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Bu calismada, sinif 6gretmeni adaylarinin “tecriibe ettikleri 6grenme” ve “ideallerindeki 6grenme” siireclerine iliskin
olarak sahip olduklari zihinsel algilar metaforlar araciligiyla incelenmistir. Fenomenoloji deseninde gerceklestirilen
bu calismanin katiimcilari 2011-2012 6gretim yili giiz déneminde Necmettin Erbakan Universitesi Ahmet Kelesoglu
Egitim Fakdiltesi Sinif Ogretmenligi programinda 6grenim géren ve “Ogretim Ilke ve Yéntemleri” dersini alan 193 ikin-
ci sinif 6gretmen adayindan olusmustur. Arastirmanin verileri iki acik-uclu ibarenin {"Benim icin 6grenme... gibiydi,
clinkd...” ve "Bana gére 6grenme... gibidir/gibi olmalidir, ¢tinkii...”) tamamlanmasiyla elde edilmis ve icerik analizi
teknigiyle coziimlenmistir. Arastirmanin bulgularina gore, katiimcilar tecriibe ettikleri 5grenmeyi 18, ideallerinde-
ki 6grenmeyi de 25 metaforik imge ile kavramsallastirmislardir. Tecriibe edilen 6Grenmeyi yansitan tc kategori (ve
bazi metaforlar] sunlardir: (1) “zorunlu/gonilsiz bir faaliyet olarak 6grenme” (maratonda yarismak], [2) “ezberleme/
bilgi biriktirme olarak 6grenme” (kamerayla kaydetmek] ve (3] “gecici/kisa siireli bir faaliyet olarak 6grenme” (makyaj
yapmak). idealdeki 6grenmeyi yansitan alti kategori (ve bazi metaforlar] ise sunlardir: (1) “kesfetme olarak 8grenme”
[gizemli bir yere yolculuk yapmak), (2] “aktif katilim olarak 8grenme” (arinin bal yapmasi), (3) “anlam olusturma olarak
6grenme” [yapbozun parcalarini birlestirmek), (4) “sema olusturma olarak 6grenme” (beyni sarj etmek], (5) “sosyal bir
stirec olarak 6grenme” (arkadaslarla oyun oynamak] ve (6] "kendini gerceklestirme olarak 6grenme” (balik tutmay
6grenmek]. Sonuc olarak katiimcilar, tecriibe ettikleri 6grenmeyi daha olumsuz metaforlarla ve daha yiizeysel 63-
renme ozellikleriyle (bilgi artirma, ezberleme) iliskilendirirken, ideallerindeki 6grenmeyi daha olumlu metaforlarla ve
daha derin 6grenme o6zellikleriyle (anlam olusturma, kendini gerceklestirme) iliskilendirmislerdir. Sadece bir egitim
fakiltesindeki 6gretmen adaylarinin katiimi ve gérisleriyle gerceklestirilen bu ¢alisma verilerinin diger 6gretmen
yetistiren kurumlarda 6grenim goren 6gretmen adaylarinin gorisleriyle de desteklenmesine gereksinim vardir.

Anahtar Kelimeler
Fenomenoloji, Metaforik imge, Nitel Arastirma, Ogrenme Kavrami, Sinif Ogretmeni Adayi.

Bu calisma, Necmettin Erbakan Universitesi Bilimsel Arastirma Projeleri Koordinatérligi tarafindan des-
teklenmistir. Bu calismanin kurgulanmasindan gerceklestirilmesine kadar olan her asamada bitiin yazar-
larin esit diizeyde katkisi bulunmaktadir. Itk yazarin 6zellikle arastirmanin tasarlanmasinda ve verilerin top-
lanmasinda, ikinci ve Uclincl yazarlarin ise 6zellikle alanyazin incelemesinde ve verilerin analiz edilmesinde
katkilari daha fazla olmustur

a Sorumlu Yazar: Dr. Ahmet SABAN Egitim Programlari ve Ogretim alaninda profesérdir. Calisma alanlari ara-
sinda 8§retmen yetistirme, program gelistirme ve nitel arastirma yer almaktadir. fletisim: Necmettin Er-
bakan Universitesi, Ahmet Kelesoglu Egitim Fakiiltesi, Sinif Ogretmenligi, 42090 Meram, Konya. Elektronik

posta: ahmet_saban(dyahoo.com

b Dr. Beyhan Nazli KOCBEKER-EID Cocuk Gelisimi ve Egitimi alaninda doktordur. iletisim: Necmettin Erba-
kan Universitesi, Ahmet Kelesoglu Egitim Fakiiltesi, Sinif Ogretmenligi, 42090 Meram, Konya. Elektronik
posta: bnkocbeker@hotmail.com

¢ Dr. Aslihan SABAN Egitim Programlari ve Ogretim alaninda doktordur. iletisim: Necmettin Erbakan Univer-
sitesi, Ahmet Kelesoglu Egitim Fakiiltesi, Bilgisayar ve Ogretim Teknolojileri Egitimi, 42090 Meram, Konya.
Elektronik posta: aslihansaban(@yahoo.com



KURAM VE UYGULAMADA EGITIM BILIMLERI

Ogrenmenin dogast ve nasil olustugu, egitim ve
psikoloji alanlarinda ¢aligan aragtirmacilar igin her
zaman biiyiik bir ilgi odagi olmustur. Ornegin Bar-
ber (2012), 6grenmenin ii¢ yolla olustugunu ileri
sirmektedir: (a) iliski/baglant: kurma, birbirinden
bagimsiz fikirler veya beceriler arasinda bir benzer-
lik veya ortak bir bag kesfetmek, (b) farkli ortam-
larda uygulama, bilgi veya becerileri bir ortamdan
baska bir ortama transfer etmek ve (c) yeni bir bii-
tiinii sentezleme, iki veya daha fazla fikri bir araya
getirerek yeni bir bilgi/anlay1s gelistirmek.

Benzer sekilde Shuell (1990a), anlamli 6grenme-
nin belli asamalarda yavas yavas gergeklesen aktif
ve birikimli bir siire¢ oldugunu savunmaktadur. Ilk
agamada, ezberlemek ve zihnimizde var olan sema-
lar1 kullanarak yorumlamak zorunda oldugumuz
birbirinden bagimsiz bilgi parcalarr ile kargilasiriz.
Daha sonraki agamada bu birbirinden bagimsiz
bilgi parcalar1 arasinda bazi benzerlikler kesfeder
ve iligkiler kurmaya baglariz. Son agamada ise bir
onceki agamada olusturdugumuz bilgi yapilarini ve
semalarini daha biitiinlesik bir hale getirerek daha
otonom bir sekilde davranmaya baslariz.

Alexander, Schallert ve Reynolds (2009) ise dokuz
dgrenme ozelligine dikkat gekmektedir: (1) Ogren-
me bir degisimdir; 6grenme sonucu 6grenende bir
degisme olur. (2) Ogrenme kaginilmazdir, gereklidir
ve her yerdedir; insanlar ne 6grenmenin olugmasina
engel olabilir ne de 6grenme olmadan hayatta kal-
may1 basarabilirler. (3) nsanlar 6grenmeye kars: di-
renebilirler; insanlar bazi durumlarda, 6zellikle 6g-
renmenin gerektirdigi gabayi gok biiyiik ve 6gren-
me sonucu elde edilecek 6diilii ise ¢ok kiigiik olarak
degerlendirdiklerinde, Ggrenmeye karsi direng
gosterebilirler. (4) Ogrenme dezavantajli olabilir;
sigara icmeyi 6grenmek gibi. (5) Ogrenme farkinda
olmadan ve tesadiifi olabilecegi gibi bilingli ve kasith
da olabilir; értiik ve érgiin dgrenme gibi. (6) Og-
renme bizim insani yapumizla i icedir; bizim kisisel
6zelliklerimiz neyi, nasil 6grenecegimiz konusunda
kritik bir rol oynar. (7) Ogrenme hem bir siireci hem
de bir iiriinii ifade eder; stireg, 6grenmenin nasil
gergeklestigine, {iriin ise bu siireg sonunda edinilen
kazanima isaret eder. (8) Ogrenme farkli zamanlar-
da farklilik gosterir; 6grenme siireci, 6grenenin belli
bir disiplin alanindaki uzmanlik diizeyinden dog-
rudan etkilenir. (9) Ogrenme etkilesimseldir; sadece
ogrenenler degil, 6grenmenin gergeklestigi ortam
da siirekli bir degisim i¢indedir.

Bu ¢aligmada, 6grenme olgusu 6gretmen adaylari-
nin metaforik imgeleri vasitasiyla incelendiginden

burada metafor kavramina kisaca deginmekte fayda
vardir. Metafor, bir kavram, olgu veya olayin bagka
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bir kavram, olgu veya olayla iliskilendirilerek agik-
lanmasidir. Bu anlamda metafor, bir kisinin zihnini
bir anlayistan digerine yonelterek bildigi/kavra-
dig1 bir seyi baska bir sey olarak gormesini saglar.
Quale’in de (2002, s. 447) belirttigi gibi:

“Metafor, tasviri bir analojidir; bu analojiyi
gok iyi bilmedigimiz A olgusunu aydinlatmak
amaciyla, A olgusu ile hélihazirda ¢ok iyi an-
ladigimiz1 distindigiimiz B olgusu arasinda
belli ‘iliski ortintiileri’ tespit ederek olustururuz.
‘Halihazirda bilinme’ 6zelligi burada énemlidir,
¢linkii metafor asimetriktir. Nitekim bu analoji-
de, B olgusuna ait (ve ¢ok iyi bilindigi varsayilan)
bazi ozellikler (hepsi degil) A olgusunun ¢ok iyi
anlagilmayan bazi 6zelliklerini agiklamak igin
kullanilir?

Lakoff ve Johnsonma (1980, s. 5) gére metaforun
6z, “bir tiir seyi bagka bir tiir seye gore anlamak ve
tecriibe etmektir” Dolayisiyla, herhangi bir metafo-
rik iligkide metaforun araci, metaforun konusunu
anlamak ve agiklamak i¢gin bir “zihinsel filtre/stiz-
ge¢” gbrevi goriir. Bu yoniiyle metafor, bir bireyin
diinyayi kavrayis sistemini simgeleyen bir diisiinme
veya gorme bi¢cimi anlamina gelmektedir. Shuell'in
(1990b, s. 102) de vurguladig: tizere:

“Eger bir resim 1000 kelimeye bedelse, bir me-
tafor da 1000 resme bedeldir. Cinki bir resim
sadece statik bir imge sunarken, bir metafor bir
olgu hakkinda diisinmek igin zihinsel bir model
sunmaktadir”

Geleneksel metafor ¢aligmalari, edebiyat ve dilbi-
lim alanlarindaki kullanimlar: ile sinirli kalmigtir
ve birgok ¢alismada metafor tipki siirlerde oldugu
gibi dili siislemeye yarayan bir gosteris araci olarak
kavramsallagtirilmugtir. Ornegin, Erdemiin (2010)
atasozleriyle ilgili gerceklestirdigi bir galigmada,
metaforun iki 6nemli ileve sahip oldugu vurgulan-
mugtir: (1) soz tasarrufu saglamak ve (2) soziin et-
kisini giiclendirmek. Bu yoniiyle metafor, diisiince-
lerin ve eylemlerin degil, sadece dilin karakteristik
bir 6zelligi olarak degerlendirilmektedir.

Ancak ozellikle Lakoff ve Johnson'un (1980) ¢alis-
malar1 1513inda gelisen bilissel metafor kuramina
gore, metafor sadece bir “dil/séz figiirti (s6z sanati)”
degil, ayn1 zamanda, bir “diisiince/eylem figiirii (zi-
hinsel model)” olarak da islev gérmektedir. Dolay1-
styla, giinliik hayatta onlarin farkinda olalim veya
olmayalim, metaforlar dis diinyadaki olgu ve olay-
lara iliskin zihinsel kavramsallagtirmalarimizi iyi
(olumlu) ya da kotii (olumsuz) yonde olmak tizere
derinden etkilemektedirler. Bir kez dile getirildikle-
ri anda, metaforlar bir olgu, olay veya durumla ilgili
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bakis acimizi ve bu bakis agimizin gerekgelerini
de agiga ¢ikarmaktadirlar. Bu ¢aliymada da meta-
forlarin bu tiir zihinsel islevlerinden yararlanmak
amaglanmustir.

Ulusal ve uluslararas: alanyazin taramasi, son yil-
larda egitimle ilgili baz1 olgulara iliskin tretilen
metaforlar: ele alan galismalarin artig gosterdigine
dikkat gekmektedir. Bu ¢aligmalardan bazilari, “6g-
retmen” (Cerit, 2008a; Culha-Ozbas, 2012; Oxford
ve ark., 1998; Saban, 2004; Saban, Kogbeker ve Sa-
ban, 2007); “6grenci” (Bozlk, 2002; Saban, 2010a);
“bilgi” (Saban, 2008b); “okul” (Boydak-Ozan ve
Demir, 2011; Mahlios ve Maxson, 1998; Ozdemir
ve Akkaya, 2013; Saban, 2008a); “okul mudiird”
(Cerit, 2008b; Yalgin ve Erginer, 2012), “miifettis”
(Téremen ve Dos, 2009), “egitim programi” (Giil-
tekin, 2013; Ozdemir, 2012), “internet” (Saban,
2010b; Sahin ve Baturay, 2013; $ahin, Cermik ve
Dogan, 2010) ve “matematik 6grenmek” (Giiner,
2013) gibi olgular1 incelemek {izere yiiriitilmiistiir.
Bu ¢alismalarin ayrintilarina burada girmek, bu
makalenin kapsami ve sinirlart agisindan olanakli
degildir. Ancak, dikkat edilirse, bu ¢aligmalarin hig-
biri dogrudan “6grenme” olgusu ile ilgili degildir.
Bu yoniiyle bu galisma, alanyazina 6nemli bir katki
getirme ¢abasi tagimaktadir.

Bu ¢alismanin odak noktasi, 6grenme siirecinin
dogasi ve sinif 6gretmeni adaylar: igin ifade ettigi
anlam hakkindadir. Bu galisma ile 6grenmenin ne
oldugu, nasil gergeklestigi, nasil olmasi gerektigi
vb. sorular, smmif 6gretmeni adaylarinin goriisleri
baglaminda incelenmektedir. Levin ve He'ye (2008)
gore, 6gretmen adaylarinin belli egitimsel olgulara
iliskin algilar1 temelde ti¢ farkli kaynaga bagl ola-
rak olugmaktadir: (1) aile 6zge¢misi/6grencilik ha-
yat hikayesi (%35), (2) 6gretmen egitimi esnasinda
alman dersler (%30) ve (3) okul deneyimi/ogret-
menlik uygulamas: sonucunda edinilen deneyim-
ler (%35). Buna gore, 6gretmen olmak igin egitim
fakiiltelerine gelen adaylar, ayni zamanda, 6grenci-
lik yillar1 siiresince edindikleri tecriibelerine bagl
olarak belli egitimsel olgulara iliskin gelistirdikleri
gesitli kisisel fikirlerini de beraberlerinde getirirler.
Bu agidan bakildiginda, 6gretmen adaylarinin ken-
di okul yasantilarina ait 6grenme tecriibelerini nasil
algiladiklarini ve onlarin 6grenmenin idealde nasil
olmasi gerektigine iliskin gorislerinin neler oldu-
gunu irdelemek 6nemli goriinmektedir.

Iste bu kavrayisa dayali olarak gerceklestirilen bu
galismada, sinif 6gretmeni adaylarinin birer 6g-
renci olarak “tecriibe ettikleri 6grenme” ve birer
6gretmen adayi olarak da “ideallerindeki 6grenme”
stireglerine iliskin sahip olduklari zihinsel algilarin

metaforlar aracihigiyla incelenmesi amaglanmustir.
Béylece, 6gretmen adaylarinin gegmis 6grenme de-
neyimlerine iligkin kapsamli bir yansima yapilmis
olunacag: ve ideallerindeki 6grenme anlayislarina
iligkin bir ayna tutulmus olunacag: varsayilmuistir.
Caligmada bu genel amag gergevesinde iki temel
soruya cevap aranmigtir:

(1) Smuf 6gretmeni adaylarinin “tecriibe ettikleri
6grenme” siirecini yansitan metaforik imgeler ve
onlarin ortak &zellikleri nelerdir?

(2) Smif 6gretmeni adaylarinin “ideallerindeki 6g-
renme” siirecini yansitan metaforik imgeler ve on-
larin ortak 6zellikleri nelerdir?

Yontem
Arastirma Deseni

Ogrenme kavramu ile ilgili alanyazindaki arastir-
malar, bu kavrami ele alig bigimleri bakimindan
farklilik gostermektedir. Hadar’a (2009) gore, nicel
aragtirma gelenegi i¢inde gerceklestirilen ¢aligma-
lar, 6grenme kavraminin gesitli boyutlarina iligkin
olarak egitim alanindaki aragtirmacilar tarafindan
gelistirilen epistemolojik kabullerle ilgili katilimci-
larin egilimlerini ortaya koymay1 amaglamaktadir.
Katilimcilarin - 6grenme kavramina  yiikledikleri
farkli anlamlari/perspektifleri ortaya ¢ikarmay: ve
yorumlamay1 amaglayan fenomenoloji ¢aligmalar:
ise, nitel aragtirma gelenegi icinde gergeklestiril-
mektedir. Bu ¢alima, nitel aragtirma desenlerinden
biri olan “olgubilim (fenomenoloji)” deseni kapsa-
minda ytritilmistir ve ¢aligmanin olgusunu da
“6grenme” kavrami olusturmaktadir.

