledge and skills via wireless technologies and portable
devices and facilitates access to educational content without the constraints of time and location
(Ally, 2009; Behera, 2013; Kukulska-Hulme & Shield, 2008). Mobile learning, referred to as
m-learning, provides continuous and ubiquitous access to resources and applications for
language learning (Hubbard, 2009), thus fostering flexibility, convenience, and personalised

learning experiences (Behera, 2013).

Another benefit of mobile learning is that it can lower the mental effort required for
learning, resulting in a more efficient educational experience. It also promotes interactivity by
enabling students to make informed decisions through inquiry-based activities. Learning
through mobile tools enhances learners' motivation and supports independent learning, thereby
reducing the cognitive load (Ozer & Kilig, 2018; Shadiev et al., 2015). Learners who exhibit
higher levels of motivation often achieve greater academic success, and this relationship is
influenced by the extent of their engagement in specific mobile learning tasks. Thus,
involvement in mobile learning tasks plays a significant role in fostering learners' school

motivation for self-regulated learning (Sha et al., 2012).

Additionally, Sharples et al. (2005) note that mobile learning integrates information and
technology, creating a mutually advantageous relationship that enables opportunities for
exploration. This connection can be examined through aspects like human-computer interaction
and digital communication, as well as social aspects involving community dynamics, social
conventions and cooperation. The collaboration of these dimensions advances education and
technology by challenging established educational systems—such as fixed curricula—while
bridging experiential learning, which promotes personal growth and lifelong learning (Sharples
et al., 2005). M-learning focuses on the learner's perspective while on the go rather than being



confined to a specific location, thus prioritising the learner's needs when designing the learning
environment instead of just tailoring it to fit a particular mobile device (O'Malley et al., 2003).

In response to these advantages, educational institutions have increasingly embraced
mobile learning and digital tools to support self-directed and networked learning while adapting
to new pedagogical approaches (Montebello, 2020). The expanding availability of language-
learning apps in app stores has attracted educators' interest, prompting them to integrate these
tools into language instruction (Rajendran & Yunus, 2021). As such, vocabulary teaching
through mobile-assisted language learning has gained increasing attention in research
conducted in Tiirkiye and other parts of the world. This is likely attributable to the favourable
outcomes reported in multiple studies, which reveal that mobile-assisted vocabulary learning
significantly enhanced learners' vocabulary acquisition (Basal et al., 2016; Clarke et al., 2008;
Daly, 2022; Lu, 2008; Saran et al., 2012; Valizadeh, 2022) and its role in motivating students
and improving their learning experiences (Akkuzu, 2015; Chen et al., 2019; Elaish et al., 2019).

While the positive impacts of MALL are well-documented, its implementation in
educational settings requires careful consideration of various factors, such as rethinking the
time allocated to technology use, addressing where and when education takes place, and
adapting the roles of teachers to support student-centred learning effectively (Kimber et al.,
2002). Designing vocabulary learning activities requires thoughtful planning, as language
teachers need to consider pedagogical factors, especially when relying on the effectiveness of
ready-made mobile applications (Basal et al., 2016). Educators need to have the necessary
understanding and abilities to effectively select and integrate new technological tools into their
instructional methods (Kessler & Hubbard, 2017).

Although qualitative research on mobile learning is available, there remains a scarcity
of systematic quantitative studies on mobile-assisted learning environments (Sung et al., 2016).
Heil et al. (2016) identify three significant shortcomings in mobile language learning apps.
Vocabulary teaching is often disconnected from other language skills and lacks meaningful
context. Personalisation for learners' varying skill levels is limited, and opportunities for
explanatory corrective feedback are rarely provided. Liu (2024) likewise suggests that activities
integrating multiple language skills tend to support foreign language learning more effectively

than those focusing on a single skill.



In a systematic meta-analysis, Mihaylova et al. (2022) utilised PRISMA guidelines
(Page et al., 2021) to evaluate the effectiveness of MALL applications in comparison to
traditional methods. This research represents the first meta-analysis to examine the impact of
these applications on second language learning. It also evaluates the quality of individual
studies, identifies potential biases, and assesses their alignment with second language learning
outcomes. The findings indicate that when validated for educational outcomes, MALL
applications offer greater effectiveness than general-purpose mobile tools, which are not
specifically designed for language acquisition. Such tools often provide language practice but
lack essential design elements like skill integration and pedagogical strategies that are crucial
for effective L2 acquisition. The study also highlights biases—such as publication bias
favouring positive outcomes and self-reporting bias—that could influence the perceived
effectiveness of these tools. The researchers recommend that teachers and learners focus on
experimentally validated applications and support further rigorous validation of MALL tools
for both classroom integration and personal use.

Addressing these observed gaps, in 2022, the Turkish Ministry of National Education
(MoNE) initiated the Diyalekt Language Platform as part of the Presidential Investment
Program under the "Language Learning Initiative". The project was developed with oversight
from the Board of Education and in partnership with relevant general directorates within the
Ministry (MoNE, 2023). The platform was designed to enhance English language learning
throughout Tiirkiye, offering features and benefits that cater to various age groups. Officially
launched on April 24, 2023, the platform is a free resource aimed at enhancing English language
learning across the country, offering features tailored to various age groups (MoNE, 2023), as

detailed in Chapter 2, with more comprehensive information available.

The Diyalekt mobile application is designed to provide meaningful and contextual
information across all four language skills, adhering to guidelines established by the Common
European Framework of Reference for Languages (CEFR; Council of Europe, 2001). By
integrating vocabulary, grammar, and skill-based activities in a cohesive and interactive format,
it aims to offer a more holistic learning experience than typical MALL applications (MoNE,
2023). Investigating MALL's impact through the Diyalekt app on vocabulary acquisition,
retention, and motivation may add useful knowledge to MALL research and provide insights

for future teaching strategies.



1.2. The Purpose of the Study
The present research investigated the effects of the Diyalekt application on English
vocabulary acquisition, retention, and learner motivation while addressing the following

research questions:

1. What is the effect of the Diyalekt mobile app-assisted learning environment on
students' English vocabulary acquisition?

2. What is the effect of the Diyalekt mobile app-assisted learning environment on

students' English vocabulary retention?

3. What is the effect of the Diyalekt mobile app-assisted learning environment on

students' motivation?

The research aimed to assess the impact of the Diyalekt app on students’ English
vocabulary skills. The study further looked at how the Diyalekt-supported learning environment
affected vocabulary retention and student motivation. Overall, the goal was to clarify the effect
of the mobile-supported learning in enhancing vocabulary acquisition, retention, and

motivation, providing insights into potential strategies for future educational practices.

1.3. The Significance of the Study

Mobile learning integrates mobile technology to offer learners access to resources and
personalised feedback, regardless of time or location (Kukulska-Hulme & Shield, 2008). It
enables students to engage with their surroundings beyond the classroom, thereby enhancing
in-class learning. Progress in mobile technologies has created new opportunities for mobile-
assisted language learning. Numerous studies highlight its effectiveness in improving learners'
vocabulary acquisition (Aslan & Tiitlinis, 2024; Basal et al., 2016; Clarke et al., 2008; Daly,
2022; Lu, 2008; Saran et al., 2012; Thornton & Houser, 2005; Valizadeh, 2022) and enhancing
their motivation (Akkuzu, 2015; Chen et al., 2019; Elaish et al., 2019). Moreover, research
demonstrates that mobile-assisted learning positively influences vocabulary retention and
reading comprehension, supporting its role in fostering language learning (Chen et al., 2019;
Motallebzadeh & Ganjali, 2011; Valizadeh, 2022).

Despite these positive findings, research in mobile learning still faces several

limitations. Mihaylova et al.'s (2022) meta-analysis on the efficiency of MALL applications



revealed a moderate-to-significant overall effect on L2 proficiency compared to traditional
learning methods. This study underscored the need for more rigorous research to validate the
effectiveness of MALL applications, as many existing studies lack quantifiable learning
outcomes and do not focus on applications designed specifically for language learning. This
gap in research calls for a more targeted approach to evaluating the impact of mobile
applications on language acquisition. Furthermore, Heil et al.'s (2016) research highlights that
many mobile apps focus on isolated vocabulary instruction, lack personalisation for diverse
skill levels, and rarely offer corrective feedback. Liu (2024) similarly argues that incorporating
activities that combine multiple language skills is more effective for foreign language learning
than those that concentrate on a single skill.

To address these gaps, this study evaluates the potential of the Diyalekt app in enhancing
multiple aspects of language learning, including vocabulary acquisition, retention and
motivation. Developed to serve learners at different proficiency levels, from beginners to
advanced, the app offers a wide range of instructional exercises. Structured in line with the
European Language Portfolio (ELP) and the CEFR (Council of Europe, 2001), the program
ensures content suitability for users' language abilities. A deeper understanding of the CEFR

framework highlights its significance in ensuring content alignment with proficiency levels.

The CEFR (Council of Europe, 2001) serves as a recognised framework for the
assessment and description of language proficiency levels in Europe and other regions. It
defines six proficiency levels, from Al (beginner) to C2 (proficient), organised into three main
categories: Basic User (A), Independent User (B), and Proficient User (C), each of which is
further divided into two sub-levels. The CEFR provides clear descriptors for what learners can
achieve at each level, fostering a shared understanding of language skills. Beyond linguistic
competence, it highlights the significance of sociolinguistic and pragmatic abilities, detailing
what learners should be able to do in the four language skills. For example, learners at the Al
level can understand and use basic sentences, while those at the C2 level can effortlessly
comprehend almost any spoken or written text. The framework is extensively used in language
education, assessment, and curriculum planning, ensuring consistency and clarity in learning

objectives and outcomes.

Building on this alignment with CEFR, the Diyalekt app integrates features designed to
support learners at varying proficiency levels. It provides tailored content, games, and materials

for Al, A2, Bl1, and B2 levels, addressing the diverse needs of learners and promoting
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personalised learning experiences (MoNE, 2023). Diyalekt is designed to align with the
national curriculum and cover four essential language skills, helping learners engage with
content that matches their educational progress. Furthermore, it incorporates contextual content
through interactive materials, a user-friendly interface, gamified elements, and a goal-orientated
approach (MoNE, 2023). This structured design aligns with Ng et al.'s (2015) findings that
adaptive mobile learning applications provide tailored learning experiences to meet the diverse
needs of learners, thereby facilitating effective language acquisition and engagement with the
material. Thus, investigating the effects of the Diyalekt app offers valuable insights into the

potential of MALL environments in enhancing language learning.

1.4. Assumptions
1. The Diyalekt mobile app-assisted learning environment has a significant effect on

students' acquisition of English vocabulary.

2. The Diyalekt mobile app-assisted learning environment contributes to the long-term

retention of students' English vocabulary.

3. The Diyalekt mobile app-assisted learning environment significantly increases

student motivation.

1.5. Limitations
1. This study was conducted at a public middle school in Konya, Tiirkiye, which may
limit the generalisability of the findings to other locations, as factors such as school

culture, socioeconomic status, and regional educational practices can vary.

2. The study involved 64 middle school students, who were assigned to control and

experimental groups to assess the impact of the intervention.

3. The intervention lasted eight weeks, followed by an additional four weeks dedicated

specifically to assessing retention of the learned vocabulary.

4. The study primarily focused on vocabulary acquisition, which means the findings
are specific to this language skill. Therefore, the effects of the Diyalekt-supported



learning environment on other language skills were not directly addressed in this

research.

1.6. Definitions
Computer-Assisted Language Learning: Investigating and analysing the use of

computers in language education (Levy, 1997).

Mobile learning: An approach (also known as m-learning) that uses portable
technologies like tablets and smartphones to deliver instructional materials whenever
and wherever they are needed (Kukulska-Hulme & Shield, 2008).

Mobile-Assisted Language Learning: A language learning approach facilitated or
enhanced by mobile devices (Rahimi & Miri, 2014).

U-learning: A method that functions within a ubiquitous computing environment,
allowing learners to access the right information at the right time, in the right place, and
in the most effective way—a concept originally introduced by Fischer (2001) and later
applied to ubiquitous learning by Yahya et al. (2010).

Vocabulary size: A person's repertoire of known and useful words in a particular

language (Nation, 2001).

Word family: A group of related word forms that share the same root and similar
meaning relationship, including the base form (e.g., decide), its inflections (decided,
deciding, decides), and derived forms (decision, decisive) (Schmitt, 2008; Nation,
2006).

High-frequency words: Vocabulary that language learners are anticipated to encounter
and utilise regularly in everyday contexts (Nation, 2001).

Low-frequency words: A collection of words with limited occurrence within the
overall content of texts, as opposed to high-frequency words, which are more commonly

encountered in both written and spoken language (Nation, 2001).

E-learning: Any educational activities facilitated by ICT resources and computers
(Behera, 2013; Sife et al., 2007).



CHAPTER 2
2. LITERATURE REVIEW

This chapter investigates the importance of vocabulary in language learning, focusing
on three essential aspects: form, meaning, and use. It examines key learning strategies, explores
various vocabulary acquisition methods, and concludes with an overview of MALL and the
features of the Diyalekt application.

2.1. The Role of Vocabulary Knowledge in Language Learning

This part considers the significance of vocabulary size and word families, as they are
key indicators of an individual's language proficiency level (Nation, 2001; Schmitt, 2008). It
also focuses on the characteristics of high-frequency and low-frequency words, underlining the
need to prioritise high-frequency words in instruction to enhance students' reading speed,

fluency, and comprehension of texts and conversations.

2.1.1. The importance of **vocabulary size™ and ""word-family number**

The acquisition of vocabulary is an essential element in achieving language proficiency.
A learner with an insufficient vocabulary size may struggle in various areas of the language,
such as reading comprehension, writing, speaking, and listening (Laufer & Sim, 1985; Nation,
2001; Schmitt, 2000). Wilkins (1972) points out that while communication is limited without

grammar, it becomes impossible without vocabulary.

"Vocabulary size" refers to the total amount of words an individual knows and can use
in a given language. Schmitt (2008), building on Nation's (2006) work, defines a "word family"
as a group of related word forms that share the same root, including the base form (e.g., decide),
its inflections (decided, deciding, decides), and derived forms (decision, decisive). Second
language learners are typically expected to build a repertoire of 8,000 to 9,000-word families
to understand written texts, while a vocabulary range of 5,000 to 7,000-word families may be
sufficient for spoken communication (Schmitt, 2008). Comprehending such a large amount of
vocabulary in a brief period can be challenging. Therefore, understanding the notion of word
families is significant in language acquisition, as it enhances one's grasp of vocabulary structure
and aids in acquiring new words and phrases, improving linguistic competency (Nation, 2001,
Schmitt, 2008).
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2.1.2. High-frequency and low-frequency words

The importance of vocabulary size raises the critical question of which words should be
prioritised for learning. Language consists of both high-frequency and low-frequency words,
each contributing distinctly to communication and comprehension. Nation's (2012) compilation
of the 2,000 most frequent words from the BNC and COCA corpora (BNC/COCAZ2000) serves
as a representation of high-frequency vocabulary. This collection comprises the most
commonly occurring words across various written and spoken settings. Low-frequency words,
on the other hand, are those that appear less often in both spoken and written texts (Nation,
2001). Frequency lists compiled from language databases (also known as corpora) can assist
educators in identifying high and low-frequency words (Leech et al., 2001; Schmitt, 2008).

According to Schmitt & Schmitt (2014), the number of high-frequency word families is
estimated to be around 3,000. Nation (2001) argues that when high-frequency vocabulary is not
recognised, it may be challenging to comprehend texts, potentially leading to difficulties in
producing clear and effective communication, as they make up a significant portion of spoken
and written language (Nation, 2006). Nation (2001) emphasises the essential role of high-
frequency words in language learning, highlighting the need for considerable focus from both
teachers and learners due to their fundamental importance in communication. Given their
relatively small number and broad coverage, high-frequency words should be effectively taught
within a comprehensive English programme. Nation (2001) suggests using a range of strategies,
including direct teaching through teacher explanations and peer learning, using word cards and
dictionaries. Additionally, engaging in extensive reading and communicative activities is
encouraged, complemented by intentional practices like graded reading and structured
vocabulary exercises. He contends that investing time in these approaches is well-founded due
to the extensive presence and relevance of these words in everyday language, making them vital
for effective communication. Therefore, any effort to ensure their mastery is seen as highly

valuable.

Johns and Wilke (2018) emphasise the value of teaching high-frequency words (HFWs)
to young learners to ensure they become proficient readers. They recommend achieving mastery
through direct teaching strategies, such as explicit instruction where words are modelled,
practised, and reviewed systematically, as well as repetition using flashcards and repeated
exposure to build automatic recognition. Multisensory methods like the see/hear/write/chant

approach further reinforce learning by engaging multiple senses simultaneously. Additionally,
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Johns and Wilke (2018) suggest incorporating various practice activities, such as creating word
walls, engaging in sight word games like Bingo and Go Fish, and utilising memory games to
reinforce learning. These strategies help students grasp HFWSs, creating the groundwork for

reading fluency and comprehension.

Coady et al. (1985) argue that in second language vocabulary acquisition, once learners
achieve automaticity with high-frequency vocabulary, they can acquire less frequent words
incidentally through contextual exposure during extensive reading. Tozcu and Coady's (2004)
study emphasises the importance of teaching the first 2,000-3,000 words efficiently to second
language learners through direct vocabulary instruction at the earliest opportunity. This kind of
method provides learners with a smooth progression from mastering high-frequency words to
acquiring less common vocabulary items. Thus, successful vocabulary teaching should
prioritise the teaching of high-frequency words, as mastering these words is essential for

enhancing overall language skills.

2.2. Three Aspects of Vocabulary: Form, Meaning and Use

Nation (2001) categorises the knowledge required to understand a word into three
categories: form, meaning, and use. The form of a word includes its pronunciation, spelling,
and word parts. By comprehending a word's "form™, learners can differentiate between similar
words. For instance, Laufer (1988) examined words with similar structures and determined that
certain resemblances caused significant confusion among learners. Words with similar spellings
but differing in suffixes or vowels, such as "comprehensive" and "comprehensible"”, or "adopt™
and "adapt”, were particularly challenging. Similarly, research by Bensoussan and Laufer
(1984) demonstrated that words which appeared straightforward in form could lead to
misunderstandings. In their study, Hebrew-speaking learners of English mistakenly interpreted
the word "outline" as "out of line" due to its compound-like appearance and understood
"discourse™ as meaning "without direction™ because of its seemingly misleading prefix. These
findings highlight the importance of teaching learners to recognise subtle differences in word

forms to avoid potential confusion.

Nation (2001) emphasises that understanding a word's meaning involves several key
components: the relationship between a word's form and its meaning, its conceptual references,
and associations with other words. Interpreting meaning requires recognising what a word form
signifies and how it relates to its semantic concept. This process involves determining what the

word can refer to and identifying the various contexts in which it can be used. Richards (1976)
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and Schmitt (2000) emphasise that the associations a word creates are crucial, as they help
learners connect it to other words with similar or related meanings. Learners need to
comprehend not just the definition of a word but also the alternative words or synonyms that
could be used in its place. Developing this level of knowledge enables learners to build a richer
mental network of vocabulary, facilitating more accurate and flexible language use (Nation,
2001).

According to Nation (2001), the use aspect encompasses the grammatical functions,
collocations, and constraints of a word. Understanding a word's use involves recognising how
the word functions in various grammatical patterns and what other words it commonly co-
occurs with. Learners need to grasp the situational constraints on using a word, such as its
appropriateness in different contexts. For example, some words are specific to formal writing,
while others are more suited for casual conversations. By mastering these three dimensions,
learners can apply words accurately and appropriately in diverse linguistic contexts (Schmitt,
2000; Celce-Murcia & Larsen-Freeman, 1999).

2.3. Four Strands of Learning

In this section, vocabulary learning is examined through the four essential strands
identified by Nation (2001). These elements are examined to demonstrate their role in an
integrated vocabulary learning strategy, highlighting meaningful engagement with vocabulary.

2.3.1. Meaning-focused input

The meaning-focused input emphasises listening and reading as receptive skills, which
are essential for acquiring knowledge in a second language (L2). Earlier research suggests that
students should comprehend 95% of the words in a text, leaving the remaining 5% as new
vocabulary to learn (Laufer, 1989). A later study by Hu and Nation (2000) found that learners
needed 98% to 99% word coverage in a text for adequate comprehension. Recent findings
suggest that 98% coverage is optimal for effective understanding, with 95% serving as the
minimum threshold (Laufer & Ravenhorst-Kalovski, 2010). This strand exposes students to
various texts, contributing to their vocabulary development. Some forms of meaningful input

include reading newspapers, listening to talks, and using graded readers Nation (2001).

Graded readers, or simplified books designed at various difficulty levels based on
proficiency, cover a wide range of genres, from adaptations of classic literature to original

stories and non-fiction texts such as biographies and reports. They are specifically tailored to
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suit different audiences, age groups, and proficiency levels (Maley, 2008). Nation (2001)
explains that graded readers enable students to comprehend much of the material presented
while also giving them the opportunity to practice guessing unfamiliar vocabulary from context.
By focusing on this strand, which includes using graded readers, reading newspapers, and
listening to talks or videos, language learners can effectively expand their vocabulary and
improve their reading and listening skills.

2.3.2. Meaning-focused output

Writing and speaking are essential components of meaning-focused output, where
learners actively use vocabulary that they have partially or fully acquired. This strand is
essential in language learning as it enables learners to focus on meaning while producing the
target language. According to Swain (1997), this process enables learners to engage in
hypothesis testing and recognise gaps in their linguistic knowledge. When faced with
difficulties in expression, learners can consciously identify and address their grammatical
issues, enhancing their metalinguistic awareness. Output not only facilitates the acquisition of
new linguistic knowledge but also reinforces existing understanding, contributing to overall
language development. Schmitt (2000) highlights the role of communicative vocabulary
activities in reinforcing learning, while Laufer and Hulstijn (2001) suggest that task-based
activities, especially those involving deeper processing, can significantly enhance vocabulary

retention by encouraging learners to process words at a deeper level.

Ellis (1999) examines the significance of interaction in second language acquisition. His
analysis emphasises how interactionally modified input aids vocabulary learning by allowing
learners to negotiate meaning and adjust their language use. When learners encounter
challenges in comprehension, seeking clarification helps improve their understanding and
facilitates vocabulary acquisition. Ellis also discusses the shift from interpersonal interaction to
intrapersonal learning, where learners internalise new information through collaborative efforts.
It is also noted that tasks conducted in interactive settings often require more time to complete,
which may influence the perceived effectiveness of this approach. Overall, it is emphasised that

interactive methods play a key role in enhancing vocabulary acquisition and language skills.

2.3.3. Language-focused learning
Nation (2001) poses that language-focused learning is a component of vocabulary
acquisition, underscoring the importance of the form and structure of a language. Schmitt

(2008) similarly notes that effective vocabulary learning requires attention not only to meanings
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but also to word forms. This approach involves explicit instruction in vocabulary, grammar,
and pronunciation, which allows learners to grasp the underlying rules that govern language
use. Engaging in activities that focus on word forms, such as spelling and pronunciation
exercises, enhances retention and recall of vocabulary. Teaching collocations and analysing
word parts, such as prefixes and suffixes, further support vocabulary development by enabling
learners to deduce meanings and make connections between words. Additionally,
contextualised learning activities help students understand how words function in various
situations, making the learning process more relevant and practical. Regular assessment and
feedback further help learners identify areas for improvement and reinforce their understanding
of the language (Nation, 2001).

Lee and Muncie (2006) demonstrated that after structured practice, which involved
organised vocabulary instruction and writing exercises, students significantly increased their
use of target vocabulary in their compositions. While the specific factors contributing to
vocabulary acquisition in this study remain unclear, it was evident that techniques like teacher-
led elicitation, clear explanations, collaborative negotiations, discussions, and varied exposure
to target vocabulary effectively scaffolded vocabulary use. These results indicate that structured
practice plays a critical role in students' vocabulary acquisition, leading to an increase in
learners' use of target vocabulary.

2.3.4. Fluency development

Fluency development is another key component of language learning that aims to
improve learners' capacity for smooth and effective communication. Nation (2001) highlights
the importance of sufficient practice in language skills, enabling learners to process language
efficiently and with increased confidence. Activities such as paired conversations, repeated
readings, and engaging with familiar texts help learners internalise vocabulary and structures,

making it easier for them to express their thoughts without hesitation.

Similarly, Schmitt's (2008) review suggests that fluency development enhances a
learner's ability to communicate effectively and effortlessly. This aspect highlights the
improvement in learners' capacity to quickly and automatically retrieve and utilise vocabulary
in communication. It involves not only the speed of speech but also the smoothness and
coherence of language use. To foster fluency, learners should participate in extensive reading
and listening activities, which expose them to natural language patterns and vocabulary in

context. Regular practice through speaking and writing exercises, such as discussions or free
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writing sessions, helps learners become more confident in language production, enabling them
to communicate effectively and spontaneously. As noted by Nation (2001), educators can create
an environment where learners feel comfortable using the language in real-life situations, which

ultimately leads to improved communicative competence.

In essence, these strands are essential supporting each other in language acquisition.
Their effective integration allows learners to improve their language skills and achieve greater
fluency in communication (Nation, 2001; Schmitt, 2008).

2.4. Various Approaches to Vocabulary Learning

Vocabulary learning has been examined through various approaches, each offering
valuable insights into how learners acquire, retain, and utilise new words. These perspectives
consider various teaching methods, learning contexts, and the impact of specific techniques and
tools on vocabulary development. A closer examination of these perspectives contributes to a

deeper understanding of strategies that enhance language acquisition.

2.4.1. Naturalistic and instructed teaching

Vocabulary learning can occur in naturalistic contexts, where learners are immersed in
real-life language use or instructed settings when vocabulary is taught through structured
lessons and purposeful classroom instruction. Naturalistic learning, which occurs outside the
classroom in everyday activities, is believed to reinforce the connection between a word's form
and its meaning, positively influencing language acquisition. In contrast, instructed learning
requires dedicated time for language study through planned classes (Barcroft, 2015). Long's
study (1987) shows that structured teaching accelerates the pace of language learning and leads
to higher achievement levels. The study also notes that achieving native-like proficiency
without any form of instruction can be challenging, although instruction does not significantly
alter the natural sequence of language acquisition, except for brief or minor adjustments. Based
on this perspective, an ideal language acquisition plan may include a balanced mix of strategies
from both formal education and naturalistic contexts. This form of instruction provides learners
with controlled learning while simultaneously exposing them to real-world language use, which

promotes natural language development.

2.4.2. Implicit and explicit teaching of vocabulary
In the context of knowledge acquisition, psychology distinguishes between explicit and
implicit learning as conscious and unconscious processes, respectively (Choo et al., 2012). Ellis
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(1994) differentiates between explicit and implicit learning and emphasises the importance of
teaching specific strategies for vocabulary acquisition. Explicit learning entails a conscious
awareness and deliberate efforts to acquire vocabulary, often through direct instruction and
practice. On the other hand, implicit learning occurs naturally through exposure to the language,
such as through reading or listening, where learners acquire vocabulary without deliberate focus
on the words themselves. This perspective aligns with the views of Krashen (1989), who
advocates for extensive reading as a means of vocabulary acquisition. Conversely, Johns and
Wilke (2018) underscore the significance of high-frequency words (HFWSs) in enhancing the
reading abilities of young learners; they advocate for direct teaching methodologies such as
explicit instruction, which include modelling, practice, and systematic review of vocabulary.
Hulstijn (2001) suggests that both explicit and implicit learning are essential for vocabulary

learning, and a balanced approach that incorporates both methods is beneficial for learners.

Table 2.1, adapted from Ellis (2005), illustrates the distinctions between implicit and
explicit knowledge in language learning, emphasising that implicit knowledge is characterised
by intuitive awareness and procedural understanding of linguistic norms. Access occurs via
automatic processing during fluent language use, maintaining a systematic yet variable nature,
and is frequently acquired within a critical period. Furthermore, this type of knowledge is not
easily verbalised. Explicit knowledge, however, involves conscious awareness and a thorough
understanding of grammatical rules. Access occurs via controlled processing, especially in
contexts of planning or linguistic difficulties. Explicit knowledge, unlike implicit knowledge,

can be acquired at any age.

Table 2.1. Characteristics of Implicit and Explicit Knowledge

Characteristics Implicit knowledge Explicit knowledge
A Intuitive understanding of language Conscious understanding of
wareness
rules language rules
Type of knowledge Procedural understanding of Theoretical and declarative
language comprehension of grammar
- . : Inconsistent and anomalous
Systematicit Systematic yet variable knowledge
y y y y g knowledge
Accessibility Accessed through automatic Accessed through controlled
processing processing
Use of L2 knowledge Applied naturally in fluent Applied consu_ously when planning
performance or solving problems
Self-report Cannot be easily verbalised Easily described and explained

Typically developed during a

Learnability critical period

Can be acquired at any age

Note. Adapted from Ellis (2005, p. 151).
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Building on this concept, Table 2.2 outlines the roles of implicit and explicit knowledge
in second language learning, offering useful insights for designing vocabulary instruction (Ellis,
2005). Implicit knowledge operates under time pressure, allowing learners to focus on meaning
and respond intuitively without relying on metalinguistic knowledge. Conversely, explicit
knowledge involves rule-based responses, often with no time constraints and a focus on
language form. While implicit learning tends to yield consistent and certain responses, explicit
learning often results in varying responses with reduced certainty. Regarding learnability,
implicit learning is more effective in the early stages, whereas explicit knowledge is better

developed through later, form-focused instruction (Ellis, 2005).

Table 2.2. Implicit and Explicit Knowledge Frameworks

Criteria Implicit knowledge Explicit knowledge
Level of awareness Responses based on intuition Responses based on rules
Time constraints Responses under time limitations ~ Responses without time limitations
Focus of attention Focused on meaning Focused on grammatical structure
Consistency Consistent responses Variable responses
. . e Lower level of certainty in
Certainty High level of certainty in responses
responses
Metalinguistic knowledge Does not rely on mgtallngmstlc Encourages metalinguistic
understanding awareness

Favoured in advanced, form-

Acquisition stage Favoured in early stages of learning focused instruction

Note. Adapted from Ellis (2005, p.152).

Studies suggest that a successful vocabulary acquisition plan could incorporate both
techniques, as each provides distinct benefits and valuable guidance in designing activities
(Choo et al., 2012; Ellis, 2015; Hulstijn, 2001; Nation, 2001; Wang, 2000). Adding to this
balanced framework, Barcroft (2015) recommends a gradual, input-based incremental method
to vocabulary instruction that integrates regular exposure to new vocabulary, meaningful and
contextually relevant input, and a balanced combination of both intentional and incidental
learning. This strategy suggests limiting forced output in the early stages, gradually progressing
from simple to complex tasks, and leveraging research-driven strategies for effective
vocabulary acquisition. By integrating these elements, educators can create a vocabulary
program that meets learners' needs at various stages of language development while remaining

mindful of the evolving nature of vocabulary acquisition.
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2.4.3. The role of spaced repetition in vocabulary learning and retention

The spaced repetition method focuses on how the timing and intervals of repeated
exposure affect learning. This effect takes place when study sessions for specific items are
spread out over time or mixed with other information, enhancing learning by reinforcing earlier
exposures and creating a sense of familiarity (Koval, 2019). The study by Ceki¢ and Bakla
(2019) confirms that spaced repetition across multiple sessions is more effective than massed
practice within a single session. Similarly, Barcroft (2015) notes that spaced repetition supports
vocabulary acquisition by improving memory retention of target words and emphasises the
importance of using different speakers, speech patterns, speeds, and acoustic qualities when
introducing target phrases. Research on the lag effect by Nakata et al. (2023) further indicates
that longer intervals between repetitions are more effective in enhancing learning than shorter
intervals. Despite requiring more time, using long spacing for both initial learning and
relearning leads to greater long-term retention and higher efficacy ratings, such as the number
of items learned per trial.

2.4.4. The role of multimedia in vocabulary learning and retention

Understanding vocabulary is crucial for language learners, and multimedia offers a
promising avenue for enhancing this process. By incorporating visual and auditory stimuli,
learners can engage with new words in a more dynamic and memorable way. As suggested by
Nation (2001), although not every picture conveys a thousand words, one that accurately
portrays the underlying meaning of a word is invaluable. Since objects and visuals can contain
many details, they offer a rich source of information that can aid in comprehension and retention
during the learning process.

In line with Nation's emphasis on visuals, Paivio's (1986) dual coding theory offers a
framework for comprehending how visual and verbal systems work together in memory
retention. As outlined by this theory, human cognition consists of two distinct but interrelated
systems responsible for processing information: a verbal system and an imagery-based,
nonverbal system. This idea holds that information can be encoded in two modalities—
linguistic and visual—thereby improving memory and retrieval techniques. The verbal system
processes and stores information in a linguistic format, which includes words, phrases, and
other forms of verbal communication. On the other hand, the nonverbal system is concerned
with imagery and visual representations, including mental images that are constructed and

manipulated in order to improve knowledge and memory.
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Paivio (1986) argues that when information is represented in both systems, retention
and retrieval are significantly improved compared to representation in only one system. The
dual coding enables learners to access information via several paths, which improves learning
and memory performance. The idea has important implications for many sectors, including
education, where it argues that teaching approaches incorporating both verbal and visual parts
are more effective. Paivio's (1986) study also inspired studies on imagery, memory, and the
cognitive processes that underpin language and communication. In this context, utilising both
visual and verbal representations in the vocabulary learning process can enhance the retention

of learned information, leading to a more effective learning experience.

Research suggests multimedia input significantly enhances vocabulary learning
compared to traditional methods that rely solely on textual definitions. Teng's (2023) study
found that combining definitions, word information, and visual input (specifically video) was
more efficient for vocabulary learning than using definitions alone or paired with audio input.
The findings indicated that the multimedia condition (combining definitions, word information,
and video) led to better performance in receptive and productive vocabulary knowledge tests.
In contrast, traditional methods, such as providing definitions only, were found to be the least
effective. The study suggests that multimedia input engages learners more effectively by
activating their prior knowledge and facilitating the construction of mental representations. In
accordance with the theory of multimedia learning, integrating diverse types of input (textual,
auditory, and visual) can lower cognitive load and enhance learning outcomes (Chun & Plass,
1996; Yeh & Wang, 2003; Teng & Zhang, 2023).

The benefits of multimedia in vocabulary acquisition highlight the value of combining
various sensory inputs to enhance learning outcomes. Building on these insights, mobile-
assisted language learning (MALL) expands the possibilities of multimedia use by providing
learners with on-the-go access to language resources and interactive materials, further

supporting vocabulary development and language acquisition through mobile technology.

2.5. MALL (Mobile-Assisted Language Learning)
This part focuses on MALL and its role in language education. It begins with looking at
computer-assisted language learning and its potential benefits for improving vocabulary

acquisition. MALL's possible impact on language learning is then examined in detail.
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2.5.1. CALL (Computer-assisted language learning)

With the introduction of the Internet, CALL has expanded to serve as a worldwide
medium and a repository of authentic materials, suggesting that computer technology is a
promising approach to supporting English learning. CALL provides numerous opportunities
for language education, serving multiple roles. It can function as a tutor, providing exercises or
skill practice, a platform for fostering discussion and interaction, or a tool for writing and

research. (Warschauer, 1996).

Nation (2001) underscores the value of CALL in vocabulary acquisition, emphasising
its contribution to the processes including 'noticing’, 'retrieval’, and 'creative use'. CALL fosters
'noticing’ by helping learners become more aware of vocabulary items through dynamic and
interactive exercises, making words more noticeable and easier to recognise. Using multimedia
elements enhances vocabulary learning and retention, creating a more engaging learning
experience. Spaced retrieval strategies enhance memory and facilitate recall, thereby enabling
the maintenance of vocabulary over time. Additionally, CALL encourages the ‘creative use' of
vocabulary by supporting the application of words in diverse contexts. When learners engage
with vocabulary in meaningful settings, they can efficiently enhance their overall learning
process. As noted by Alam and Mizan (2019), this approach serves as a useful resource for
language learning when supported by well-equipped facilities, reliable internet access, trained

teachers, and a systematic curriculum.

Overall, CALL provides tools and strategies for enhancing vocabulary acquisition and
language learning. The incorporation of interactive exercises, spaced retrieval strategies, and
creative use of vocabulary improves retention and helps learners build a more comprehensive
grasp of vocabulary. Drawing on the principles of CALL, mobile-assisted language learning
extends these benefits further by offering flexible, on-the-go learning opportunities. The next

part will explore the potential of MALL in more detail.

2.5.2. MALL (Mobile-assisted language learning)

Mobile learning is an innovative pedagogical approach that delivers instructional
materials wherever and whenever they are required via portable technology such as tablets and
smartphones (Ally, 2009; Kukulska-Hulme & Shield, 2008). Sharples et al. (2016) define
learning in the mobile age as acquiring knowledge through dialogues that take place across
various contexts involving individuals and interactive digital devices. While some researchers

of mobile learning seek to define and conceptualise it in relation to technologies and devices,
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others frame it around the mobility of learners and the learning process. This distinction
highlights the dual nature of m-learning, where the technology facilitates learning anytime and
anywhere while also considering how learners engage with and adapt to their environments.
Thus, the term "mobile” transcends the conventional notion of learning and reflects an evolving
concept that corresponds with the growth of flexible workplaces and a digitally connected world
(Traxler, 2009, p.14).

Granting students access to information while they are mobile, this methodology
promotes flexibility, convenience, and personalised learning experiences (Behera, 2013).
Hubbard (2009) states that mobile language learning provides the chance for constant and
ubiquitous access to language learning resources and applications. In this regard, MALL differs
from CALL by utilising personal, mobile devices to facilitate innovative learning methods,
focusing on continuous and spontaneous access and engagement in formal and informal settings
(Kukulska-Hulme & Shield, 2008).

E-learning, M-learning, and U-learning

E-learning, M-learning, and U-learning are three key modalities reshaping current
pedagogy. Each approach possesses a different set of characteristics, offering valuable
perspectives on the diverse and dynamic methods in current educational settings (Yahya et al.,
2010). The following part investigates the distinctive characteristics of electronic, mobile, and

ubiquitous learning with a focus on their roles in reshaping educational paradigms.

E-learning, or electronic learning, refers to any form of learning and instruction that
involves the use of ICT tools and computers (Behera, 2013; Sife et al., 2007). Within ICT
applications, examples range from traditional media like radio and television to formats such
as CDs, DVDs, and newer forms, including mobile technologies, web-based solutions, video
conferencing, and digital learning platforms. (Sife et al., 2007). E-learning entails using
information and communication tools, whether they are networked or not, to aid in learning and
teaching. As technology advances, particularly the Internet, learning extends beyond traditional
classroom environments to encompass various forms of digitally supported education (Behera,
2013).

Mobile learning, usually referred to as m-learning, is a component of e-learning that
falls under the broader umbrella of online learning environments (Kumar et al., 2018). It

combines mobile computing and is often seen as a natural extension of e-learning, allowing
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students to interact with educational materials on their own terms. By integrating mobile
devices with e-learning, m-learning provides location-independent access to instructional
content, interactive exercises, and personalised feedback, enhancing the overall learning
experience (Behera, 2013). Ozer and Kili¢'s (2018) study emphasises the benefits of
incorporating self-paced and teacher-guided mobile activities in reducing cognitive load and
fostering engagement. The results reveal that learners in the trial group reported lower mental
effort, as collaborative tasks led by teachers allowed them to share knowledge and focus on
challenging areas. This approach not only made learning more interactive but also encouraged
students to make effective decisions through inquiry-based practices. These findings align with
Shadiev et al.'s (2015) study, highlighting a reduction in students' cognitive load in mobile-

assisted learning settings.

Ubiquitous learning, often referred to as u-learning, builds upon other learning
paradigms, including e-learning, m-learning, and computer-assisted learning, integrating them
into a seamless and technology-enhanced learning experience. Confusion frequently arises
regarding the concepts of anytime, anywhere learning, as well as learning with ubiquitous
technology (YYahya et al., 2010). U-learning is a method that functions within a ubiquitous
computing environment. It offers learners the right information at the right time, in the right
place, and in the right way, a concept initially introduced by Fischer (2001) and later
contextualised for ubiquitous learning by Yahya, Ahmad, and Jalil (2010). U-learning aims to
provide learners with access to relevant information anytime and anywhere they need it, thereby
eliminating the limits of alternative learning models that may be more restrictive. Thus, the
degree of integration between devices and mobility has a significant impact on the learning

experience, enabling learners to learn while on the move (Yahya et al., 2010).

Ubiquitous learning is also characterised by its permanence, immediate access,
interactivity, and embedded learning environments. The documentation of learning processes
ensures that students never lose their work unless it is deliberately removed. This self-directed
learning method enables students to search for knowledge and access papers, data, or videos
from any location, allowing them to solve problems quickly or save materials for future
reference. Additionally, through synchronous or asynchronous interaction, learners can
communicate with experts, teachers, or peers, making information more accessible via dynamic

connections to embedded computers (Ogata & Yano, 2004).
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Table 2.3, adapted from Yahya et al. (2010, p. 123), presents the distinct characteristics
of u-learning, m-learning, and e-learning. It offers a comparative overview of key criteria for
each type of learning, providing valuable insights into the varied and dynamic methods in
current educational contexts. Each learning paradigm is evaluated based on several factors, such
as accessibility, permanency, and interactivity. U-learning is particularly notable for its
advanced context awareness, allowing systems to adapt to the learner's environment in real-
time. While e-learning provides less immediate feedback and interaction, m-learning suggests
the advantage of flexibility, allowing learners to access materials anytime and anywhere
through mobile devices. This comparison highlights the significance of choosing the most
suitable learning approach based on the needs of language learners.

Table 2.3. Comparison of Different Learning Paradigms

Criteria u-learning m-learning e-learning

Learning the right thing at Learning at the right time and

Concept Learning at the right time

the right time, place, and way place
Work may be lost;
Permanency Ensures no loss of work interruptions can occur when  Learners may lose their work
moving
I Access through ubiquitous Access through wireless Access through computer
Accessibility .
computing networks networks
| di Instant access to information Immediate access in fixed Delayed access to
mmediacy mobile settings information

Interaction is possible in
specific learning Limited interaction
environments

Effective interaction with

Interactivity peers, teachers

Adapts to the learner's
personal and environmental
context

Context-
awareness

Understands the learner's Lacks environmental
context via database access awareness

Note. Adapted from Yahya et al. (2010, p. 123).

2.5.3. Diyalekt web and mobile application

The term "app" is a shortened version of "Application Software". Mobile apps are
typically downloaded from platforms such as Google Play and the Apple App Store, and they
can run on various portable devices, including smartphones and tablets (Rajendran & Yunus,
2021, p.603). These tools are widely recognised for their ability to enhance language learners'
skills anytime and anywhere (Kukulska-Hulme & Shield, 2008). They offer learners a flexible
and seamless learning experience, allowing them to access and interact with content based on
their schedules and convenience. Recently, the abundance of language learning apps in app

stores has sparked educators' curiosity about incorporating them into their teaching methods
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(Rajendran & Yunus, 2021). This trend reflects an increasing recognition of the potential
advantages of mobile technology in improving language acquisition and learner engagement.

In response to the growing interest and potential benefits of MALL, the Turkish
Ministry of National Education initiated the "Diyalekt Language Platform™ in 2022 as part of
the Presidential Investment Program under the "Language Learning Initiative". Developed
under the supervision of the Board of Education and in collaboration with relevant general
directorates within the Ministry (MoNE, 2023), the platform was officially launched on April
24, 2023. Diyalekt aims to facilitate language learning for different age groups. It is accessible
through EBA or e-Government passwords, enabling users to utilise both online and mobile
platforms. The app works on Android and iOS devices and is offered free of charge, ensuring
accessibility across different operating systems and supporting equal access to language

learning opportunities (see Figure 2.1).

e
DiALEKT || VAT

AN About Help Center Soclal Media

DlYAIﬂ(T
Figure 2.1. Diyalekt Introduction / Login Page

(https://diyalekt.eba.gov.tr/)

The application effectively integrates the standards set by the CEFR (Council of Europe,
2001) into its design. By following the CEFR's structured levels—ranging from Al to B2—the
app ensures that its content is accurately adapted to learners' competence levels. This alignment
is achieved through a combination of clear learning objectives, contextualised activities, and
scaffolded instruction that align with the CEFR descriptors for reading, listening, speaking, and
writing skills (MoNE, 2023). For instance, Al learners engage with basic phrases and simple
sentence structures, while B2 users work more complex language patterns and practical

communication tasks. Figure 2.2 illustrates the six primary categories covered by the platform,

25


https://diyalekt.eba.gov.tr/

each corresponding to essential language skills. The themes also align with the Turkish national
curriculum, which may help learners engage with content that corresponds to their educational
progress. Figure 2.3 shows the topics available at the B1 proficiency level, as well as the CEFR-
aligned levels (A1, A2, B1, and B2) offered within the application.

Categories

Listening Writing . J Speaking

Figure 2.2. Diyalekt Categories

(https://diyalekt.eba.gov.tr/topic/categories)

=z |

English Level

Figure 2.3. Diyalekt B1 Topics

(https://diyalekt.eba.gov.tr/topic)
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Diyalekt offers a variety of features intended to assist users in improving their language
skills. These features include interactive materials, a user-friendly interface, and a goal-oriented
approach. The platform provides access to over 11,000 interactive digital resources and
activities (MoNE, 2023). Figures 2.4 and 2.5 illustrate examples of reading and speaking
activities available on the platform. The content aims to help learners work on their English
grammar, expand their vocabulary, and refine their pronunciation. Additionally, learners may
access a range of features, including speaking activities, instructional videos, various books,
and video news. Through progress tracking, topic-specific focus, and immediate feedback,

learners may find opportunities to enhance their language learning experience (Diyalekt, n.d.).

Look at the pictures and make predictions about Monica's plans.

Make predictions about Monica's plans using “will or won't”. Don't forget to
record your voice and check the correct answers.

00:33

Figure 2.4. A Speaking Activity in the Diyalekt App

(https://diyalekt.eba.gov.tr/topic/categories/speaking)
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Drag the words into the correct boxes

Global warming, one of the biggest problem of our planet.

There are many reasons of global warming. The main cause of = global warming " is human
activities like greenhouse effect.

So what is this greenhouse effect!

With a simple explanation, greenhouse effect is when gases in the atmosphere block off sunlight.
Deforesration, fossil fuel, fertilizer, methane gases ¢ (e.g. carbon dioxide)cause global warming and
climate changes.

Global warming has a lot of  precautions X effects. For example , more exireme weather
intensification( floods, drought...), melting of glaciers, athmosphering warming,snow cover reduction.
The negative effects in the climate will damage people,and animals.

Therefore we should take some negative ¥ in order to reduce global warming. Our solutions
can be like this using less transportation, stop cutting trees,advance renevable energy storage,replaced

fossil based fuels.

-2

Read the text again and find which of the following titles are appropriate
v solutions of global warming
effects of melting glaciers

+ cause of global warming

Figure 2.5. A Reading Activity in the Diyalekt App

(https://diyalekt.eba.gov.tr/topic/categories/reading)

Furthermore, "Diyalekt Kids", a specific segment of Diyalekt, aims to enhance the
enjoyment and accessibility of English learning for children. As shown in Figure 2.6, this
section offers a variety of engaging activities, such as games, songs, stories, cartoons,
animations, audiobooks, and other resources, which aim to make English learning enjoyable
for young learners. Both "Diyalekt" and "Diyalekt Kids" are freely accessible to the public
through the Education Informatics Network (EBA) and the e-Government platform.
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DIYAI.EKT Plag Enjoy Read Learm
(&Songs ) ol

(__QAudfo Books )

In The Zoo

Figure 2.6. Diyalekt Kids-Games

(https://diyalekt.eba.gov.tr/Kids/play-games)

To conclude, Diyalekt is a resource for integrating technology into English language
education. The platform aims to support English language development for learners of various
ages and proficiency levels. The app's content was designed by certified educators and
academics to align with the principles of CEFR (Council of Europe, 2001) and the national
curriculum. Due to its alignment, teachers may find it easier to incorporate Diyalekt into both
classroom and extracurricular activities. Its accessibility and collection of interactive materials
may benefit both instructors and students. By providing free access on online and mobile

platforms, the initiative aims to offer learners different levels of resource availability.

2.5.4. Research studies

This section explores research studies on vocabulary acquisition through technology-
assisted methods, with a focus on mobile-assisted language learning. Studies conducted in
Tiirkiye and abroad highlight the benefits of MALL for vocabulary acquisition and examine the
effects of mobile technology on language education.

Tozcu and Coady's study aimed to investigate whether tutorial CALL is an effective
method for acquiring high-frequency vocabulary, improving reading comprehension, and
reducing reaction time for word recognition. The study involved 56 intermediate-level adult
English learners, all studying full-time at a university-level English program. The participants
were divided into a treatment group that used CALL and a control group that followed

traditional reading approaches. The treatment group engaged with about 2,000 high-frequency
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words via a computer-based program for three hours a week over eight weeks, whereas the
control group concentrated on reading and summarising articles. The findings revealed that the
treatment group exhibited significantly greater improvements in vocabulary knowledge,
reading comprehension, and reaction times for recognising frequent words in comparison with
the control group. The research reported that customised, computer-assisted instruction
significantly enhances vocabulary acquisition and understanding. It emphasised the importance
of systematic and focused exposure to high-frequency phrases for developing automaticity in
word recognition, thereby improving reading comprehension. By utilising structured digital
tools, technology-assisted methods were shown to effectively support learners in expanding
their vocabulary and boosting comprehension skills.

The study of Aslan and Tiitlinis (2024) investigated the impact of blended mobile
learning (BML) on vocabulary development within EFL students in preparatory classes and
explored their perceptions of BML. It involved 40 students from a Turkish university and
utilised a mixed-methods design, incorporating pre-tests and post-tests for quantitative analysis
along with structured interviews for qualitative insights. The study applied Puentedura's (2013)
SAMR model, which classifies technology integration into four distinct levels: Substitution,
Augmentation, Modification, and Redefinition. This model allows educators to categorise and
elucidate their application of technology in the classroom. The first two phases focus on
improving learning by utilising technology; the last two stages require deeper, revolutionary
changes in teaching practices aided by technology. This method assists educators in structuring
their use of technology in classrooms and offers a framework for evaluating ICT integration at
institutional levels. The study found that BML significantly improved vocabulary compared to
traditional methods. Students reported a favourable attitude towards BML, describing it as a
more enjoyable, memorable, and efficient way to learn vocabulary. The study highlighted the

benefits of BML, including enhanced accessibility, personalised teaching, and time flexibility.

While the study by Aslan and Tiitiinis (2024) focused on the blended mobile approach,
Daly's (2022) study took a different perspective, directly comparing the efficacy of various
technology-enhanced strategies for vocabulary acquisition. The study conducted by Daly
(2022) examined the effectiveness of different vocabulary learning strategies of 134 students
over a four-month timeframe, focussing on mobile-assisted language acquisition. Three
strategies were under investigation: only a flashcard application, only paper notes, and notes

when combined with a flashcard application. The study categorised participants into three
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groups: users of an application (Only App Group), users of notes and wordlists (Only Notes
Group), and those using both (Blended Group). The participants in the Only App Group attained
superior scores on the vocabulary test compared to the other two groups; however, upon further
investigation, the efficacy of the app alone was found to be low, and the timespan of using the
app emerged as the only significant regression predictor associated with test scores. This
indicated that the app had to be used consistently to achieve vocabulary learning. Furthermore,
51% of the students credited the app's popularity to its user-friendly design and portability,
while its integration into the curriculum and regular assessments contributed to its overall
success. In conclusion, the research indicated that the use of only the app is more effective for
vocabulary acquisition, but this effectiveness depends on the total time spent using the app
(Daly, 2022).

Valizadeh (2022) examined the influence of mobile devices on vocabulary learning
among EFL learners. The study comprised 52 adult participants, allocated into two groups: the
experimental group engaged with simplified short news reports via mobile devices, whereas the
control group utilised traditional printed materials. Over a 10-week period, both groups
completed a total of 60 reports, reading six short news reports each week. The results showed
that the group using mobile devices learned vocabulary more effectively than the group using
paper materials. The elevated scores of participants in the trial group were ascribed to enhanced
accessibility of learning materials through mobile devices, which allowed for more frequent
engagement with the content. Increased motivation from interactive technology and access to
helpful resources like electronic dictionaries were also discussed as factors that enhanced their
vocabulary acquisition. The study concluded that mobile-assisted reading, particularly through
simplified news reports, enhances vocabulary learning and enriches the reading experience for

learners, highlighting the benefits of incorporating portable devices into language teaching.

MALL, particularly through game-based applications, has been explored for its
potential to engage learners and improve vocabulary acquisition. Akkuzu (2015) evaluated the
efficiency of a mobile game application in improving English vocabulary among EFL students.
The study aimed to determine how a game-based approach can motivate students in vocabulary
acquisition, involving Turkish state school students from grades two to eight. The research used
a mixed-methods methodology, incorporating both pre-test and post-test assessments alongside
a survey to collect student comments after utilising the game-based application. Additionally,

semi-structured interviews were implemented with teachers to acquire additional insights. The
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findings revealed that game-based learning enhanced motivation for vocabulary acquisition and
positively affected engagement in learning English. Thus, the study emphasises the advantages

of incorporating technology and gaming into language education.

Elaish et al. (2019) examined the creation of a mobile game app named "VocabGame,"
aimed at improving students' motivation in acquiring English vocabulary, specifically for Arab
native speakers. The research aimed to address the persistent issue of low motivation among
English language learners, which often serves as a significant barrier to effective language
acquisition. It involved 64 students, divided into a control group of high-achieving students and
an experimental group of lower-performing students, with a pre-questionnaire and post-
questionnaire used as measurement tools to assess students' motivation for learning English
vocabulary. The study revealed that the mobile game application had a particularly positive
impact on students with lower English proficiency, increasing their motivation. The study also
emphasised the problems that Arab students encounter, such as delayed exposure to English
education and a lack of motivation, which limit their language development. Overall, the study
underscores the potential of mobile applications like VocabGame to boost motivation and

improve English learning outcomes in non-English speaking contexts.