Fenomenoloji, bireylerin belli bir fenomenle (ol-
guyla) ilgili deneyimlerini ve bu deneyimlere yiik-
ledikleri anlamlar1 betimlemeyi igerir. Aragtirmaci,
her katilimcinin kendi 6znel deneyimleriyle olus-
turdugu biling diinyasina erigmek igin gayret sarf
eder. Fenomenoloji sayesinde arastirmaci, katilim-
cilarin olgu ve olaylara iliskin deneyimlerini nasil
anlamlandirdiklarini (kavramsallagtirdiklarini) ve
bu anlamlar1 diger insanlarla nasil bir dil (kelime,
kavram veya sozciik) kullanarak paylastiklarini an-
lamaya galigir (Patton, 2002).

Katilimcilar

Bu ¢aligmada nitel aragtirma gelenegi iginde yer
alan amagh 6rnekleme tekniklerinden “kolay ula-
silabilir” 6rnekleme teknigi kullanilmistir. Caligma,
2011-2012 6gretim yili giiz doneminde Necmettin
Erbakan Universitesi Ahmet Kelesoglu Egitim Fa-
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kiiltesi Simf Ogretmenligi programinda dgrenim
goren ve “Ogretim {lke ve Yontemleri” dersini alan
193 ikinci smif 6gretmen adayinin katilimiyla ger-
geklestirilmistir.

Calismanin baginda 6gretmen adaylarina aragtir-
manin amaci hakkinda bilgi verilmis ve galigmaya
katilimlarinin  goniilliilik esasina dayali olmasi
gerektigi hatirlatilmigtir. Ayrica, bu arastirmaya
katilmanin onlarin ders ge¢me notlarmni herhangi
bir sekilde (olumlu/olumsuz) etkilemeyecegi ve
bu nedenle fikirlerini 6zgiirce yazmalar: gerek-
tigi agiklanmigtir. Nitel aragtirmalarda gegerli ve
guvenilir verilere ulagmanin yollarindan birisi de,
aragtirmacinin ¢alistigi olguyu oldugu bigimiyle
ve olabildigince yansiz olarak ele almasidir. Bu ne-
denle, katilimcilara metafor iiretmeleri agamasinda
yonlendirici herhangi bir telkinde bulunulmamig
ve katilimcilar sadece kendi diisiincelerini yansit-
malar1 yoniinde tesvik edilmistir.

Verilerin Toplanmasi

Alanyazinda, egitimle ilgili belli kavram, olgu veya
olaylara iliskin algilar1 ortaya ¢ikarmak amaciyla
gergeklestirilen caligmalar incelendiginde, bu ¢a-
ligmalarda genellikle bes veri toplama tekniginin
kullanildig: goriilmektedir. Bazi ¢aligmalarda ise bu
tekniklerden birkag1 birden kullanilmaktadir. Bu
teknikler sunlardir: (I) Agik-uglu bir/birkag ifade-
den (6rnegin, “Ogrenci... gibidir/benzer; ¢iinkii...”
Saban, 2010a) veya agik-uglu bir/birkag sorudan
(6rnegin “Ogrenme nedir?” Hadar, 2009) olusan bir
anket kullanmak. (2) Kapali-uglu sorulardan olugan
bir anket kullanmak (Alger, 2009). Bu teknikle aras-
tirilan olguya iliskin katilimcilara bir metafor listesi
verilir, onlardan bu listedeki metaforlardan hangisi-
nin/hangilerinin kendi fikirlerini yansittig1 sorulur
ve iglerinden birini/birkagini segerek gerekgelerini
yazmalart istenir. (3) Katihmcilarla agik-uglu, yari-
yapilandirilmig gérismeler ($ahin-Tagkin, 2008)
veya klinik goriigmeler (Marton, Watkins ve Tang,
1997) yapmak. (4) Alan ¢aligmas: (katilimcr goz-
lem) yapmak (Elmholdt, 2003). (5) Hgili alanyazini
incelemek (Kember, 1997). Bu ¢alismada ilk iki veri
toplama teknigi bir arada kullanilmistur.

Dolaysiyla, bu ¢aligmada veri toplanma siireci iki
agamada gerceklestirilmistir. Birinci asamada (der-
sin ilk haftasinda), katilimcilardan “tecriibe ettikle-
ri 6grenme” ve “ideallerindeki 6grenme” siireglerini
yansitan iki adet metafor tiretmeleri (gerekgeleriyle
birlikte) ve kompozisyonlarini bilgisayar ortaminda
yazarak elektronik posta yoluyla bir hafta i¢inde bu
aragtirmanin ilk yazarina gondermeleri istenmistir.
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Katilimcilardan “tecriibe ettikleri 6grenme” ile ilgi-
li imgelerini yazmak icin “Benim i¢in 6grenme...
gibiydi, ¢iinkii..” ve “ideallerindeki 6grenme” ile
ilgili imgelerini yazmak i¢in de “Bana gére 6gren-
me... gibidir/gibi olmahdir, ¢linkii..”
kullanmalar1 ve her bir kategori igin sadece bir
imge tizerinde odaklanarak diisiincelerini dile ge-
tirmeleri istenmistir. Bu siire¢ sonunda, 6grenme
kavramuiyla ilgili 70 adet metaforik imgeden olugan
bir liste olusturulmugtur (bkz. Cizelge 1).

ibarelerini

Ikinci asamada (dersin son haftasinda), birinci
asamada olusturulan metafor listesi Ggrencilere
tekrar dagitilmistir. Ogrencilerden bu listeden biri
“tecrtibe ettikleri 6grenme” siirecini ve digeri de
“ideallerindeki 6grenme” siirecini yansitan iki adet
metafor segmeleri ve bu segimlerini (gerekgeleriyle
birlikte) agiklamalar1 istenmistir. Ogrencilere, eger
isterlerse, kompozisyonlarini dersin ilk haftasinda
tirettikleri kendi metaforlar1 hakkinda yazabilecek-
leri veya listede olmayan yeni metaforlar da gelis-
tirebilecekleri hatirlatilmistir. Bu agamada listedeki
43 metafor hakkinda bir kompozisyon yazilirken,
37 metafor ise katilmcilar tarafindan tercih edil-
memistir. Ayrica, bu agamada katihmecilar listede
olmayan herhangi bir yeni metafor da tretme-
mislerdir. 43 adet metafordan 18’ katilimcilarin
“tecriibe ettikleri 6grenme” imgelerini yansitirken,
25’i de onlarin “ideallerindeki 6grenme” imgelerini
yansitmaktadir.

Verilerin Analiz Edilmesi

Bu ¢alismadan elde edilen veriler “igerik analizi”
teknigiyle analiz edilmistir. Bu teknik, ¢alismanin
kavramsal kategorilerini (&zellikleri/boyutlar: ile
birlikte) gelistirmek ve onlar arasindaki iliskileri
gostermek amaciyla verilerin satir satir ve ayrintili
bir sekilde analiz edilmesini 6ngoriir. Bu amag igin,
katilmcilar tarafindan dretilen biitiin metaforik
imgeler (1) metaforun konusu, (2) metaforun kay-
nag1 ve (3) metaforun konusu ile kaynag arasinda-
ki iliski bakimlarindan icerik analizine tabi tutul-
mustur (Forceville, 2002).

Cizelge 2, ¢alisma verilerinin analiz edilmesi esna-
sinda izlenen agamalar1 sunmaktadir. Buna gore, ilk
olarak katilimcilar tarafindan tretilen metaforlar
alfabetik olarak siraya dizilmis ve tercih edilme ge-
rekgeleri itibariyle “tecriibe edilen 6grenme” ya da
“ideal 6grenme” kategorileri altinda tasniflenmistir.
Bundan sonra, belli bir metaforu en iyi temsil ettigi
varsayilan bir katilimcr goriisii (alintr) “6rnek meta-
for imgesi” olarak segilmistir. Ornek imgelerin her
biri, daha sonra, “6grenme” kavramina iliskin ola-
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Cizelge 1.

Ogrenme Kavramina Iliskin 70 Adet Metaforun Alfabetik Siraya Gére Dizili Oldugu Liste

- Ac1 bir ilact igmek - Beyni sarj etmek - Deniz otesi bir sefere - Ip yumagini gézmeye - Maratonda
¢ikmak calismak yarismak

- Agaci agilamak - Bitkinin fotosentez - Dik bir yokusu - Kalbin kirli kani temiz - Nehirde rafting

yapmasi tirmanmak kana gevirip viicuda geri ~ yapmak
pompalamasi

- Aligveris yapmak - Bulmaca ¢6zmek - Dipsiz bir kuyuya - Kamerayla kaydetmek - Orgii 5rmek
diigmek

- Alzheimer hastast - Buz iizerine yazi - Duvar ustasinin - Kaptani olmayan - Oriimcegin kendi

olmak yazmak tuglalari iist iiste bir gemiyle tek bagina agin1 ormesi
koymasi yolculuk yapmak

- Akintiya karsi - C1gin olusmasi - Elekte su tagimak - Karincalarin birlikte - Robota veri

yiizmek galigmasi yiiklemek

- Armin bal yapmast - Cocugun annesine - Engebeli bir yolda - Kartopunu dagin - Soyut bir resmi
kordon bagi ile bagl yriimek zirvesinden asag1 dogru yorumlamak
olmasi yuvarlanmak

- Arkadaglarla oyun - Gocugun kendi bagina - Flas bellege bilgi - Kendi evini dekore - Stingeri suya

oynamak yuriimeye ¢aligmasi kaydetmek etmek daldirmak

- Avlanmak - Gok ag iken tika basa - Fotograf gekmek - Kirli suyu damitmak - Turist kafilesiyle
yemek tura gikmak

- Ayakiistii atigirmak - Corak toprakta - Gizemli bir yere - Kumbarada para - Tuzaktan
yetismeye caligmak yolculuk yapmak biriktirmek kurtulmaya

galigmak

- Balik tutmay1 - Copgiiliik yapmak - Gizli kapilar1 agmak - Kumsala yazi yazmak - Yapbozun

ogrenmek pargalarini

birlestirmek

- Banka hesabina para - Ciiriik bir merdivenin - Gurmenin yemegin - Kusun gokyiiziinde kanat - Yatalak hastas:

yatirmak basamaklarini ¢tkmak tadina bakmasi ¢irparak ugmasi olmak

- Barajda su - Dedektiflik yapmak - Hali dokumak - Kiigiik beden bir kiyafeti - Yemegi sindirmek

biriktirmek giymeye ¢alismak

- Batakliktan - Define aramak - Hamallik yapmak - Labirentte ¢ikis yolunu - Yemek yiyip

kurtulmaya galismak bulmaya galigmak hemen ardindan

kusmak

- Belge arsivlemek - Degirmende bugday - Imkansiz bir agk - Makyaj yapmak - Yiiksek bir daga
ogiitmek yasamak tirmanmak

rak sahip olduklar1 6zellikler bakimindan kodlan-
mustir. Bu siireg sonucunda elde edilen toplam 43
ozellik (kod), “6grenme” olgusunu kavramsallagtir-
malar1 bakimindan ayristirilarak (ortak ozellikler
bir araya getirilerek) tist diizey kavramsal katego-
riler/temalar olugturulmugtur. Ornegin, bir dgrenci
tarafindan “Tecriibe ettigim 6grenme, makyaj yap-
mak gibiydi. Ciinkii hem her giiniin sonunda silini-
yor hem de ne yazik ki sadece dis goriiniis ile sinirl
kaliyordu. $u ana kadar ezberledigim bilgiler de hep
yuzeysel ve gegici bilgiler oldu. Hig bir zaman kalict
ve siirekli bilgiler degillerdi. Asla bilgilerin derinine
inerek 6grenmedik” seklinde dile getirilen metafor
imgesi, “Ogrenme derinlemesine degil, yiizeysel
olarak gergeklestirilmektedir” seklinde kodlanarak
“Gegici/Anlik Bir Faaliyet Olarak Ogrenme” kate-
gorisinin olusturulmasinda kullanilmistur.

Caligma bulgularinin inandiricihgin (gegerlik ve
glivenirligini) saglamak amaciyla, caligmada gelisti-
rilen biitiin kavramsal kategoriler/kodlar ve veriler-
le ilgili aragtirmacilar tarafindan yapilan yorumlar,
katiimcilarin ifadelerinden/goriislerinden yapilan
alintilarla desteklenmistir. Ayrica, bir meslektasin
bu ¢aliymada uygulanan kodlama siirecini gozden

gegirmesi ve onun hakkinda geribildirim saglamas:
amaciyla goriigiine bagvurulmugtur. Bu gergevede,
kodlama stireci hakkinda fikir paylasmak ve muh-
temel anlagmazliklar1 ¢ozmek amaciyla meslektasla
(uzmanla) birkag kez bir araya gelinmistir.

Cizelge 2. )
Calisma  Verilerinin Analiz Edilmesi Esnasinda Izlenen
Asamalar

- Katilmeilar tarafindan ikinci asamada tiretilen butin
metaforlar alfabetik olarak siraya dizildi ve tercih edilme yJ
gerekgeleri itibariyle “tecriibe edilen 6grenme” ya da

“ideal 6grenme” kategorileri altinda tasniflendi.

- Her metafor igin bir 6rnek metafor imgesi segildi ve Y
boylece 43 metafordan olusan bir liste olusturuldu.

- Her 6rnek metafor imgesi 6grenme olgusunu
kavramsallagtirmasi bakimindan kodlandi ve boylece 43V
ogrenme Ozelligi gelistirildi.

- Benzer kodlar/6grenme ozellikleri bir araya getirilerek d
iist diizey 6grenme temalari/kategorileri olusturuldu.

- Biitiin ¢aligma verileri ve yorumlar katilimcilarin
goriislerinden yapilan alintilarla desteklendi ve kodlama
stireci ile ilgili bir meslektagin (uzamanin) gériigiine
bagvuruldu.
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Bulgular

Tecrilbe Edilen Ogrenme ile ilgili Metaforik
imgeler

Katilimcilar, tecriibe ettikleri 6grenmeyi 18 metafor
ile yansitmislardir. Bu metaforlar, ortak 6zellikleri
bakimindan {ig kategori/tema altinda toplanmustir.
11k tema, dgrenmeyi “zorunlu/géniilsiiz bir faaliyet”
olarak, ikinci tema, 6grenmeyi “ezberleme/bilgi bi-
riktirme” olarak, ti¢lincii tema ise 6grenmeyi “ge-
gici/anlik bir faaliyet” olarak kavramsallagtirmakta-
dir. Tablo 1 tecriibe edilen 6grenmenin kategorile-
rini/kodlarini ve metaforlarini sunmaktadr.

Zorunlu/Géniilsiiz Bir Faaliyet Olarak Ogrenme:
Bu kategoriyi toplamda 79 katilimc1 ve 7 metafor
temsil etmektedir. Bu kategoriyi olusturan metafor-
larin temel 6zellikleri sunlardir:

1. Ogrenme isteksiz yapilan bir faaliyettir. Acz bir
ilaci i¢mek metaforu ile katilimcilar, 6grenmeyi
isteyerek yapmadiklarini giinki siirekli olarak bil-
gileri ezberlemek zorunda birakildiklarini ve bu

nedenle de sadece sinavlarda ¢ikacagini diisiindiik-

leri konular1 bellemeye ¢alistiklarini belirtmislerdir.

Ornegin:
“Tecriibe ettigim 6grenme, act bir ilact igmek gi-
biydi. Ciinkii hastaysan o ilact ac1 da olsa igmek
zorundasindur, efer igmezsen iyilesemezsin. Iste
bazi dersler veya konular vardi ki istemesek de
ogrenmek zorundaydik. Cinki gerek kisa va-
dede gerekse uzun vadede sinavlarda karsimiza
gikacakti”

2. Ogrenme esnasinda gerekli/gereksiz bilgi ayirimi
yapilmaz. Copgiiliik yapmak metaforu ile katilimci-
lar, tecriibe ettikleri 6grenim hayatlarinda faydaly/
faydasiz veya gerekli/gereksiz bilgi ayirimi yapma-
dan her tiirli bilgiyi beyinlerine kaydettiklerini be-
lirtmiglerdir. Ornegin:

“Tecriibe ettigim Ogrenme, ¢opgiiliik yapmak
gibiydi. Ciinkii 6grenim hayatim boyunca hep
verilen bilgileri aldim, yani atilan ¢opleri topla-
dim ama hig bilgi aramadim. Ogretmenlerim ne
anlattrysa benim i¢in o dogruydu, gerekli olan/
olmayan bilgileri hig ayirt etmeden ezberledim.

Tablo 1.
Tecriibe Edilen Ogrenme ile ilgili Kategoriler, Kodlar ve Metaforlar
Kategorideki
Kategori adi }(IE/:; thmet Kodlar (kategoriyi olusturan ortak 6zellikler) Metaforlar (f)
- Metafor f (%)
Ogrenme, isteksiz yapilan bir faaliyettir. Act bir ilact igmek (10)
Ogrenme esnasinda gerekli/gereksiz bilgi ayirimi L
ya% \Imaz. 8 8 stay Copetiliik yapmak (11)
Zorunly/ ?grenme sonucu olugan bilgiler 6grenene ait degildir. ~ Hamallik yapmak (14)
goniilsiiz . Ogrenme, sadece okulda ve 6gretmen kontroliinde
bir faaliyet ;9(3%%)9) gergeklestirilmektedir. Yatalak hastast olmak (5)
olarak ) g p : -
ogrenme Ogretmen, dgrenen icin yegane bilgi kaynagidir. Qe el adton begp it
S g > 08 Gin yeg g1 Kaynagiair. bagli olmast (7)
Ogrenenin bireysel dzellikleri dikkate alinmamaktadir. K it U L e g
calismak (9)
Ogrenme, akranlarla yaris iginde olmaktir. Maratonda yarismak (23)
Bilgi, 6grendikge gogalan bir olgudur. Cigin olusmasi (14)
Ezberleme/ gg{ﬁg;nenin zenginligi, zihindeki bilgi miktariyla Banka hesabina para yatirmak (6)
bilgi :
biriktirme 1519(2%58;&) Ogrenme, birikim seklinde olugmaktadur. Kumbarada para biriktirmek (12)
olarak > . O
Sgrenme ?grenme, bilgileri zihinde depolamaktir. Kamerayla kaydetmek (13)
Qgr?tm?ntlégrencinin zihnine bilgi aktarmakla Robota ver yiklemek (4)
yukamliidiir.
Ogrenme, anlik bilgi ihtiyacinin karsilanmasina yénelik o
Dby Ayakiistii atistirmak (11)
Ogrenme sonucu kazanilan bilgiler kisa siirelidir. Alzheimer hastast olmak (15)
Gecici/ Ogrenme derinlemesine degil, yiizeysel olarak .
lusf\ siireli 65.(33.7) gergeklestirilmektedir. Wizl segrmele (19
bir faaliyet - ; Bilgiler, bilingli 6 Imadan edinildigi igin kal I
by -6(33,3) 011 Iﬁ; Ie;rakt ;(111;1 (o allmaion @il ignlele g o oo A (13)
Ogrenme

Ogrenme sonucu edinilen bilgiler gergek hayata
aktarilmadan yok olmaktadr.