Similarly, Chen et al. (2019) explored the effects of a mobile game-based app called
PHONE Words on learning outcomes and student attitudes among EFL students at National
Chengchi University. The app was offered in two versions: one with game-related features
(MEVLA-GF) and one without (MEVLA-NGF). Over four weeks, twenty sophomore students
took part in the experiment, with ten students using each version. The results showed that
students using the gamified version, MEVLA-GF, had significantly higher scores in vocabulary
acquisition and retention than those using MEVLA-NGF. Additionally, a survey revealed that
learners using MEVLA-GF reported greater satisfaction with their learning experience. Positive
correlations were observed between students' engagement with the gamified features of the app
and their vocabulary performance. These findings suggest that incorporating game elements
effectively motivates learners and enhances vocabulary acquisition compared to non-gamified

approaches.

Basal et al. (2016) carried out a study evaluating the effectiveness of a mobile
application for teaching figurative idioms in comparison to conventional methods. Over four
weeks, 50 first-year students from an ELT department were assigned into two groups: one

utilising a mobile application and the other participating in traditional activities. The
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participants, who had upper-intermediate proficiency in English, were chosen through
convenience sampling. The findings indicated that the group using the app significantly
improved their understanding and usage of idioms when contrasted with the traditional group.
The research underscored the promise of smartphones in language education and emphasised
that using these tools is more beneficial for vocabulary instruction than traditional paper-based
methods. Furthermore, Basal et al. (2016) noted that the design of vocabulary learning activities
necessitates thoughtful planning and emphasised that language teachers should consider
pedagogical factors when using mobile applications, as many ready-made applications exist,
and evaluating their effectiveness can be difficult. They also highlighted that despite these
challenges, mobile applications can enhance vocabulary learning and support effective

communication when integrated into teaching practices with a well-considered approach.
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CHAPTER 3
3. METHODOLOGY

This chapter details the research design, participant demographics, and sampling

process, providing an overview of the data collection and analysis methods.

3.1. Research Design

The present study aimed to assess the effect of mobile assisted learning on students'
English vocabulary acquisition, retention, and motivation. The study included two groups of
A2-level English learners. The experimental group used the Diyalekt mobile application, while
the control group relied on traditional teaching methods, including coursebooks, worksheets,
and direct instruction. An experimental design with a quantitative approach was adopted to
explore the effects of these two distinct methods, focusing on how the integration of the app

affected vocabulary learning, retention, and students' motivation.

Quantitative research usually involves choosing a research topic, developing focused
questions, collecting numerical data from participants, doing statistical analyses, and
maintaining an impartial and unbiased approach throughout the process. An essential aspect of
quantitative research is that hypotheses be developed and carefully tested (Creswell, 2005). In
line with this methodology, the current research employed an experimental design
incorporating a pre-test, post-test, and follow-up test. Following the intervention, a motivation
questionnaire was completed to examine the motivation levels of both groups in relation to the

instructional materials utilised in the study.

Experimental research is a systematic and scientific method for exploring causal
relationships between variables. It entails the manipulation of one or more independent
variables while controlling for extraneous factors to examine their effects on a dependent
variable. This approach often incorporates the use of control groups and random assignment to
ensure that the results can be attributed to the manipulation rather than other influences. To
achieve this, researchers isolate the treatment's effects from other variables to enhance the
understanding of the causal mechanisms involved. As one of the primary methods within
quantitative research, experimental research employs rigorous methodologies and statistical
analyses to establish clear cause-and-effect relationships. It is highly effective in disciplines

such as psychology, medicine, and the social sciences (Creswell, 2003).
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3.2. Research Context and Participants

The study was held in a state middle school and included 64 students aged between 11
to 13. All participants had an A2 English proficiency level, determined by placement tests and
their academic records. They were equally allocated into two groups: 32 students in the
experimental group and 32 in the control group. The school provided stable internet access,
which enabled students to log into the app using their EBA (Educational Informatics Network)
accounts, creating a supportive environment for integrating mobile learning tools. The pre-
study questionnaire (see Appendix A) revealed that participants were familiar with using
mobile technology for educational purposes. This familiarity established a baseline for
evaluating the impact of the Diyalekt mobile application. Over an eight-week period, the
experimental group used the Diyalekt app, whereas the control group relied on traditional

methods, including coursebooks, worksheets, and teacher-led instruction.

3.3. Data Collection Tools
The data collection instruments comprised a pre-study questionnaire, vocabulary
achievement tests, and a motivation questionnaire, all of which are detailed in the subsequent

sections.

3.3.1. Pre-study Questionnaire

The pre-study questionnaire (see Appendix A) aimed to assess middle school students'
readiness for mobile learning. Administered to both groups, it gathered data on demographics,
mobile device ownership, and patterns of mobile device usage, including internet access and
participation in educational programs. Participants reported the frequency of their mobile
device usage and the amount of time they dedicated to educational activities. The questionnaire
also enquired about the sorts of educational applications students had previously used and their
familiarity with mobile learning tools. These findings provided valuable insights into the
participants' past experience with mobile learning technology and their engagement with

educational applications prior to the study's intervention phase.

3.3.2. Vocabulary Achievement Test

To assess the participants' vocabulary proficiency, a vocabulary achievement test (see
Appendix B) was developed with the guidance of the research advisor in collaboration with
expert teachers and academics from the English Language Teaching Department. The test
included various question types, including fill-in-the-blank, matching, defining vocabulary
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terms, and identifying suffixes. The vocabulary items were chosen from the main course book
utilised in the participants' English classes to ensure alignment with their curriculum.

Initially, a pre-test was administered to determine the students’ current vocabulary
knowledge and to establish a baseline for comparison. This step provided a foundation for
evaluating the equivalence of the two groups before the treatment phase, a practice highlighted
in the works of Campbell and Stanley (1963) and Creswell (2005). A post-test was administered
after the treatment to assess the vocabulary items covered during the intervention. A follow-up
test was conducted four weeks after the treatment had concluded. The pre-test and post-test
results were analysed to assess the impact of the mobile-assisted learning on vocabulary
acquisition, while the follow-up test measured the retention of newly acquired vocabulary.

3.3.3. Motivation Questionnaire

Questionnaires are widely recognised as effective tools for collecting quantitative data.
They offer advantages such as simple design, flexibility and the ability to quickly collect
substantial data in an easy-to-analyse format (Dérnyei, 2003). In the study, the Instructional
Materials Motivation Questionnaire (OMMA) (Kutu & Sézbilir, 2011) (see Appendix C) was
used to assess participants' motivation towards the instructional materials. The original
instrument was developed by Keller (1987a) and later validated and translated into Turkish by
Kutu and Sozbilir (2011). It is grounded in Keller's ARCS Motivation Model (1987b), which
highlights motivation as a key component in instructional design. The model comprises four
primary factors: Attention, Relevance, Confidence, and Satisfaction, with the initial
questionnaire containing a total of 36 items. The Turkish version underwent a rigorous
translation and review process involving 15 language experts to ensure accuracy and cultural
appropriateness. After the initial validation, a factor analysis employing varimax rotation was
performed to refine the questionnaire's structure, yielding two primary factors: "attention-
relevance™ and "confidence-satisfaction™. The finalised version included 24 items scored on a
1-to-5 Likert scale. In terms of structure, items 1 through 11 belong to the "attention-relevance"
dimension, while items 12 through 24 are associated with the "confidence-satisfaction”
dimension. Additionally, items 3, 12, 14, 16, and 18 include negative statements (Kutu &
Sozbilir, 2011).

The reliability of the refined questionnaire was evaluated by calculating Cronbach's
Alpha values for the overall instrument and its sub-dimensions. This statistical method

evaluates the internal consistency of scales with multiple items and factors, requiring separate
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calculations for different samples. George and Mallery (2003) provide a classification for
Cronbach's alpha values, stating that values > 0.90 are excellent, 0.80—0.89 are good, 0.70-0.79
are acceptable, 0.60-0.69 are questionable, 0.50-0.59 are poor, and values below 0.50 are
unacceptable. The reliability of the questionnaire (OMMA) was found to be 0.83 for the entire
survey (Kutu & Sozbilir, 2011). Consequently, based on the analyses, the Turkish-adapted

OMMA was determined to be a valid and reliable assessment instrument.

3.4. Data Collection Process

Initially, both groups received a brief explanation of its objectives and procedure, and
consent forms were gathered from the parents. Following this process, a pre-study questionnaire
was given to both groups to observe the students' readiness for mobile learning. The
questionnaire gathered demographic data, information on device ownership, and details on
Internet access. It also explored how frequently students used mobile devices for educational
purposes and their prior experience with mobile learning applications. The sequence of
procedures followed in this study is summarised in Figure 3.1, providing an outline of the

research design and data collection process.

Quantitative Participants
Employed a quantitative approach Experimental Group (32)
with an experimental design Control Group (32)
Pre-study Questionnaire Pre-test
Demographics Conducted to evaluate baseline
Access to Mobile Devices Internet vocabulary knowledge

Access
Patterns of Mobile Device Usage

AN 8-WEEK INTERVENTION

S

Post-test Motivation Questionnaire Follow-up test
Administered to measure Instructional Materials Conducted 4 weeks after the
vocabulary acquisition after Motivation Questionnaire post-test to assess vocabulary
the intervention (Kutu & Sozbilir, 2011) retention
Quantitative Data Collection Quantitative Data Analysis Interpretation of Findings

Figure 3.1. Research Design and Data Collection Process
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Before the treatment phase, the experimental group participated in a two-hour session
to get acquainted with the Diyalekt application. This session introduced the app, explained its
role in vocabulary learning, and guided students on accessing and navigating its features. Thus,
students were adequately prepared to use the Diyalekt app effectively before the study began.
Afterwards, a pre-test was applied to both groups to measure their initial vocabulary knowledge,
which served as a reference point for later comparisons. During the eight-week study, the trial
group utilised the mobile application, whereas the control group followed traditional teaching
methods. Both groups covered the same vocabulary topics, with the control group participating
in standard classroom activities, which included the use of coursebooks and worksheets to
reinforce their learning, as well as teacher-led discussions that facilitated understanding of the

material.

Each student in the Diyalekt group possessed their own mobile device and accessed the
app using their EBA passwords. This setup allowed the students to continue their language
learning anytime and anywhere. The group with the mobile app focused on topics from the A2
section of the Diyalekt app, as shown in Figure 3.2. In the first four weeks, they engaged in
activities from the "Work & Jobs" section, while in the following four weeks, they focused on

activities from the "Habits & Routines" and "Let's Travel" sections.

Topic - A2

Tal

Figure 3.2. Diyalekt A2 Topics

(https://diyalekt.eba.gov.tr/topic)
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The Diyalekt application approached vocabulary development through activities
targeting all four language skills, aiming to support students' overall language proficiency. In
order to meet the different learning preferences and promote vocabulary acquisition, a variety
of activity types were offered in the app. Figure 3.3 illustrates various activity types, such as
image pairing, drag-and-drop, flashcards, interactive video, mark the words, crossword puzzles,
speak the words set, find multiple hotspots, memory game, complex fill in the blanks, dialogue
cards, image sequencing, and image choice. During the implementation phase, the experimental
group engaged in diverse activities, some of which are illustrated in Figures 3.4 and 3.5,

focusing on vocabulary development through the integration of four language skills.

Vocabulary
Grammar
Reading
Listening

Writing

e
@
D
B

Speaking

Drag and Drop Image Pairing Drag the Words Flashcards column
= snacks ~ ~— ~ ~— ~—
l.'\j' PRACTICE kbl i
l

Fill in the Blanks Drag and Drop Drag the Words column

‘o
[
B

B {
D (
Dc

Quiz column column Mark the Words Find the Words
p—— ~ ~ s — s —
Drag and Drop Drag and Drop Fill in the Blanks Drag and Drop Image Pairing
a— [ pa— — _—=
column Ccolumn Mark the Words Drag and Drop Crossword
~— ~ _— ~—_

Figure 3.3. Various Activity Types Available in the Diyalekt App

(https://diyalekt.eba.gov.tr/topic/categories/vocabulary)
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Write the occupations.

Drag and drop

boots (et
k)mlseeymrdlivilg icencej B& et
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Avet
A policeman A teacher
v v
‘ A cook
A waiter
Well done

o 5/5°

Figure 3.4. A Drag-and-Drop and a Flashcard Activity in the Diyalekt App

(https://diyalekt.eba.gov.tr/topic/categories/vocabulary)

passangers.

(3) She / He works in a hospital. She / He can examine the patients and write prescriptions.
She [ He also makes operations and saves the lives of people.
(4) She / He works in his / her own workshop. She / He cuts, dyes and designs our hair.

_____ (5) She / He works for the city planning. She / He draws plans of the buildings. She / He
designs the bridges and buildings.

D)
A doctor can write prescriptions.

False

True v

D)
Choose the occupation for the second blank.

pilot
nurse
vet

engineer

Drag the words into the correct boxes.One is extra.

school architect
hospital teacher
airport

hairdresser

officer doctor |

[ PO R

Figure 3.5. A Column Activity in the Diyalekt App

(https://diyalekt.eba.gov.tr/topic/categories/vocabulary)
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Additionally, the experimental group was encouraged to explore the "Snacks" section
of the app to extend their learning beyond school hours. As can be seen in Figure 3.6, this
section offers additional materials including e-books, video news and videos showing the
historical and natural landmarks of Tiirkiye. These resources were designed to engage and

inform students, giving them opportunities to further explore and enhance their knowledge in
their free time.

ﬁ v Uncovering Tastes:
Rumeli Fortress

Mesopotamia - Beyond a Land
s N ) o 33 T
Figure 3.6. Discover Videos in the Snacks Feature of the Diyalekt App

(https://diyalekt.eba.gov.tr/snacks/discover)

Additionally, Diyalekt offered a 'Performance Report' feature, as shown in Figure 3.7,
that allowed students to track their progress during the study. This tool allowed them to create,
download and email performance reports, which provided valuable insight into their
performance and highlighted areas where they needed to improve. Utilising this feature aimed
to help students stay motivated and aware of their progress during the learning process.

Si= I
AR il s v '

English Level Day Lesson <@

Performance Report

Figure 3.7. Performance Report Page in the Diyalekt App
(https://diyalekt.eba.gov.tr/user/performance-report)
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Following the intervention, both groups completed the post-test to assess their
vocabulary knowledge in relation to the instructional methods applied during the study.
Subsequently, the Instructional Materials Motivation Questionnaire (OMMA) (Kutu &
Sozbilir, 2011) was given to evaluate the students’ motivation towards the educational
resources. After a four-week interval, the students' vocabulary retention was measured through

a follow-up test.

3.5. Data Analysis

In this study, a quantitative approach with an experimental design was employed to
investigate how the Diyalekt app affected students' vocabulary learning, retention and
motivation. Several instruments were utilised, including a pre-test, post-test and follow-up test,
as well as a questionnaire on motivation. The data were analysed using the Statistical Package
for the Social Sciences (SPSS) version 21, with the significance level set at 0,05. The Shapiro-
Wilk test, which is particularly reliable for groups with a sample size of 50 or fewer, was used
to assess normality, where a p-value greater than 0,05 suggested that the data adhered to a
normal distribution (Ghasemi & Zahediasl, 2012; Mishra et al., 2019; Razali & Wah, 2011).
After confirming normality, the effects of mobile learning were analysed using the independent

samples t-test and Levene's test.

Data analysis followed several steps, starting with the confirmation of normality using
the Shapiro-Wilk test, along with kurtosis and skewness assessments. This process ensured that
the data met the assumptions required for parametric tests. The independent samples t-test was
then employed to compare the pre-test scores of the trial and control groups, identifying any
initial differences between the groups. Following the intervention, the post-test scores were
analysed to determine the effect of the mobile learning treatment on vocabulary acquisition.
Gain scores—calculated as the difference between the pre-test and post-test scores—were also

examined using the t-test to measure overall vocabulary improvement.

Motivation levels were also compared between the groups. The scores for each factor
of the motivation questionnaire — "attention-relevance" and "confidence-satisfaction” — and
the overall motivation were calculated and analysed using the t-test. Finally, the effectiveness
of the treatment in fostering long-term vocabulary retention was assessed by comparing the

follow-up test scores between the groups.
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CHAPTER 4
4. FINDINGS

This chapter outlines the findings from the data analysis related to the research

questions. Statistical findings are displayed through tables and figures to enhance clarity.

4.1. Results of the Pre-study Questionnaire

The pre-study questionnaire aimed to evaluate the readiness of groups for mobile
learning. It gathered details such as participants' names, ages, and mobile device ownership.
Moreover, the questionnaire explored the frequency of internet and mobile device usage,
students' engagement in mobile educational activities, and their experiences with mobile
learning apps. The findings from the survey, completed by both groups, are detailed in the

following section.

4.1.1. Demographics

The study's sample consisted of middle school students. Specifically, out of the 64
participants, 40 students (63%) were 12 years old, and 22 students (34%) were 11 years old. In
addition, two students were 13 years old, accounting for 3% of the total participants (see Figure
4.1). Notably, all participants owned mobile devices. This demographic information focuses on
early adolescents and explores how mobile language learning apps, such as the "Diyalekt" app,

affect their motivation and vocabulary learning.

3%

63%

= 11 years old 12 yearsold =13 years old

Figure 4.1. Demographics of the Study
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4.1.2. Mobile Device Activities

The section on frequency of Internet access aimed to find out how often students
accessed the Internet on their mobile devices. Figure 4.2 reveals that 53% of students reported
accessing the Internet "occasionally™, indicating a moderate engagement in online activities. It
was followed by 25% of participants who used the Internet "often", showing a higher level of
frequency in their Internet use. Meanwhile, 16% of participants stated they were "always"
connected, indicating a constant engagement with the Internet. On the other hand, 6% of the
respondents mentioned accessing the internet "rarely”, which implies minimal usage. Overall,
the findings indicate that there is an important tendency towards frequent internet use in the

sample population.

6%

25%

= Rarely = Occasionally = Often = Always

Figure 4.2. Frequency of Internet Access

The survey assessed how frequently participants used their mobile devices, as shown in
Figure 4.3. The findings suggest that 56% of students reported using their mobile devices
"occasionally”, indicating a moderate and balanced engagement with technology. 25% of
students stated that they used their devices "often", reflecting a more frequent incorporation of
mobile technology into their daily routines. Meanwhile, 19% of students mentioned that they
used mobile devices "rarely"”, suggesting limited dependence on mobile technology. These
results point to a varied pattern of mobile device usage among participants, with most students

displaying regular yet not excessive engagement with their mobile devices.
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56%

= Rarely = Occasionally = Often

Figure 4.3. Frequency of Mobile Device Usage

4.1.3. Mobile Learning Habits
The mobile learning habits part of the questionnaire covered daily mobile device usage
for educational purposes, types of educational activities conducted on these devices, and the

students' experiences with mobile learning applications.

The results for daily mobile device usage for educational purposes, as given in Figure
4.4, illustrates students' daily engagement with mobile devices for learning purposes. 30
students (47%) reported using their devices for "1-2 hours™ per day for learning, showing a
regular integration of mobile technology into their studies. 28 students (44%) stated that they
engage with their devices for "less than 1 hour" daily, suggesting brief interactions, potentially
for quick reference or review. 4 students (6%) who fall into the "2-3 hours™ group demonstrate
a higher reliance on mobile technology for studying, while only two students (3%) reported
using their mobile devices for "more than 4 hours". With most students using their mobile
devices for 1-2 hours a day for learning, the results indicate a positive interaction with mobile
technology in educational settings.
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Figure 4.4. Daily Time Spent Using Mobile Devices for Educational Purposes

The activities performed on mobile phones play a significant role in identifying which
activities students engage in most frequently. This data is particularly relevant to our study, as
it helps reveal how the mobile application can improve students' learning practices. Figure 4.5
illustrates the various educational uses of mobile devices by the participants. According to the
results, 25% of students reported that they utilise their devices primarily to watch educational
videos, emphasising the significance of visual and auditory learning. 24% of respondents
reported using language learning apps, while another 24% utilised general learning apps,
reflecting a broad interest in a variety of educational applications. Problem-solving apps, which
likely emphasised critical thinking and language exercises, accounted for 19% of mobile
activities. In addition, reading online books received a percentage of 8%. The data show a
notable distribution across different educational activities, with students engaging in both
interactive and content-based tasks. This varied usage illustrates the versatility of mobile
devices in supporting diverse educational needs and learning preferences within the sample,
offering insights into students' use of mobile technology to enrich their learning and

engagement.
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25%

= Using Learning Apps = Reading Online Books
= Watching Educational Videos = Solving Problems with Apps
= Using Language Learning Apps

Figure 4.5. Educational Uses of Mobile Devices

Figure 4.6 presents the students' self-reported experience with mobile learning apps.
Half of the students (50%) described their experience as extensive, indicating a significant
engagement with mobile learning. 34% of students identified their experience as moderate, and
16% reported being proficient in using these apps. The findings suggest that a considerable

percentage of students possess strong familiarity and active engagement with mobile learning

technology.

50%

= Moderate experience = Extensive experience = Proficient experience
Figure 4.6. Experience Level with Mobile Learning Apps
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Overall, the pre-study questionnaire results indicate that participants demonstrated a
well-integrated use of mobile technology for educational purposes, actively engaging with their
devices to access various resources. The fact that 50% of participants classified their experience
with mobile learning applications as extensive underscores their strong connection with this
technology. Given the participants' readiness and active engagement in mobile learning, the
study proceeded to the main experimental phase. Both groups underwent evaluation through
the vocabulary achievement test, administered before and after the intervention. This process
aimed to assess the effect of mobile learning on vocabulary acquisition. The subsequent section

details the results of the vocabulary achievement tests.

4.2. Findings Related to the First Research Question
The initial research objective was to evaluate the effect of the Diyalekt mobile app-
assisted learning on vocabulary acquisition by comparing the results between the experimental

and control groups.

4.2.1. Group Statistics for Pre-Test Scores

To ensure both groups were at a comparable level before the study began, the pre-test
was conducted to assess their baseline vocabulary knowledge. The pre-test aimed to identify
any initial differences in vocabulary knowledge between the mobile app group and the control
group at the beginning of the treatment. Both groups, each consisting of 32 participants, were
included in the pre-test. As illustrated in Table 4.1, the mean pre-test score of the experimental

group was 48,81 (SD = 9,539), whereas the control group's mean score was 47,47 (SD = 8,583).

Table 4.1. Group Statistics for Pre-test Scores

Groups N Mean Std. Deviation Std. Error Mean
Experi
perimental 32 48,81 9,539 1,686
Group
Pre-test
Control 32 47,47 8,583 1,517
Group

Before conducting the independent samples t-test, normality tests for the pre-test scores
were carried out to assess whether the data conformed to a normal distribution. The Shapiro-
Wilk test was used, as it is particularly suitable for small sample sizes. According to the test
results, as presented in Table 4.2, the significance (Sig.) values were 0,595 (df = 32) for the
experimental group and 0,436 (df = 32) for the control group, both exceeding the commonly

used 0,05 threshold for determining normality. Additionally, the analysis of skewness and
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kurtosis values further confirmed normality in both groups. The experimental group had a
skewness of 0,281 with a kurtosis of -,245, and the control group had a skewness of -,218 and
a kurtosis of -,824, showing distributions that closely resemble normality. After confirming
normal distribution with the normality test, a t-test was employed to explore the differences

between the groups.

Table 4.2. Tests of Normality for Pre-test Scores

Kolmogorov-Smirnov Shapiro-Wilk
Groups Statistic df Sig. Statistic df Sig.
Experimental = o 32 200 973 32 595
Group
Pre-test
Control 107 32 200 968 32 436
Group

Levene's test yielded a p-value of 0,764, exceeding the standard significance threshold
of 0,05. This result demonstrates that the assumption of equal variances between the groups
was preserved. In the independent samples t-test, the t-value was t(62) = 0,592 with a p-value
of 0,556 (>0,05), indicating there was no significant difference between the groups' mean scores
at the outset of the research, as shown in Table 4.3. Furthermore, the 95% confidence interval
for the mean difference, which varies from -3,191 to 5,878, further supports that the control and
mobile app groups had comparable vocabulary knowledge at the start of the trial, indicating a

consistent evaluation baseline.

Table 4.3. Independent Samples Test Results for Pre-test Scores

Levene's
Test for
Equality t-test for Equality of Means
of
Variances
M Std. 95% Confidence
. ean
. Sig. (2- ' Error Inte_rval of the
FoSe U A iled) DT piffere  Difference
nce Lower  Upper
Equal
variances ,091 ,764 592 62 ,556 1,344 2,268 -3,191 5,878
assumed
Pre-test
Equal
Varmces 592 61322 556 1,344 2,268 -3,192 5879
assumed
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4.2.2. Group Statistics for Post-Test Scores

After the pre-test scores showed no meaningful differences between the groups, the
study moved into the treatment phase. Over the next eight weeks, the experimental group
engaged with the Diyalekt application for vocabulary learning, whereas the control group
followed traditional methods for the same period. To evaluate improvements in vocabulary
learning, the post-test was implemented to the groups at the conclusion of the treatment. As
shown in Table 4.4, the group statistics for the post-test scores revealed significant findings.
Both groups demonstrated progress in their vocabulary development based on post-test scores,
but the experimental group achieved an average of 80,16 (SD = 9,589), whereas the control
group averaged 63,22 (SD =7,678). These results demonstrate that the mean score of the mobile

app group surpassed that of the control group, indicating a notable difference in results.

Table 4.4. Group Statistics for Pre-test and Post-test Scores

Groups N Mean Std. Deviation Std. Error Mean
Experimental 32 48,81 9,539 1,686
Group
Pre-test
Control 32 47,47 8,583 1,517
Group
Experimental
32 80,16 9,589 1,695
Group
Post-test
Control 32 63,22 7,678 1,357
Group

To confirm that the post-test data met the normal distribution assumption, normality
tests were performed. The values for skewness and kurtosis suggested normality, with the
experimental group having a skewness of 0,265 and a kurtosis of -,539, while the control group
showed a skewness of -,006 and a kurtosis of -1,089. These results indicate that both groups'
post-test scores follow a normal distribution pattern. Additionally, the Shapiro-Wilk test results
in Table 4.5, with values of 0,294 (df = 32) for the experimental group and 0,196 (df = 32) for

the control group, indicate that the post-test scores for both groups followed a normal

distribution.
Table 4.5. Tests of Normality for Post-test Scores
Kolmogorov-Smirnov Shapiro-Wilk

Groups Statistic df Sig. Statistic df Sig.

Experimental 105 3 200 961 32 294
Group

Post-test

Control 108 32 200 955 32 196
Group
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Following the normality assessment, the independent samples t-test was conducted to
compare the post-test scores between the groups. The results indicated that Levene's test, with
an F statistic of 1,494 and a p-value of 0,226, supports the assumption of equal variances
between the groups. The t-test results for the post-test scores, as shown in Table 4.6, revealed
a meaningful difference between the groups, with t(62) = 7,80 and a p-value of 0,001,
confirming that the mean difference of 16,938 points was statistically significant. The 95%
confidence interval, ranging from 12,597 to 21,278, also validated a statistically significant

difference, with the experimental group having higher mean post-test scores.