Buz iizerine yazi yazmak (7)

Zihne sindirilmeden aktarilan bilgiler kisa siirede yok
olmaktadir.

Yemek yiyip hemen ardindan kusmak

JF 1000



SABAN, KOGBEKER-EID, SABAN / Maratonda Yarismak ya da Gizemli Bir Yere Yolculuk Yapmak: Sinif Ogretmeni Adaylarinin...

3. Ogrenme sonucu olusan bilgiler dgrenene ait
degildir. Hamallik yapmak metaforu ile katilimci-
lar, 6grenim hayatlar1 siiresince her ezberledikleri
bilgiden sonra tizerlerine biraz daha fazla yiik bin-
digini hissettiklerini, ancak kazandiklar: bu bilgile-
rin gergekte kendilerine ait olmadigini, ¢iinki bu
bilgileri sadece sinavlarda geri vermek amaciyla
ezberlediklerini belirtmiglerdir. Ornegin:

“Tecriibe ettigim Ogrenme, hamallik yapmak
gibiydi. Ciinkii 6grenim hayatim boyunca bey-
nime yiiklenen bilgiler, belirli sinavlarda benden
tekrar geri istenmekteydi. Sorgulayamadan, bu
benim ne isime yarar diyemeden her bilgiye ha-
mallik yaptim.”

4. Ogrenme, sadece okulda ve dgretmen kontro-
linde gergeklestirilmektedir. Yatalak hastas: olmak
metaforu ile katiimcilar, geleneksel 6grenmenin
sadece okulda ve Ogretmen gozetiminde gergek-
lestigine dikkat gekmislerdir. Bu nedenle higbir za-
man aragtirici/sorgulayict olmadiklarini ve stirekli
olarak 6gretmenlerine bagh olarak 6grenimlerine
devam ettiklerini, ¢iinkii 6grencilik hayatlar1 bo-
yunca bilgiyi 6gretmenlerinden hep hazir olarak
aldiklarini belirtmiglerdir. Ornegin:

“Benim i¢in 6grenme, yatalak hastasi olmak gi-
biydi. Ciinkii okul hayatim boyunca 6gretmene
bagli kalmadan kendi kendime &grenemeye-
cegime inanmistim. Derslere girmedigimde,
Ogretmen anlatmadiginda Ggrenemeyecegimi
diisiinityordum. Ogrenmenin sadece okulda an-
latilanlar1 dinlemekten ibaret oldugunu diisiinii-
yordum.”

5. Ogretmen, dgrenen igin yegane bilgi kaynagidir.
Cocugun annesine kordon bagi ile bagh olmasi meta-
foru ile katilimcilar, tecriibe ettikleri 6grenmeyi bil-
giile 6gretmen arasinda kurulan baga benzetmisler
ve bu bagda 6gretmenin 6grenen igin tek bir bilgi
kaynag: olusturdugunu vurgulamuglardir. Buna
gore, nasil ki bir cocugun beslenmesi ve hayatta ka-
labilmesi igin annesine kordon bag: ile bagl olmasi
gerekiyorsa, 6grenenin de bilgiyi elde edebilmesi
i¢in 8gretmene ihtiyac vardir. Ornegin:

“Tecriibe ettigim 6grenme, bir cocugun annesine
kordon bagu ile bagl olmas: gibiydi. Ciinkii gocuk
anne karninda her seyi hazir olarak alir ve anne-
sinin yiyip igtikleriyle beslenir. Ben ve birgok ar-
kadasim da simdiye kadarki 6grenmelerimizde
ogretmenlerimizin bilgileri ile hep hazir olarak
beslendik”

6. Ogrenenin bireysel ozellikleri dikkate alinma-
maktadur. Kiiciik beden bir kiyafeti giymeye ¢alismak
metaforu ile katilimcilar, tecriibe ettikleri okullarda

ogrenenlerin bireysel 6zelliklerinin dikkate alin-
madigini, zorunlu bir 6gretim programi dogrultu-
sunda tek-tip olarak yetistirilmeye ¢aligildiklarin
vurgulamiglardir. Ornegin:

“Tecriibe ettigim 6grenme, bityiik beden olan bir
bayanin kiigiik beden bir kiyafeti giymeye ¢alis-
mast gibiydi. Clinkii 6gretmenlerimiz asil 6zel-
liklerimize aldirig etmeden bizi belli bir kaliba
sokmaya ¢aligtyorlard1”

7. Ogrenme, akranlarla yaris iginde olmaktir. Mara-
tonda yarismak metaforu ile katilimcilar, tecriibe et-
tikleri 6grenmeyi “akranlariyla yaris iginde olmak”
olarak kavramsallastirmiglardir. Buna gore, tek
hedefi yaris1 kazanmak olan bir ¢ocugun gegmesi
gereken binlerce rakibi vardir. Onlardan daha hizl
kosmast ve rakiplerini gegmesi gerekmektedir. Ak-
ranlarindan daha hizli kosmak demek ise, bilginin
gerekli mi gereksiz mi oldugunu diisiinmeden onu
sadece ezberlemek demektir. Nitekim yaris bittikten
sonra, hatta belki de yaris esnasinda bile sahip olu-
nan bilgiler nasil olsa unutulacaktir. Ornegin:

“Benim i¢in 6grenme, maratonda yarismak gi-
biydi. Cunkii okula bagladigim ilk giinden itiba-
ren uzun mesafeli bir kosunun hizl bir yariggist
olmak igin kogullandirilmistim. Bu uzun yarigin
sonunda kazanan olabilmek i¢in benim gibi he-
defe odaklandirilmis binlerce ezberci zihniyetin
oldugunun farkindaydim. Onlar: alt etmek ve
sonunda kazanmak olan tek hedefim, bana 6gre-
tilenleri ve 6grenme seklimi hicbir zaman sorgu-
lamama izin vermedi. Kisacasi, yariga odaklan-
mus, bilgileri ezberlemis, ama 6grenememistim.”

Ezberleme/Bilgi Biriktirme Olarak Ogrenme: Bu
kategoriyi toplamda 49 katilimci ve 5 metafor tem-
sil etmektedir. Bu kategoriyi olusturan metaforlarin
temel ozellikleri sunlardir:

1. Bilgi, 6grendikge gogalan bir olgudur. Cigin olus-
masi metaforu ile katilimcilar, 6grenim hayatlar1 bo-
yunca etkilesimde bulunduklar1 6gretmenlerinden
bir¢ok sey 6grendiklerini, tipki bir ¢1gin olugmasi
gibi bilgilerinin zamanla arttigini, ancak bunun bir
anda olmadigini, zamanla birikim seklinde (kazan-
diklar1 yeni bilgileri ge¢mistekilerin iizerine ekle-
mekle) gerceklegtigini ifade etmislerdir. Ornegin:

“Tecriibe ettigim 6grenme, ¢1gin olusmas: gibiy-
di. Cinki okula bagladigimiz andan itibaren her
yas grubunda farkli bilgiler edinerek bilgi dagar-
agimizi genislettik. Nasil ki, ¢1g bir noktadan
baglar ve Oniine kattig1 karlar1 alarak biiyiirse,
O6grenme de bir noktadan baslar, daha sonra
oniine kattig: bilgileri de alarak biiyiir ve gogal-

maya devam eder”
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2. Ogrenmenin zenginligi, zihindeki bilgi miktarry-
la ol¢uliir. Banka hesabina para yatirmak metaforu
ile katilimcilar, tecriibe ettikleri 6grenme anlayisi-
nin bilgi birikimine odaklandigini ve anlamli 6g-
renmenin de bireylerin sahip olduklari bilgi mikta-
riyla iligkilendirildigini ifade etmislerdir. Ornegin:

“Tecriibe ettigim 6grenme, banka hesabina para
yatirmak gibiydi. Ciinkii 6grenmenin zengin-
Hesabinda (zihninde) ne kadar ¢ok para (bilgi)
birikirse, hayatinda o kadar ¢ok zenginsin (bil-
gilisin) demektir”

3. Ogrenme, birikim seklinde olugmaktadir. Kumba-
rada para biriktirmek metaforu ile katihmcilar, sahip
olduklar: bilgilerin birikim seklinde olustugunu ve
tipki kumbaraya atilan paralar gibi basta degersiz
gibi goriinen kiigiik miktardaki bilgilerin zamanla
birikerek zihinlerinde daha biiyiik miktardaki bilgi-
lere doniistigtini ifade etmislerdir. Bilgi biriktirme-
nin en temel amacinin ise, tipki kumbarada biriken
paralarin ihtiyag halinde harcanmasi gibi, sinav za-
mant geldiginde zihindeki bilgilerin ise kosulmasini
saglamak oldugunu belirtmiglerdir. Ornegin:

“Tecriibe ettigim 6grenme, kumbarada para bi-
riktirmek gibiydi. Ciinki ben birinci sinifa basla-
digimda bog bir kumbaraydim. Ogretmenlerim
igine bilgi atmaya basladilar ve ben de yavas ya-
vas dolmaya basladim. Bu olay yasamim boyun-
ca boyle devam etti ve her gegen yil kumbarama
yeni bilgiler ekledim.”

4. Ogrenme, bilgileri zihinde depolamaktir. Kame-
rayla kaydetmek metaforu ile katilimcilar, sahip ol-
duklar1 6gretmenlerin birgogunun kitabr okuyarak
dersleri gegistirdiklerini ve sinifta isledikleri konu-
lar1 6grenenler iin cazip héle getirmediklerini, bu
nedenle de kendilerinin sadece 6gretmenlerin aktar-
diklar: bilgileri (sinavlarda kullanmak iizere) zihin-
lerinde depolamaya dayali yiizeysel bir 6grenme fa-
aliyeti gergeklegtirdiklerini belirtmislerdir. Ornegin:

“Tecriibe ettigim ogrenme kamerayla kaydetmek
gibiydi. Ciinkii 6gretmen gelir, belirlenen miifredat
dogrultusunda bize bilgiler aktarir, biz de sinavlar-
da bagarili olabilmek i¢in bu bilgileri beynimizde
kaydeder, sinav bitince de tiim bilgileri unuturduk?”

5. Ogretmen, égrencinin zihnine bilgi aktarmakla
yikiimliidtr. Robota veri yiiklemek metaforu ile
katilimcilar, tecriibe ettikleri okullarda 6gretmen-
lerin kendilerine sunduklar: bilgileri oldugu gibi
zihinlerine kaydetmelerini beklediklerini vurgu-
lamiglardir. Katilimcilar, ayrica, tecriibe ettikleri
6grenmenin ezbere yonelik bir faaliyet olduguna
ve 6grenme sonucu edinilen bilgilerin pratikte bir
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degerinin olup olmadiginin sorgulanmadigina vur-
gu yapmuslardir. Ayni zamanda, ilkokuldan itibaren
kullanmasalar da hep bir seyler ezberlemek zorun-
da birakildiklarini, okullarda “Bu benim isime ya-
ramaz, 6grenmek istemiyorum.” gibi bir sey deme
haklarinimn olmadigini ve biitiin bu zaman zarfinda
kendilerini bile tanima firsat1 bulamadan tiniversi-
teye kadar geldiklerini ifade etmislerdir. Ornegin:

“Tecriibe ettigim 6grenme, robota veri yiiklemek
gibiydi. Ciinki ilkdgretimden itibaren biz 6gren-
cilere robot gibi veriler yiiklenilmeye ¢aligildi.
Her 6gretmen kendi dersinin verilerini yiikleyip
gidiyordu. Ogrenciler de ezberlemekle gorevliydi.
Okullarda sistem siirekli olarak boyle isliyordu.”

Gegici/Kisa Siireli Bir Faaliyet Olarak Ogrenme:
Bu kategoriyi toplamda 65 katilimc1 ve 6 metafor
temsil etmektedir. Bu kategoriyi olusturan metafor-
larin temel 6zellikleri sunlardir:

1. Ogrenme, anlik bilgi ihtiyacinin kargilanmasina
yonelik bir faaliyettir. Ayakiistii atistirmak metaforu
ile katilimailar, tecriibe ettikleri 6grenmeyi, anlik
bilgi ihtiyacinin karsilanmasina yonelik bir faaliyet
olarak kavramsallagtirmiglardir. Bu tiir bir 6gren-
menin belli bir plan dahilinde olmadigini ve daha
ok sinavlardan birkag giin 6nce konularin igindeki
bilgilerin ezberlenmesine dayali olarak gerceklesti-
rildigini belirtmiglerdir. Bunun sonucunda ise bir
seyler 6grendiklerini ama yeterli olmadigini giinkii
tam manasiyla bilgileri 6ztimsemeden zihinlerine
kaydettiklerini ifade etmislerdir, tipki bir bireyin
ayakiistii bir seyler atistirarak aghigini kisa bir siire-
ligine bastirmaya caligmast gibi. Ornegin:

“Benim i¢in 6grenme, ayakiistii atistirmak gibiy-
di. Ciinkii anlikti, o an igin ihtiyacimi gideriyor-
du, fakat kalict olmuyordu. Ogrencilik hayatim
boyunca, bir giin 6nceden dersin biitiin konu-
larin1 ezberler, sinava &yle girerdim. Iyi de not
alirdim. Ama sinavdan birkag saat sonra bitiin
bildiklerimi unuturdum. Ciinkii o bilgileri sin-
dirmemis, gergek manada 6grenmemistim. Sa-
dece ezberlemistim. Hani acikiriz da, saglikl bir
yemek yapmaya tiseniriz ya. Hemen ayakiistii bir
seyler atistiririz ve o an igin kendimizi doymus
hissederiz. Fakat bir saat gegmeden yine acikiriz,
¢iinkii gergek manada doymamigizdir”

2. Ogrenme sonucu kazanilan bilgiler kisa siirelidir.
Alzheimer hastast olmak metaforu ile katilimcilar,
okula basladiklari ilk giinden itibaren derslerin ge-
nelde sozel olarak iglendigini, siirekli bir seyler ez-
berlemek zorunda birakildiklarini, bundan dolay:
da sahip olduklar: bilgileri daha ¢abuk ve daha kisa
zamanda unuttuklarini ifade etmiglerdir. Ornegin:
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“Tecriibe ettigim oOgrenme, Alzheimer hastas:
olmak gibiydi. Ciinkii 14 yil i¢inde edindigim
bilgiler ayn1 Alzheimer hastalarinda oldugu gibi
sadece kisa siireligine aklimda kald1. Sadece si-
nif gegme derdinde olan ve bu amagla da sadece
sinav zamani ¢aligmaya aligmis bir 6grencilik ha-
yatindan baska bir sey de beklenemezdi zaten”

3. Ogrenme derinlemesine degil, yiizeysel olarak
gergeklestirilmektedir. Makyaj yapmak metaforu
ile katilimcilar, ezbere dayali 6grenmenin ytizeysel
oldugunu ve asla derinlemesine 6grenme saglama-
digin1 vurgulamistir. Ornegin:

“Tecriibe ettigim 6grenme, makyaj yapmak gi-
biydi. Ciinkii hem her giiniin sonunda siliniyor
hem de ne yazik ki sadece dis goriniis ile sinirl
kaliyordu. S$u ana kadar ezberledigim bilgiler de
hep yiizeysel ve gegici bilgiler oldu. Hig bir za-
man kalic1 ve siirekli bilgiler degillerdi. Asla bil-
gilerin derinine inerek 6grenmedik”

4. Bilgiler, bilingli 6grenme olmadan edinildigi
i¢in kalici olmamaktadir. Siingeri suya daldirmak
metaforu ile katilimeilar, bilingli 6grenme olma-
dan (neyin, nigin 6grenildigini bilmeden) edinilen
bilgilerin anlik oldugunu ve bu nedenle de beynin
biitiin bildiklerini kisa zamanda yitirdigini ifade et-
mislerdir. Ornegin:

“Tecriibe ettigim Ogrenme, siingeri suya daldir-
mak gibiydi. Cinki 6grendigimiz bilgileri sin-
dirmeye firsatimiz olmadan istiine hemen bagka
bilgilerle dolduruluyorduk. Neyi, nigin 6grendi-
gimizi, bilginin ne isimize yarayacagini bilmeden
sadece dolduruluyorduk. Bu da bizi bir siinger
gibi aniden dolup daha sonra kolayca igindekileri
kaybetmeye elverisli yapt1. Ne igin 6grendigimizi
bilmedigimiz i¢in bilgileri kolayca unuttuk”

5. Ogrenme sonucu edinilen bilgiler gercek hayata
aktarilmadan yok olmaktadir. Buz iizerine yazi yaz-
mak metaforu ile katihmecilar, ezber yoluyla kaza-
nilan bilgilerin higbir zaman kalict olmadigina ve
gercek hayata aktarilmadan yok olduguna vurgu
yapmuglardur. Ornegin:

“Tecriibe ettigim 6grenme, buz iizerine yazi yaz-
mak gibiydi. Ciinkii 6grenme kalic1 olmuyor ve
gergek hayata aktarilamiyor, sadece kuru bir bilgi
olarak kaliyordu. Ben genel olarak sinavlara bir
glin 6ncesinden ¢alisirdim ve sinavdan giktiktan
sonra da o 6grendiklerimi unuturdum.”