Table 4.6. Independent Samples Test Results for Post-Test Scores

Levene's
Test for .
Equality of t-test for Equality of Means
Variances
M std. 95% Confidence
: ean
: Sig. (2- . Error Inte_rval of the
FooSle t a tailed) Dlr]fzt;re Differ Difference
encé  Lower Upper
Equal
variances 1,494 226 7,80 62 ,000 16,938 2,171 12,597 21,278
assumed
Post-
test Equal
var:]a:)rlces 7,80 59,171 ,000 16,938 2,171 12,593 21,282
assumed

4.2.3. Group Statistics for Gain Scores from Pre-test to Post-test

The results of the gain score analysis further underscore the notable effect of the mobile-
assisted learning on vocabulary acquisition. Table 4.7 illustrates the gain scores, with the
experimental group having a mean gain score of 31,34, whereas the control group had a mean

gain score of 15,75.

Table 4.7. Group Statistics for Gain Scores from Pre-test to Post-test

Groups N Mean Std. Deviation Std. Error Mean
Gain Experimental
Scores Group 32 31,34 2,743 485
from Pre-
test to Control 32 15,75 3,759 664
Post-test Group ' ' '
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Gain values were then compared to evaluate the effectiveness of the intervention used
in the study. As could be seen in Table 4.8, the t-test for gain scores from the pre-test to post-
test yielded t(62) = 18,957, with p < 0,001, emphasising a substantial mean difference of 15,594
in favour of the experimental group. The 95% confidence interval, between 13,949 to 17,238,
confirms the success of the treatment in enhancing students' vocabulary knowledge. The results
highlight that the experimental group, which utilised the mobile application, achieved
significantly higher levels of vocabulary improvement compared to the control group. This
evidence underscores the potential of MALL tools, such as the Diyalekt app, to enhance

vocabulary development in educational settings.

Table 4.8. Independent Samples Test Results for Gain Scores from Pre-test to Post-test

Levene's Test
for Equality t-test for Equality of Means
of Variances

Std. 95% Confidence

Sig. (2- Mean Error Interval of the

F Sig. t df Differe

tailed) nce Differ Difference
ence  Lower  Upper
. Equal
Gain  variances 1,688 ,199 18,957 62 ,000 15594 823 13,949 17,238
Scores  assumed
from
Pre-test Equa|
to Post- i
test Varﬂces 18,957 56,721  ,000 15594 823 13,946 17,241

assumed

4.3. Findings Related to the Second Research Question

The second objective of this study was to evaluate the effect of the Diyalekt mobile app-
assisted learning on vocabulary retention. After the treatment phase, both groups resumed
regular classroom instruction for four weeks, after which a follow-up test was conducted to

evaluate vocabulary retention in the control and experimental groups.

4.3.1. Group Statistics for Follow-up Test Results

The follow-up test, administered four weeks after the intervention, aimed to assess
vocabulary retention over time and identify any meaningful differences between the groups. As
illustrated in Table 4.9, the group statistics for the follow-up test indicate that the experimental
group has a mean score of 82,94 (SD = 9,679), while the control group has a mean score of
61,03 (SD = 8,166). The data suggests a notable difference in outcomes, with the experimental

group achieving a higher mean score than the control group.
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Table 4.9. Group Statistics for Post-test and Follow-up Test Scores

Groups N Mean Std. Deviation Std. Error Mean
Experimental 32 80,16 9,589 1,695
Group
Post-test
Control 32 63,22 7,678 1,357
Group
Experimental
32 82,94 9,679 1,711
Follow-up Group
test
Control 32 61,03 8,166 1443

Group

In the assessment of normality for the follow-up scores, for the experimental group, the
skewness value was 0,068 and the kurtosis value was -0,761, while for the comparison group,
the skewness value was 0,002 and the kurtosis value was -0,941. These values indicate that both
groups met the assumptions of normal distribution. Additionally, as indicated in Table 4.10, the
Shapiro-Wilk test results showed significance values of 0,181(df = 32) for the experimental
group and 0,408 (df = 32) for the control group, both of which exceeded the 0,05 threshold,
confirming the normal distribution of scores for both groups. Following this confirmation, t-

tests were carried out to compare the groups.

Table 4.10. Tests of Normality for Follow-up Test Scores

Kolmogorov-Smirnov Shapiro-Wilk
Groups Statistic df Sig. Statistic df Sig.
Experimental .7 32 132 953 32 181
Follow-up Group
test
Control 084 32 200 966 32 408
Group

The statistical analysis of the follow-up test results is outlined in Table 4.11. Levene's
test for equality of variances showed a significance value of 0,270, showing that there were no
notable differences in variances between the groups. The independent samples t-test for the
follow-up test revealed a statistically meaningful difference between the groups, with t(62) =
9,786 and a p-value of 0,001 (< 0,05). The mean difference of 21,906 points, supported by a
95% confidence interval, reinforced the statistical reliability of the observed group differences.
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Table 4.11. Independent Samples Test Results for Follow-up Test Scores

Levene's
Test for .
Equality of t-test for Equality of Means
Variances
M Std. 95% Confidence
: ean
; Sig. (2- . Error Inte_rval of the
Foosle it af tailed) D:ngre Differ Difference
ence  Lower  Upper
Equal
variances 1239 270 9,786 62 000 21,906 2,239 17,432 26,381
assumed
Follow-up
i 0786 60,291 000 21,906 2239 17429 26383
assumed

4.3.2. Group Statistics for Gain Scores from Post-test to Follow-up Test

Following the t-test analysis of the follow-up test scores, a comparison with the post-
test results was conducted to examine changes in gain scores to further evaluate the treatment's
effectiveness for vocabulary retention. As shown in Table 4.12, the gain scores, which represent
the change between the post-test and the follow-up test, had a mean of 2,78 for the experimental

group and -2,19 for the control group.

Table 4.12. Group Statistics for Gain Scores from Post-test to Follow-up Test

Groups N Mean Std. Deviation Std. Error Mean

Gain Experimental

scores P 32 2,78 1,338 236

from Group
Post-test

to
Follow- %ﬂ:g' 32 2219 1,401 248
up test

The t-test results for gain scores between the post-test and follow-up test are detailed in
Table 4.13. Levene's test with a p-value of 0,944 confirmed that the variances between the
groups were similar. The t-test showed a notable mean difference between the groups with t(62)
= 14,509 and a p-value of 0,001 (< 0,05). These results reveal that the experimental group
demonstrated a significant improvement in the follow-up test, while the control group exhibited
a decline. The gain score analysis highlights this improvement and maintenance of the
vocabulary skills measured by the test over time, demonstrating the mobile app's effectiveness

in promoting long-term vocabulary retention.
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Table 4.13. Independent Samples Test Results for Gain Scores from Post-test to Follow-up-test

Levene's
Test for
Equality t-test for Equality of Means
of
Variances
M Std. 95% Confidence
: ean
; Sig. (2- . Error Inte'rval of the
- Sl t af tailed) 2':;? Differ Difference
ence Lower Upper
Gain Equal
scores variances ,005 ,944 14,509 62 ,000 4969 342 4,284 5,653
from assumed
Post-test
to Equal
Follow-  Vanances 14500 61,866 000 4969 342 4284 5653
up test not
assumed

4.4. Findings Related to the Third Research Question

To address the third research question, this part reveals the findings on students'
motivation in both groups, assessing their responses to the instructional methods used during
the study. After the eight-week treatment period, both groups completed the Instructional
Materials Motivation Questionnaire (OMMA) (Kutu & Sozbilir, 2011), which includes two key
factors: "attention-relevance” and "confidence-satisfaction”. The assessment provided an
opportunity to evaluate the impact of different study methods—mobile app-based and

traditional—on students' motivation.

4.4.1. Group Statistics for Motivation Scores

Group statistics presented in Table 4.14 demonstrate a meaningful difference between
the groups in all motivation dimensions. The experimental group achieved notably higher mean
scores compared to the control group, with total motivation scores of 4,1392 (SD = 0,29298)
for the experimental group versus 2,7244 (SD = 0,32695) for the control group. Similarly, in
the "attention-relevance” category, the experimental group attained a mean score of 4,2572 (SD
= 0,22329) compared to the control group's 2,7524 (SD = 0,23096). In the "confidence-
satisfaction" category, the experimental group scored 4,2031 (SD = 0,21001), while the control
group scored 2,7396 (SD = 0,23877). These results underscore the positive impact of
integrating MALL into the learning environment on the motivation of learners.
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Table 4.14. Group Statistics for Motivation Scores

Groups N Mean Std. Deviation Std. Error Mean
Experimental 32 4,1392 29298 05179
Total mean Group
motivation
Control 32 27244 32695 05780
Group
Experimental
Attention- Xp;'or[';” a 32 4,2572 22329 03947
Relevance
mean Control 32 27524 23096 04083
Group
Experimental
Confidence- Xp;'orzzn . 32 4,2031 21001 03712
Satisfaction c |
mean ontro
Sroun 32 2,7396 23877 04221

Before analysing the responses, normality tests were performed to confirm that the data
followed a normal distribution. The Shapiro-Wilk tests for both groups indicated normality,
with the experimental group showing a p-value of 0,752 (df = 32) and the control group a p-
value of 0,216 (df = 32), as shown in Table 4.15. Additionally, skewness and kurtosis values
were within the accepted range of -1,5 to +1,5, supporting a normal distribution for both groups.
The experimental group exhibited a skewness of -,210 and kurtosis of -,445, suggesting a nearly
symmetrical distribution, and the control group had a skewness of 0,139 and kurtosis of -1,034,

indicating the characteristics of a normal distribution.

Table 4.15. Tests of Normality for Motivation Scores

Kolmogorov-Smirnov Shapiro-Wilk
Groups Statistic df Sig. Statistic df Sig.
Experimental
Total xpen 088 32 200 978 32 752
mean Group
motivation
score %’rrét;g' 089 32 200 956 32 216

To assess whether the mean motivation scores differed significantly between the groups,
a t-test was conducted. As detailed in Table 4.16, Levene's test confirmed the homogeneity of
variances, with p-values of 0,686 for the "attention-relevance" factor, 0,727 for the "confidence-
satisfaction” factor, and 0,350 for the total motivation scores. The independent samples t-test
revealed significant differences in favour of the experimental group across all dimensions, with

p-values far below the 0,05 threshold. Specifically, the "attention-relevance™ dimension yielded

56



t(62) = 18,230, p < 0,001; the "confidence-satisfaction" dimension showed t(62) = 26,498, p <
0,001; and the total motivation scores recorded t(62) = 26,036, p < 0,001.

Table 4.16. Independent Samples Test Results for Motivation Scores

Levene's
Test for
Equality t-test for Equality of Means
of
Variances
M Std. 95% Confidence
. ean
. Sig. (2- . Error Inte'rval of the
F  Sig. t df tailed) D|ff2renc Differe Difference
nce Lower Upper
Equal
variances ,165 ,686 18,230 62 ,000 1,41477 ,07761 1,25964 1,56991
Attention-  assumed
Relevance
mean Egual
Varg{ces 18230 61,268 000 141477 07761 125960  1,56994
assumed
Equal
variances ,123 727 26,498 62 ,000 1,50481 ,05679 1,39129 1,61833
Confidence-  assumed
Satisfaction
mean E_qual
Var:]"’:)”tces 26,498 61,929  ,000 150481 05679 1,39128  1,61833
assumed
Equal
variances ,885 ,350 26,036 62 ,000 1,46354 ,05621 1,35117 1,57591
assumed
Total mean
motivation Equal
Var:;”tces 26,036 61,006 ,000 146354 05621 135114  1,57594
assumed

The t-test results demonstrate that using the mobile app was significantly more effective
in motivating students than traditional methods. All measured mean scores indicated
statistically significant results favouring the experimental group. The findings suggest that the
mobile app-enhanced vocabulary lessons captured students' interest and were well received by

them.
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CHAPTER 5
5. DISCUSSION, CONCLUSION AND SUGGESTIONS

This chapter discusses the study's findings regarding its effects on vocabulary learning,
retention, and motivation in relation to existing literature. It also presents conclusions and offers

suggestions for future research.

5.1. Discussion

The study aimed to assess the effectiveness of mobile-assisted learning through the
Diyalekt app in enhancing English vocabulary, retention, and motivation among middle school
students. The research design involved two groups: an experimental group that utilised the
Diyalekt mobile app for vocabulary learning and a control group that relied on traditional
vocabulary instruction without the app. Both groups completed a pre-test to ensure comparable
levels of initial vocabulary knowledge. During the implementation, the experimental group
actively used the Diyalekt app, while the control group maintained conventional classroom
activities. The post-test results indicated that the Diyalekt group performed significantly better
in vocabulary learning, proving the effectiveness of the intervention. The gain scores between
the pre-test and the post-test were significantly higher in the trial group compared to the control
group. This improvement was further supported by the follow-up test administered four weeks
later, which revealed that the experimental group retained considerably more vocabulary than

the control group.

In addition to assessing vocabulary learning and retention, the study examined students'
motivation using the Instructional Materials Motivation Questionnaire (OMMA) (Kutu &
Sozbilir, 2011). The findings revealed that students who utilised the Diyalekt app demonstrated
higher levels of focus, engagement, confidence, and satisfaction than the control group. The
results present that the mobile application improved vocabulary acquisition and created a more
motivating and supportive learning environment for students. This chapter examines these
findings in greater detail, placing them within the wider framework of existing research on
MALL, and explores their implications for language education.
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5.1.1. Discussion of the Effectiveness of the Mobile-Assisted Learning Environment on
Students' English Vocabulary Acquisition

The initial research question aimed to evaluate the extent to which mobile-assisted
learning benefited middle school students in vocabulary acquisition. The findings demonstrated
the significant advantages of the Diyalekt mobile application in enhancing vocabulary learning
outcomes. The pre-test results revealed no significant difference between the control group (M
= 47,47, SD = 8,583) and the experimental group (M = 48,81, SD = 9,539), confirming
comparable baseline vocabulary knowledge, t(62) = 0,592, p = 0,556. Following the 8-week
intervention, the experimental group achieved a mean score of 80,16, while the control group
had a mean score of 63,22; t(62) = 7,80, p < 0,001. The gain scores further highlighted the
intervention's effectiveness, with the experimental group recording a mean gain of 31,34, while
the control group achieved 15,75. These results underscore the positive impact of the mobile
app in supporting vocabulary acquisition and align with previous studies demonstrating the
effectiveness of mobile tools in promoting language learning (Aslan & Tiitiinis, 2024; Basal et
al., 2016; Daly, 2022; Valizadeh, 2022). In line with Mihaylova et al. (2022), this study also
highlights the superior effectiveness of mobile-assisted tools, such as Diyalekt, in supporting
second language vocabulary acquisition compared to traditional methods. As they argue,
applications specifically designed with integrated language skills and pedagogical strategies,

like Diyalekt, are more impactful than generic mobile tools lacking such features.

In this context, the Diyalekt mobile-assisted learning environment offered distinct
benefits that extend beyond traditional classroom settings by addressing learners' specific
needs. Kirschner (2002) defines educational affordances as the characteristics of an educational
intervention that align with students' needs to facilitate specific forms of learning. Consistently,
Sharples et al. (2005) propose that mobile learning integrates information and technology,
fostering opportunities for exploration through a connection of human-computer interaction,
digital communication, and social collaboration. These features not only challenge
conventional educational systems, such as rigid curricula, but also promote experiential and
lifelong learning by placing the learner's needs at the forefront. Similarly, O'Malley et al. (2003)
highlight that m-learning prioritises the learner's mobility and flexibility, designing
environments that support learning on the move rather than restricting it to fixed locations. This
approach prioritises tailoring the learning environment to suit the learner's needs instead of

simply adjusting it to fit a specific mobile device. In this study, several advantages of the
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Diyalekt app were observed in the treatment group and are discussed in detail under the
following subheadings.

Flexibility in Vocabulary Learning

Mobile learning, also known as m-learning, ensures continuous and ubiquitous access
to resources and applications for language acquisition (Hubbard, 2009). Similarly, the Diyalekt
mobile application enabled students to learn languages at their own speed, enabling them to
access learning materials anytime and anywhere without being restricted by time or the physical
location of a classroom. Yahya et al. (2010) point out that the seamless integration of mobile
devices and mobility significantly enhances the learning experience, enabling students to learn
while on the move. The flexibility provided by the app allowed students to extend their learning
beyond school hours and improve their vocabulary achievement, aligning with studies
highlighting the benefits of MALL in promoting a flexible and integrated learning experience
(Ally, 2009; Behera, 2013; Kukulska-Hulme & Shield, 2008). The findings are further
supported by evidence that MALL environments lead to improved vocabulary learning
compared to traditional printed materials (Basal et al., 2016; Daly, 2022; Suwantarathip &
Orawiwatnakul, 2015; Valizadeh, 2022).

Interactive Exercises for Vocabulary Learning

The study's findings align with established research indicating that vocabulary
knowledge is critical for text comprehension. Previous research indicates that students should
understand 95% of the words in a text, leaving 5% as new vocabulary to acquire (Laufer, 1989).
Later findings by Hu and Nation (2000) revealed that learners require 98% to 99% word
coverage for sufficient comprehension. Recent studies suggest that 98% coverage is ideal for
effective understanding, with 95% being the minimum threshold (Laufer & Ravenhorst-
Kalovski, 2010). This underscores the importance of providing learners with tools that both
enhance vocabulary knowledge and improve text comprehension, which mobile-assisted

learning environments are uniquely designed to achieve.

With this need for effective tools, Heil et al. (2016) point out that many mobile apps
focus solely on isolated vocabulary instruction, lack personalisation for diverse skill levels, and
often fail to include corrective feedback. In contrast, the present study demonstrated that
Diyalekt addressed these limitations by allowing students to practice vocabulary in varied
contexts, which improved both vocabulary achievement and retention. The app included diverse
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interactive exercises such as image pairing, drag-and-drop tasks, flashcard activities, and video
lessons, alongside activities designed to address all four language skills. This aligns with Liu's
(2024) observation that integrating multiple language skills in learning activities is more
effective for foreign language acquisition than focusing on a single skill. By offering a
comprehensive approach, the app not only supported vocabulary development but also
contributed to broader language learning outcomes, demonstrating the potential of mobile-

assisted tools in creating engaging and multifaceted learning experiences.

Furthermore, the use of multimedia elements, including audio and visual cues, engaged
students and reinforced their understanding of the material, enhancing vocabulary learning.
Behera (2013) highlights that m-learning provides learners with access to instructional content,
interactive activities, and personalised feedback from any location, enriching the educational
experience. Similarly, Nation (2001) highlights the role of dynamic and interactive exercises in
improving vocabulary recognition and making words more noticeable. Dixon-Krauss's (2001)
and Laufer & Hill's (2000) emphasis on the significance of employing multiple reinforcement
mechanisms further underscores the importance of diverse strategies to facilitate effective

vocabulary learning and retention.
Authentic Materials in Language Learning

Another notable benefit of Diyalekt was its integration of authentic listening materials
sourced from TRT World. These materials exposed students to native speakers and real-world
contexts, enhancing their language skills while making the learning experience more engaging
and relevant. Nation (2001) highlights that educators can establish a supportive setting where
learners feel comfortable practising the language in real-life scenarios, leading to enhanced
communicative competence. Aligned with Traxler's (2009) insights, mobile learning offers
substantial potential from a pedagogical perspective, particularly in its ability to support diverse
teaching approaches and promote personalised, authentic, and situated learning experiences.
Authentic learning focuses on engaging learners in meaningful, real-world challenges and
activities that are relevant to their needs and interests. It focuses on creating authentic tasks that
encourage exploration, inquiry, and collaboration while providing access to ample resources
for addressing meaningful problems. Mobile learning supports these dimensions, allowing for
activities such as data collection, location-aware tasks, and collaborative interactions, even

among students who are physically distant from one another.
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This emphasis on authentic and meaningful learning is further supported by research
underlining the value of engaging with vocabulary in diverse and context-rich environments.
Researchers like Nitsch (1978) and Stahl (1991) highlight the benefits of using varied contexts
for vocabulary acquisition instead of depending on a single context. By incorporating the
authentic listening materials and videos, the app allowed students to interact with vocabulary

in meaningful ways, improving both comprehension and retention.

5.1.2. Discussion of the Effectiveness of the Mobile-Assisted Learning Environment on
Students’ English Vocabulary Retention

The second research question aimed to evaluate the effectiveness of the Diyalekt app-
assisted learning on vocabulary retention. Retention levels were assessed through a follow-up
test carried out four weeks after the post-test once they returned to their regular instructional
routines. The findings demonstrated the app's positive impact on maintaining sustained
vocabulary knowledge, with the experimental group achieving a notably higher mean score (M
= 82,94, SD = 9,679) compared to the control group (M = 61,03, SD = 8,166). Normality tests
confirmed a normal distribution for both groups, validating the use of parametric tests. The t-
test analysis revealed a statistically significant difference between the groups, t(62) = 9,786, p
< 0,001. Similarly, gain scores between the post-test and follow-up test underscored the
effectiveness of the treatment, with the experimental group showing an average gain of 2,78,
while the control group recorded a decline (-2,19). The t-test analysis of gain scores confirmed
this meaningful difference, t(62) = 14,509, p < 0,001, further highlighting the impact of the
mobile app on vocabulary retention.

Vocabulary Retention in Mobile-Assisted Learning

The results demonstrate that the mobile-assisted learning significantly improved the trial
group's ability to remember vocabulary in the long term. The findings align with research
suggesting that MALL environments effectively support vocabulary retention (Chen et al.,
2019; Motallebzadeh & Ganjali, 2011; Valizadeh, 2022). The Diyalekt mobile app offered a
variety of vocabulary-focused exercises, such as image pairing, drag-and-drop tasks, flashcards,
and interactive videos, which supported effective mental processing and strengthened memory
connections. Nation (2001) states that dynamic and interactive activities make vocabulary more
noticeable and easier to remember, highlighting their effectiveness in vocabulary learning. The
targeted learning activities provided by the app align with Ozer and Kili¢'s (2018) observation

that combining self-paced and teacher-guided mobile activities can reduce cognitive load and
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foster engagement. They found that collaborative tasks, guided by teachers, allowed learners to
share knowledge and focus on challenging areas, resulting in reduced mental effort and more
effective learning. This evidence is further supported by findings from Shadiev et al. (2015),
which demonstrate that mobile-assisted learning environments help minimise cognitive load,

making the learning process more manageable for students.

Additionally, the use of multimedia elements in the app reflects Paivio's (1986) dual
coding theory, emphasising the role of verbal and nonverbal systems in enhancing memory
retention. By incorporating multimedia elements, including visuals and audio, the app
facilitated dual encoding, enabling learners to access vocabulary through multiple cognitive
pathways. Research supports this approach suggesting that integrating different forms of input
—visual, auditory, and textual— enhances learning outcomes and reduces cognitive load (Chun
& Plass, 1996; Yeh & Wang, 2003; Teng & Zhang, 2023).

In a similar vein, the experimental group's stronger performance in retention tests aligns
with prior studies emphasising the use of varied reinforcement activities to promote vocabulary
acquisition and retention (Dixon-Krauss, 2001; Laufer & Hill, 2000). Segler et al. (2002)
emphasise the significance of depth of processing for vocabulary retention, suggesting that
engaging learners through varied activities fosters deeper cognitive involvement and improves
memory retention. In this regard, Diyalekt featured targeted exercises following reading tasks,
demonstrating that structured reinforcement is more effective for retention than simply
increasing text exposure. This approach aligns with findings by Paribakht and Wesche (1997),
who stress the value of combining reading with specific vocabulary exercises to achieve better

outcomes, particularly in time-constrained learning environments.
The Role of Context in Retention

The app's contextual learning design enabled students to engage with vocabulary in
meaningful ways. It is noted that incidental learning through reading enhances learners'
comprehension of word meanings and forms (Nagy et al., 1985). Anderson and Nagy (1989)
further argue that word meanings cannot typically be fully conveyed through a definition or a
list of semantic features alone. While these elements provide a fundamental grasp of a word's
primary meaning, context is essential for offering the supplementary information necessary for

effective usage. In this study, learners interacted with target vocabulary in a variety of contexts

63



and tasks, which is consistent with Schneider et al.'s (2002) findings on the significance of

contextual interference in improving the retention and transfer of foreign vocabulary.

Laufer and Hulstijn's (2001) involvement load hypothesis posits that activities
necessitating higher cognitive engagement in word processing result in better retention. The
effectiveness of learning is linked to the degree of involvement during word processing, which
includes components like need, search, and evaluation. For example, when students are tasked
with writing original sentences using new vocabulary, they experience a strong need to use the
words correctly, search for their meanings, and evaluate their usage in context. Active
engagement helps improve their retention of the vocabulary. This theoretical framework aligns
with the design of Diyalekt, which integrates elements such as addressing learners' linguistic
needs, encouraging exploration of word meanings and forms through interactive activities, and
promoting evaluation by requiring contextual vocabulary use. These features engage learners

and contribute to the trial group's improvement in vocabulary acquisition and retention.
Spaced Repetitions

Spaced repetition, supported by interactive content, played a significant role in
improving vocabulary retention in this study. Students strengthened their learning by revisiting
vocabulary at regular intervals through interactive exercises. New vocabulary was reviewed
through the app the day after its introduction, with additional reviews assigned as homework to
be completed by the week's end. This process was enriched with interactive activities such as
flashcards, puzzles, matching games, and drag-and-drop exercises. Before moving on to the
new week's vocabulary, students completed activities related to previously learned words
within the app to reinforce their understanding. This structured and interactive spaced repetition
process provided continuous reinforcement, helping students retain vocabulary more
effectively. In the control group, however, vocabulary was presented through a coursebook, and
reviews were conducted in a massed format. Previous studies suggest that spaced repetition
enhances long-term retention more effectively than massed practice (Barcroft, 2015; Braun &
Rubin, 1998; Ceki¢ & Bakla, 2019; Dempster, 1987; Koval, 2019). spaced repetition proves to

be more beneficial for long-term memory retention

Lafleur (2020) emphasises the importance of expanded intervals and varied tasks within
the concept of "indirect spaced repetition”, which supports practical application while
promoting long-lasting retention. Similarly, Pimsleur's (1967) concept of "graduated interval
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recall” highlights that spacing review sessions at progressively longer intervals enhances
vocabulary retention. Each review session reinforces memory, making words less likely to be
forgotten. This approach reflects the structured review process used in the experimental group,

where students revisited vocabulary over gradually increasing timeframes.