6. Zihne sindirilmeden aktarilan bilgiler kisa sii-
rede yok olmaktadir. Yemek yiyip hemen ardindan
kusmak metaforu ile katihmcilar, zihne sindirilme-
den aktarilan bilgilerin gercekte 6grenilmedigini ve

sadece ezberlendigi i¢in kisa siirede unutuldugunu
ifade etmislerdir. Tipki karnimiz ag iken buldugu-
muz her seyi istahla gereginden fazla yedigimiz
gibi, karnimiz tika basa doysa bile biz bunun farki-
na varmayiz. Bir siire sonra ise rahatsiz olur ve ye-
diklerimizi kusmaya baglariz. Ogrenciler de okula
basladiklarinda bilgiye agtirlar. Her anlatilani, her
soyleneni ezberlemeye galisirlar. Fakat belli bir stire
sonra da ezberledikleri bilgilerin ¢ogunu kullanma-
diklari i¢in unuturlar. Buradan hareketle, midemizi
yoracak veya bulandiracak kadar ¢ok miktarda ye-
mek yedigimizde nasil viicudumuz kusarak tepkisi-
ni veriyorsa, beynimizin de iyice kavratilmadan tist
iiste verilen bilgileri unutarak tepkisini gostermeye
caligtigr sonucu gikarilabilir. Ornegin:

“Tecriibe ettigim 6grenme, yemek yiyip hemen ar-
dindan kusmak gibiydi. Clinki bize verilen bilgiler
hazmettirilmeden, iyice kavratilmadan veriliyor-
du. Iste insan da yedigi yemegi iyice hazmetmezse
yedigi yemek midesini rahatsiz etmeye baglar ve
bu ytizden kusmak zorunda kalir. Kusulan, geri
¢ikarilan yemegin nasil ki bir yarar1 olmuyorsa,
hazmedilmemis bilginin de bir yarar1 olmaz”

idealdeki Ogrenme ile ilgili Metaforik imgeler

Katilmcilar ideallerindeki 6grenmeyi 25 metafor
ile yansitmislardir. Bu metaforlar, ortak 6zellikleri
bakimindan alt: kategori/tema altinda toplanmugtur.
Ik tema, 6grenmeyi “kesfetme” olarak, ikinci tema
“aktif katilm”
ma” olarak, dordiincii tema “sema olugturma” olarak,
besinci tema “sosyal bir siire¢” olarak ve altinci tema
da “kendini gergeklestirme” olarak kavramsallagtir-
maktadir. Tablo 2 idealdeki 6grenmenin kategorile-
rini/kodlarini ve metaforlarini gostermektedir.

olarak, tigiincii tema “anlam olustur-

Kesfetme Olarak Ogrenme: Bu kategoriyi toplam-
da 37 katilimc1 ve 4 metafor temsil etmektedir. Bu
kategoriyi olusturan metaforlarin temel 6zellikleri
sunlardir:

1. Ogrenme, bireyin merak duygusunu giderir. Gi-
zemli bir yere yolculuk yapmak metaforu ile katilim-
cilar, 6grenmenin merakla baglayan bir siireg oldu-
guna, ¢inkii merakin bireylerde hep daha fazla 6g-
renmek igin bir istek olusturacagina ve yoklugunda
ise bireylerde 6grenme hevesinin kirilacagina vur-
gu yapmislardir. Nasil ki, insanlara hig bilmedikleri
veya gormedikleri yerler gizemli gelirse ve onlar
hakkinda bir seyler bilmek isterlerse, 6grenme de
cevremizdeki olgu ve olaylarin gizemine duydugu-
muz ilgi ve merakla gerceklesir. Ornegin:
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Tablo 2.

Idealdeki Ogrenme ile ilgili Kategoriler, Kodlar ve Metaforlar

Kategori Kategorideki

8 - Katilmei f (%) Kodlar (kategoriyi olusturan ortak ozellikler) Metaforlar (f)
ad
- Metafor f (%)

Kesfetme . .

olarak i 14(1(2)2)3) Ogrenme, bireyin merak duygusunu giderir. 8112)2 Bt e el e

Ogrenme
Ogrenmeye kars1 duyulan ilgi ve istek sonsuzdur. Deniz itesi bir sefere citkmak (11)
Ogrenme esnasinda birey farkli deneyimlere sahip olma- Gurmenin yemegin tadina bakmas
Lidir. (7)
Ogrenen, kesfederek grenmenin tadina varir. Lergomn il Lt (el

ugmast (5)

Aktif kati- 3307, B .

lim olarak > Ogrenme, bireyin kendisinin gergeklestirdigi bir siiregtir. Oriimcegin kendi agint 6rmesi (4)

s -4(16)

6grenme
Ogrenme, yeni bilgilerin éncekilerin iistiine inga edilme- Duvar ustasinin tuglalar: iist tiste
siyle gergeklesir. koymasi (11)
Ogrenme, 8grenenin aktif olmasini gerektirir. Artnin bal yapmasi (9)
Ogrenme, kiigiik adimlarla yavas yavas gerceklesen bir Cocugun kendi basina yiiriimeye
siiregtir. calismasi (9)

Anlam

olusturma - 47 (24,4) Ogrenmenin amac, birey i¢in degerli olan bilgilere ulas- .

olarak -5(20) maktir. Define aramak (10)

Ogrenme
Ogrenme sonucu kazanilan bilgiler dzneldir. Soyut bir resmi yorumlamak (3)
Ogrgnme, O}gu ve olaylar1 en ince ayrintisina kadar incele- Dedektiflik yapmak (18)
meyi gerektirir.
Ogrenme siirecinde pargadan biitiine gitmek ve biitiinit Yapbozun parcalarin birlestirmek
gormek esastir. (13)
Ogrenme, bilgilerin beyinde kodlanmastni gerektirir. Yemegi sindirmek (3)

Sema

ﬂlalf:]irma : ;8(5(1);1’5) Ogrenme, bireye yeni bir perspektif/bakis agisi kazandirir.  Agact asilamak (7)

Ogrenme
Ogrenme, gerekli/faydali bilgiyi gereksiz/faydasizdan Kirli suyu damitmak (5)
ayiklamaya yardim eder.
Her 6grenme girisimi, beynin 6grenme kapasitesini arttirir.  Beyni sarj etmek (5)
Ogrenme, bireyin ruhunu ve karakterini yansitir. Kendi evini dekore etmek (9)
Ogrenme sayesinde birey, zihninin statitkocu yapisint Kalbin kirli kani temiz kana gevirip
degistirir. viicuda geri pompalamasi (2)

Sosyal

Ei;:;l:e(; ) Z 836) Ogrenme, sosyal bir faaliyettir. Nehirde rafting yapmak (3)

o0grenme
Birlikte 6grenme, zevkli ve eglenceli bir siirectir. Arkadaslarla oyun oynamak (4)

Kendini

gergek- R o . .

estirme 34 (17,6) Oﬂgren'me, iggiidiisel olarak hayat boyu devam eden bir Bitkinin fotosentez yapmast (5)

-5(20) stiretir.
olarak
Ogrenme

Her 6grenme girisimi bireye yeni bir ufuk kazandirir.

Labirentte ¢ikis yolunu bulmaya
calismak (9)

Ogrenmenin amaci, §grenmeyi grenmektir.

Balik tutmay: 6grenmek (9)

Ogrenme, bireyin kendi sorumlulugu altinda gergeklesti-
rilmelidir.

Kaptani olmayan bir gemiyle tek
bagsina yolculuk yapmak (5)

Ogrenme esnasinda bireyin neyi, nasil §grenecegine iligkin
secme Ozgiirliigii olmalidir.

Algveris yapmak (6)

“Bana gore 6grenme, gizemli bir yere yolculuk yap-
mak gibidir. Ciinkii nasil hi¢ bilmedigimiz bir yerde
gezinti yapmak bizi heyecanlandirir, orasiyla ilgili
merakimizi artirir, her seyi bilmek isteriz, bunun
gibi 6grenme de konuya ilgi ¢ekmeli ve merak duy-
gusu uyandirmalidir”

2. Ogrenmeye karsi duyulan ilgi ve istek sonsuzdur.
Deniz étesi bir sefere ¢tkmak metaforu ile katilimcilar,
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6grenmenin kesfetmeye yonelik bir siireg oldugunu,
bundan dolay1 da uzun zaman alabilecegini, ancak
bu siire¢ sonunda 6grenenlerin diinyadaki olgu ve
olaylara iligkin her zaman yeni/farkli bir bakis agist
kazanabileceklerini ifade etmislerdir. Ornegin:

“Bana gore 0grenme, deniz Otesi bir sefere ¢ik-
mak gibidir. Ciinkii her zaman kesfedilecek yeni
yerler, fethedilecek yeni kaleler ve tadilacak yeni
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lezzetler vardir. Ogrenme de ok uzun zaman ge-
rektiren bir stirectir. Hi¢ kesfedilmemisleri keg-
fetmek, hig gormediklerimizi gormek, hig bilme-
diklerimizi 6grenmek vardir bu siire¢ sonunda”

3. Ogrenme esnasinda birey farkli deneyimlere sa-
hip olmalidir. Gurmenin yemegin tadina bakmas:
metaforu ile katilimcilar, 6grenme esnasinda 6gre-
nenlerin farkli deneyimlere sahip olmasinin ve bu
deneyimleri birbiriyle iligkilendirmesinin 6nemine
vurgu yapmuslardir. Ornegin:

“Bana gore 6grenme, bir gurmenin yemegin ta-
dina bakmas gibidir. Cinkii gurmeler yeni lez-
zetler tatmak igin baska mutfaklara, bagka yore-
lere giderler ve yeni deneyimlerini éncekileriyle
bagdastirirlar. Mesela, ‘Bu sebzeden daha 6nce A
yemegini yemistim, demek ki B yemegi de yapi-
labiliyormus’ gibi. Iste ideal 5grenmeler de béyle
olmali. Bir yerde 6grendigimiz konu orda kalma-
maly, baska bir yerde bagka bir konuyla olumlu
ya da olumsuz baglant: kurabilmeliyiz”

4. Ogrenen, kegfederek 6grenmenin tadina varir. Ku-
sun gokyiiziinde kanat girparak ugmas: metaforu ile
katilimcilar, 6grenenlerin kafesteki kus gibi sadece
programdaki bilgilere hapsedilmemesi gerektigini
ve ozgiir iradelerine bagh olarak gerceklestirecekleri
faaliyetlerle kesfetmenin tadina varmalarinn saglan-
mast gerektigini vurgulamuglardir. Ornegin:

“Bana gore 6grenme, bir kusun gokyiiziinde ka-
nat ¢irparak ugmas: gibidir. Ciinki kanat ¢irptik-
¢a yol alirsiniz. Ne yon bellidir, ne de rota. Bazen
algalir, bazen de yiikselirsiniz. Her seferinde bas-
ka yerler, yollar, hayatlar karsilar sizi. Karigiverir-
siniz i¢lerine. Insan da bir kere grenmenin tadi-
na vardi mi, hep 6grenmek ister. Kusun ugtuk¢a
yiikselmek istemesi gibi insan da 6grendike¢e 6g-
renmek ister ve daha ¢ok seyi bilmek ister.”

Aktif Katilim Olarak Ogrenme: Bu kategoriyi top-
lamda 33 katilimci ve 4 metafor temsil etmektedir.
Bu kategoriyi olusturan metaforlarin temel 6zellik-
leri sunlardur:

1. Ogrenme, bireyin kendisinin gerceklestirdigi bir
stiregtir. Bir ortimcegin kendi agini 6rmesi metafo-
ru ile katilimcilar, 6grenmenin bireyin kendisinin
gergeklestirmesi gereken bir siire¢ olduguna dikkat
cekmiglerdir. Ogrenenlere tiim bilgileri aktarmak
yerine sadece gerekli olanlarinin verilmesi ve onla-
rin da bu bilgiler 15181nda kendi bilgilerini iiretme-
leri gerektigini ve bunu da ancak aktif katilimli bir
6grenmeyle gergeklestirebileceklerini ifade etmis-
lerdir. Ornegin:

“Bana gore 6grenme, oriimcegin kendi agini or-
mesi gibidir. Clinkii oriimcek agini digsardan
yardim almadan érer. Oriimcekler i¢in ag drmek
yasamlarinin vazgegilmez bir pargasidir. Ogren-
me de bu sekilde bir etkinlik olmalidir. Yagamin
her aninda insanin kendisi tarafindan devam et-
tirilmelidir”

2. Ogrenme, yeni bilgilerin 6ncekilerin iistiine inga
edilmesiyle gerceklesir. Bir duvar ustasinin tuglalar:
iist iiste koymas: metaforu ile katilimcilar, 6gren-
menin yeni bilgilerin 6nceki bilgilerin {istiine inga
edilmesiyle gergeklestigine dikkat gekmislerdir, tip-
ki bir duvar ustasinin her yeni tuglay: eski ordiikle-
rinin tstiine yerlestirerek duvar1 6rmeye ¢aligmasi
gibi. Ornegin:
“Bana gore 6grenme, bir duvar ustasinin tuglalar:
iist iiste koyarak duvar 6rmesi gibidir. Ciinkii 6g-
renmeyi hep eski bilgilerin {istiine yeni bilgileri
koyarak olustururuz”

3. Ogrenme, dgrenenin aktif olmasini gerektirir. Bir
arinin bal yapmas: metaforu ile katilimcilar, 6gren-
me esnasinda Ggrenenlerin bir¢ok 6gretmenden
bilgi kaynag1 olarak faydalandigini, ancak tipki bir
armnin farkl gigeklerden polen toplayarak kendi ba-
lin1 yapmasi gibi 6grenenlerin de aktif bir sekilde
kendi bilgilerini yine kendilerinin olugturmalar:
gerektigini ifade etmislerdir. Ornegin:

“Bana gore Ggrenme, farkli cigeklerden polen
toplayan bir arinin topladig polenlerle bal yap-
mast gibidir. Clinkii 6grenmenin merkezinde
dgretmen yoktur, grenci vardir. Ogretmen §g-
renci i¢in sadece bir ¢igektir. Ar1 istemedikge
cicek polen veremez. Ogrenci istemedikge de
ogretmen bilgiyi 6gretemez”

4. Ogrenme, kiigiik adimlarla yavas yavas gercekle-
sen bir stiregtir. Bir ¢ocugun kendi basina yiiriime-
ye ¢alismas: metaforu ile katilimcilar, 6grenmenin
kiigiik adimlarla yavas yavas gerceklesen aktif bir
stire¢ olduguna dikkat ¢ekmigledir. Ayrica, 6gren-
menin bireyin kendi i¢inde basarmasi gereken bir
stireg oldugunu, ¢iinkii bireylerin bir isin iginde
ancak aktif olarak yer aldiklarinda en iyi sekilde 68-
renebildiklerini ifade etmislerdir. Ornegin:

“Bana gore 6grenme, bir cocugun kendi basina
yiirtimeye ¢alismas: gibidir. Ciinkii 6grenme bi-
reyin kendisinin gergeklestirdigi bir durumdur.
Emeklemekten ytriimeye gecer gibi degisir ve
gelisir insan 6grendikge. Bir hedef belirler kendi-
sine ve hedefe ulagmak icin bir bir atar adimlar1-
n1. Once kiigiik adimlarla baglar, merakini gider-
dikten sonra ise daha bagka neler yapabilecegini

diisiinmeye baglar”
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Anlam Olugturma Olarak Ogrenme: Bu kategori-
yi toplamda 47 katilimc1 ve 5 metafor temsil etmek-
tedir. Bu kategoriyi olusturan metaforlarin temel
ozellikleri sunlardur:

1. Ogrenmenin amaci birey icin degerli olan bilgi-
lere ulasmaktir. Define aramak metaforu ile kati-
limcilar, 6grenmenin en temel amacinin birey i¢in
anlaml olan bilgilere ulasmak oldugunu ifade et-
mislerdir. Ornegin:

“Bana goére Ogrenme, define aramak gibidir.
Ciinkii define aramak, derinlerde bir yerlerde
beklenmedik, ¢ok ama ¢ok degerli bir seyler
kegfetmektir, o idealde yiiriimektir. Ogrenme de
boyledir. Bilgi hazinesine ulagmak i¢in her tiirli
ipucu degerlendirilir”

2. Ogrenme sonucu kazanilan bilgiler 6zneldir. So-
yut bir resmi yorumlamak metaforu ile katihmcilar,
Ogrenmenin bilgi par¢alarindan olugan anlamli bir
biitiin oldugunu ve 6grenme sonucu olusan bilgi-
nin/anlamin da 6grenene 6zgii (6znel) oldugunu
vurgulamiglardir. Ornegin:

“Bana gore 0grenme, soyut bir resmi yorumla-
mak gibidir. Ciinkii soyut resimlerde tek bir fi-
giir yoktur, figiirlerden olusan anlamli bir biitiin
vardir. Ogrenme de aynidir. Giinkii §grenme so-
nucu tek bir anlam olugmaz, pargalardan olugan
anlaml bir bitiin vardir”

3. Ogrenme, olgu ve olaylar1 en ince ayrintisina ka-
dar incelemeyi gerektirir. Dedektiflik yapmak me-
taforu ile katilimcilar, anlamh 6grenmenin ancak
belli bir konu hakkinda genis gapli bir aragtirma
yapilarak ve o konu hakkinda en ince ayrintisina
kadar bilgi sahibi olunarak geceklestirilebilecegini
vurgulamislardir. Bunun i¢in de 6grenenlerin me-
rakli olmalar1 ve olgular/olaylar arasinda baglant:
kurabilmeleri gerektigini ifade etmiglerdir. Ornegin:

“Bana gore 6grenme, dedektiflik yapmak gibidir.
Ciinkii bir dedektif olaylar1 ¢6zmek i¢in 6nce
gevresindeki her seyi en ince ayrintisina kadar
inceler, daha sonra elde ettigi bilgi ve belgeleri
birlestirerek bir sonuca ulagir”

4. Ogrenme siirecinde parcadan biitiine gitmek ve
biitiinii gérmek esastir. Yapbozun parcalarini birles-
tirmek metaforu ile katihmcilar, 6grenme siirecin-
de pargadan biitline gitmenin ve pargalar arasinda
baglanti kurmanin 6nemine dikkat ¢ekmislerdir.
Boylece, 6grenilen her yeni bilgi ile zihindeki bos-
luklarin dolacagini ve bu sayede de olgu ve olaylara
iliskin anlamlarin olusacagini ifade etmislerdir. Bu
nedenle, tipki yapboz pargalar1 gibi, bilgi pargala-
rinin da tek bagina bir ise yaramayacagini, ancak
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onlarin birlestirilmesi hélinde anlamli biitinlerin
olugturabilecegini vurgulamuglardir. Ornegin:

“Bana gore 6grenme, yapbozun parcalarini bir-
lestirmek gibidir. Ciinkii yapbozu tamamlamak
i¢in minik minik pargalar1 bir araya getirmemiz
gerekir. Bu pargalar birbirinden bagimsiz degil,
birbirine kii¢tik ayrintilarla baglidir. Her parga
birbirinin devami niteligindedir ve tiim pargalar1
birlestirdigimizde ortaya anlaml bir biitiin ¢ikar.
Tipkt bunun gibi, 6grendigimiz her bilgi de bilgi
zincirinin bir pargasidir ve bir diger bilgi i¢in ge-
reklidir, ¢iinkii hep birlikte zihnimizde anlamli
bir biitiin olustururlar”

5. Ogrenme, bilgilerin beyinde kodlanmasini ge-
rektirir. Yemegi sindirmek metaforu ile katihmcilar,
anlamli 6grenmenin olugabilmesi i¢in kazanilan
bilgilerin beyin siizgecinden gegirilerek kodlanma-
s1 gerektigini vurgulamiglardir. Bu durumda, yeni
bilgiler daha oncekilerle kargilagtirilarak, neyin
¢ikarilacagina veya eklenecegine ve farkli bilgiler
arasinda nasil bir uzlagmanin saglanacagina karar
verilir. Ornegin:

“Bana gore Ogrenme, yemegi sindirmek gibidir.
Ciinkii yemek yedikten sonra yemegi sindire-
mezsek bize bir faydasi olmaz, bize enerji sag-
lamaz. Aksine bize rahatsizhik verir. Ayni sey
dgrenme icin de gegerlidir. Ogrenilen geyleri
zihnimizde kodlamazsak hicbir anlami olmaz.
Aksine zihnimizde bilgi kalabaligina sebep olur,
hatta gercekten 6grenmis olduklarimizi da karis-
tirmamiza neden olur”

Sema Olugturma Olarak Ogrenme: Bu kategoriyi
toplamda 28 katilimci ve 5 metafor temsil etmek-
tedir. Bu kategoriyi olusturan metaforlarin temel
ozellikleri sunlardir:

1. Ogrenme, bireye yeni bir perspektif/bakis agist ka-
zandirir. Bir agaci asilamak metaforu ile katihmeilar,
6grenmenin temel amacinin bireylere olgu ve olay-
lara iligkin yeni ve farkli perspektifler/bakis agilar:
kazandirmak oldugunu belirtmiglerdir. Ornegin:

“Bana gore dgrenme, bir agact asilamak gibidir.
Ciinkii agacin agilanmasinin sebebi daha ok,
daha iyi ya da daha farkli bir meyve vermesini
saglamaktir. Tipki bunun gibi, 6grenme de her
zaman miimkiin olmals, her kosulda kisiye yeni
bilgiler (perspektifler) kazandirabilmelidir”

2. Ogrenme, gerekli/faydali bilgiyi gereksizden/
faydasizdan ayiklamaya yardim eder. Kirli suyu da-
mitmak metaforu ile katilimecilar, 6grenmenin asil
amacinin birey igin gerekli/faydal bilgilere ulas-
mak ve bireyin hayatin1 daha iyi/giizel bir sekilde
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devam ettirebilmesine yardim etmek oldugunu
ifade etmislerdir. Ancak bu sayede bireyin olgu ve
olaylara kars1 daha saglikli bir anlayis/zihinsel sema
gelistirebileceklerini belirtmislerdir. Ornegin:

“Bana gore 0grenme, kirli suyu damitmak gibi-
dir. Ciinkii insan hayat1 boyunca gerekli/gerek-
siz, faydali/faydasiz bir¢ok sey Ggreniyor fakat
insan bir siirii gereksiz sey Ogrenecegine isine
yarayacak daha az bilgi 6grenmesi daha iyidir.
Yani kirli suyu damitmak gibi, gerekli ve gereksiz
bilgiyi birbirinden ayirmali, sadece gerekli olan1
ve isimize yarayani 6grenmeliyiz.”

3. Her 6grenme girisimi, beynin 6grenme kapasite-
sini arttirir. Beyni sarj etmek metaforu ile katilim-
cilar, 6grenmenin beyinde meydana geldigini, bu
nedenle de bireylerin 6grenmeye ara vermeden de-
vam etmeleri gerektigini, ¢linkii her 6grenme faali-
yetinin ayn1 zamanda beynin 6grenme kapasitesini
de arttirdigini vurgulamiglardir. Ornegin:

“Bana gore 6grenme, beyni sarj etmek gibidir.
Ciinkit beynimiz 6grenerek kendini gelistirir.
Nasil ki telefonlar sarj olmazsa ¢alismaz, iste
beynimiz de 6grenmeye devam etmezse ¢alig-
maz. Her yeni dgrenilenler sayesinde beyne taze
kan gonderilerek beyin sarj edilir”

4. Ogrenme, bireyin ruhunu ve karakterini yansi-
tir. Evi dekore etmek metaforu ile katilimcilar, her
6grenme girisiminin bireyin ruhunu ve karakteri-
ni yansittigint vurgulamiglardir. Ciinkii birey yeni
6grendigi bilgilere daha 6nce 6grendiklerinden bir
seyler katarak kendi diisiincesini/yorumunu yeni-
den olusturur. Bu durumda, vardig1 yeni sonug/
gikarim/zihinsel sema, ayni zamanda, onun yeni
kisiligini de simgeler. Ornegin:
“Bana gore 0grenme, kendi evini dekore etmek
gibidir. Ciinkii koydugumuz her yeni esya, evde
bir degisiklige neden olur. Bu degisikligin olum-
lu/olumsuz etkileri olabilir. Fakat sonug olarak,
ev yeni bir sekle girmis ve ilk halinden farkli bir
hal almigtir. Bunun gibi, 6grendigimiz her yeni
bilgi de bellegimize yerlesir ve bize yeni bir sekil
(kisilik) verir”

5. Ogrenme sayesinde birey zihninin statiikocu ya-
pisinu degistirir. Kalbin kirli kan temiz kana cevirip
viicuda geri pompalamasi metaforu ile katilimcilar,
bazen bireyin zihninde var olan semanin/anlayisin
(statitkonun) onun yeni deneyimlerini/anlayiglari-
n1 reddetme egilimi gosterebilecegini, dolayisiyla
bireyin ilk once zihnindeki bu statiikocu egilimi
degistirmesi i¢in ¢aba gostermesi gerektigini belirt-
miglerdir. Bu nedenle, bireyin eger 6n bilgilerinde
baz1 yanhsg/eksik/gereksiz bilgiler varsa, bunlar1 6g-

renme vasitasiyla diizeltmesi gerektigini ve zihnini
yeni bilgiler/perspektifler icin elverigli héle getir-
mesi gerektigini ifade etmiglerdir. Ornegin:

“Bana gore 6grenme, kalbin kirli kani temiz kana
cevirip viicuda geri pompalamas: gibidir. Ciinkii
yeni bir seylerin 6grenilmesi i¢in ilk 6nce bunlar1
bozacak olan yanlis bilgilerden armmahdir. Zi-
hindeki yanlis ya da eksik bilgiler yeni bilgilerin
Ogrenilmesinde sorun teskil eder”

Sosyal Bir Siire¢ Olarak Ogrenme: Bu kategoriyi
toplamda 7 katilmer ve 2 metafor temsil etmek-
tedir. Bu kategoriyi olugturan metaforlarin temel
ozellikleri sunlardir:

1. Ogrenme, sosyal bir faaliyettir. Nehirde rafting yap-
mak metaforu ile katilimcilar, 6grenmenin sosyal bir
faaliyet olduguna vurgu yapmuglardir. Ornegin:

“Bana gore 6grenme, nehirde rafting yapmak gi-
bidir. Clinkii rafting yapmak grup calismasi ile
olur. Herkes birbirine uyarak ve birbirlerini ko-
ruyarak hem eglenirler hem de eglendirirler”

2. Birlikte 6grenme, zevkli ve eglenceli bir siiregtir.
Arkadaglarla oyun oynamak metaforu ile katilim-
cilar, iyi/kotii hayattaki birgok seyin arkadas orta-
minda yagitlarla birlikte tecriibe edildigini ve 6g-
renme etkinliklerinin de arkadaslarla yapildiginda
daha zevkli ve eglenceli héle gelecegini belirtmis-
lerdir. Ornegin:

“Bana gore 0grenme, arkadaslarla oyun oyna-
mak gibidir. Ciinkii arkadaslarla oyun oynadi-
gim zaman nasil haz aliyorsam, herhangi bir seyi
birlikte 6grendigimde de ayni hazzi hissederim.
Geng/yasl herkes oyun oynamaktan zevk duyar.
Biz de arkadaglarla oyun oynarken hem egleni-
yor hem de 6greniyoruz”

Kendini Gergeklestirme Olarak Ogrenme: Bu ka-
tegoriyi toplamda 34 katilimci ve 5 metafor temsil
etmektedir. Bu kategoriyi olusturan metaforlarin
temel ozellikleri sunlardir:

1. Ogrenme, iggiidiisel olarak hayat boyu devam
eden bir stiregtir. Bitkinin fotosentez yapmas: me-
taforu ile katihmcilar, 6grenmeyi her canlinimn ig-
giidiisel olarak gergeklestirdigi, hayat boyu siiren
kaginilmaz bir siire¢ olarak algilamislardir. Kati-
limcilara gore, bitkinin fotosentez yapmasi dogada-
ki dongtiniin zorunlu bir pargasidir. Eger bu dongii
olmazsa dogadaki biitiin canlilar bu durumdan
olumsuz olarak etkilenecektir. Tipki bunun gibi, 6g-
renme de gergeklesmezse, insanlar bundan olum-
suz olarak etkilenecek ve belli bir siire sonra da var-
liklarin siirdiiremez hale geleceklerdir. Ornegin:
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“Bana gore 6grenme, bitkinin fotosentez yap-
mast gibidir. Ciinkii fotosentez bitkilere canlilik
kazandirir. Ogrenme de tipki fotosentez gibi
insanlara canlilik kazandirir. Fotosentez bitkiye
hayat verir, 6grenme de insana. Fotosentez hig
durmadan devam eder. Ogrenme de hayat boyu
hi¢ durmadan devam eder. Bitkiler fotosentez
yapmadan yasayamaz. Birey de eger kendine ge-
rekli olan bilgiyi alip onu isleyemezse, bedenen
var olsa da, zihnen 6lmigtiir”

2. Her 6grenme girisimi bireye yeni bir ufuk ka-
zandirir. Labirentte ¢ikis yolunu bulmaya ¢alismak
metaforu ile katilimcilar, 6grenmenin deneme-ya-
nilma yoluyla gerceklestigini ve yanlslardan ders
¢ikarilarak dogru yolu bulana kadar devam ettigini
vurgulamuglardir. Ogrenme siirecinde, ayrica, bir-
¢ok kez basarisizliga ugranabilecegini veya ¢aresiz-
lige kapilabilecegini, ama olaylarin iizerine sabir ve
kararhilikla yaklagilirsa bagarinin yakalanabilecegi-
ni, ¢iinkd her 6grenme girisiminin bireye yeni bir
ufuk kazandirdigini ifade etmislerdir. Ornegin:

“Bana gore 6grenme, bir labirentte ¢ikis yolunu
bulmaya ¢aligmak gibidir. Ciinki ¢ikis yolu bul-
mak i¢in farkli yollar denenir. Olmadi, geri do-
niiliir, bagka bir yol denenir. Sabirla ve yilmadan
devam edilir, ama vazgecilmez. Labirentte izledi-
gimiz her bir yol bize yeni bir ufuk kazandirir ve
yanlis yollardan gitsek bile yanlislarimizi taniriz
ve atacagimiz bagka adimlarda daha dikkatli,
daha 6zenli davranarak daha 6zgtivenli bir sekil-
de yolumuza devam ederiz”

3. Ogrenmenin amaci, dgrenmeyi 6grenmektir.
Balik tutmay: 6grenmek metaforu ile katilimcilar,
balig1 bilgiye ve balik tutmay: da bilgiyi 6grenmeye
benzeterek, birey i¢in 6nemli olan seyin nasil balik
tutulacagini 6grenmesi (yani 6grenmeyi 6grenme-
si) olduguna vurgu yapmuglardir. Ornegin:

“Bana gore 6grenme, balik tutmay: 6grenmek gi-
bidir. Ciinkii balik tutmay1 6grenmek, 6grenme-
yi nasil gergeklestirebilecegini bilmeye benzer.
Burada esas olan bir giin okulun bittigi ve bize
bilgi verecek insanlarin ¢evremizde olmadig1 za-
manda bile bizim 6grenmeyi devam ettirebilme-
miz, yani 6grenmeyi 6grenebilmemizdir”

4. Ogrenme, bireyin kendi sorumlulugu altinda
gerceklestirilmelidir. Kaptan: olmayan bir gemiyle
tek basina yolculuk yapmak metaforu ile katilimci-
lar, 6grenenlerin 6grenme faaliyetlerinde sorum-
luluk almalar1 gerektigini ve kendi 6grenmelerini
kontrol etmeleri i¢in kendilerine 6gretmenler tara-
findan firsat verilmesi gerektigini vurgulamiglardir.
Ornegin:
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“Bana gore ogrenme, kaptani olmayan bir ge-
miyle tek basina yolculuk yapmak gibidir. Ciin-
kit bir gemiyi kaptan yonlendirir, gemi kaptanin
sorumlulugundadir. O geminin kaptani ben
olursam gemiyi istedigim sekilde yonlendirebi-
lirim. Rotam1 kendim belirleyip kontrolii elime
alabilirim. Ogrenme de bu sekilde bagkalarinin
yonlendirmesiyle degil, insanin kendi kararryla
yapabilecegi bir sey olmalidir. Ogrenmeyi birey
kendi istegi ve arzusuyla yapmalidir”

5. Ogrenme esnasinda bireyin neyi, nasil dgrene-
cegine iliskin se¢me ozgiirligii olmalidir. Aligveris
yapmak metaforu ile katilimcilar, 6gretim progra-
mindaki zorunlu derslerin/konularin yaninda, 6g-
renenlerin ilgi ve ihtiyaglarini karsilayabilmelerine
yonelik bilgileri de 6grenebilme firsatinin verilmesi
gerektigini belirtmislerdir. Ornegin:

“Bana gore Ogrenme, alisveris yapmak gibidir.
Ciinkii aligveris yaparken istedigimiz, ihtiyaci-
miz olan seyleri aliriz. Isimize yaramayan higbir
seyi almayiz, onlarla ilgilenmeyiz bile. Aligveris-
te segme Ozgiirliigiimiiz vardir. Bana gére 6nemli
olan tek nokta kisinin segme ézgiirliigiidiir. Og-
renirken de se¢me 6zgiirligiimiiz olmalidir”

Tartisma

Bu caligmada, katiimcilarin tecriibe ettikleri 6g-
renmeyi simgelemek i¢in kullandiklar1 metaforlar
ti¢ kavramsal kategori/tema altinda toplanmugtir.
Zorunlu/goniilsiiz bir faaliyet olarak 6grenme kate-
gorisine iligkin olarak, katihimcilar tecriibe ettikleri
6grenmeyi isteyerek yapmadiklarini (act bir ilaci
i¢mek) giinkii gerekli/gereksiz bilgi ayirimi yapma-
dan her tiirlii bilgiyi beyinlerine kaydetmek zorun-
da olduklarini (¢opgiiliik yapmak), ancak bu bilgi-
lerin gercekte kendilerine ait olmadigini (hamallik
yapmak) ¢tinkii sadece sinavlarda geri vermek ama-
cryla ezberlediklerini belirtmislerdir. Katilimcilar,
ayrica, Ogrenim hayatlar1 boyunca bilgiyi 6gret-
menlerinden hep hazir olarak aldiklarini (yatalak
hastas: olmak) ¢tinkii 6gretmenlerini yegane bilgi
kaynag: olarak kullandiklarini (¢ocugun annesine
kordon bag: ile bagh olmasi) ifade etmislerdir. Bu-
nun yaninda, tecriibe ettikleri okullarda 6grenenle-
rin bireysel 6zelliklerinin dikkate alinmadigini, zo-
runlu bir 6gretim programi dogrultusunda tek-tip
olarak yetistirilmeye ¢aligildiklarini (kiigiik beden
bir kiyafeti giymeye ¢calismak) vurgulamislardir. En
6nemlisi de, katilimcilar tecriibe ettikleri 6grenme-
yi akranlariyla yarismak (maratonda yarismak) ola-
rak kavramsallagtirmiglardir. Clinkii gerek aileleri-
nin gerekse bazi 6gretmenlerinin derslerin sadece
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sinavlar i¢in var oldugunu ve eger caligmazlarsa
sinavlarda bagarili olamayacaklarini kendilerine
sturekli olarak telkin ettiklerini, smav sonuglarini
hep bagkalar ile kiyasladiklarini ve bunu da bir
“6lim kalim meselesi” haline getirdiklerini ifade
etmiglerdir.