5.1.3. Discussion of the Effectiveness of the Mobile-Assisted Learning Environment on
Students' Motivation

The third research question examined the effectiveness of the Diyalekt app-assisted
learning on students' motivation. The findings from the questionnaire (OMMA) revealed a
positive impact across all dimensions, including overall motivation, attention-relevance, and
confidence-satisfaction. Normality was tested using the Shapiro-Wilk test, and the results
confirmed that the data adhered to a normal distribution, as indicated by the p-values and
skewness and kurtosis values. The t-test findings revealed significant differences in all assessed
aspects of motivation between the groups. Specifically, the "attention-relevance™ dimension
yielded t(62) = 18,230, p < 0,001; the "confidence-satisfaction” dimension showed t(62) =
26,498, p < 0,001; and the total motivation scores recorded t(62) = 26,036, p < 0,001 (see Table
4.16). The p-values, all under 0,05, suggest that the experimental group demonstrated
statistically higher motivation levels than the control group. These findings align with Gardner's
(2001) assertion that motivation serves as a foundational element in language learning,

supporting success in other components of the learning process.

Interactive Activities and Motivation

The findings reflected the positive influence of the Diyalekt application on student
motivation, as revealed by higher scores on the questionnaire (see Appendix C). Research
highlights the critical importance of motivation in both academic success and language
acquisition (Bruinsma, 2003; McKenzie & Schweitzer, 2001; Sankaran & Bui, 2001; Wolters,
1999), emphasising the significance of the positive motivational outcomes observed in this
study. In particular, the analysis of the questionnaire items provided deeper insights into
specific dimensions of motivation. Items 1 through 11, associated with the "attention-
relevance™ dimension, indicated that the mobile-assisted learning effectively captured students'
attention and heightened their interest in the material.

The rise in motivation observed in the experimental group may be linked to the inclusion

of level-appropriate materials, such as the A2 content in the Diyalekt app. Since the participants
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in the study were at the A2 proficiency level, they engaged with resources specifically aligned
with their abilities, as defined by the CEFR (Council of Europe, 2001). This alignment with
their abilities enhanced their motivation and enabled meaningful interactions with the learning
material. By addressing the linguistic and cognitive needs of students at the A2 level, the app
supported their engagement and progress, consistent with findings by Ng et al. (2015) that
adaptive mobile learning applications facilitate effective language acquisition by providing
tailored content for diverse learner profiles.

Furthermore, the interactive and engaging features of the Diyalekt application align with
the principles of MALL. Research confirms the effectiveness of this approach in fostering
motivation by providing dynamic and interactive learning environments (Akkuzu, 2015; Chen
et al., 2019; Elaish et al., 2019). The immediate feedback facilitated by the mobile application
contributed to enhancing student engagement and increasing motivation, as aligned with
Makharashvili's (2024) findings on the positive role of feedback in mobile-assisted learning
environments (Makharashvili, 2024).

Learner Autonomy and Motivation

Another dimension of the questionnaire, the "confidence-satisfaction” factor, including
items from 12 to 24, highlights students' increased confidence in managing their learning
process, a sense of accomplishment from completing tasks, and the positive influence of well-
structured lesson sequences. These gains reflect the effort and determination students invest in
achieving their learning goals, which are closely tied to their motivational levels (Pintrich et al.,
1993). The observed variability in the time taken by students to complete identical tasks further
demonstrated their flexibility. This autonomy aligns with research highlighting the role of
MALL in fostering self-directed learning, as it allows students to access materials at any time
and engage with materials at their own speed (Behera, 2013; Kukulska-Hulme & Shield, 2008;
Stockwell, 2010).

The mobile app's autonomous learning environment contributed to greater student
engagement by allowing them to manage their own learning without the confines of a typical
classroom setting. This autonomy is consistent with Citrayasa's (2019) findings, which
underscore the advantages of MALL in promoting independent learning habits and improving
learner autonomy. Benson (2001) defines learner autonomy as taking control of one's learning
process, including decisions about goals, strategies, and evaluation. Demirel and Ugiiten (2015)

emphasise the importance of learning strategies for enhancing students' autonomy. Mobile
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applications increase the effectiveness of these strategies by providing personalised learning
experiences to students and helping them manage their learning processes more effectively.

Furthermore, Sha et al. (2012) emphasise that participation in mobile learning tasks
plays a critical role in enhancing learners' motivation for self-regulated learning. Higher levels
of motivation are closely associated with better academic performance, driven by active
participation in mobile learning activities. These insights highlight the potential of MALL
platforms, such as Diyalekt, to cultivate independent learning habits, sustain motivation, and

support effective vocabulary acquisition.
Gamification and Learner Motivation

In the study, the increased motivation observed in the experimental group can be
associated with the gamification elements of the Diyalekt app, which promoted a dynamic and
engaging setting for vocabulary acquisition. Studies show that gamification has a strong impact
on increasing motivation in MALL settings (Akkuzu, 2015; Chen et al., 2019; Elaish et al.,
2019; Gamlo, 2019). Kapp (2012) puts particular emphasis on how game-based elements create
meaningful experiences in learning, while Prensky (2001, p.6) notes that "learning through
games is a wave of the future”, highlighting the promise of gamification in education. In
addition, the app's feature, which allows students to record their voices, provided them to use
the words in sentences as part of gamified activities, reinforcing their learning through practical
application. Many participants reported increased ease and confidence when relieved from the
stress of public performance, which enabled them to connect with new vocabulary more
effectively. Overall, by integrating interactive activities within a supportive and low-pressure
environment, Diyalekt markedly improved motivation and maintained student engagement

through its gamified features.

5.2. Conclusion

This study examined the impact of the Diyalekt app-assisted learning environment on
English vocabulary acquisition, retention, and learner motivation among middle school
students. The results showed that the treatment improved vocabulary acquisition in the
experimental group significantly, as reflected in their higher post-test scores relative to the
control group. Interactive and diverse activities, authentic audio resources, instant feedback
features, and the flexibility to learn at their own pace contributed to students' vocabulary
achievement. Furthermore, the follow-up test results conducted four weeks after the

67



implementation highlighted the app's potential for supporting long-term retention, as students
were able to recall previously learned vocabulary with ease. Multimedia elements, contextual
learning experiences through meaningful engagement, and structured review sessions

significantly contributed to the vocabulary retention of students.

The study's findings revealed that mobile-assisted learning enhanced student
motivation, as evidenced by higher scores in the motivation questionnaire for the experimental
group, and further supported by statistical analyses. The app's interactive tasks, emphasis on
independent learning, and gamified elements provided a supportive and engaging environment.
These features maintained students' interest, increased the relevance of the material, and
improved their confidence and satisfaction. Overall, the study suggests that well-structured
mobile-assisted language learning environments significantly enhance motivation, vocabulary
acquisition and retention, offering an effective approach to integrating technology into

education.

5.3. Suggestions

Building on the results of this study and addressing the limitations outlined in Chapter
1—such as the geographic focus on a single school, the limited sample size, the eight-week
intervention duration, and the focus on vocabulary as the primary language skill—several

recommendations can be made for future research and practice.

This study was conducted at a public middle school in Konya, Tiirkiye, which may limit
the generalisability of the findings to other regions. Future studies could investigate whether
these findings apply in varied educational settings by considering factors such as school culture,
socioeconomic differences, and regional teaching practices. To address limitations in sample
size and duration, future interventions could include diverse age groups and educational levels
beyond middle school students. Examining the app's effects on high school, university, or adult
learners might offer insights into its broader applicability. Longitudinal studies extending
beyond eight weeks could offer a deeper understanding of vocabulary learning and retention,
exploring whether sustained engagement with the app influences the learning curve over time.
Additionally, future research could evaluate the application's impact on other language skills
alongside vocabulary to gain a more holistic understanding of MALL tools. These
investigations would reveal how mobile-assisted learning supports language development

across multiple competencies.
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Given that the personalised nature of mobile applications offers unique opportunities
for self-directed learning (Behera, 2013; Kukulska-Hulme & Shield, 2008), future studies could
examine how customisable features, such as adapting content to students' preferences and
learning pace, affect motivation and learning outcomes. Differentiated teaching strategies
emphasise the importance of such personalisation features, requiring the adaptation of content
and processes that address student diversity (MoNE, 2024). Extending comparisons to other
digital learning environments, such as blended or distance learning, might help clarify which
instructional strategies best serve diverse learner needs. Moreover, incorporating qualitative

feedback from teachers and students could provide richer insights into the app's effectiveness.

Exploring the potential for customisation and self-directed learning, effective classroom
integration of MALL requires deliberate planning and adaptation. Key considerations include
rethinking the time allocated to technology use, addressing the context and timing of
educational activities, and adapting teacher roles to support student-centred learning (Kimber
et al., 2002). Developing effective learning activities involves language teachers taking
pedagogical considerations into account, particularly when depending on the reliability of
ready-made mobile applications (Basal et al., 2016). Teachers must ensure that the tools are
experimentally validated, align with instructional goals, and support L2 learning outcomes
while adhering to established pedagogical strategies (Mihaylova et al., 2022). Therefore,
providing educators with professional development opportunities is essential for equipping
them with the skills needed to select and integrate technological tools effectively into

educational settings and teaching practices (Kessler & Hubbard, 2017).

By addressing these considerations, future research and practice can pave the way for
more effective integration of MALL tools, ultimately enhancing teaching and learning
experiences. As technology continues to advance, embracing innovation alongside evidence-

based strategies will ensure these tools meet the evolving needs of both educators and learners.
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GENISLETILMIS TURKCE OZET

Necmettin Erbakan Universitesi, Egitim Bilimleri Enstitiisii
Yabanci Diller Egitimi Anabilim Dal1
Ingiliz Dili Egitimi Bilim Dali
Yiiksek Lisans Tezi
DiYALEKT MOBIL UYGULAMASININ KELIME OGRENIMi VE KALICILIGINA
ETKIiSi: INGILIZCEYi YABANCI DiL OLARAK OGRENENLERIN MOBIL

DESTEKLI DiLL OGRENIMINE YONELIK MOTiVASYONU UZERINE BiR
CALISMA

Fadime USTUNER
1. GIRIS

Bu arastirma, mobil destekli dil dgreniminin dgrencilerin ingilizce kelime edinimi,
motivasyonu ve kelime bilgisi kalicilig1 iizerindeki etkilerini incelemektedir. Bu boliimde,

problem durumu, ¢alismanin amaglari, onemi ve simirliliklari ele alinmaktadir.
1.1. Problem Durumu

Ingilizce, kiiresel dlgekte son derece etkili bir dil olarak kabul edilmekte olup, dnemli
bir diizeyde kiiresel iletisim ve bilgi aligverisine olanak saglamaktadir. Dil 6grenme siirecinde
cesitli unsurlar 6nemli olsa da, okuma ve kelime edinimi, dil yeterliligi elde etmek icin 6zellikle
kritik bir 6neme sahiptir (Huckin vd., 1993; Laufer ve Sim, 1985; Nation, 2001; Schmitt, 2008).
Wilkins'in (1972) belirttigi gibi, dil bilgisi olmadan yalnizca kisithi bir iletisim saglanabilir,

ancak kelime bilgisi olmadan iletisim olanaksizdir.

Onceki aragtirmalar, &grencilerin bir metindeki kelimelerin  %95'ini  anlamasi
gerektigini, geri kalan %5'lik kismin ise Ogrenilecek bilinmeyen kelimelerden olugmasi
gerektigini onermektedir (Laufer, 1989). Hu ve Nation (2000) tarafindan yapilan sonraki bir
calismada, yeterli anlama i¢in %98 ila %99 kelime kapsaminin gerekli oldugu bulunmustur.
Mevcut fikir birligi, %98'in etkili anlama i¢in en uygun oran oldugunu ve %95'in ise kabul
edilebilir minimum esigi temsil ettigini 6ne siirmektedir (Laufer ve Ravenhorst-Kalovski,
2010). Sinrh kelime bilgisine sahip 6grenciler, okuma, yazma, konusma ve dinleme dahil
olmak tizere tiim dil becerilerinde zorluklarla karsilasmaktadir (Nation, 1990; Nation, 2001;
Schmitt, 2000). Laufer (1992), 6grencilerin 3.000 kelime ailesi esigine ulastiklarinda okuma
yeterliliklerinin arttigin1 belirtmektedir. %70'lik bir yeterlilik i¢in 5.000 kelime ailesinden
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olusan bir kelime bilgisi onerilirken, %63'liik bir gegme seviyesini saglamak i¢in 4.000 kelime
ailesi yeterli olabilir. Benzer sekilde, Nation (1993), pratik dil becerilerinin gelistirilmesi i¢in
en sik kullanilan 2.500 ila 3.000 kelimenin 6grenilmesinin kritik oldugunu savunmaktadir.
Kelime tanima yavas oldugunda, okuma zahmetli bir siire¢ haline gelmekte ve metnin genel
akisini takip etmek zorlasmaktadir (Grabe ve Stoller, 2011). Koren (1999) ise 6grencilerin, bir
metindeki kelimelere asina olduklarinda okumaya devam etme olasiliklarinin daha ytiksek
oldugunu belirterek, saglam bir kelime temeli olusturmanin genel dil yeterliligi agisindan

Onemini vurgulamaktadir.

Kelime ediniminin yan1 sira motivasyon da dil 6greniminde basarty1 etkileyen bir diger
onemli faktordiir. Cesitli ¢calismalar, 6grenci motivasyonunun akademik basar1 ve dil gelisimi
i¢in vazgecilmez oldugunu gostermektedir (Bruinsma, 2003; McKenzie ve Schweitzer, 2001,
Sankaran ve Bui, 2001; Wolters, 1999). Ogrencilerin 6grenme hedeflerine ulasmak icin
verdikleri kararlar ve gorevleri tamamlamak igin gosterdikleri ¢aba ve kararlilik, motivasyon
diizeyleri ile yakindan iligkilidir (Pintrich vd., 1993). Dil 6greniminde motivasyon, grenme
stirecinin diger bilesenlerinin {izerine insa edildigi temel bir unsur olarak hizmet etmektedir
(Gardner, 2001). Bu durum, dil 6grenim ortamlarinda basar1 elde etmek i¢in motivasyonel

faktorlerin dikkate alinmasinin 6nemini vurgulamaktadir.

Kelime edinimi ve motivasyonun dil 6grenme siirecindeki éneminin farkinda olarak,
teknolojinin  motivasyonu nasil artirabilecegini ve dil Ogrenme siirecini nasil
kolaylagtirabilecegini incelemek ¢ok Onemlidir. Zaman ig¢inde, teknolojinin dil egitimine
entegrasyonunu tanimlamak icin bir dizi terim ortaya ¢ikmistir. Bunlar arasinda teknoloji
destekli dil 6grenimi (TELL), bilgisayar destekli dil 6grenimi (CALL), web destekli dil
ogrenimi (WELL) ve mobil destekli dil 6grenimi (MALL) bulunmaktadir (Lenci, 2020). Bu
terimlerin tiimii EZitim Teknolojisi (Educational Technology) semsiyesi altinda yer almakla
birlikte, her biri belirli bir alt kategoriyi vurgulayarak farkli bir ortami 6ne ¢ikarmaktadir

(Lenci, 2020).

TELL, dil 6gretiminde kullanilan tiim teknoloji tiirlerini kapsayan kapsamli bir kavrami
temsil etmektedir. CALL, ozellikle bilgisayar teknolojisinin kullanimina isaret ederken,
MALL, mobil teknolojilerle desteklenen dil 6gretimini ifade eder. WELL ise dil 6gretiminde
internet teknolojilerinin kullanimini vurgulamaktadir. CALL ve MALL, dil 6greniminde egitim
teknolojisinin en yaygin kategorileridir. MALL, akilli telefonlar ve tabletler gibi mobil
teknolojilerin artan popiilaritesi nedeniyle CALL'dan bir gegisi temsil etmektedir (Lenci, 2020).
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Ogrenme ortamlarini iyilestirme ¢abalari, geleneksel yontemlerden daha esnek, 6grenci
merkezli yaklagimlara kaymis ve Ogrencilere egitim secimlerinde daha fazla 6zgiirliik
saglamistir (Caner vd., 2013). Bu degisime paralel olarak, MALL (mobil destekli dil 6grenimi),
dil 6grenimine mobil teknolojileri ve cihazlar1 entegre etmektedir (Bezircilioglu, 2016; Wagner
vd., 2016). Bu yaklasim, 6grenenlere kablosuz teknolojiler ve taginabilir cihazlar araciligiyla
bilgi ve beceri kazanma olanagi sunarken, zaman veya mekan sinirlamalar1 olmaksizin egitim
igeriklerine erisim imkani saglamaktadir (Ally, 2009; Behera, 2013; Kukulska-Hulme ve
Shield, 2008). Mobil 6grenme, diger bir adiyla m-6grenme, dil 6grenimi i¢in kaynaklara ve
uygulamalara siirekli ve her yerde erisim saglayarak esneklik, kolaylik ve kisisellestirilmis

o0grenme deneyimlerini tesvik etmektedir (Hubbard, 2009; Behera, 2013).

Mobil 6grenmenin bir diger avantaji, 6grenim ic¢in gereken zihinsel ¢abay1 azaltarak
daha verimli bir egitim deneyimi sunmasidir. Mobil aracglar aracilifiyla 6grenme, 6grencilerin
motivasyonunu artirir ve bagimsiz grenmeyi destekler, boylece bilissel yiikii azaltir (Ozer ve
Kilig, 2018; Shadiev vd., 2015). Daha yiiksek motivasyon diizeyine sahip 6grenenler genellikle
akademik olarak daha 1yi performans gosterir ve bu iliski, 6grencilerin belirli mobil 6grenme
gorevlerine katilim diizeyleri tarafindan etkilenir. Mobil 6grenme gorevlerine katilim,
ogrencilerin 6z-diizenlemeli 6grenme i¢in okul motivasyonlarini artirmada da 6dnemli bir rol

oynamaktadir (Sha vd., 2012).

Sharples ve digerleri (2005) mobil 6grenmenin bilgi ve teknolojiyi bir araya getirerek
ogrenenlere kesif firsatlar1 sunan karsilikli faydali bir baglanti olusturdugunu belirtmektedir.
Bu baglanti, insan-bilgisayar etkilesimi ve dijital iletisim gibi boyutlarin yani sira topluluk
dinamikleri, sosyal normlar ve is birligini igeren sosyal boyutlar {izerinden de incelenebilir. Bu
boyutlarin bir araya gelerek olusturdugu etkilesim, simif 6zerkligi ve sabit miifredatlar gibi
geleneksel egitim sistemlerinin sinirlarini genisletir ve egitim ile teknolojiyi ileri tagir. Ayni
zamanda, kisisel gelisimi ve yasam boyu 6grenmeyi tesvik eden deneyimsel dgrenme ile bir
koprii kurar (Sharples vd., 2005). Mobil 6grenme, Ogrencinin belirli bir yerde sinirli
kalmaktansa hareket halindeyken Ogrenme perspektifine odaklanir; 6grenme ortamini
tasarlarken sadece belirli bir mobil cihaza uyacak sekilde uyarlamak yerine O6grenenin

ihtiyaglarina 6ncelik verir (O'Malley vd., 2003).

Bu avantajlara yanit olarak egitim kurumlari, yeni pedagojik yaklasimlara uyum
saglayarak mobil 6grenmeyi ve dijital araglar1 giderek daha fazla benimsemistir (Montebello,

2020). Uygulama magazalarindaki dil ogrenme uygulamalarinin artan erisilebilirligi,
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egitimcilerin ilgisini ¢ekmis ve bu araglart dil 6gretimine entegre etmeye yonlendirmistir
(Rajendran ve Yunus, 2021). Bu dogrultuda, mobil destekli dil 6grenimi yoluyla kelime
Ogretimi, Tirkiye'de ve diinyanin diger bolgelerinde yapilan arastirmalarda artan bir ilgi
gormistiir. Bu durum, mobil destekli kelime 6greniminin 6grencilerin kelime edinimini 6nemli
Olciide gelistirdigini gosteren (Basal vd., 2016; Clarke vd., 2008; Daly, 2022; Lu, 2008; Saran
vd., 2012; Valizadeh, 2022) ve 6grencilerin motivasyonlarini artirarak 6grenme deneyimlerini
zenginlestirmedeki roliinii vurgulayan (Akkuzu, 2015; Chen vd., 2019; Elaish vd., 2019) ¢ok

sayida aragtirmanin olumlu sonuglarina baglanabilir.

Mobil destekli dil 6greniminin faydalarinin yaninda, egitim ortamlarinda uygulanmasi
cesitli faktorlerin dikkatlice goz 6niinde bulundurulmasini gerektirir. Bunlar arasinda, teknoloji
kullanimina ayrilan siirenin yeniden degerlendirilmesi, egitimin nerede ve ne zaman
gerceklesecegi sorularinin ele alinmasi ve dgretmen rollerinin daha 6grenci merkezli bir
O0grenmeyi desteklemek lizere uyarlanmasi yer alir (Kimber vd., 2002). Kelime 6grenme
etkinliklerinin tasarimu titiz bir planlama gerektirir; 6zellikle hazir mobil uygulamalarin
etkinligine giivenildiginde, dil Ogretmenlerinin pedagojik faktorleri dikkate almasi
gerekmektedir (Basal vd., 2016). Dolayisiyla, egitimcilerin yeni teknolojik araclar etkili bir
sekilde se¢ip Ogretim uygulamalarina entegre edebilmeleri igin gerekli anlayis ve becerilere

sahip olmalar1 gerekmektedir (Kessler ve Hubbard, 2017).

Mobil 6grenme lizerine yapilan nitel aragtirmalarin varligina ragmen, mobil destekli
o0grenme ortamlariyla ilgili sistematik nicel ¢aligmalarin eksikligi devam etmektedir (Sung vd.,
2016). Heil vd. (2016), mobil dil 6grenme uygulamalarinda {i¢ 6nemli eksiklik oldugunu
belirlemistir: kelime 6gretimi genellikle anlamli bir baglam olmadan izole bir sekilde
sunulmaktadir, 6grencilerin farkli beceri diizeylerine yonelik kisisellestirme smirlidir ve
aciklayici diizeltici geri bildirim saglama firsatlar1 nadiren saglanmaktadir. Benzer sekilde Liu
(2024), birden fazla dil becerisini bir arada entegre eden etkinliklerin, yalnizca tek bir beceriye
odaklanan etkinliklere kiyasla yabanci dil 6grenimini daha etkili bir sekilde destekleme
egiliminde oldugunu one slrmektedir. Bununla birlikte, egitimsel sonuclar agisindan
degerlendirildiginde, MALL uygulamalarinin, dil 6grenimi i¢in 6zel olarak tasarlanmamis
genel amacli mobil araglara gore daha etkili oldugu goriilmiistiir. Genel amagli mobil araclar
genellikle dil pratigi saglar, ancak etkili bir ikinci dil edinimi i¢in kritik 6neme sahip beceri
entegrasyonu ve pedagojik stratejiler gibi temel tasarim unsurlarindan yoksundur (Mihaylova

vd., 2022).
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Gozlemlenen bu eksiklikleri dikkate alarak, Tirkiye Cumhuriyeti Milli Egitim
Bakanligi (MEB), 2022 yilinda "Dil Ogrenme Girisimi" kapsaminda Diyalekt Dil Platformu'nu
baslatmistir. Proje, Talim ve Terbiye Kurulu'nun gézetiminde ve Bakanlik biinyesindeki ilgili
genel midirliiklerin is birligiyle gelistirilmistir (MEB, 2023). Platform, ¢esitli yas gruplarina
hitap eden 6zellikler sunarak, iilke genelinde Ingilizce 6grenimini gelistirmeyi amagclayan
ticretsiz bir kaynaktir (MEB, 2023). Diyalekt mobil uygulamasi, Diller igin Avrupa Ortak
Basvuru Cergevesi (CEFR; Avrupa Konseyi, 2001) standartlariyla uyumlu bir sekilde, dort
temel dil becerisini desteklemek {izere tasarlanmistir. Kelime bilgisi, dil bilgisi ve beceri odakli
etkinlikleri biitlinciil ve etkilesimli bir formatta entegre ederek, tipik MALL uygulamalarindan
daha kapsamli bir 6grenme deneyimi sunmayi amaclamaktadir (MEB, 2023). Diyalekt
uygulamasi araciligiyla mobil destekli dil 6gretiminin kelime edinimi, kalicilig1 ve motivasyon
tizerindeki etkisinin incelenmesi, MALL arastirmalarina yararli bilgiler ekleyebilir ve

gelecekteki 0gretim stratejileri i¢in onemli i¢goriiler saglayabilir.
1.2. Calismanin Amaci
Bu caligma kapsaminda, asagidaki arastirma sorularina yanit aranmaktadir.

1. Diyalekt mobil uygulama destekli dgrenme ortaminin &grencilerin Ingilizce

kelime edinimi tizerindeki etkisi nedir?

2. Diyalekt mobil uygulama destekli dgrenme ortaminin &grencilerin Ingilizce

kelime bilgisi kalicilig1 tizerindeki etkisi nedir?

3. Diyalekt mobil uygulama destekli 6grenme ortaminin 6grencilerin motivasyonu

tizerindeki etkisi nedir?
1.3. Calismanin Onemi

Mobil 6grenme, dgrencilere zaman ve mekandan bagimsiz olarak kaynaklara erigim,
pratik yapma firsatlar1 ve kisisellestirilmis geri bildirim imkanlar1 saglamaktadir (Kukulska-
Hulme ve Shield, 2008). Cok sayida ¢alisma, mobil teknolojilerin 6grencilerin kelime edinimini
artirmada etkili oldugunu ortaya koymaktadir (Aslan ve Tiitiinis, 2024; Basal vd., 2016; Clarke
vd., 2008; Daly, 2022; Lu, 2008; Saran vd., 2012; Thornton ve Houser, 2005; Valizadeh, 2022).
Ayrica, bu teknolojiler Ogrencilerin motivasyonunu artirarak O0grenme siireglerini
desteklemektedir (Akkuzu, 2015; Chen vd., 2019; Elaish vd., 2019). Bunun yan1 sira, mobil

destekli 0grenme, kelime bilgisi kaliciligr ve okudugunu anlama becerisi iizerinde olumlu
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etkiler gostererek dil 6grenimini gelistirmede 6nemli bir rol oynamaktadir (Chen vd., 2019;

Motallebzadeh ve Ganjali, 2011; Valizadeh, 2022).

Bu olumlu bulgulara ragmen, mobil 6grenme alanindaki aragtirmalar bazi sinirlamalarla
kars1 karsiyadir. Mihaylova ve digerleri (2022), MALL uygulamalarinin geleneksel yontemlere
kiyasla ikinci dil yeterliligi tizerinde orta ila gii¢lii bir etkiye sahip oldugunu belirtmis, ancak
bu alanda sistematik nicel calismalarin eksikligine dikkat ¢ekmistir. Mevcut ¢alismalarin
bircogunun olgiilebilir 6grenme ¢iktilarindan yoksun oldugunu ve dil 6grenimine 6zel olarak
tasarlanmis uygulamalara odaklanmadiklarini belirtmislerdir. Ayrica, Heil ve digerleri (2016),
bir¢ok mobil uygulamanin izole kelime 6gretimine odaklandigini, farkli beceri seviyelerine
yonelik kisisellestirme eksikligi bulundugunu ve nadiren diizeltici geri bildirim sundugunu
belirtmektedir. Benzer sekilde, Liu (2024) ise birden fazla dil becerisini bir arada igceren
etkinliklerin, yalnizca tek bir beceriye odaklanan etkinliklere kiyasla yabanci dil 6greniminde

daha etkili oldugunu savunmaktadir.