Ezberleme/bilgi biriktirme olarak 6grenme katego-
risine iliskin olarak, katilimcilar tecriibe ettikleri
6grenme faaliyetlerinin genellikle bilgi birikimine
odaklandigini (¢igin olusmasi) ve 6grenme edini-
minin genellikle kazanilan bilgi miktariyla 6lgiil-
meye calisildigini (banka hesabina para yatirmak)
vurgulamislardir. Birgok 6gretmenin ders kitabini
okuyarak dersleri gegistirdigini ve smifta isledigi
konular1 6grenciler igin cazip héle getirmedigini,
bu nedenle de kendilerinin sadece 6gretmenlerin
aktardiklar1 bilgileri zihinlerinde depoladiklarini
(kumbarada para biriktirmek) ifade etmiglerdir. Ay-
rica, ilkokuldan itibaren pratikte kullanmasalar da
hep bir seyler ezberlemek zorunda birakildiklarin
(kamerayla kaydetmek), okullarda “Bu benim isi-
me yaramaz, 6grenmek istemiyorum.”” gibi bir sey
deme haklarinin olmadigini (robota veri yiiklemek)
ve biitiin bu zaman zarfinda kendilerini bile tanima
firsati bulamadan tniversiteye kadar geldiklerini
belirtmiglerdir.

Gegici/kisa stireli bir faaliyet olarak 6grenme kate-
gorisine iliskin olarak, katilimcilar tecriibe ettikleri
6grenmeyi anlik bilgi ihtiyaglarinin kargilanmasina
yonelik bir faaliyet (ayakiistii atistirmak) olarak
kavramsallastirmiglardir. Ciinki okula basladiklar:
ilk giinden itibaren derslerin genelde sozel olarak
islendigini, bundan dolay1 da sahip olduklar: bilgi-
leri daha ¢abuk ve daha kisa zamanda unuttuklarini
(Alzheimer hastasi olmak) ifade etmislerdir. Bura-
dan hareketle, bilingli 6grenme olmadan (neyin,
nicin 6grenildigini bilmeden) edinilen bilgilerin
anlik/yiizeysel olacagini (makyaj yapmak), asla
derinlemesine 6grenme saglayamayacagini (siinge-
ri suya daldirmak) ve gergek hayata aktarilmadan
kasa siirede yok olacagini (buz iizerine yazi yazmak)
vurgulamiglardir. Katilimcilara gore, nasil ki tika
basa yedigimizde midemiz kusarak tepkisini ve-
riyorsa, zihnimiz de iyice sindirilmeden aktarilan
bilgileri unutarak (yemek yiyip hemen ardindan
kusmak) tepkisini gostermektedir.

Bu ¢alismada, katihmcilarin ideallerindeki 6gren-
meyi simgelemek i¢in kullandiklar1 metaforlar alt:
kavramsal kategori/tema altinda toplanmigtir. Keg-
fetme olarak 6grenme kategorisine iligkin olarak, ka-
tilmeilar ideal 6grenmenin hep merakla baslayan
kesfe yonelik bir siire¢ olmasi gerektigini (gizemli
bir yere yolculuk yapmak), ¢inkii bireylerin 6gren-

meye karsi duyduklar: ilgi ve istegin sonsuz oldu-
gunu ve 6grenme sayesinde hep zinde kalip hayata
tutunduklarini (deniz otesi bir sefere ¢ikmak) ifade
etmislerdir. Katilimcilar, ayrica, 6grenme esnasinda
6grenenlerin farkli deneyimlere sahip olmasinin
ve bu deneyimleri birbiriyle iligskilendirmesinin
onemli oldugunu (gurmenin yemegin tadina bak-
mast), bu nedenle de 6grenenlerin sadece 6gretim
programindaki bilgilere hapsedilmemesi gerekti-
gini ve ozgiir iradelerine bagl olarak gerceklestire-
cekleri 6grenme faaliyetleriyle kesfetmenin tadina
varmalarinin saglanmasi gerektigini (kusun gokyii-
ziinde kanat ¢irparak ugmast) savunmuglardr.

Aktif katim olarak o6grenme kategorisine iliskin
olarak, katilimcilar ideal 6grenmenin bireyin bizzat
kendisinin yiiriitmesi gereken bir siire¢ olduguna
(0riimcegin kendi agimi Grmesi) ve tipki bir duvar
ustasinin tuglalari eski érdiiklerinin Gstiine yerles-
tirerek duvari 6rmeye ¢alismasi gibi bireylerin de
yeni bilgileri onceki bilgilerin tistiine insa ederek
ogrenmeleri gerektigine (duvar ustasinin tuglalar:
iist tiste koymasi) dikkat ¢ekmislerdir. Katilimci-
lar, ayrica, 6grenme esnasinda 6grenenlerin birgok
6gretmenden bilgi kaynagi olarak faydalandigin,
ancak tipki bir armnin farkli igeklerden polen top-
layarak kendi balin1 yapmas gibi, 6grenenlerin de
aktif bir sekilde kendi bilgilerini yine kendilerinin
olusturmalar1 gerektigini (arimn bal yapmasi),
giinkii bireylerin bir isin i¢inde ancak aktif olarak
yer aldiklarinda en iyi sekilde 6grenebildiklerini
(¢ocugun kendi basina yiiriimeye ¢alismast) ifade
etmiglerdir.

Anlam olusturma olarak 6grenme kategorisine ilis-
kin olarak, katihimcilar ideal 6grenmenin en temel
amacinin birey i¢in anlaml ve degerli olan bilgile-
re ulasmak oldugunu (define aramak) ve 6grenme
sonucu olugan bilginin/anlamin da 6grenene 6zgii
(6znel) oldugunu (soyut bir resmi yorumlamak)
vurgulamuslardir. Katihimeilar, ayrica, anlamli 6g-
renmenin ancak belli bir konu hakkinda kapsamli
bir aragtirma yapilarak gerceklesebilecegini (dedek-
tiflik yapmak), bunun i¢in de 6grenenlerin olgu ve
olaylar arasinda baglant1 kurabilmeleri gerektigini
ifade etmislerdir. Bu baglamda, tipki yapboz parga-
lar1 gibi, bilgi parcalarinin da tek bagina bir ige ya-
ramayacagini, ancak onlarin birlestirilmesi halinde
anlaml biitinlerin olusturulabilecegini (yapbozun
parcalarin birlestirmek) belirtmislerdir. Katilim-
cilara gore, anlamli 6grenmenin olusabilmesi i¢in
kazanilan bilgilerin beyin stizgecinden gegirilerek
kodlanmasi gerekir, ¢tinkii kodlama esnasinda bi-
rey yeni bilgileri daha 6nce 6grendikleriyle kiyasla-

yarak 6ztimser (yemegi sindirmek).
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Sema olusturma olarak 6grenme kategorisine iliskin
olarak, katilimcilar ideal 6grenmenin temel amaci-
nin bireylere olgu ve olaylara iligskin yeni ve farkli
bakis agilar1 kazandirmak oldugunu (agac: asila-
mak), bunun igin de 6grenenlere gereksiz/faydasiz
bilgiler ile gerekli/faydali bilgileri birbirinden nasil
ayirt edebilecekleri konusunda yardim edilmesi
gerektigini (kirli suyu damitmak) vurgulamiglar-
dir. Ogrenmenin beyinde meydana geldigini, bu
nedenle de bireylerin 6grenmeye ara vermeden de-
vam etmeleri gerektigini, ¢iinki her 6grenme faali-
yetinin ayn1 zamanda beynin 6grenme kapasitesini
de arttirdigini (beyni sarj etmek) ifade etmislerdir.
Ayrica, her 6grenme girisiminin bireyin ruhunu
ve karakterini yansittigini (kendi evini dekore et-
mek), ¢linkii bireyin yeni 6grendiklerine onceki
bilgilerinden bir seyler katarak kendi diisiincesini/
yorumunu yeniden olusturdugunu belirtmislerdir.
Diger taraftan, bazen bireyin zihninde var olan se-
manin/anlayisin onun yeni deneyimlerini/anlayis-
larini reddetme egilimi gosterebilecegini, dolayisty-
la bireyin ilk 6nce zihnindeki bu statiikocu egilimi
degistirmesi ve zihnini yeni bilgiler/perspektifler
i¢in elverisli hale getirmesi gerektigini (kalbin kirli
kani temiz kana cevirip viicuda geri pompalamast)
vurgulamislardir.

Sosyal bir siire¢ olarak 6grenme kategorisine iligkin
olarak, katilimcilar ideal 6grenmenin sosyal bir faa-
liyet olduguna (nehirde rafting yapmak), giinki iyi/
kotii hayattaki birgok seyin sosyal ortamda bagkala-
riyla birlikte tecriibe edildigine ve 6grenmenin de
akranlarla birlikte yapildiginda daha zevkli ve eg-
lenceli bir stireg haline geldigine (arkadaslarla oyun
oynamak) vurgu yapmiglardr.

Kendini gerceklestirme olarak Ggrenme kategorisi-
ne iligkin olarak, katilimcilar ideal 6grenmeyi her
canlinin iggiidiisel olarak gerceklestirdigi ve hayat
boyu devam eden bir siireg olarak (bitkinin foto-
sentez yapmasi) kavramsallastirmiglardir. Ayrica,
6grenmenin deneme-yamilma yoluyla gercekles-
tigini ve yanlislardan ders ¢ikarilarak dogru yolu
bulana kadar devam ettigini (labirentte ¢ikis yolunu
bulmaya ¢alismak) savunmuglardir. Buna ek olarak,
katilimcilar, 6grenmenin birey i¢in bir gelisim araci
oldugunu, ¢iinkii 6grenmenin nihai hedefinin bi-
reyin kendini gergeklestirmesine yardim etmek ol-
dugunu (balik tutmay: 6grenmek) vurgulamslardir.
Bu nedenle, 6grenenlerin 6grenme faaliyetlerinde
sorumluluk almalar1 gerektigini (kaptan: olmayan
bir gemiyle tek basina yolculuk yapmak) ve ilgile-
rini/ihtiyaglarin1 karsilayabilmeleri (alisveris yap-
mak) i¢in 6gretmenler tarafindan kendilerine firsat
verilmesi gerektigini belirtmislerdir.
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Genel olarak, katilimcilar tecriibe ettikleri 6gren-
meyi simgelemek i¢in olumsuz, ideallerindeki 6g-
renmeyi simgelemek iginse olumlu metaforik imge-
ler kullanmuglardir. Tecriibe edilen 6grenmeyi sim-
gelemek i¢in tercih edilen metaforik imgeler, ayni
zamanda, katihimcilarin okullardaki gergek 6gren-
me deneyimlerinin 6zelliklerini vurgulamaktadir.
Idealdeki 6grenmeyi simgelemek icin tercih edilen
metaforik imgeler ise katilimcilarin okullardaki 6g-
renmenin gergekte nasil olmasi gerektigine iligkin
fikir ve distincelerini yansitmaktadir. Asagida, bu
anlayisin 15181inda ve alanyazindaki farkli 6grenme
yaklagimlar: baglaminda, bulgular daha yakin bir
analize tabi tutulmaktadir.

Hadar (2009) 6grenme olgusuna iligkin alanyazin-
daki kavramsallastirmalari alt1 baslik altinda toplar:
(1) bilgi artirma olarak 6grenme, bireyin 6nceki
bilgilerine yeni bilgiler eklemesi; (2) ezberleme ve
hatirlama olarak 6grenme, bireyin kendisi digin-
daki bir kaynaktan bilgi transfer etmesi; (3) giinliik
hayata aktarma olarak 6grenme, bireyin kazandig:
bilgileri giinliik hayatta uygulamass; (4) anlam olus-
turma olarak &grenme, bireyin ilgi/ihtiyaglarina
yonelik bilgileri aktif katilim esasina dayali olarak
anlamlandirmasy; (5) yorumlama olarak 6grenme,
bireyin olgu ve olaylari farkli bigimlerde kavramas;
(6) bireysel gelisme/degisme olarak 6grenme, bire-
yin olgu ve olaylar1 farkli bigimlerde kavramasini
saglayacak yeni/alternatif yollar gelistirmesi. Bu
alt1 6grenme kavramsallastirmas: agisindan bakil-
diginda, denilebilir ki, katilimcilar tecriibe ettikleri
6grenmeyi daha gok ilk iki kavramsallagtirma (bilgi
artirma ve ezberleme/hatirlama) ile iliskilendirir-
ken, ideallerindeki 6grenmeyi daha ¢ok diger dort
kavramsallastirma (transfer etme, anlam olusturma,
yorumlama ve bireysel gelisme/degisme) ile iligkilen-
dirmiglerdir.

Katilmcilarin tecriibe ettikleri ve ideallerindeki
6grenme imgeleri, ayn1 zamanda, yiizeysel ve de-
rin 6grenme yaklasimlariyla da paralellik goster-
mektedir (Beydogan, 2007). Yiizeysel G6grenme,
6grenme siireglerinden ziyade Ogrenme tiriinle-
riyle ilgilenmekte olup, alistirma ve tekrara dayali
olarak gergeklestirilmektedir. Derin 6grenme ise
6grenme siirecine odaklanmakta olup, 6grenenin
aktif katilimina dayal olarak ve onun sorumlulugu
altinda gergeklestirilmektedir. Yiizeysel 6grenme-
de, bilginin 6grenen tarafindan gerekli/gereksiz,
faydali/faydasiz olarak degerlendirilmeden oldugu
gibi zihne kaydedilmesi ve gerekli oldugunda geri
gagrilmasi s6z konusudur. Derin 6grenmede ise
bilgi 6grenen tarafindan yeniden yorumlanir ve
degerlendirilir ki bunun sonucunda 6grenen kendi
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bireysel anlayisini olusturur. Yiizeysel ve derin 6g-
renme perspektifinden bakildiginda, denilebilir ki,
katilimcilar tecriibe ettikleri 6grenmeyi daha ¢ok
yuzeysel ogrenme ozellikleriyle iliskilendirirken,
ideallerindeki 6grenmeyi daha ok derin 6grenme
ozellikleriyle iligkilendirmislerdir.

Sfard (1998) 6grenme kavramini temsil ettigine
inandig1 iki temel metafor (bilgi edinimi ve sosyal
katilim metaforlarini) ileri sirmustiir. Kisacast, bil-
gi edinimi metaforu, zihni bos bir kap ve 6grenme-
yi de bu kab bilgiyle doldurmak igin girisilen bir
faaliyet olarak kavramsallastirmaktadir. Bilgi, onu
bilenden bagimsiz olarak vardir ve bireyin zihnine
aktarilmasiyla kazanilir. Sosyal katilim metaforu ise
6grenmeyi bireyin gesitli sosyal etkinliklere kati-
lim1 olarak kavramsallastirir. Bu goriis 6grenme
driintinden (bilgiden) ziyade, 6grenme siirecine
(bilgiye hangi ortamda, nasil ulagildigina) daha
fazla 6nem verir. Buna gore, bilgi ve bilgiye ulas-
ma siireci, 6grenenlerin aktif olarak katildiklar:
durumlardan/etkinliklerden bagimsiz olarak diisii-
niilemez. Dolaysiyla, bilgi edinimi ve sosyal katilim
metaforlar1 bakis acistyla degerlendirildiginde, bilgi
edinimi metaforunun katilimcilarin tecriibe ettik-
leri 6grenmeyi, sosyal katilim metaforunun da on-
larin ideallerindeki 6grenmeyi daha ¢ok yansittigi
distinilebilir.

Mayer (2002) ezberci ve anlamli 6grenme anlayisla-
r1 arasindaki ayrima dikkat gekerek, bu ayirimdan
kaynaklanan farkliliklar: agiklamak i¢in giincellen-
mis Bloom taksonomisini kullanir. Bloom taksono-
misi, 6grenmeyi, giderek karmagiklasan diisiinme
becerilerinin bir hiyerarsisi seklinde gorsellestir-
mesi bakimindan oldukea faydalidir. Buna gore,
ezber-odakl: 6grenme egitimde tek bir biligsel siireg
becerisine (hatirlamaya) vurgu yaparak, 6grenenin
bilgiyi kazanmasi ve hatirda tutmasi durumuyla
yetinmektedir. Anlam-odakli 6grenme ise, yiiksek
diizey biligsel siireg becerilerine (anlam olusturma-
ya, uygulamaya, analiz etmeye, degerlendirmeye ve
iiretmeye) vurgu yaparak, bilginin 6grenen tarafin-
dan kendi deneyimlerine yansimasi sonucu aktif
bir sekilde yapilandirilmasi gerektigini savunur.
Dolayisiyla, ezberci ve anlaml 6grenme perspekti-
finden bakildiginda, denilebilir ki, katilimcilar tec-
riibe ettikleri 6grenmeyi daha gok ezberci 6grenme
ozellikleriyle iliskilendirirken, ideallerindeki 6g-
renmeyi daha ¢ok anlamli 6grenme 6zellikleriyle
iligkilendirmiglerdir.

Son olarak, alanyazinda 6grenme hakkinda gergek-
lestirilen ¢aligmalar (Krull, Koni ve Oras, 2013; Le-
avy, McSorley ve Bote, 2007; Martinez, Sauleda ve
Huber, 2001; Uiba, Kikas ve Tropp, 2011) ti¢ temel

kurama/yaklasgima dikkat ¢ekmektedir. “Gelenek-
sel/Davranig¢r” kuram, 6grenmeyi pasif bir bilgi
edinme stireci olarak kavramsallagtirmaktadir (ka-
merayla kaydetmek). “Biligsel/Yapilandirmacr” ku-
ram, 6grenmeyi olgu ve olaylara iligkin yeni bir zi-
hinsel sema olugturma siireci olarak kavramsallas-
tirmaktadir (dedektiflik yapmak). “Sosyo-biligsel/
Sosyal Yapilandirmacr” kuram ise, 6grenmeyi belli
bir sosyal topluluktaki etkinliklere aktif katilim ala-
rak kavramsallastirmaktadir (nehirde rafting yap-
mak). Dolayisiyla, ti¢ temel 6grenme kurami pers-
pektifinden bakildiginda, “Geleneksel/Davranis¢1”
kuramin katilimcilarin tecriibe ettikleri 6grenmeyi,
“Biligsel/Yapilandirmac1” ve “Sosyo-biligsel/Sosyal
Yapilandirmacr” kuramlarin da onlarin ideallerin-
deki 6grenmeyi daha gok yansittigi ileri siiriilebilir.

Ogretmen Egitimine Yonelik Oneriler

Bu ¢alismanin temelinde su diisiince yatmaktadir:
Ogretmen  egitimcileri, sadece bilgi aktarimiyla
yetinemezler, ayn1 zamanda, kendi 6grencilerinin
(6gretmen adaylarinin) 6gretmen egitimi prog-
ramlaria beraberlerinde getirdikleri degerleri,
tutumlar1 ve inanislar1 anlamalar: igin alternatif
mekanizmalar saglamak ve bu sayede de 6gretmen
adaylarinin kendi 6gretmenlik kimliklerini olustur-
malarina katkida bulunmak durumundadirlar. Bu
mekanizmalardan en énemlisi de 6gretmen aday-
larina kendi metaforik imgelerini olusturmalarina
firsat tanimaktur.

Bu agidan bakildiginda, “6grenme” olgusuna iliskin
olarak bu ¢aligmada sunulan ve tartigilan metaforik
imgelerin her biri 6gretmen egitiminde birer “pe-
dagojik arag” olarak hizmet edebilir. Bu metaforlar
vasitasiyla 6gretmen adaylarinin 6grenme olgusu-
na iligkin sahip olduklar: fikirleri ve diistinceleri
sorgulanabilir. Kendi 6grenme metaforlarini in-
celeyip sahip olduklar: algilarin farkina vardiktan
sonra da, 6gretmen adaylarina alternatif 6grenme
metaforlar1 (birer zihinsel diigiinme araci olarak)
sunulabilir. Bu yolla, 6gretmen adaylarinin kendi
dustincelerinin farkinda olmalari, onlar1 alternatif
fikirlerle kiyaslamalar1 ve 6gretmenlik anlayislariy-
la tutarli yeni bakis agilar kazanmalari saglanabilir.

Ayrica, 6gretmen adaylarimnin gelistirdikleri meta-
forlar onlarin farkli kuramcilar tarafindan ileri sii-
rilen 6grenme anlayislarini daha iyi anlamalarina
yardimar olabilir (6rnegin, hangi metaforlar yapi-
landirmaci anlayisi temsil etmektedir veya hangile-
ri Bloom’un taksonomisiyle uyumludur vb.). Nite-
kim bazen kuramcilarin ¢aligmalar1 6grencilere ol-
dukga soyut gériinmektedir, ancak eger 6grenciler
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kendi metaforlar: aracihigiyla bu kuramlarla kisisel
bir bag kurabilirlerse, ileride bu kuramlar1 kendi
ogretmenlik mesleklerinde uygulamak i¢in daha is-
tekli olabilirler. Bu durum, metaforlarin 6gretmen
egitiminde pedagojik bir ara¢ olarak kullanimina
iyi bir gerekge olusturabilir.

Yapilacak Arastirmalara Yonelik Oneriler

Bu galisma, tek bir egitim fakiiltesinde gergeklesti-
rilmistir. Dolayisiyla, 6gretmen adaylarinin 6gren-
me olgusuyla ilgili diistincelerinin daha iyi anlagila-
bilmesi igin diger 6gretmen yetistiren kurumlarda
Ogrenim goren Ggretmen adaylariyla gergeklesti-

rilecek yeni ¢aligmalara da gereksinim vardir. Bu
galismalardan bazilari, ayni zamanda, 6gretmen
adaylarinin 6grenme ile ilgili algilarinin brans, cin-
siyet ve sinif diizeyine gore farklilagip farklilagma-
digin1 bulmaya odaklanabilir. Ayrica, farkli 6gretim
kademelerinde (ilkokul, ortaokul, lise) 6grenenim
goren Ogrencilerin 6grenme ile ilgili algilarinin da
ortaya konulmaya calisilmas: faydali olabilir. Son
olarak, “sinif 6gretmeni adaylarinin tecribe ettik-
leri 6grenme algilarinin neden ¢ogunlukla olumsuz
oldugu” ve “6gretmen olduklarinda ideallerindeki
olumlu 6grenme algilariyla tutarl bir 6gretim anla-
yisin1 nasil gergeklestirecekleri” incelenmeye deger
sorular olabilir.
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Abstract

In this study, Turkish primary teacher candidates” experienced and ideal conceptions of learning were examined
through metaphors. The participants of this phenomenological study included 193 sophomores taking the “Principles
and Methods of Teaching” course at Ahmet Kelesoglu Education Faculty, Necmettin Erbakan University, in the fall
of the 2011-2012 academic year. Data were gathered from the compositions written by the participants by using two
open-ended prompts [“For me, learning was like ... because ..." and “To me, learning is/should be like ... because ...")
and analyzed using the content analysis technique. According to the findings of the study, participants conceptualized
their experienced learning with 18 metaphorical images and ideal learning with 25 metaphorical images. The three
categories and some of the corresponding metaphors representing the participants’ experienced learning include the
following: (1) “learning as an involuntary/compulsory activity” (racing in the marathon), (2] “learning as memorization/
accumulation of knowledge” (recording with a video cameral, and (3) “learning as a temporary/momentary activity”
[putting makeup on). The six categories and some of the corresponding metaphors representing the participants’
ideal learning include the following: (1) “learning as exploring” [traveling to a mysterious place), (2) “learning as
active participation” (bees making honey), (3) “learning as meaning making” [putting together the pieces of a puzzle),
(4] "learning as schema generation” (recharging the brain), (5) “learning as a social process” (playing games with
friends), and (6] “learning as self-actualization” (learning how to catch fish). While participants associated their
experienced learning with more negative metaphorical images and more features of surface learning (knowledge
increase, memorization), they paralleled their ideal learning with more positive metaphorical images and more
features of deep learning (meaning making, self-actualization). In addition, the experienced and ideal learning
conceptions gathered from the participation and views of only one education faculty’s pre-service teachers need to
be validated by the views of more teacher candidates studying at other teacher training institutions.
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Learning has always been a major phenomenon of
interest for researchers in the fields of education
and psychology. For example, according to Barber
(2012), learning occurs through the means of (a)
establishing a relation/connection, the discovery of a
similarity or a common bond between ideas or skills,
which themselves remain distinctive; (b) application
across different contexts, the transfer of knowledge or
skills from one context to another; and (c) synthesis
of a new whole, the creation of new knowledge or
understanding by combining two or more insights.

Likewise, Shuell (1990a) postulates that meaningful
learning is an active and cumulative process
that occurs gradually in certain phases. During
the initial phase, the learner encounters some
isolated pieces of information that he or she needs
to memorize and interpret by using his or her
pre-existing schema. During the intermediate
phase, the learner gradually starts to establish
some similarities and relationships among the
conceptually isolated pieces of information. During
the terminal phase, the knowledge structure and
schema formed during the previous phase become
better integrated and function more autonomously.

Alexander, Schallert and Reynolds (2009) draw
attention to nine attributes of learning: (1) Learning
is change: a change happens in the learner as a result
of learning; (2) Learning is inevitable, essential, and
ubiquitous: humans can neither prevent the occurrence
of learning, nor can they hope to survive without it;
(3) Learning can be resisted: there are instances in
which humans resist learning, especially when the
effort required by learning are deemed too great and
the rewards as a result of learning are considered
insignificant; (4) Learning may be disadvantageous:
learning may be detrimental, like learning to smoke;
(5) Learning can be tacit and incidental as well as
conscious and intentional: learning can take place
formally and informally; (6) Learning is framed by our
humanness: our personal characteristics play a critical
role in how and what we learn; (7) Learning refers to
both a process and a product: learning as process refers
to the way it takes place, while learning as product
refers to the outcome of the learning process; (8)
Learning is different at different points in time: we learn
differently at different ages and the accumulation of
our experiences affect our learning process; and (9)
Learning is interactive: a continual change occurs not
only in learners, but also the context in which learning
takes place.

Because this study examined learning phenomenon
via teacher trainees’ metaphorical images, a brief
discussion about the concept of metaphor would
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be helpful here. Metaphor explains a concept, a
phenomenon, or an event by connecting it to a
different concept, phenomenon, or event. In this
sense, metaphor allows one to see something as
something else by making one’s mind shift from
one way of understanding to another. As Quale
(2002, p. 447) puts it:

“It is a descriptive analogy, serving to illuminate
whatever phenomenon A is being considered,
by drawing lines of association’ to some other
phenomenon B that we feel we have already un-
derstood. The qualification ‘already understood’ is
essential here: the metaphor is asymmetric, in the
sense that in the context of explaining A, the refer-
ent phenomenon B is assumed to be understood!
Thus, some (not all) characteristics of B are used to
explain some corresponding characteristics of A”

According to Lakoff and Johnson (1980, p. 5),
the core of metaphor involves “understanding
and experiencing one kind of thing in terms of
another” Hence, in any metaphorical relationship,
the vehicle of the metaphor acts as a “mental filter”
to understand or explain the topic of the metaphor
in a different perspective. From this point of view,
metaphor involves a way of thinking or perception
that symbolizes the system of one’s understanding
of the world. As Shuell (1990b, p. 102) stated,

“If a picture is worth 1,000 words, a metaphor
is worth 1,000 pictures. For a picture provides
only a static image, while a metaphor provides
a conceptual framework for thinking about
something?”

Traditional metaphorical research is restricted to
its use in literature and linguistics, and in many
of these studies metaphor is conceptualized as an
artificial means to make expressions more attractive,
as in poetry. For example, in his study of proverbs,
Erdem (2010) explains that metaphor can be used to
save words in talking or writing and to strengthen
the effect of ones talking or writing. In this sense,
metaphor is understood as a characteristic of only
the language, not the thoughts and actions.

However, according to the cognitive theory of
metaphor, developed especially in light of Lakoff
and Johnson’s (1980) studies, metaphor functions
not only as a figure of speech, but also as a symbol
of thought and action (the cognitive model). Hence,
metaphors affect our cognitive conceptualizations
of real life events and phenomena whether or
not we are aware of them. Once they are voiced,
metaphors reveal our points of views about
phenomena, events, and situations, as well as our
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rationalizations for them. This study aims to benefit
from such cognitive functions of metaphors.

Recently, studies on metaphor have increased con-
siderably. Some of these studies were carried out to
explore such phenomena as “teacher” (Cerit, 2008a;
Gulha-Ozbas, 2012; Oxford et al, 1998; Saban,
2004; Saban, Kogbeker, & Saban, 2007), “student”
(Bozlk, 2002; Saban, 2010a), “knowledge” (Saban,
2008b), “school” (Boydak-Ozan & Demir, 2011;
Mahlios & Maxson, 1998; Ozdemir & Akkaya,
2013; Saban, 2008a), “school administrator” (Cerit,
2008b; Yalgin & Erginer, 2012), “inspector’, (Tore-
men & Dos, 2009), “curriculum” (Giiltekin, 2013;
Ozdemir, 2012), “Internet” (Saban, 2010b; Sahin &
Baturay, 2013; $ahin, Cermik, & Dogan, 2010), and
“mathematics learning” (Giiner, 2013). The content
and scope of this research does not allow delving
into the details of these studies. However, none of
these studies are directly related to the concept of
“learning” In this regard, this study is an attempt
to make an important contribution to the literature.

This study focuses on understanding the nature of the
learning process and what it means for prospective
primary teachers. Questions about what learning
means, how it occurs, and how it should take place, etc.,
are examined based on the views of the participants.
Levin and He (2008) identified and discussed three
types of sources for teacher trainees” personal practical
theories: (1) family and studentship background
(35%), (2) teacher education coursework (30%), and
(3) student teaching experiences (35%). Accordingly,
one important goal of teacher education programs
is to facilitate the development of teacher trainees
professional selves, since they bring with them tacit
knowledge formed by years of observations. From this
point of view, it is imperative to examine how teacher
trainees perceive their learning experiences during
their past schooling lives, as well as their ideas about
how learning ideally ought to be.

Conducted from this understanding, the main
purpose of this study was to reveal through
metaphor the mental images sophomore Turkish
primary teacher candidates had about their
experienced and ideal learning. Through this
method, it was assumed that a comprehensive
picture would be drawn of the participants’ past
learning experiences and light could be shed on
their ideal conceptions of learning. Specifically, the
following questions guided the study:

(1) What metaphorical images do primary teach-
er candidates use to describe their experienced
learning and what conceptual themes can be
derived from them?

(2) What metaphorical images do primary teacher
candidates use to describe their ideal learning and
what conceptual themes can be derived from them?

Method
Research Design

Studies conducted about learning in the literature
differ from one another in their approaches to
investigating learning. According to Hadar (2009),
the quantitative studies investigate individuals’
conceptions of learning via epistemological
statements developed by educational researchers
who seek the participants’ inclinations towards
them. The phenomenological qualitative research
approach, on the other hand, reveals and analyzes
the variety of meanings and perspectives that
learning holds for individuals. This study was
carried out in the phenomenological tradition
of qualitative research, and the phenomenon of
the study is the concept of “learning” held by the
participants.

Phenomenology describes peoples’ experiences
with certain phenomenon these
experiences mean to them. The researcher makes
an effort to reach the inner world that each
participant forms through daily experiences.
Through phenomenology, the researcher tries to
understand how the participants make meaning of
their experiences related to phenomena and events
as well as how they communicate (i.e., what kind of
words, concepts, or phrases they use to share) these
meanings with others (Patton, 2002).

and what

Participants

This study used the convenient sampling technique,
one of the purposeful sampling procedures in the
tradition of qualitative research. The participants
of the study included 193 sophomores taking the
“Principles and Methods of Teaching” course in the
primary education (grades 1-4) program at Ahmet
Kelesoglu Education Faculty, Necmettin Erbakan
University, in the fall of the 2011-2012 academic
year.

At the beginning, teacher candidates
informed about the purpose of the study and
notified that participation in the gathering of data
would be voluntary. Teacher candidates were also
assured that their participation in the study would
not affect their grades positively or negatively and
thus they should write their ideas freely. It should
be noted that one way of reaching valid and
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reliable data in qualitative research is to deal with
the study phenomenon objectively. Therefore, the
participants were not influenced in producing their
own metaphors and were encouraged to convey
their opinions freely.

Data Collection

Studies reported in the literature to reveal
perceptions related with certain  concepts,
phenomena, and events generally use one or more
of five data collection techniques. These techniques
are the following: (1) Using a survey composed of
one or more open-ended phrases (such as “Student
is like ... because ...” Saban, 2010a) or questions
(such as “What is learning?” Hadar, 2009); (2)
Using a survey composed of close-ended questions
(Alger, 2009) in which students are given a list of
metaphors related to the studied phenomenon and
asked to write the ones that reflect their choices
best; (3) Conducting open-ended, semi-structured,
(Sahin-Tagkin, 2008) or clinical (Marton, Watkins,
& Tang, 1997) interviews with the participants; (4)

Doing fieldwork through participant observation
(Elmholdt, 2003); and (5) Reviewing the relevant
literature (Kember, 1997). In this study, the first
two data collection techniques were used together.

Thus, data in this study were collected in two phases.
In the first phase (the first week of the course),
participants were asked to produce one metaphor
for their experienced learning and one metaphor
for their ideal learning (with their justifications)
and send them in writing within a week to the first
researcher’s e-mail account. The participants were
asked to use the prompts “For me, learning was like
... because ...” to write their experienced learning
images, and “To me, learning is/should be like ...
because ..” to write the images they related with
their ideal learning. They were instructed to express
their thoughts by focusing on only one image in
each category. As a result of this process, a list of 70
metaphorical images about the concept of learning
was compiled (see Figure 1).

In the second phase, which took place during the
last session of the course, the list of 70 metaphors

Figure 1.