Bu bosluklar1 ele almak adina, ¢alisma Diyalekt uygulamasinin kelime edinimi,
bilgilerin kalicilig1 ve motivasyon gibi dil 6greniminin ¢esitli yonlerini gelistirme potansiyelini
degerlendirmektedir. Baslangi¢ seviyesinden ileri diizeye kadar farkli yeterlilik diizeylerindeki
Ogrenenlerin ihtiyaglarini karsilamak iizere gelistirilen uygulama, Avrupa Dil Portfoyti (ELP)
ve Diller i¢in Avrupa Ortak Basvuru Cergevesi (CEFR; Avrupa Konseyi, 2001) ile uyumlu
olarak yapilandirilmigtir. CEFR, Al'den (baslangig) C2'ye (ileri) kadar alt1 seviyeyi kapsayan
ve dil becerilerinin degerlendirilmesinde ve tanimlanmasinda yaygin olarak kullanilan bir
cercevedir. Bu sistem, yalmizca dilsel yeterliligi degil, ayn1 zamanda sosyodilbilimsel ve
pragmatik becerilerin 6nemini de vurgulayarak, okuma, dinleme, yazma ve konusma gibi

becerilerde 6grenenlerin neler yapabilecegini detayli bir sekilde tanimlar.

Diyalekt, CEFR ile uyumlu olarak Al, A2, Bl ve B2 seviyelerine yonelik
kisisellestirilmis igerik, oyunlar ve materyaller sunarak, Ogrenenlerin ¢esitli ihtiyaglarini
karsilamak ve kisisellestirilmis 6grenme deneyimlerini tesvik etmek i¢in tasarlanmistir (MEB,
2023). Ayrica, ulusal miifredatla uyumlu bir yapiya sahip olan uygulama, dort temel dil
becerisini kapsayarak, kullanicilarin egitim diizeylerine uygun iceriklerle etkilesim kurmasini
saglamaktadir. Baglamsal icerik, interaktif aktiviteler, kullanic1 dostu bir arayiiz,
oyunlastirilmis unsurlar ve hedef odakli bir yaklagim iceren bu yapi, 6grenenlerin dil edinimini

ve materyalle etkilesimini kolaylastirmaktadir (MEB, 2023). Diyalekt'in bu 6zelliklerinin mobil
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destekli dil 6grenimi ortamlarinin potansiyelini degerlendirmede énemli i¢goriiler saglayacagi

distiniilmektedir.

1.4. Varsayimlar

1.

Diyalekt mobil uygulama destekli 6grenme ortami, dgrencilerin Ingilizce kelime

edinimi lizerinde anlamli bir etkiye sahiptir.

Diyalekt mobil uygulama destekli §grenme ortami, dgrencilerin Ingilizce kelime

bilgisi kaliciligina katki saglar.

Diyalekt mobil uygulama destekli 6grenme ortami, 6grencilerin motivasyonunu

anlamli 6l¢iide artirir.

1.5. Simirlamalar

Calisma, Konya'da bir devlet ortaokulunda gerceklestirilmistir, bu da okul
kiiltiirli, sosyoekonomik durum ve bolgesel egitim uygulamalart gibi faktorler

farklilik gosterebileceginden bulgularin genellenebilirligini sinirlayabilir.

Arastirmaya, kontrol ve deney gruplarina ayrilmig toplam 64 ortaokul 6grencisi

katilmastr.

Aragstirma sekiz hafta siirmiis, ardindan 6grenilen kelimelerin akilda kaliciligini

degerlendirmek {izere dort haftalik bir ek slire daha ayrilmistir.

Calisma, kelime edinimine odaklanmistir; bu nedenle Diyalekt destekli 6grenme
ortammin dinleme, konusma, okuma ve yazma gibi diger dil becerileri

tizerindeki etkileri dogrudan ele alinmamustir.

2. LITERATUR TARAMASI

M-6grenme olarak da bilinen mobil 6grenme, tabletler ve akilli telefonlar gibi tasinabilir

teknolojiler araciliiyla 6gretim materyallerini ihtiya¢ duyulan her yerde ve her zaman sunan

yenilik¢i bir pedagojik yaklasimdir (Ally, 2009; Kukulska-Hulme ve Shield, 2008). Sharples

ve digerleri (2016), mobil cagda Ogrenmeyi hem bireyleri hem de etkilesimli kisisel

teknolojileri igeren coklu baglamlarda gerceklesen diyaloglar yoluyla bilgi edinme siireci

olarak tamimlamaktadir. Bazi arastirmacilar bu kavrami teknolojiler ve cihazlarla
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iligkilendirerek tanimlamaya calisirken, digerleri 6grenenlerin hareketliligi ve 6grenme siireci
etrafinda ¢ercevelendirmektedir. Bu ayrim, mobil Ogrenmenin ¢ift yoOnli dogasini
vurgulamaktadir; teknoloji, her zaman ve her yerde 6grenmeyi kolaylastirirken ayn1 zamanda
O0grenenlerin 6grenme ortamlariyla nasil etkilesime girdiklerini ve bu ortamlara nasil uyum
sagladigini da dikkate alir. Dolayisiyla, "mobil" terimi geleneksel 6grenme anlayisinin Stesine
gecerek, mobil is giicli ve ag toplumunun ortaya ¢ikisiyla uyumlu gelisen bir kavrami

yansitmaktadir (Traxler, 2009, s.14).

Ogrencilere hareket halindeyken bilgiye erisim imkan1 tantyan bu metodoloji, esneklik,
kolaylik ve kisisellestirilmis 6grenme deneyimlerini tesvik etmektedir (Behera, 2013). Hubbard
(2009), mobil dil 6greniminin dil 6grenme kaynaklarina ve uygulamalarina stirekli ve her yerde
erisim firsat: sundugunu belirtmektedir. Bu baglamda, MALL (Mobil Destekli Dil Ogrenimi),
kisisel ve tasinabilir cihazlar1 kullanarak yeni 6grenme bi¢imlerini miimkiin kilmasiyla
CALL'dan (Bilgisayar Destekli Dil Ogrenimi) ayrilmaktadir. MALL, her zaman ve her yerde,
resmi ve resmiolmayan baglamlarda &grenmeyi "erisim ve etkilesimde siireklilik veya

spontane gelisim" temelinde desteklemektedir (Kukulska-Hulme ve Shield, 2008, s. 273).

Mobil destekli dil 6grenimi (MALL) {izerine yapilan arastirmalarda, bu ydntemin
kelime edinimi, motivasyon ve 0grenme deneyimlerini zenginlestirme konusunda olumlu
etkiler sagladigi goriilmektedir. Aslan ve Titilinis (2024), harmanlanmis mobil 6grenme
yonteminin kelime gelisimini destekledigini ve 6grenciler tarafindan verimli, eglenceli ve
hatirda kalict bulundugunu ortaya koymustur. Daly (2022), mobil uygulamalarin kelime
ogreniminde etkili oldugunu ancak diizenli kullanimin basar1 ic¢in kritik oldugunu
vurgulamistir. Valizadeh (2022), mobil cihazlar {izerinden basitlestirilmis haber metinleri
okumanin, kelime 6grenimini geleneksel yontemlere gore daha etkili kildigini ifade etmistir.
Oyun tabanli uygulamalar iizerine yapilan ¢aligmalarda, Akkuzu (2015) ve Elaish ve digerleri
(2019), bu tiir uygulamalarin 6grencilerin motivasyonunu artirdigini ve kelime edinimine katki
sagladigin belirtmistir. Benzer sekilde, Chen ve digerleri (2019), oyunlastirma unsurlari igeren
mobil uygulamalarin 6grenci memnuniyetini ve kelime kaliciligini artirdigini tespit etmistir.
Basal ve digerleri (2016) ise, mobil uygulamalarin deyim 6gretiminde geleneksel yontemlerden
daha etkili oldugunu ve bu araglarin pedagojik planlama ile entegre edilmesi gerektigini
vurgulamistir. Bu calismalar, mobil teknolojilerin dil 6greniminde giiglii bir ara¢ olarak

ogrenme slireclerini destekledigini gostermektedir.
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3. METODOLOJi

Bu ¢aligmada, Diyalekt mobil uygulamasmnin égrencilerin Ingilizce kelime 6grenimi,
akilda tutma ve MALL takviyesine yonelik motivasyonlari {izerindeki etkisini arastirmak icin
nicel bir metodoloji igeren deneysel bir arastirma deseni kullanilmistir. Arastirmaya toplam 64
ogrenci katilmis ve bu oOgrenciler, 32 kisilik deney ve kontrol gruplarina ayrilmistir.
Katilimcilarin yaglart 11 ile 13 arasinda degismekte olup, her iki grubun da A2 seviyesinde
Ingilizce yeterlilikleri, dnceki ders kayitlar1 ve yerlestirme testleri ile belirlenmistir. Sekiz hafta
siiren ¢alismada, deney grubu Diyalekt mobil uygulamasini kelime 6gretimi i¢in kullanirken,

kontrol grubu geleneksel yontemlerle egitim almistir.

Veri toplama araglari olarak, aragtirma Oncesi anket, kelime basari testleri ve
motivasyon anketi kullanilmistir. Arastirma Oncesi anket 6grencilerinin mobil 6grenmeye hazir
olup olmadiklarini belirlemek amaciyla tasarlanmistir. Ankette demografik bilgiler, mobil cihaz
sahipligi, internet erisimi ve egitim amagli mobil cihaz kullanimi gibi konular ele alinmistir.
Katilimcilar, mobil cihazlarini ne siklikla kullandiklarini ve egitim amagli faaliyetlere ne kadar
zaman ayirdiklarini rapor etmislerdir. Ankette ayrica 6grencilerin daha 6nce kullandiklar
egitim uygulamalar tiirleri ve mobil 6grenme araclarina olan deneyim diizeyleri hakkinda da
sorular yer almistir. Bu veriler, ¢alismanin miidahale agamasindan 6nce katilimcilarin mobil
O0grenme araglarina asinaliklarin1 ve egitim uygulamalariyla etkilesimlerini degerlendirmeye
katki saglamistir. Uygulama Oncesinde, deney grubuna Diyalekt uygulamas: tanitilmis ve
ogrencilere uygulamanin nasil ¢alistigi, kelime 6gretimindeki kullanimi ve uygulamaya nasil
erisecekleri konusunda bilgilendirici iki saatlik bir egitim verilmistir. Bu egitimin amaci,
ogrencilerin Diyalekt mobil araciyla ilgili temel bilgi ve kullanim becerilerini kazanmalarini

saglamaktir.

Katilimeilarin  kelime bilgisini degerlendirmek amaciyla, arastirma danigmaninin
gbzetiminde uzman Ogretmenler ve Ingiliz Dili Egitimi boliimiindeki akademisyenlerle is
birligi i¢inde kelime basarim testi (bkz. Ek B) tasarlanmistir. Belirlenen kelimeler, miifredatta
yer alan ve arastirmada islenen iinitelerden secilmistir. Testte, bosluk doldurma, eslestirme,
tanim belirleme ve eklerle ilgili sorular yer almistir. Her iki gruba da baslangic seviyelerini
belirlemek amaciyla bir 6n test uygulanmis ve bu test, son test sonuglartyla karsilagtirma
yapmak i¢in referans noktasi olarak kullanilmistir. Calisma siiresince, deney grubu mobil
uygulama kullanirken, kontrol grubu ders kitab1 ve ¢alisma kagitlari ile desteklenen geleneksel

yontemlerle egitim almistir.
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Uygulama grubundaki her 6grenci, mobil cihazlarini kullanarak Diyalekt uygulamasina
EBA sifreleri ile erigmistir. Deney grubundaki ogrenciler, A2 seviyesinde olduklarindan
Diyalekt uygulamasimim A2 bdliimiindeki konular1 kullanmuslardir. Ik dért hafta boyunca
"Work & Jobs" bolumiindeki etkinlikleri tamamladiktan sonra, sonraki dort hafta "Habits &
Routines" ve "Let's Travel" boliimlerine odaklanmislardir. Caligsma, kelime 6gretimini 6lgmeye
odaklanmis olup, mobil uygulama bu siireci desteklemek amaciyla 'Gorsel Eslestirme',
'Siiriikle-Birak', 'Kelime Kartlar1', 'Etkilesimli Video', 'Hafiza Oyunu', 'Bulmaca’, 'Diyalog
Kartlart', 'Gorsel Siralama' ve 'Gorsel Se¢imi' gibi gesitli interaktif etkinlikler sunmustur. Bu
etkinlikler, 6grencilerin kelime bilgisini daha etkili bir sekilde gelistirmek i¢in tasarlanmis olup,
dort dil becerisini de kapsayacak sekilde c¢esitlendirilmistir. Ayrica, 68renciler, ilerlemelerini
takip edebilmek igin uygulamanin 'Performans Raporu' o6zelligini kullanarak, basarilarini

gbzlemleyip gelisim alanlarini tespit edebilmislerdir.

Ogrenciler, okul saatleri disinda da &grenimlerini siirdiirebilmeleri i¢in uygulamanin
'Snacks' boliimiinti kesfetmeye tesvik edilmistir. Bu boliimde, e-Kitaplar, video haberler ve
Tirkiye'nin dogal ve tarihi giizellikleri hakkinda videolar yer almaktadir. Ayrica, dil
becerilerini daha eglenceli bir sekilde pekistirmek amaciyla 'Diyalekt Kids' boliimiindeki
oyunlar, e-kitaplar, videolar ve sarkilar gibi gesitli materyallerden de yararlanmiglardir. Bu

kaynaklar, 6grencilerin okul disinda da dil pratigi yapmalarini1 desteklemistir.

Sekiz haftalik uygulamanin sonunda, her iki grubun kelime Ogretim yontemlerinin
etkinligini degerlendirmek amaciyla bir son test uygulanmistir. Ayrica, dort haftalik aranin
ardindan, gruplarin kelime bilgisini ne 6l¢iide koruduklarin1 degerlendirmek i¢in bir kalicilik
testi gerceklestirilmistir. Calismada kullanilan egitim materyallerinin ~ 68rencilerin
motivasyonlaria etkisini 8lgmek igin, son testin ardindan her iki gruba da Ogretim Materyalleri

Motivasyon Anketi (OMMA) (bkz. Ek C) uygulanmustir.

OMMA, ilk olarak Keller (1987a) tarafindan gelistirilmis olup, Tiirkceye gevirisi ve
gecerlik-glivenirlik calismalart Kutu ve Sozbilir (2011) tarafindan yapilmistir. Anket,
motivasyonu dgretim tasariminin temel bir unsuru olarak ele alan Keller'in (1987b) ARCS
Motivasyon Modeline dayanmaktadir. Model, Dikkat, Uygunluk, Giiven ve Tatmin olarak
adlandirilan dort faktorden olusmakta olup, anket baslangicta toplam 36 madde icermektedir.
Tirkge cevirisi dil ve anlam agisindan, Tiirk dili ve yabanci dil alanlarinda uzman 15
akademisyenin goriisleri dogrultusunda degerlendirilmistir. Bu silire¢ sonunda, anketin egitim

sistemiyle olan kiiltiirel uyumu ve Tiirk¢e dil gegerligi bir uzman tarafindan tekrar gozden
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gecirilmistir. Yap1 gecerliligi i¢in yapilan faktor analizi sonucunda, "dikkat- uygunluk™ ile
"giiven-tatmin" olmak {izere iki ana faktor elde edilmistir. Anketin son hali 1'den 5'e kadar
Likert 6lgeginde puanlanan 24 maddeden olusmaktadir (Kutu ve Sozbilir, 2011). Anketin
giivenilirligini degerlendirmek i¢in Cronbach's Alpha degerleri hem genel 6l¢cek hem de alt
boyutlar i¢in hesaplanmis ve tiim anket i¢in 0.83, alt faktorler icin ise sirastyla 0.79 ve 0.69
degerleri elde edilmistir (Kutu ve Sozbilir, 2011). Sonug olarak, yapilan analizler Tiirk¢eye
uyarlanmis OMMA'nin gegerlilik ve giivenilirlik agisindan uygun bir 6l¢gme araci oldugunu

kanitlamistir.

Kelime basart testleri ve motivasyon anketinden elde edilen veriler, SPSS siiriim 21 ile
analiz edilmis ve anlamlilik diizeyi 0,05 olarak belirlenmistir. Veri analizi, normallik kontrolii
icin Shapiro-Wilk testi ve ¢arpiklik-basiklik degerlendirmeleriyle baglamistir. 0,05'ten biiyiik
bir p-degeri, verilerin normal bir dagilim izledigini gostermektedir (Ghasemi ve Zahediasl,
2012; Mishra vd., 2019; Razali ve Wah, 2011). Bu siire¢, parametrik testlerin uygulanmasi igin
gerekli varsayimlarin saglandigini gostermistir. Normallik dogrulandiktan sonra, deney ve
kontrol gruplarinin 6n test, son test ve kalicilik testi sonuglar1 ile motivasyon diizeyleri —
"dikkat-uygunluk”, "giliven-tatmin" faktorleri ve genel motivasyon puant — bagimsiz 6rneklem
t-testi ve Levene testi kullanilarak analiz edilmis, mobil 6grenmenin kelime kazanimi, uzun

vadeli 6grenme ve motivasyon tizerindeki etkileri incelenmistir.
4. BULGULAR
1. On Calisma Anketi Sonuclar

On calisma anketi, gruplarin mobil grenmeye hazir olup olmadigini degerlendirmek
amaciyla yapilmistir. Anket, 68rencilerin yas, mobil cihaz sahipligi, internet ve mobil cihaz
kullanim siklig1, ayrica mobil 6grenme aligkanliklar ile ilgili sorulari igermektedir. Hem deney
hem de kontrol grubu bu anketi tamamlamistir. Aragtirmaya katilan 64 6grencinin %63'i 12
yasinda, %34' 11 yasinda ve %3'i ise 13 yasindadir. Calisma grubundaki tiim dgrencilerin

mobil cihazlar1 oldugu kaydedilmistir.

Internete erisim sikliklarina bakildiginda, %53'"i internete "ara sira" baglandiklarini
belirtirken, %25'1 "sik sik", %16's1 "her zaman" ve %6's1 "nadiren" internete baglanabildikleri
ifade etmistir. Benzer sekilde, 6grencilerin %56's1 mobil cihazlarint "ara sira" kullandigini,
%25'1 "sik sik" ve %19'u "nadiren" kullandigini belirtmistir. Egitim amaciyla mobil cihaz

kullanim aligkanliklaria gore, 6grencilerin %47'si glinde 1-2 saat, %44 1 saatten az, %6's1
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giinde 2-3 saat, %3"l ise 4 saatten fazla kullanim yapmaktadir. Mobil cihazlarin egitimde en
yaygin kullanim alanlar1 arasinda egitim videolar1 izleme (%25), dil 6grenme uygulamalarini
kullanma (%24) ve genel Ogrenme uygulamalarindan yararlanma (%24) o6ne ¢ikmistir.
Ogrencilerin mobil 6grenme uygulamalariyla ilgili kendi bildirimlerine dayanan deneyim
oranlarma bakildiginda, %50'si deneyimlerini "kapsamli", %34 "orta diizeyde" ve %16's1
"yetkin" olarak tanimlamistir. Bu sonuglar, 6grencilerin egitimde mobil teknoloji kullanimina
hazir olduklarmi ve mobil O6grenme uygulamalariyla etkilesimde bulunduklarini

gostermektedir.

2. Mobil Uygulama Destekli Ogrenme Ortaminin Kelime Ogrenimi Uzerindeki
Etkisi

Ilk olarak, deney ve kontrol gruplarinin baslangic diizeylerini karsilastirmak icin bir 6n
test uygulanmistir. Deney grubunun ortalama puam 48,81 (standart sapma = 9,539), kontrol
grubunun ise 47,47 (standart sapma = 8,583) olarak bulunmustur. Uygulanan Shapiro-Wilk
testi, her iki grubun da verilerinin normal dagilim gosterdigini ortaya koymustur (p > 0,05).
Levene testi sonuglar1 (p = 0,764), her iki grubun varyanslarinin esit oldugunu gostermistir. T-
testi sonuglarina gore, baslangigta gruplar arasinda istatiksel olarak anlamli bir fark
bulunmamustir (t(62) = 0,592, p = 0,556).

Deney ve kontrol gruplarma sekiz haftalik egitim siirecinden sonra bir son test
uygulanmistir. Deney grubunun son test ortalama puani 80,16 (standart sapma = 9,589), kontrol
grubunun ortalama puani ise 63,22 (standart sapma = 7,678) olarak hesaplanmistir. Shapiro-
Wilk testi sonuglari, son test verilerinin de normal dagilim gdsterdigini ortaya koymustur
(deney grubu p = 0,294; kontrol grubu p = 0,196). Levene testi sonuglarina gore (p = 0,226),
her iki grubun varyanslariin esit oldugu tespit edilmistir. Bagimsiz 6rneklem t-testi sonuglari,
son test puanlar arasinda deney grubu adma 6nemli bir fark oldugunu gostermistir (t(62) =
7,80, p <0,001). Ortalama fark 16,938 puan olup, %95 giiven aralig1 12,597 ile 21,278 arasinda
degismektedir.

On test ve son test arasinda elde edilen kazang puanlar1 da degerlendirilmistir. Deney
grubunun ortalama kazang puan1 31,34 (standart sapma = 2,743), kontrol grubunun ortalama
kazan¢ puani ise 15,75 (standart sapma = 3,759) olmustur. Bagimsiz Orneklem t-testi
sonuglaria gore, kazang puanlar1 arasinda da deney grubu adina anlaml bir fark bulunmustur

(t(62) = 18,957, p < 0,001). Ortalama fark 15,594 puan olup, %95 giiven aralig1 13,949 ile
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17,238 arasinda yer almaktadir. Bu sonuglar, Diyalekt mobil uygulamasinin kelime
ogreniminde etkili oldugunu ve deney grubunun kontrol grubuna kiyasla 6nemli bir gelisim

gosterdigini dogrulamaktadir.

3. Mobil Uygulama Destekli Ogrenme Ortammin Kelime Bilgisi Kalcilig
Uzerindeki Etkisi

Uygulama siirecinin ardindan, her iki grup da dort hafta boyunca standart sinif egitimine
geri donmiis ve ardindan kullanilan metotlarin kelime 6grenimi tizerindeki uzun vadeli etkisini
incelemek amaciyla bir takip testi uygulanmistir. Takip testi sonuglarina gore, deney grubunun
ortalama puan1 82,94 (standart sapma = 9,679), kontrol grubunun ise 61,03 (standart sapma =
8,166) olarak bulunmustur. Normal dagilim analizleri sonucunda, her iki grubun verilerinin
normal dagilim gosterdigi goriilmistiir (deney grubu p = 0,181; kontrol grubu p = 0,408). T-
testi analizleri, takip testi sonuglarinda deney ve kontrol gruplari arasinda istatistiksel olarak
anlamli bir fark oldugunu ortaya koymustur (t(62) = 9,786, p < 0,001). Ortalama fark 21,906
puan olup, %95 giiven aralig1 17,432 ile 26,381 arasinda degismektedir.

Takip testinden elde edilen kazang puanlar1 ise, son-test ile takip testi sonuglari
arasindaki farki gostermektedir. Deney grubunun ortalama kazang puani 2,78, kontrol grubunun
ise -2,19 olarak hesaplanmustir. T-testi analizlerine gore, kazang puanlari arasinda 6nemli bir
fark bulunmustur (t(62) = 14,509, p < 0,001). Bu sonuglar, deney grubunun kelime bilgisini
uzun siireli olarak korudugunu, kontrol grubunun ise bu siiregte geriledigini gostermektedir.
Diyalekt uygulamasinin kullanildig1 grupta kelime basarisinin korunmasi, uygulamanin uzun

vadeli 6grenme ve kelime hatirlama tizerinde etkili oldugunu ortaya koymaktadir.
4. Mobil Uygulama Destekli Ogrenme Ortaminin Motivasyon Uzerindeki Etkisi

Calismada, sekiz haftalik siire¢ sonunda hem deney hem de kontrol gruplarina "Ogretim
Materyalleri Motivasyon Anketi (OMMA)" uygulanmistir. Anket, motivasyonun iki temel
faktoriint ("dikkat-uygunluk" ve "gliven-tatmin") ve genel motivasyonu degerlendirmistir. Bu
sayede, mobil ve geleneksel 6gretim yontemlerinin 6grencilerin motivasyonu iizerindeki etkisi

karsilastirmali olarak incelenmistir.

Motivasyon skorlarimin analizinde, deney grubunun tiim kategorilerde (genel
motivasyon, dikkat-uygunluk, giiven-tatmin) kontrol grubuna kiyasla daha yiiksek ortalamalara

sahip oldugu goriilmiistiir. Deney grubunun toplam motivasyon ortalamasi 4,1392 iken, kontrol
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grubunun 2,7244'tlir. Bu durum, mobil uygulama kullaniminin &grencilerin motivasyonunu
olumlu yonde etkiledigini gostermektedir. Shapiro-Wilk testine goére, her iki grubun
motivasyon skorlarinin normal dagilim sergiledigi belirlenmistir (deney grubu p = 0,752;
kontrol grubu p = 0,216). Bu bulgular, gruplarin motivasyon skorlarinin analiz edilmesi i¢in

uygun oldugunu ortaya koymaktadir.

Bagimsiz 6rneklem t-testi analizlerine gore, gruplar arasinda motivasyon agisindan
anlamli farklar bulunmustur. "Dikkat-uygunluk" boyutunda t(62) = 18,230, p < 0,001; "giiven-
tatmin" boyutunda t(62) = 26,498, p < 0,001; toplam motivasyon ortalamasinda ise t(62) =
26,036, p < 0,001 degerleri tespit edilmistir. Bu veriler, mobil uygulama destekli egitim
yonteminin, 6grencilerin dikkatini gekme, giiven olusturma ve memnuniyet saglama agisindan

motivasyonu artirmada geleneksel yontemlere kiyasla daha etkili oldugunu géstermektedir.
5. TARTISMA, SONUC, ONERILER
TARTISMA

Bu boliimde, ¢aligmanin kelime 0grenimi, kalicilik ve motivasyon tizerindeki etkileri
tartisilacak; smirliliklart ve sonuglar1 degerlendirilecek, ayrica gelecekteki arastirmalar igin

Oneriler sunulacaktir.

1. Mobil Uygulama Destekli Ogrenme Ortamimin Ogrencilerin Ingilizce Kelime

Ogrenimi Uzerindeki Etkisinin Tartisilmasi

Bu caligmanin birinci arastirma sorusu kapsaminda, mobil uygulama destekli 6grenme
ortammin Ingilizce kelime edinimi iizerindeki etkileri degerlendirilmistir. Uygulama oncesi
yapilan On test sonuclari, deney ve kontrol gruplarinin benzer baslangi¢c seviyelerine sahip
oldugunu gostermistir. Calisma sonrasinda, mobil uygulama kullanan deney grubu, kontrol
grubuna kiyasla daha yiiksek son test performansi sergilemis ve bu fark istatistiksel olarak
anlamli bulunmustur. Kazang puanlart da yontemin etkisini dogrulayarak deney grubunun daha
fazla gelisim gosterdigini ortaya koymustur. Bu bulgular, mobil destekli 6grenme araglarinin
kelime edinimini artirmadaki etkinligini gosteren onceki arastirmalarla uyumludur (Aslan ve

Tiitiinis, 2024; Basal vd., 2016; Daly, 2022; Valizadeh, 2022).

Mobil destekli 6grenme ortamlari, dgrenci etkilesimini artirarak ve geleneksel sinif
ortamlarinin Stesinde avantajlar sunarak belirgin faydalar saglamaktadir. Kirschner (2002),

egitsel olanaklari, 6grencilerin ihtiyaglariyla uyumlu olarak belirli 6grenme bigimlerini
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kolaylastiran egitsel miidahalenin 6zellikleri olarak tanimlamaktadir. Bu ¢alismada, Diyalekt
mobil uygulamasi, uygulama grubuna cesitli avantajlar sunarak Ogrenme siire¢lerini

desteklemistir.

Uygulamanin esnek yapisi, Ogrencilerin istedikleri zaman ve yerde kelime
ogrenmelerine olanak taniyarak siirekli bir 6grenme siireci saglamistir. Bu 6zellik, 6grencilerin
okul saatleri disinda da 6grenme siireclerini slirdiirmesine olanak tanimis ve kelime basarisini
artirmistir. Uygulamasinin sundugu bu imkanlar, mobil destekli dil 6§reniminin, esnek ve
entegre Ogrenme deneyimleri sunma konusundaki faydalarin1 vurgulayan calismalarla
uyumludur (Ally, 2009; Behera, 2013; Kukulska-Hulme ve Shield, 2008). Ayrica, bu yontemin
kelime 6grenimini, geleneksel basili materyallere kiyasla daha etkili bir sekilde gelistirdigi,
onceki bulgularla desteklenmektedir (Basal vd., 2016; Daly, 2022; Suwantarathip ve
Orawiwatnakul, 2015; Valizadeh, 2022).

Diyalekt'teki alistirmalarin ¢esitliligi, 6grencilerin kelimeleri farkli baglamlarda pratik
yapmalarini saglayarak hem kelime bagarisini hem de kaliciligir artirmistir. Uygulamada
sunulan resim eslestirme, siiriikkle-birak, kelime kartlar: ve video dersler gibi gesitli etkilesimli
aktiviteler, gorsel ve isitsel unsurlarla zenginlestirilmis olup, 6grencilerin ilgisini canl tutarak
kelime bilgisi edinimini desteklemistir. Bu 6zellikler, Nation'in (2001) dinamik ve etkilesimli
etkinliklerin kelimeyi daha fark edilir ve taninmas1 kolay hale getirdigi yoniindeki bulgulariyla
uyumludur. Dixon-Krauss (2001) ile Laufer ve Hill'in (2000) birden fazla pekistirme
mekanizmasinin kullanilmasimin 6nemine vurgu yapmasi da, etkili kelime O6grenimi ve

kalicilig1 saglamak igin ¢esitli stratejilerin gerekliligini ortaya koymaktadir.

Diyalekt uygulamasi, 6grencilerin kelime 6grenimini desteklemek amaciyla otantik
materyaller kullanarak, gercek yasam diline dayali 6grenme deneyimleri sunmustur. TRT
World'den alian 6zgiin dinleme materyalleri, dgrencileri ana dili Ingilizce olan konusmacilar
ve ger¢ek yasam baglamlariyla tanistirarak dil becerilerini gelistirmis ve 6grenme deneyimini
daha ilgi ¢ekici ve anlamli hale getirmistir. Mobil 6grenmenin, kisisellestirilmis, otantik ve
baglamsal 6grenme deneyimlerini destekleme yetenegi, Traxler'in (2009) pedagojik agidan
mobil 6grenmenin potansiyeline dair vurgulartyla uyumludur. Nitsch (1978) ve Stahl'in (1991)
caligmalari, kelimelere birden fazla baglamda maruz kalan 6grencilerin, bu kelimeleri yalnizca
tek bir baglamda karsilasanlara kiyasla ger¢ek yasam durumlarinda daha iyi tamidigimi

gostermektedir.
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2. Mobil Uygulama Destekli Ogrenme Ortaminin Ogrencilerin Ingilizce Kelime

Bilgisi Kalicihg Uzerindeki Etkisinin Tartisilmasi

Calismanin ikinci arastirma sorusu, mobil uygulama destekli 6grenme ortaminin kelime
bilgisi kalicilig1 tizerindeki etkisini degerlendirmeyi amaglamaktadir. Bulgular, uygulamanin
uzun vadeli kelime 6grenimi saglama konusunda olumlu etkileri oldugunu gdstermistir.
Kalicilik diizeyleri, son testten dort hafta sonra her iki gruba uygulanan takip testi ile
Ol¢iilmiistiir. Sonuglar, deney grubunun kontrol grubuna kiyasla kelime bilgisini daha yiiksek
oranda korudugunu ortaya koymustur. Ayrica, son test ve takip testi arasindaki farki gosteren
kazang puanlar1 analizlerinde de deney grubunun anlamli bir iistiinliik sagladigi belirlenmistir.
Bu bulgular, mobil destekli dil 6greniminin kelime kaliciligini etkili bir sekilde destekledigini
belirten arastirmalarla uyumludur (Chen vd., 2019; Motallebzadeh ve Ganjali, 2011; Valizadeh,
2022).

Diyalekt mobil uygulamasi, kelime odakli cesitli interaktif etkinlikler sunarak,
ogrencilerin zihinsel siireglerini desteklemistir. Bu &zellikler, Nation'm (2001) dinamik ve
etkilesimli etkinliklerin kelimeleri daha fark edilir ve akilda kalic1 hale getirdigi yoniindeki
bulgulartyla uyum gostermektedir. Uygulamada coklu ortam unsurlarinin kullanilmasi,
Paivio'nun (1986) bilgiyi hafizada tutmay1 artirmada s6z1ii ve sozlii olmayan sistemlerin roliinii
vurgulayan ikili kodlama teorisini yansitmaktadir. Uygulama, gorsel ve isitsel coklu ortam
ogeleri igerigiyle, ikili kodlama siirecini kolaylagtirarak 6grenicilerin kelime bilgisine birden
fazla bilissel yoldan erismesini saglamistir. Arastirmalar, gorsel, isitsel ve metinsel gibi farkl
tiirde girdilerin entegre edilmesinin 6grenme ¢iktilarini gelistirdigini ve bilissel yiikii azalttigini

gostermektedir (Chun ve Plass, 1996; Yeh ve Wang, 2003; Teng ve Zhang, 2023).

Calismada gozlemlendigi iizere, deney grubunun kalicilik testlerindeki daha yiiksek
performansi, cesitli pekistirme etkinliklerinin kelime edinimi ve kalicilifin1 desteklemedeki
roliinii vurgulayan Onceki arastirmalarla uyumludur (Dixon-Krauss, 2001; Laufer ve Hill,
2000). Segler ve digerleri (2002), kelime bilgisinin kalic1 olmasi i¢in derinlemesine islemenin
onemine dikkat ¢ekerek, 6grencilerin farkli etkinliklerle mesgul edilmesinin biligsel katilimi
artirdigin1 ve hafizada tutmayi gii¢lendirdigini belirtmistir. Bu dogrultuda, Diyalekt, okuma
etkinliklerinin ardindan sunulan hedefe yonelik alistirmalarla, yapilandirilmis pekistirmenin
yalnizca metne maruz kalinan silireyi artirmaktan daha etkili oldugunu gostermistir. Bu

yaklasim, ozellikle zaman kisith 6grenme ortamlarinda, okuma etkinliklerini belirli kelime
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alistirmalariyla birlestirmenin daha basarili sonuglar verdigini gosteren Paribakht ve

Wesche'nin (1997) bulgulariyla ayni dogrultudadir.

Uygulamada kelimelerin farkli baglamlarda 6grenilmesi, Ogrencilerin kelimelerle
anlamli yollarla etkilesim kurmasimi saglamistir. Baglam iginde kelime Ogrenimi, dil
ediniminde 6nemli bir rol oynamaktadir. Arastirmalar, okuma yoluyla gerceklesen rastlantisal
kelime 6greniminin, 6grencilerin kelime anlamlarin1 ve bigimlerini daha iyi kavramalarina
yardimci oldugunu gostermektedir (Nagy vd., 1985). Anderson ve Nagy (1989) ise kelime
anlamlarinin genellikle sadece bir tanim ya da anlamsal ozellikler listesiyle tam olarak
kavranamayacagini belirtmektedir. Bu unsurlar, kelimenin temel anlamin1 anlamaya yardimeci
olsa da, kelimenin etkili bir sekilde kullanilabilmesi icin gerekli olan ek bilgilerin
saglanmasinda baglam 6nemli bir rol oynamaktadir (Anderson ve Nagy, 1989). Bu ¢alismada,
ogrencilerin hedef kelimelerle ¢esitli baglamlarda ve gorevlerde etkilesim kurmasi, Schneider
ve digerlerinin (2002) yabanci kelimelerin kaliciligin1 ve aktarimini artirmada baglamsal

cesitliligin 6nemine dair bulgulariyla ortiismektedir.

Ayrica, Laufer ve Hulstijn'in (2001) "katilim yiikii hipotezi", kelime islemeye yonelik
daha fazla biligsel katilim gerektiren etkinliklerin daha iyi kalicilik sagladigini 6ne siirmektedir.
Ogrenmenin etkinligi, kelime islem siirecindeki katilim diizeyiyle iliskilidir ve bu siire¢ ihtiyac,
arama ve degerlendirme gibi bilesenleri icerir. Ornegin, dgrenciler yeni kelimelerle 6zgiin
climleler yazmak icin gorevlendirildiklerinde, bu kelimeleri dogru kullanma ihtiyaci duyar,
anlamlarim arastirir ve baglam igindeki kullanimini degerlendirir. Aktif katilim, kelimelerin
akilda kaliciligimi artirmaya yardimci olur. Bu teorik cergeve, Diyalekt'in tasarimiyla
uyumludur; uygulama, 6grencilerin dil ihtiyaglarini ele almayi, kelime anlam ve bigimlerini
dort dil becerisini kapsayan interaktif etkinliklerle kesfetmeyi ve baglamsal kelime kullanimi1
gerektirerek degerlendirme yapmalarint tesvik etmektedir. Deney grubunda gozlemlenen
kelime edinimi ve kaliciliginin kontrol grubundan daha yiiksek olmasi, bu baglamsal ve zihinsel

katilimin dil 6grenimindeki olumlu etkisini ortaya koymaktadir.

Calismada, aralikli tekrar yontemi, interaktif iceriklerle desteklenerek kelime
kaliciligini artirmaya destek olan unsurlardan biri olmustur. Ogrenciler, belirli araliklarla ve
interaktif alistirmalar yoluyla kelimeleri tekrar ederek 6grenmelerini pekistirmigtir. Tanitilan
yeni kelimeler, ertesi giin uygulama iizerinden gdzden gecirilmis, hafta sonunda 6dev olarak ek
tekrarlar yapilmistir ve bu siireg, kelime kartlari, eslestirme oyunlar ve siiriikle-birak gibi

interaktif etkinliklerle zenginlestirilmistir. Yeni haftanin kelimelerine ge¢meden Once,
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ogrenciler uygulamada daha 6nce 6grendikleri kelimelerle ilgili etkinlikleri yaparak bilgilerini
pekistirmistir. Kontrol grubunda ise kelimeler ders kitabi araciligiyla sunulmus ve tekrarlar
toplu halde gerceklestirilmistir. Yapilan aragtirmalar, aralikli tekrarin uzun siireli kalicilik i¢in
toplu tekrarlardan daha etkili oldugunu géstermektedir (Barcroft, 2015; Braun ve Rubin, 1998;
Cekic ve Bakla, 2019; Dempster, 1987; Koval, 2019). Lafleur (2020), genisleyen zaman
araliklart ve cesitlendirilmis gorevlerin uzun vadeli 6grenme {izerinde olumlu etkisini
vurgularken, Pimsleur'un (1967) "kademeli aralikli hatirlama" kavrami, giderek daha uzun
araliklarla yapilan tekrarlarin kelime kaliciligini artirdigini 6ne stirmektedir. Deney grubunda
kullanilan bu yapilandirilmis ve interaktif tekrar siireci, Ogrencilerin kelimeleri unutma

olasiliklarint azaltmistir.

3. Mobil Uygulama Destekli Ogrenme Ortaminin Ogrencilerin Motivasyonu

Uzerindeki Etkisinin Tartisiimasi

Ucgiincii arastirma sorusu, Diyalekt mobil uygulama destekli 6grenimin dgrencilerin
motivasyonu iizerindeki etkisini incelemistir. Yapilan anket sonuglari, uygulamanin genel
motivasyon, "dikkat-uygunluk" ve "giiven-tatmin" boyutlarinin tiimiinde olumlu bir etki
sagladigint ortaya koymustur. Verilerin analizi Oncesinde, Shapiro-Wilk testi ile normal
dagilima uygunluk degerlendirilmis, p-degerleri ile carpiklik ve basiklik degerleri normal
dagilimi dogrulamistir. Bu asamadan sonra gerceklestirilen t-testi, deney grubunun tiim
motivasyon boyutlarinda, kontrol grubuna gore anlamli derecede daha yiiksek motivasyon

diizeylerine sahip oldugunu ortaya koymustur.

Bulgular, Diyalekt uygulamasinin 6grenci motivasyonu iizerindeki olumlu etkisini
ortaya koymaktadir. "Dikkat-uygunluk™ boyutuyla ilgili 1'den 11'e kadar olan maddeler, mobil
uygulama destekli 0grenmenin Ogrencilerin dikkatini ¢ektigini ve derse olan ilgilerini
artirdigin1  gostermektedir. Deney grubunun yiiksek motivasyon degerleri, uygulamanin
etkilesimli ve 1ilgi c¢ekici Ozellikleriyle baglantilidir. Arastirmalar, mobil destekli dil
ogreniminin, sundugu dinamik ve etkilesimli 6grenme ortamlariyla motivasyonu artirmada
etkili oldugunu vurgulamaktadir (Akkuzu, 2015; Chen vd., 2019; Elaish vd., 2019). Ayrica, bu
tir uygulamalarin sagladigi anlik geri bildirim, hem 06grenci katilimimi ve motivasyonu

artirmakta hem de degerlendirme siireclerindeki kaygiy1 azaltmaktadir (Makharashvili, 2024).

Anketin bir diger boyutu olan ve 12'den 24'e kadar olan maddeleri igeren "giiven-

tatmin" faktorii, 6grencilerin 6grenme siireglerini yonetme konusunda 6zgiivenlerinde artis
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oldugunu, gorevlerini tamamlarken bagsar1 duygusu yasadiklarini ve iyi yapilandirilmis ders
akiglarinin olumlu etkisini ortaya koymaktadir. Ogrenciler arasinda ayni gorevleri tamamlama
siiresindeki farkliliklar, uygulamanin sundugunu esnekligi gostermektedir. Bu o6zerklik,
Ogrencilerin materyallere istedikleri zaman erisebilmelerini ve igerikle kendi hizlarinda
calisabilmelerini saglayarak, mobil destekli dil 6greniminin 6z-yonetimli 6grenmeyi tesvik
etmedeki roliinii vurgulayan caligmalarla uyumludur (Behera, 2013; Kukulska-Hulme ve
Shield, 2008; Stockwell, 2010).

Bu dogrultuda, uygulamanin sundugu o6zerk 6grenme ortami, Ogrencilerin kendi
O0grenme siireglerini  yonetmelerine olanak taniyarak, sinif ortaminin sinirlamalarindan
bagimsiz bir sekilde kelimelerle daha fazla ve etkili bir sekilde etkilesim kurmalarina katki
saglamustir. Bu 6zerklik, Citrayasanin (2019) mobil destekli dil 6greniminin bagimsiz 6grenme
aligkanliklarini tesvik etme ve Ogrenen Ozerkligini gelistirme konusundaki avantajlarini
vurgulayan bulgulariyla uyumludur. Benson (2001) 6grenen 6zerkligini, hedefler, stratejiler ve
degerlendirme ile ilgili kararlar da dahil olmak iizere kisinin 6grenme siirecinin kontroliinii ele
almasi olarak tanmimlamaktadir. Benzer sekilde, Demirel ve Ugiiten (2015), 6grenme
stratejilerinin 0grencilerin otonomisini artirmada 6nemli bir rol oynadigini belirtmektedir.
Mobil uygulamalar, 6grencilere kisisellestirilmis 6grenme deneyimleri sunarak ve 6grenme
stireglerini daha verimli bir sekilde yonetmelerine yardimci olarak bu stratejilerin etkinligini
artirmaktadir. Sha ve digerleri (2012) ise mobil 6grenme gérevlerine katilimin, 6grencilerin 6z-
diizenlemeli 6grenme motivasyonlarini artirmada kritik bir rol oynadigini vurgulamaktadir. Bu
bulgular, Diyalekt gibi mobil destekli dil 6grenimi platformlarinin bagimsiz 6grenme
aligkanliklarin1 gelistirme, motivasyonu siirdiirme ve etkili kelime 6grenimini destekleme

konusundaki potansiyelini ortaya koymaktadir.

Ayrica, calismada deney grubunun daha yiiksek motivasyon sonuglari, mobil destekli
o0grenme ortaminda kullanilan oyunlagtirma unsurlarina baglanabilir. Bu unsurlar, kelime
o0grenimi i¢in eglenceli ve 1lgi cekici bir ortam sunarak Ggrencilerin 6grenme siireclerini
desteklemistir. Ayrica, deney grubu, uygulamanin ses kaydetme O6zelligi ile oyunlastirilmig
etkinliklerde kelimeleri climle icinde kullanarak pratik yapabilmislerdir. Arastirmalar,
oyunlagtirmanin mobil destekli dil 6greniminde motivasyonu artirmada onemli bir rol
oynadigimi ortaya koymaktadir (Akkuzu, 2015; Chen vd., 2019; Elaish vd., 2019; Gamlo,
2019). Kapp (2012), oyun temelli unsurlarin 6grenmede anlamli deneyimler olusturdugunu

belirtirken, Prensky (2001) ise oyunlar araciligiyla 6grenmenin gelecekte 6nemli bir egilim
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olacagini belirterek oyunlastirmanin egitimdeki potansiyeline dikkat ¢cekmektedir. Diyalekt
uygulamasi, etkilesimli aktiviteleri ve oyunlagtirma 6zellikleri sayesinde motivasyonu 6nemli

Olclide artirmis ve 6grenci katilimini desteklemistir.
SONUC

Bu ¢aligma, Diyalekt mobil uygulamasi destekli 6grenme ortaminin ingilizce kelime
edinimi, kalicilig1 ve 6grenci motivasyonu iizerindeki etkisini aragtirmistir. Bulgular, mobil
destekli 6grenmenin geleneksel yontemlere gore kelime ediniminde anlamli bir etkisi oldugunu
gostermistir. Deney grubunun son testte elde ettigi yiiksek puanlar ve yapilan istatistiksel
analizler, bu etkiyi dogrulamistir. Bu olumlu sonuca, uygulamanin sundugu etkilesimli ve
cesitli etkinlikler, otantik dinleme materyalleri ve anlik geri bildirim 6zellikleri gibi faktorler
katki saglamistir. Ayrica, uygulamadan dort hafta sonra yapilan takip testi sonuclari, deney
grubunun kalicilik testinde kontrol grubuna kiyasla anlamli derecede yiiksek puanlar aldigini
gostermis ve uygulamanin kalic1 6grenmeyi destekleme potansiyelini ortaya koymustur. Coklu
ortam unsurlari, baglam temelli 6grenme deneyimleri ve yapilandirilmis tekrar caligsmalari,

ogrencilerin kelime bilgisini kalic1 hale getirmede énemli bir rol oynamaistir.

Bunun yani sira, ¢alismanin bulgulari, mobil destekli 6grenimin 6grenci motivasyonunu
onemli Olglide artirdigini gostermektedir. Bu etki, deney grubunun motivasyon anketinden elde
ettigi yiiksek puanlar ve istatiksel analizlerle desteklenmistir. Uygulamanin sundugu esneklik,
oyunlastirma unsurlar1 ve etkilesimli etkinlikler, 6grencilerin 6grenme siireclerinde aktif rol
almalarini saglamistir. Bu 6zellikler, 6grencilerin dikkatini ¢ekmig, materyali daha anlamli ve
ilgi ¢ekici hale getirmis, ayn1 zamanda gliven ve memnuniyetlerinin artmasina katki saglamistir.
Sonu¢ olarak, calisma, 1yi yapilandirilmis mobil destekli dil 6grenimi ortamlarinin
motivasyonu, kelime edinimini ve Ogrenmenin kalicilifini 6nemli Olciide artirdigini ve

teknolojinin egitime entegrasyonu i¢in etkili bir yaklagim sundugunu gostermektedir.
ONERILER

Calismanin sonuclarina dayanarak ve Boliim 1'de belirtilen, belirli bir cografi alan,
siirl 6rneklem biiytikliigi, sekiz haftalik miidahale stiresi ve kelime bilgisine odaklanma gibi

sinirlamalar ele alarak, gelecekteki arastirmalar ve uygulamalar i¢in ¢esitli 6neriler sunulabilir.

Bu calisma, Tiirkiye'nin Konya ilindeki bir devlet ortaokulunda gergeklestirilmistir, bu

da bulgularin diger bolgelere genellenebilirligini sinirlayabilir. Gelecekteki galismalar, okul
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kiiltiirii, sosyoekonomik farkliliklar ve bolgesel 6gretim uygulamalar1 gibi faktorleri goz
onlinde bulundurarak bu bulgularin farkli egitim ortamlarinda gecerli olup olmadigini
arastirabilir. Orneklem biiyiikliigii ve miidahale siiresine iliskin sinirlamalar1 ele almak igin
gelecekteki uygulamalar, ortaokul &grencilerinin Gtesinde ¢esitli yas gruplarini ve egitim
seviyelerini kapsayabilir. Uygulamanin lise, {iniversite veya yetiskin d6grenenler lizerindeki
etkilerini incelemek, daha genis bir uygulama alan1 hakkinda nemli bilgiler sunabilir. Daha
uzun vadeli ¢alismalar, kelime 6grenimi ve kaliciligi hakkinda daha derin bir anlayis sunarak,
uygulamanin 6grenme egrisini zamanla nasil etkiledigini kesfedebilir. Ayrica, gelecekteki
arastirmalar, uygulamanin kelime 6grenimine ek olarak diger dil becerileri tizerindeki etkisini
de degerlendirerek, mobil destekli dil 6grenimi araglarinin potansiyeli hakkinda daha biitiinciil

bir anlayis saglayabilir.

Mobil uygulamalarin kisisellestirilmis yapisinin 6z-yonetimli 6grenme igin benzersiz
firsatlar sundugu disiinildiginde (Behera, 2013; Kukulska-Hulme ve Shield, 2008),
gelecekteki caligmalar, icerigin 6grencilerin tercihlerine ve 6grenme hizlarina uyarlanmasi gibi
ozellestirilebilir 6zelliklerin motivasyon ve 6grenme ciktilar iizerindeki etkisini inceleyebilir.
Farklilagtirilmis 6gretim stratejileri, bu tiir kisisellestirme 6zelliklerinin 6nemini vurgulayarak,
ogrenci ¢esitliligine hitap eden igerik ve siire¢lerin uyarlanmasini gerektirir (MEB, 2024).
Calismalart harmanlanmis veya uzaktan egitim gibi diger dijital 6grenme ortamlarina
genisletmek, farkli 6grenen ihtiyaglarina en iyi sekilde hizmet eden 6gretim stratejilerinin
belirlenmesine yardimci olabilir. Bunun yani sira, 6gretmenler ve 6grencilerden nitel geri
bildirim alinmasi, uygulamanin kullanilabilirligi ve etkinligi hakkinda daha zengin i¢gdriiler

sunabilir.

Kisisellestirme ve 0z-yonetimli 6grenme potansiyelini géz oniinde bulundurmakla
birlikte, mobil destekli dil 6greniminin sinif ortamina etkili bir sekilde entegre edilmesi dikkatli
bir planlama ve adaptasyon gerektirir. Temel hususlar arasinda teknoloji kullanimina ayrilan
siirenin yeniden degerlendirilmesi, egitim faaliyetlerinin baglami ve zamanlamasinin ele
alinmasi, ayrica Ogretmen rollerinin 6grenci merkezli 6grenmeyi destekleyecek sekilde
uyarlanmasi yer alir (Kimber vd., 2002). Dil 6gretmenleri, etkili kelime 6grenme etkinliklerinin
gelistirilmesi i¢in 6zellikle 6nceden tasarlanmis mobil uygulamalara giivenildiginde, pedagojik
unsurlari dikkate almalidir (Basal vd., 2016). Ogretmenler kullandiklar1 araglarmn deneysel
olarak dogrulanmis, 6gretim hedefleriyle uyumlu, ikinci dil 6grenme ¢iktilarini destekleyici ve

pedagojik stratejilere uygun oldugundan emin olmalidir (Mihaylova vd., 2022). Dolayisiyla,
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egitimcilerin teknolojik araglari etkili bir sekilde se¢meleri ve egitim ortamlarina ve 6gretim
uygulamalarina entegre etmeleri i¢in ihtiyag duyduklar becerileri kazanmalarini saglayacak

mesleki gelisim firsatlari sunmak biiyiik 6nem tasimaktadir (Kessler ve Hubbard, 2017).

Bu hususlarin ele alinmasiyla, gelecekteki arastirmalar ve uygulamalar, mobil destekli
dil 6grenimi araglarinin daha etkili bir sekilde entegre edilmesini miimkiin kilarak hem 6gretim
hem de 6grenme deneyimlerini gelistirebilir. Teknolojinin modern egitimi sekillendirmeye
devam ettigi bir donemde, bu araglarin tam potansiyelinden yararlanmak igin, inovasyonu

kanita dayali1 pedagojik stratejilerle birlestiren dengeli bir yaklagim 6nemlidir.
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APPENDICES

Appendix A Pre-Study Questionnaire

PRE-STUDY QUESTIONNAIRE

Ortaokul Ogrencilerinin Mobil Ogrenmeye Hazir Bulunusluklarimi Belirleme Anketi
Sevgili Ogrenciler,

Bu anket, ortaokul 6grencilerinin mobil 6grenmeye hazir bulunusluklarini belirlemek amaciyla
hazirlanmistir. Liitfen her soruyu dikkatle okuyarak kendinize uygun secenegi isaretleyiniz.
Cevapsiz birakacagimiz soru olmamasma 6zen gosteriniz. Verdiginiz cevaplar sadece bu

arastirma i¢in kullanilacaktir. Katkilariniz i¢in simdiden tesekkiir ederiz. Saygilarimla.

Fadime Ustiiner
Ingiliz Dili Bilimi B6liimii, NEU

Temel Bilgiler
Adiniz ve Soyadimiz:
Yasiniz:

Kendinize ait cep telefonunu ya da tabletiniz var m1? [ ] Evet [ ] Haywr

Mobil Cihaz Aktiviteleri

1. Internet erisiminizi mobil cihazlarmiz araciligiyla ne siklikla sagliyorsunuz?
[ JHi¢ []Nadiren []Ortalama []Sikca []Her Zaman

2. Mobil cihazlarinizi ne siklikla kullaniyorsunuz?

[ JHi¢ []Nadiren []Ortalama []Sikca []Her Zaman

Mobil Ogrenmeye iliskin Ahskanhklar

1. Giinliik olarak mobil cihazlarinizi kag saat boyunca egitim amaciyla kullaniyorsunuz?
[]1 saatten az

[]1-2 saat aras1

[ ] 2-3 saat aras1

[ ] 3-4 saat aras1

[ ]4 saatten fazla
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2. Mobil cihazlarimizi daha ¢ok hangi egitim amaclari i¢in kullaniyorsunuz? (Birden fazla
segenek isaretlenebilir)

[ ] Ogrenme uygulamalari

[ 1 Online kitap okuma

[ ] Egitim videolar1 izleme

[ ] Soru ¢6zme uygulamalari kullanma
[ ] Dil 6grenme uygulamalari

[ ] Online derslere katilma

3. Mobil 6grenme uygulamalarini kullanma konusundaki deneyiminiz nedir?
[ ] Hi¢ deneyimim yok

[ ] Biraz deneyimim var

[ ] Orta diizeyde deneyimim var

[ ]1yi diizeyde deneyimim var

[ ] Cok iyi diizeyde deneyimim var
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Appendix B Vocabulary Achievement Test

VOCABULARY ACHIEVEMENT TEST

A) Read the sentences and choose the correct option.

1. I work at a hospital. I like helping ill people. I am a

a) Teacher b) Chef  c¢) Doctor  d) Pilot

2. |1 use markers and chalk. | work at a school. I'm a

a) Vet b) Pilot c) Teacher d) Mechanic

3. | repair cars. I'm a

a) Mechanic b) Pilot c) Doctor d) Barber

4.1 sing songs on stage. | am a

a) Farmer  b) Pilot  c) Singer  d) Teacher

5. 1 work on a farm and grow crops. | am a

a) Vet  b) Soldier c) Mechanic d) Farmer

B) Match the words with correct jobs. One is extra.

doctor teacher chef pilot captain
baker farmer salesman waiter businessman
kitchen lane .
P office
hospital art center school cafe
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C) Match the speech bubbles with jobs.

| write stories.

What's your favorite
| arrange and sell y

flowers. story?
florist
writer singer
waiter
teacher
Our menu has many
delicious options. What Hello, today we have
would you like to order an important topic I love singing and
today? to learn in our Math performing on stage.
class.

D) Fill in the blanks with the given words.

makes / learn [ writes / teacher / tailor /sews / author / school / teach / sews / repairs

Hello. | am Helen from Scotland. Let me introduce myself and my friends. | am 28 yearsold and l am a / an (1)

lwork in a(2) I like my students and they also like me. I (3)

new things to them and they want to (4) more and more. My
roommate Jennifer is a/an (5) She (6) her own dresses. She also
(7) our old clothes. Sometimes she (8) new suits for us. | have
another roommate. Her name is Jane. She is interested in books. She is a/an (9) and she
(10) books.

E) Match the words with correct ending.

tennis play- lawy- sing- sales- post-
police- hairstyl- sportswo- act- dent-
politi- direct- scient- musi- butch-

-ist -er -cian -man -or



F) Match the activities with pictures.

parachuting  cooking  gardening  windsurfing  painting  skiing knitting

collecting stamps ~ ridinga horse  taking photos riding a bike going to the cinema

G) Match the definitions with words.

1.Atype of food that grows on trees or plants.
2.Alarge area with full of trees.

3.The part of a plant that is often brightly colored and has a pleasant smell.

4 A natural structure like a very big hill that is much higher than the usual level of land
around it.

5.The act of visiting interesting places.

6.A large area of water that is surrounded by the land.

7.Alarge area of water that flows towards the sea.

8.The area near the sea, especially where people spend their holidays and enjoy

themselves.
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seaside
mountain
flower
lake
forest
sightseeing

river



H) Fill in the blanks with the correct words.

enjoyed tents skiing vacation trees

sightseeing played mountains hiking souvenirs

People usually go to Uludag for in winter, but [ went there to a youth camp

for my summer . It was awesome. We did lots of thrilling things in the

. We went , rode bicycles, took pictures. We picked blueberries

from . We even stayed in one night. We

and sang songs around the campfire. On our last day, we went

famous places in Bursa. | the camp very much. | had a really good time

there. In the city centre, there were lots of nice shops. We also took some

to our family.

1) Fill in the blanks with correct words. One is extra.

local tanned friendly souvenir
ancient seasick relaxing
popular tired reasonable open
1) In Greece, we visited several temples.

2) Whenever Helen travels by boat, she feels

3) Alanyaisa seaside town.

4) Holidays in the mountains are very

5) We always eat the food when we are abroad.

6) On my summer holidays, I like getting

7) It may not be easy to find accommodation at prices.
8) After cycling all day, Bill was completely

9) The owner of the hotel gave us a welcome.

10) Jack likes spending most of his holiday in the air.
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Appendix C Instructional Materials Motivation Survey

Ek. Ogretim Materyalleri Motivasyon Anketi

Ogretim Materyalleri Motivasyon Anketi (OMMA)

Sevgili 8grenciler,

Bu anket derslerde kullanilan 8gretim materyallerinin derse karst olan motivasyonu nasil etkiledigini 6lgmeyi hedefleyen 24
maddeden olugmustur. Anketi cevaplarken, liitfen her bir ifadenin, karsisinda yer alan Tamamen Katihyorum (®), Cok
Katihyorum (@),0Orta Derecede Katihyorum (®), Az Katihyorum (@), Hi¢ Katilmiyorum (®) segeneklerinden size en uygun
olanmi isaretleyiniz. Unutmaymiz ki bu bir sinav degildir ve sonugta sizlere derslerinizi etkileyebilecek herhangi bir puan ya da not
verilmeyecektir. Bu sebeple sizden sorulari ictenlikle ve samimi bir gekilde cevaplamamz beklenmektedir. Olmasim istediginiz ya
da baskalarmn sizden duymay istedigi cevabi vermeyiniz. Liitfen higbir soruyu cevapsiz birakmayimz. flginiz ve katkilarimz igin
tesekkdir ederim.

Uyar:: Bu ankette kullanilan “derste kullanilan materyaller” ifadesi ders icinde ve disinda grenciler tarafindan kullanilmasi
Snerilen kitap, makale, sunu, web sayfasi vb. her tiirlii derse yardimer kaynaklan ifade etmektedir.

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

Icerigini ilk 6grendigimde, bu derste dikkatimi ceken ilging baz seylerin oldugunu gordim.
Dersin islenis sekli ve derste kullanilan materyaller dikkat gekiciydi.

Derste kullanilan materyallerde yeterli bilgi yoktu.

Derste kullanilan materyallerde bilgilerin islenis sekli dikkat ¢ekictydi.

Bu derste dikkat cekici seyler vardi.

Derste bazi dikkat gekici yeni bilgiler 6grendim.

Alistirmalann, materyallerin, sunumlann gesitliligi dikkatimi derse vermeme yardima oldu.

Derste kullanilan materyallerde islenen konunun 6nemini gosteren hikayeler, resimler ve émekler vardi.

Derste kullanilan materyaller benim i¢in uygundu.

Derste 6grendigimiz bilgilerin nasil uygulamaya yansitilabilecegine dair agiklama ve érnekler vardi.

Derste kullanilan materyallerin gerek icerigi gerek sunumu konulaninmn 6grenilmeye deger oldugu
izlenimini uyandiriyor.

Dersi anlamak bekledigimden daha zor oldu.

Icerigini ilk inceledigimde, bu ders kap da neler 6grenecegimi anladim.

Derste kullanilan materyallerde ¢ok fazla bilgi verildiginden nelerin énemli oldugunu ayirt edemedim.
Verilen 6devlen yaptikca konulan 6grenebilecegime dair kendime giivenim artti.

Dersteki alistirma ve uygulamalar oldukga zordu.

Ders konularim ¢alistiktan sonra, bu dersten gecebilecegime dair giivenim artts.

Ders kapsamindaki konulann bircogunu tam olarak anlayamadim.

Dersteki konu diziliminin 1y1 olmas: dersi 6grenebilecegime dair giivenimi artirds.

Dersteki uygulamalary/alistirmalan tamamlamak bende basan hissi uyandirds.

Dersten zevk aldigim i¢in, dersteki konular hakkinda daha ¢ok sey 6grenmek istiyorum.

Derse zevk alarak calistim.

Odev sonrasindaki déniitler ve dersteki diger yorumlar gimin karsiligimi aldigim hissini verdi.

Dersi bagartyla tamamlamaktan mutluluk duydum.
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Appendix D Survey Permission

3.04.2024 23:23 Gmail - Re: Anket Kullanim Izni Talebi

M Gmail Fadime Ustiiner <[

Re: Anket Kullanim izni Talebi

Hiilya Dede < }> 2 Ocak 2024 09:48

Alici: Fadime Ustuner < |

Merhaba Sayin Fadime USTUNER,
Talep etmis oldugunuz &lgegdi ¢calismanizda kullanabilirsiniz. Galismanizda kolayliklar dilerim.
Saygilarimla

Dr. Hulya DEDE (KUTU)

---- Orijinal Mesaj -—--

Kimden: "Fadime Ustlner" <i |>

Kime: "Hulya Dede"” < F. Mustafa Sezbilirr <[ J»

Gonderilenler: 26 Aralik Sali 2023 13:58:28
Konu: Anket Kullanim |zni Talebi

Sayin Hulya KUTU ve Sayin Mustafa SOZBILIR,

Necmettin Erbakan Universitesi ingiliz Dili Bilimi béluminde yiksek
lisans yapmaktayim. DIYALEKT mobil uygulamasinin ortaokul
sgrencilerinin ingilizce kelime 6grenme motivasyonuna etkisi Uzerine
bir aragtirma yapiyorum. Calismamda Konya'da bir Imam Hatip
Ortackulunda 6grenim géren 6. sinif grenciler i¢in anketinizi
kullanmak istiyorum. Arastirma ¢alismamda anketinizi kullanmak igin
izin talep ediyorum. Anketin kaynagina gerekli tim atif ve referanslar
verilecektir. Zamaniniz ve degerli digstnceleriniz igin tesekkr
ederim. Yakin zamanda sizden haber almayi umuyorum.

Saygilarimla,

Fadime Ustuner

Necmettin Erbakan Universitesi
Ingiliz Dili Bilimi

https://mail.google.com/mail/u/0/?ik=b24a489db8&view=pt&search=all&permmsgid=msg-f: 1786964 534312590742&simpl=msg-f: 1766964534312...
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3.04.2024 23:31 Gmail - Ogretim Materyalleri Motivasyon Anketi (OMMA)

M Gma|l Fadime Ustiiner < >

Ogretim Materyalleri Motivasyon Anketi (OMMA)
3 et

Fadime Ustiiner < 3 27 Aralik 2023 22:08
Alict:| |

Merhaba sayin Hiilya hanim ve Mustafa bey, Necmettin Erbakan
Universitesi Ingiliz Dili Bilimi bsliimiinde y(iksek lisans yapmaktayim.
DIYALEKT mobil uygulamasinin ortackul égrencilerinin Ingilizce kelime
ogrenimine ve dgretim materyalinin 6grenci motivasyonuna etkisi
{izerine bir aragtirma yapiyorum. Galismamda Konya'da bir Imam Hatip
Ortackulu'nda 6grenim goren 6. sinif 6grenciler icin Turkgeye cevirmis
oldugunuz "Ogretim Materyalleri Motivasyon Anketi (OMMA)" isimli
anketi izniniz olursa kullanmak istiyorum. Zamaniniz ve degerli
dilsiinceleriniz igin tegekkiir eder, iyi gtnler dilerim.

Fadime Ustiiner

Mustafa Sézbilir <
Alici; Fadime Ustliner <
Cc: hulyakutu

> 27 Aralik 2023 22:48

Merhaba Sayin Fadime Ustiiner,

Talep etmis oldugunuz "Ogretim Materyalleri Motivasyon Anketi (OMMA)" basglikh 6lgme
aracini bilimsel etik ilkelere uygun olarak kaynak vererek calismanizda kullanabilirsiniz.
Selamlarimla

M SOZBILIR

Prof. Dr. Mustafa SOZBILIR

Atatiirk Universitesi | Kazim Karabekir Egitim Fakultesi

Matematik ve Fen Bilimleri Egitimi Bolim{, Kimya Egitimi Ana Bilim Dal | 25240-Erzurum, Tirkiye
= Il

Al
“about

Google D

Scholar - i

New ||l File:ORCID S
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English || Espariol || Wikimedia

Language
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and

Testing
Kimden: "Fadime Ustiiner" 4 >
Kime: "hulyakutu" < >, "Mustafa Sézbilir" <] >

Gonderilenler: 27 Aralik Carsamba 2023 23:08:36
Konu: Ogretim Materyalleri Motivasyon Anketi (OMMA)

Fadime Ustiiner \> 29 Aralik 2023 08:25
Alici: Mustafa Sozbilir

3.04.2024 23:31 Gmail - Ogretim Materyalleri Motivasyon Anketi (OMMA)

Tesekkiir ederim hocam. Tabiki kaynak gostererek kullanacagim. lyi ginler dilerim.
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Appendix E Research Permission

CC-
NECMETTIN ERBAKAN UNIVERSITESI REKTORLUGU 1 -
Ogrencl I$1en Da]_re Ba ] l gl TURKIYE CUMHURIVETININ YUZONCU YILI

Say1 : E-48178250-300-477009 28.02.2024
Konu : Arastima izni (Fadime USTUNER)

EGITIM BILIMLERI ENSTITUSU MUDURLUGUNE

llgi - 12.02.2024 tarihli ve E-71052239-100-469809 sayili yazimz.

Enstitiiniiz ingiliz Dili Egitimi Tezli Yiiksek Lisans Programi 6grencisi Fadime USTUNER'in “The
Effectiveness of Diyalekt Mobile App on Vocabulary Leamning and Retention: A Study on Turkish Efl Learners'
Motivation Towards Mall Supplementation” adli tezi kapsaminda arastirma yapma istegi ile ilgili Konya Valiligi Il
Milli Egitim Mudiirliigiiniin 21.02.2024 tarih ve 97173338 sayili yazist ekte gonderilmistir.

Bilgilerinizi ve geregini rica ederim.

Prof. Dr. Mehmet BIREKUL
Rektor Yardimcis

Ek: Resmi Yazi ve Ekleri (12 Sayfa)

Bu belge, giivenl elektronik imza ile imzalanmugtir.
Belge Dogrulama Kodu : 8Y8N-3A9B-0IY 1 Belge Dogrulama Adresi : https:/www.turkive. gov.ti/necmettin-erbakan-ebys

Adres: Yaka Mah. Kasim Halife Sok. No: 11/1 (A Blok) No: 11 (B Blok)
Posta Kodu: 42090 Meram / KONYA

Telefon No : 0332 221 06 01 Fax No : 0332 236 21 85 Bilgisayar Isletmeni
e-Posta : Internet Adresi : http://www _erbakan.edu.tr Telefon No:0332 221 06 01

Bilgi Igin :Ayse AGIRBAS
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KONYA VALILIGI @y ‘m;
11 Milli Egitim Miidirligi e

Sayr : E-83688308-605.99-97173338 21.02.2024
Konu : Arastirma [zni (Fadime USTUNER)

DAGITIM YERLERINE

flgi  :a) Milli Egitim Bakanligmin (Yenilik ve Egitim Teknolojileri Genel Miidiirliigii) 21.01.2020
tarihli ve 2020/2 sayili Genelgesi.
b) 14/02/2024 tarihli ve E-48178250-300-470655 sayili yaziniz.
¢) 19/02/2024 tarihli Arastirma {zinleri Degerlendirme Komisyonu Tutanag:.

Necmettin Erbakan Universitesi Egitim Bilimleri Enstitiisii Yabanci Diller Egitimi Anabilim
Dali ingiliz Dili Egitimi Bilim Dali Yiiksek Lisans Programi 6grencisi Fadime USTUNER'in "Diyalekt
Mobil Uygulamasimin Kelime Ofgrenimi ve Kalicth@ma Etkisi: Ingilizceyi Yabanci Dil Olarak
Ogrenenlerin Mobil Destekli Dil Ogrenimine Yonelik Motivasyonu Uzerine Bir Calisma" konulu
arastirmasini uygulama talebi incelenmistir.

Aragtirmanin; Meram Celalettin Hakan Katirc1 fmam Hatip Ortaokulu Miidiirliigiinde egitim
goren Ogrencilere ve Ogrenci velilerine egitim 6gretimi aksatmamak ve ilgi (a) Genelgede belirtilen
agiklamalara uyulmasi kaydiyla gergeklestirilmesi ilgi (c) komisyon tutanagi ile uygun goriilmektedir.
Miidirligiimiize bagh egitim kurumlarindaki ¢alismalarin 2023-2024 egitim 6gretim yili icerisinde
tamamlanmasi zorunludur. Arastirma kapsaminda yiiriitillecek ¢alismalarin 2023-2024 egitim Ggretim
yilimda tamamlanmamas: durumunda Miidiirliigiimiizden tekrar izin alinmas: gerekmektedir.

Arastirmada Miidirliigiimiiz tarafindan onaylanarak gonderilen veri toplama araglarmmn
kullanilmasi, elde edilecek kisisel verilerin gizliligi hususuna dikkat edilmesi ve aragtirma sonucunun
¢aligma bitiminden itibaren 30 giin igerisinde elektronik ortamda Miidiirligimiiz istatistik42@meb.gov.tr
e-posta adresine gonderilmesi gerekmektedir.

Arz/rica ederim,

Murat YIGIT
il Milli Egitim Miidiirii

Ek:

1-Genelge (3 Sayfa)

2-Veli Onam Formu (1 Sayfa)

3-On Caligma Anket Formu (2 Sayfa)

4-Kelime Basar1 Testi (4 Sayfa)

5-Ojretim Materyalleri Motivasyon Anket Formu (1 Sayfa)

Dagitim:
Geregi: Bilgi:
Necmettin Erbakan Universitesi Rektorliigtine Meram Ilge Milli Egitim Mudirligtine
Bubelge giivenli elektronik imza ile imzalanmigtir.
Adres : Akgesme Mahallesi Garaj Cad. No:4 42020 Karatay/Konya Belge Dogrulama Adresi : https://www turkiye.gov.tr/meb-cbys
Bilgi igin: Ali Naci ISIK -1223

Telefon No : 0(332) 353 30 50 Unvan : Veri Hazirlama ve Kontrol Isletmeni
E-Posta: istatistik42@meb.gov.tr Internet Adresi: http://konya.meb.gov.tr Faks:3323515940

Kep Adresi : meb@hs01 kep.ir
Bu evrak gitvenli elektronik imza ile imzalanmustr. hitps:/evraksorgu meb.gov tr adresinden €078~ f 069- 3e1e- 80ca- 5f 45 kodu ile teyit edilebilir
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Appendix F Ethical Committee Approval

NECMETTIN ERBAKAN UNIVERSITESI _
SOSYAL VE BESERI BILIMLER BILIMSEL ARASTIRMALAR ETI{K KURULU

ETIK KURUL KARARI

Etik Kurul Toplant:
Tarihi/Sayis1 ve Karar No

Tarih :02/02/2024
Toplant1 Sayis1:03
Karar No :2024/149

Arastirmanin Eski Baghg

Diyalekt Mobil Uygulamasinin Kelime Ogrenimi ve Kaliciligina Etkisi:
Ingilizceyi Yabanci Dil Olarak Ogrenenlerin Mobil Destekli Dil
Ogrenimine Y&nelik Motivasyonu Uzerine Bir Caligma,

Arastirmanin Yeni Bashg

THE EFFECTIVENESS OF DIYALEKT MOBILE APP ON
VOCABULARY LEARNING AND RETENTION: A STUDY ON
TURKISH EFL LEARNERS’ MOTIVATION TOWARDS MALL
SUPPLEMENTATION.

Sorumlu Arastirmaci

Dr. Ogr. Uyesi Selma DURAK UGUTEN

Yardimc Arastirmaci

Lisansiistii Ogrenci Fadime USTUNER

Etik Kurul Karan

17931 sayili bagvuru Etik Kurul tarafindan degerlendirilmis olup,
calisma bash@ degisikliginin bilimsel arastirma etigi agisindan
“Uygun” olduguna karar verilmistir.

T i, N
AQT T MRINTR
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Appendix G Parental Consent Form

Veli Onam Formu

Saym Veli;
Cocugunuzun katilacag bu galisma, “THE EFFECTIVENESS OF DIYALEKT MOBILE APP ON VOCABULARY

LEARNING AND RETENTION: A STUDY ON TURKISH EFL LEARNERS' MOTIVATION TOWARDS MALL SUPPLEMENTATION” adiyla,
29/03/2024 - 10/06/2024 tarihleri arasinda yapilacak bir aragtirma uygulamasidir.

Aragtirmanin Hedefi: Milll Egitim Bakanligimiz biinyesinde gelistirilmis Diyalekt mobil
ve web platformunun 8grencilerin Ingilizee kelime 6grenimi, kalicilig: ve motivasyonu tizerindeki
etkisini incelemektir,

Arastirma Uygulamas:: K| Anket O Goriisme
I Gozlem biger!

Aragtirma T.C. Milli Egitim Bakanhigi'nin ve okul ynetiminin de izni ile gergeklesmektedir.
Arastirma uygulamasma katilim tamamiyla goniilliilik esasma dayali olmaktadir. Cocugunuz
galismaya katilip katilmamakta 6zgiirdiir. Arastirma gocugunuz i¢in herhangi bir istenmeyen etki ya
da risk tasimamaktadir, Cocugunuzun katilimi tamamen sizin isteginize baghdir, reddedebilir yada
herhangi bir asamasinda ayrilabilirsiniz. Aragtirmaya katilmamama veya arastirmadan aynlma
durumunda dgrencilerin akademik basarilar, okul ve dgretmenleriyle olan iliskileri etkilemeyecektir.

Caligmada 6grencilerden kimlik belirleyici hicbir bilgi istenmemektedir. Cevaplar tamamiyla
gizli tutulacak ve sadece aragtirmacilar tarafindan degerlendirilecektir.

Uygulamalar, genel olarak kisisel rahatsizlik verecek sorular ve durumlar igermemektedir.
Ancak, katilim sirasinda sorulardan ya da herhangi baska bir nedenden ¢ocugunuz kendisini rahatsiz
hissederse cevaplama isini yarida birakip gikmakta 6zgiirdiir. Bu durumda rahatsizhgin giderilmesi
igin gereken yardim saglanacaktir. Cocugunuz galismaya katildiktan sonra istedigi an vazgegebilir.
Boyle bir durumda veri toplama aracini uygulayan kisiye, calismay: tamamlamayacagim sdylemesi
yeterli olacaktir. Anket galismasina katilmamak ya da katildiktan sonra vazgegmek gocugunuza higbir
sorumluluk getirmeyecektir.

Onay vermeden &nce sormak istediginiz herhangi bir konu varsa sormaktan gekinmeyiniz.
Caligma bittikten sonra bizlere telefon veya e-posta ile ulagarak soru sorabilir, sonuglar hakkinda bilgi
isteyebilirsiniz. Saygilarimizla,

e ~
Arastirmaci : Fadime USTUNER
Iletisim Bilgileri  :| | |
N 7
e oy
Velisi bulundugum sunifi numaraly ogrencisi s ‘in

yukarida agiklanan arastrmaya kanlmasina izin veriyorum.
(Lutfen formu imzaladiktan sonra cocugunuzla okula geri génderiniz*).
Veli Adi-Soyadi: Imza:

Telefon Numaras: :

L .
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Appendix H Course Program

COURSE PROGRAM

Language Skills

Week | Hour Theme Vocabulary Items and Learning Diyalekt Context,
Tasks
Outcomes
—
X 6 INTRODUCTION
L PRE-TEST
=
Doctor - work in a hospital - | to understand
help ill people familiar words and .
. Image Pairing
o~ Teacher - use markers and | simple phrases
¢ . Drag-and-Drop
. chalk, work at a school concerning
LLl 2 Occupations : . , Flashcards
m Mechanic - repair cars people's
= . : o Drag the Words
Singer - sing songs on stage | occupations in oral . :
Interactive Video
Farmer - work on a farm - | texts
grow crops
Chef - Kitchen
Pilot -_ Plane_ to use new Mark the Words
Captain - Ship vocabulary related o
™ . . Dictation
¢ Artist - Art centre to occupations in
X . Crossword
m 2 Occupations | Baker - Bakery sentences and to Column
3 Farmer - Field match occupations
. . . Speak the Words
Salesman - Shopping mall | with their Set
Waiter - Cafe descriptions
Businessman - Office
Florist - arrange and sell
flowers Drag-and-Drop
Waiter - menu - delicious Flashcards
< . to be able to use . )
¢ options . Find Multiple
. . . . new vocabulary in
L 2 Occupations | Writer - write stories . Hotspots
L . . context by creating . .
= Singer - singing - perform Interactive Video
sentences related
on stage . Speak the Words
. . to occupations
Tailor - sew - repair Set

Teach - school
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law-yer

sing-er
sales-man
post-man to use suffixes to
police-man f - Memory Game
. . orm profession- .
o) hairstyl-ist Image Choice
v . related words and s
Occupations | sportswo-man . Complex Fill in the
m produce a piece of
act-or L Blanks
. writing about
= dent-ist occupations Essay
politi-cian P Dialogue Cards
direct-or
scient-ist
musi-cian
butch-er
parachuting
cooking
gardening
wmd_surﬁng Interactive Video
© painting to be able to spot Audio Recorder
X . skiing the activities about
L Holidays L : . Column
m knitting holidays in oral Eind Multiple
= collecting stamps texts Hots otsl,o
riding a horse P
taking photos
riding a bike
going to the cinema
fruit
seaside to be able to Drzla.zmrgﬁo
M~ mountain understand short, Com ?ex Fill in Ft)he
X . flower simple sentences P
w Holidays ; Blanks
L lake and expressions Imade Sequencin
= forest about holidays In%a o ghoice g
sightseeing g
river
enjoy
o tents Mark the Words
¢ skiing to use holiday- Dictation
m Holidays | vacation related vocabulary | Speak the Words
= trees in sentences and Set
sightseeing conversations Audio Recorder
play Dialogue Cards
mountains
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hiking
souvenirs

ancient temples
feel seasick
popular seaside town

. . Drag the Words
o very relaxing to use holiday- Flashcards
X . local food related vocabulary
m Holidays . ) : Essay
getting tanned in short and simple Eill in the Blanks
= reasonable prices written pieces Column
completely tired
friendly welcome
open air
S INSTRUCTIONAL MATERIALS MOTIVATION QUESTIONNAIRE
X (OMMA)
m
< POST-TEST
4-WEEK INTERVAL
Lo
—i
é FOLLOW-UP TEST
=
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