The List of 70 Metaphors Related to the Concept of Learning (arranged alphabetically)

- A bird’s flying in the sky by
flapping its wings

- Carrying water
with a sieve

- Grafting a tree

- Recharging the
brain

- The heart’s cleaning the
dirty blood and pumping
the fresh blood into

the body

- A child’s linkage to his/her
mother with the cord

- Climbing on a
flimsy ladder

- Grinding wheat in
the mill

- Recording
information into the
flash memory

- Traveling alone with a
ship without a captain

- A child trying to walk on his/
her own

- Climbing on a
high mountain

- Having
Alzheimer’s disease

- Recording with a
video camera

- Traveling to a
mysterious place

- A construction builder’s placing - Climbing a steep - Hunting - Rolling down a - Trying to find your way
bricks on top of each other hill snowball from the out in a maze
top of the mountain

- A gourmet’s checking on the - Collecting - Interpreting an - Sanitizing the dirty - Trying to get rid of a
taste of meals garbage abstract picture water swamp
- Ants working together - Decorating one’s - Knitting - Saving coins in the - Trying to get rid of

own house moneybox atrap
- A plant’s photosynthesizing - Depositing - Learninghow to - Searching for - Trying to grow in

continuously money into the catch fish treasure barren soil
bank account
- Archiving documents - Digesting a big - Loading - Shopping - Trying to untie a ball
meal information on the of rope
robot
- A spider’s spinning its web - Dipping a sponge - Opening secret - Solving a crossword - Walking on a bumpy
into the water doors puzzle road

- A woman's trying to wear a
small size outfit

- Eating too much
while very hungry

- Playing games
with friends

- Storing water in
the dam

- Weaving a carpet

- Bees making honey - Falling into a - Putting makeup - Swimming against - Vomiting immediately
bottomless well on the waves after eating

- Being a bedridden patient - Formation of - Putting together - Taking a bitter - Working as a detective
avalanches the pieces of a medicine

puzzle

- Being a drenched lover - Goingonatrip - Raftinginariver - Taking appetizers - Writing on the ice
with a group of
tourists

- Being a porter - Going on an - Racing in the - Taking photographs - Writing on the sands
overseas trip marathon on the beach
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produced in the first phase was distributed to the
teacher candidates again. They were instructed to
choose two metaphors (one for their experienced
learning and the other for their ideal learning)
and write a composition for each of them with
the justifications of their choices. They were also
instructed that they could write their compositions
on the same metaphors that they provided at the
beginning of the course or they could produce
new metaphors. In this phase, 43 metaphors from
the list compiled in the first phase were picked and
written about by the participants (18 representing
their experienced learning and 25 representing
their ideal learning) while the other 37 were not
chosen. No one produced a new metaphor.

Data Analysis

The data obtained from this research were analyzed
through the content analysis technique. This
technique requires a detailed line-by-line analysis
in order to generate the conceptual categories of
the study (with their properties and dimensions)
and to suggest relationships among them. For this
purpose, the metaphorical images generated by the
participants were analyzed through differentiating
(1) the subject of metaphor, (2) the source of
metaphor, and (3) the features attributed from
the source of metaphor to the subject of metaphor
(Forceville, 2002).

Figure 2 shows the stages followed in the analysis
of the study data. First of all, the metaphorical
images produced by the participants were arranged
in alphabetical order and put under the categories
of either “experienced learning” or “ideal learning””
Second, the metaphorical images that represented
the participants’ opinions best were chosen as
“sample metaphorical images.” Third, each one of
the sample metaphorical images was coded in terms
of its conceptualization of learning. In this way, 43
learning characteristics (codes) were developed,
each representing a metaphorical image. Fourth,
similar codes (learning characteristics) were
brought together to form a higher order conceptual
learning theme or category. For instance, a
participant’s expression “For me, learning was like
putting makeup on because it faded away at the end
of each day, and, unfortunately, was limited with
only the outer appearance,” was coded as “Learning
is carried out superficially, not in depth,” and used
to form the conceptual category of “Learning as a
Temporary/Momentary Activity.”

Finally, to sustain the trustworthiness (reliability
and validity) of the study findings, all the conceptual
themes and codes, as well as the interpretations made
by the researchers, were supported with participants’
quotations and opinions. Also, a colleague was
asked to review and provide feedback on the coding
process. We met with the colleague (expert) several
times in person to discuss our opinions about the
coding process and try to resolve any differences.

Figure 2.
Stages Followed in the Analysis of the Study Data

- Arranging all the metaphors produced by the ‘/
participants in the second stage in alphabetical order

and putting them under the categories of either
“experienced learning” or “ideal learning” in terms of
their justifications.

- Selecting a sample metaphorical image for R
each produced metaphor, resulting in a list of 43
metaphors.

- Coding each metaphorical image in terms of its v
conceptualizations of learning, therefore developing
43 learning characteristics (codes).

- Bringing the similar codes/learning characteristics v
together to form a higher order conceptual learning
theme/category.

- Supporting all the study data and interpretations V
with the quotations/opinions of the participants and
seeking expert feedback about the coding process.

Results

Metaphorical Images Related to Experienced
Learning

The participants utilized 18 metaphors to reflect
their experienced learning. Based on their common
features, three conceptual categories or themes were
identified from these metaphors. The first theme
describes “learning as an involuntary/compulsory
activity, the second “learning as memorization/
accumulation of knowledge,” and the third “learning
as a temporary/momentary activity” Table 1 presents
the categories and codes, as well as the metaphorical
images of experienced learning.

Learning as an Involuntary/Compulsory Activity:
This category is represented with a total of 79
participants and seven metaphors. The key features
of the metaphors that make up this category include
the following:

1. Learning is an undesired activity. Using the
metaphor of drinking a bitter medicine, the
participants stated that they did not learn willingly
because they were continuously forced to memorize
certain information, so they studied only exam-
related subjects. For example,
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Table 1.

Categories, Codes and Metaphorical Images of Experienced Learning

Category name ~ Within the category = Codes (characteristics of the category) Metaphors (f)
- Participant f (%)
- Metaphor f (%)
Learningasan - 79 (40,9) Learning is an undesired activity. Taking a bitter medicine (10)
1nv01ux}tary/ -738,9) The learner does not distinguish between necessary  Collecting garbage (11)
compusory and unnecessary information.
activity
The information gained as a result of learning does ~ Being a porter (14)
not belong to the learner.
Learning is carried out only in school and under Being a bedridden patient (5)
the control of the teacher.
The teacher is the sole source of information for A childs linkage to his/her mother
the learner. with the cord (7)
The individual characteristics of learners are not A woman’s trying to wear a small
taken into consideration. size outfit (9)
Learning is competing with peers. Racing in the marathon (23)
Learning as - 49 (25,4) Knowledge is an increasing phenomenon. Formation of avalanches (14)
memorization/ -5 (27.8) The wealth of learning is assessed with the amount  Depositing money into the bank
accumulation N R X
of information in the mind. account (15)
of knowledge
Learning occurs in the form of accumulation. Saving coins in the moneybox (12)
Learning is storing information in the mind. Recording with a video camera (13)
The main task of the teacher is to load information  Loading information on the
into the learner’s brain. robot (4)
Learning as - 65 (33,7) Learning is an activity to meet the need of instant  Taking appetizers (11)
a temporary/ -6(33,3) information.
::%g}f;tﬂy The knowledge gained as a result of learning is Having Alzheimer’s disease (15)

momentary.

Learning is carried out superficially, not in depth.

Putting makeup on (10)

Information is not sustainable for it is not acquired

consciously.

Dipping a sponge into the water
(13)

The knowledge gained as a result of learning

Writing on the ice (7)

disappears without being transferred to real life.

The information disappears in a short time, for it is
transmitted into the mind without being internalized.

Vomiting immediately after
eating (9)

“For me, learning was like drinking a bitter
medicine because if you are a patient, then you
have to drink medicine even if it is bitter in order
to recover. Likewise, there were subjects that we
had to learn/study even if we did not want to
because sooner or later we would come across
with them in the exams.”

2. The learner does not distinguish between
necessary and unnecessary information. Using the
metaphor of collecting garbage, the participants
stated that in their experienced learning they put
information into their mind without separating
between the useful and useless or the necessary and
unnecessary. For example,

“The learning I experienced was like collecting
garbage because in my school life I always
received the information provided by the
teachers; that is to say, I collected the garbage
thrown away, but never sought information on
my own. What the teachers told was right for
me and I memorized all the information without
considering it necessary or unnecessary.”

#1018

3.

The information gained as a result of learning

does not belong to the learner. Using the metaphor
of being a porter, the participants stated that they
felt they put more load on their shoulders after
memorizing all the information received during
their studentship and this information did not really
belong to them because they had memorized it only
to give back to the instructor on exams. For example,

4.

“For me, learning was like being a porter because
the information loaded in my brain was never
mine, for it was demanded back from me in
certain examinations. I was the porter of all
pieces of information without questioning
whether or not they are useful for me”

Learning is carried out only in school and under

the control of the teacher. Using the metaphor of
being a bedridden patient, the participants pointed
out that traditional learning is mainly teacher-
centered. Therefore, they never questioned or
searched their learning and continuously obeyed
their teachers who directed this process for them.
For example,
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“For me, learning was like being a bedridden
patient because throughout my school life I was
made to believe that I could not learn without
depending on the teacher. I thought I would not
be able to learn if I did not attend the classes and
was not instructed. I thought learning was only
listening to the teacher”

5. The teacher is the sole source of information for
the learner. Using the metaphor of a child’s linkage
to his/her mother with the cord, the participants
likened their experienced learning to the connection
between information and teacher, emphasizing the
teacher as the only source of information. Just like
a child needs to be connected to his or her mother
in order to grow and survive, the learner needs the
teacher in order to gain knowledge. For example,

“For me, learning was like a child’s linkage to his/
her mother with the cord because the child gets
everything freely in his/her mother’s womb and
the mother feeds him/her with what she eats and
drinks. I and a lot of my friends have also been
spoon-fed by our teachers’ knowledge for our
learning all the time”

6. The individual characteristics of learners are
not taken into consideration. Using the metaphor
of a woman’s trying to wear a small size outfit,
the participants emphasized that in their school
experiences their individual differences were not
taken into consideration and they were forced
to learn wusing a one-size-fits-all, mandated
curriculum. For example,

“For me, learning was like a woman’s trying to
wear a small size outfit because our teachers were
trying to put us into a single pattern ignoring our
own individual characteristics”

7. Learning is competing with peers. Using the
metaphor of racing in the marathon, the participants
conceptualized their experienced learning as
“competing with their peers” According to this,
a child whose only target is to win the race has a
lot of rivals whom he or she has to leave behind.
This means that he or she has to only memorize
any information without thinking about whether
it is necessary or not, just like running faster than
his or her peers. In reality, this information will be
forgotten anyway, after or even during the race. For
example,

“For me, learning was like racing in the
marathon because from the day I started my
education, I was conditioned to be a fast racer
of the long distance run. I was aware that there
were thousands of rote minds like mine that were

focused on the target just to be the winner at the
end of this long race. My only target was to defeat
other competitors and win in this race, so I have
never questioned what or how I learned. In
short, I had focused on the race (memorization),
so I could not learn”

Learning as Memorization/Accumulation of
Knowledge: This category is represented with a
total of 49 participants and five metaphors. The key
features of the metaphors in this category include
the following:

1. Knowledge is an increasing phenomenon. Using
the metaphor of formation of avalanches, the
participants stated that they learned many things
from the teachers they interacted with during their
studentship and their knowledge increased in time
just like the formation of avalanches. But, it did not
happen immediately. Rather, they continuously
added new knowledge to the old knowledge they
had acquired. For example,

“For me, learning was like formation of
avalanches because from the moment we started
school, in each age group we have expanded
our knowledge by getting different information
from different teachers. Just as avalanches start
forming from one point and grow by gathering
all the snow in front of them, learning has also
a start point. It gets bigger by each information
learned and continues increasing. ”

2. The wealth of learning is assessed with the
amount of information in the mind. Using the
metaphor of depositing money into the bank account,
the participants expressed that their understanding
of experienced learning focused on information
gathering, and meaningful learning was related to
the amount of knowledge they had. For example,

“For me, learning was like depositing money
into the bank account because the wealth of
learning was directly related to the amount of
information gained in your mind. It is similar
to the understanding that the more money
(knowledge) you have in your bank account (in
your mind) the wealthier (more knowledgeable)
you are in your life”

3. Learning occurs in the form of accumulation.
Using the metaphor of saving coins in the
moneybox, the participants stated that they gained
their knowledge by collecting it. Just like the coins
put in the moneybox, little pieces of information
that looked worthless at the beginning changed
into bigger amounts of knowledge in their mind
over time. They expressed that the main purpose
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of saving information was to help them to recall
the information in their minds in case of an exam,
just like the coins saved in the moneybox would be
spent when needed. For example,

“For me, learning was like saving coins in the
moneybox because when I started first grade,
I was an empty moneybox inside which the
teachers began to save information and I began
to fill up slowly. This has continued that way
throughout my life and I added new information
to my moneybox each passing year.”

4. Learning is storing information in the mind.
Using the metaphor of recording with a video
camera, the participants stated that the majority
of their teachers only taught by reading from
the course books and did not make their course
content attractive for learners. For this reason, their
learning was temporary, and took place only to
store the information their teachers transferred to
them (in order to use it on exams). For example,

“For me, learning was like recording with a video
camera because the teachers would transfer us
the information determined in the curriculum,
and we would put this information in our minds
in order to be successful in the examinations. But
when the exams were over, we would forget all
the information we memorized.”

5. The main task of the teacher is to load
information into the learner’s brain. Using the
metaphor of loading information on the robot, the
participants emphasized that they were expected to
memorize the information given by their teachers
during their studentship. They also emphasized that
their experienced learning was only an activity of
memorizing and it was never questioned whether
or not the information they obtained through their
learning could have a value in real life. In addition,
they expressed that they were forced to memorize
continuously without objection and they did not
have the right to say something like, “This will not
be useful for me, I don’t want to learn”” In fact, they
went to college without even knowing themselves
during all this time. For example,

“For me, learning was like loading information
on the robot because starting from the primary
school each teacher filled our brains with his/
her own course material and we as students
were responsible to memorize it. The system
continuously operated in this way in all of our
schools”

Learning as a Temporary/Momentary Activity: This
category is represented by a total of 65 participants
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and six metaphors. The key features of the metaphors
comprising this category include the following:

1. Learning is an activity to meet the need of instant
information. Using the metaphor of taking appetizers,
the participants conceptualized their experienced
learning as an activity in order to meet their
immediate informational needs. They stated that this
kind of learning was not a planned action but only
a memorization of information in the subjects just
before exams. They expressed that as a result of this,
they learned some information but it was not enough,
because they stored it without making it completely
meaningful in their minds. They likened this type of
learning to a person taking appetizers in order to get
rid of his or her hunger. For example,

“For me, learning was like taking appetizers
because it was momentary, not permanent.
During my studentship, I used to memorize the
course content one day before taking the exam
and I would get good grades. But right after a
couple of hours I used to forget all of it for I would
not learn but just memorize it, just as when we
become hungry all of a sudden and do not have
much time to cook healthy food. We take some
appetizers immediately and we feel full for that
moment. But an hour later, we become hungry
again because we are not full in a real sense”

2. The knowledge gained as a result of learning
is momentary. Using the metaphor of having
Alzheimers disease, the participants expressed that
the classes were generally taught verbally since
their first day of school and they were forced to
memorize something all the time. Therefore, they
forgot the information they acquired quickly, in a
short time. For example,

“For me, learning was like having Alzheimer’s
disease because just as it happens to Alzheimer’s
patients, in my 14 years of school life the
information was on my mind for a short period
only and would be lost instantly after taking the
exams.”

3. Learning is carried out superficially, not in
depth. Using the metaphor of putting makeup on,
the participants stressed that learning through
memorizing is superficial and will not lead to deep
learning. For example,

“For me, learning was like putting makeup on
because it faded away at the end of each day
and, unfortunately, was limited to only the outer
appearance.”
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4. Information is not sustainable for it is not
acquired consciously. Using the metaphor of
dipping a sponge into the water, the participants
expressed that without conscious learning
(knowing what is learned and why) the
information gained would be momentary.
Therefore, whatever is in the mind would
disappear in a short time. For example,

“For me, learning was like dipping a sponge into
the water because without having the opportunity
to personalize the information we learned,
we were just being filled with other pieces of
information. We were only being filled with
information without knowing what and why we
were learning it or what practical value it offered
for us. So, we were prepared to immediately
absorb like a sponge and suddenly lose what was
filled in us. We forgot that information easily, for
we did not know why we learned it

5. The knowledge gained as a result of learning
disappears without being transferred to real life.
Using the metaphor of writing on the ice, the
participants emphasized that the information
gained through memorizing would never be
permanent and applied to real life. For example,

“For me, learning was like writing on the ice
because my experienced learning would not
become permanent and could not be transferred
to real life, remaining as abstract information
only. I would usually study one day before the
exams, and after the exam I would forget what
I had learned”

6. The information disappears in a short time
for it is transmitted into the mind without being
internalized. Using the metaphor of vomiting
immediately after eating, the participants stated that
the information stored in the mind unconsciously
would not be really learned and would be forgotten
in a short time. They likened it to inadvertently
overeating when starving, and subsequently
vomiting from an upset stomach. Students are
hungry for knowledge when they start school and
try to consume everything said or told to them.
But, they forget all of this information after a
while because they do not utilize it. Based on this
understanding, we can assume that our brains react
by forgetting the pieces of information given one
after another without understanding, just like our
stomachs react by vomiting when we overeat, until
we get nauseous or an upset stomach. For example,

“For me, learning was like vomiting immediately
after eating because the information used to

be given to us without allowing us to digest or
comprehend it well. If a person does not digest
the meal he or she eats well, he or she starts
having an upset stomach, so he or she throws up.
Just like the vomited meal, the information that
was not internalized is of no use at all”

Metaphorical Images Related to Ideal Learning

The participants reflected on their ideal learning
with 25 metaphors. Based on their common
features, six conceptual categories or themes
were identified out of these metaphors. The first
theme describes “learning as exploring,” the
second “learning as active participation,” the third
“learning as meaning making,” the fourth “learning
as schema generation,” the fifth “learning as social
participation,” and the sixth “learning as self-
actualization.” Table 2 presents the categories and
codes as well as the metaphorical images of ideal
learning.

Learning as Exploring: This category is represented
with a total of 37 participants and four metaphors.
The key features of the metaphors that make up this
category include the following:

1. Learning provides a sense of wonder. Using
the metaphor of traveling to a mysterious place,
the participants emphasized that learning always
starts with curiosity because it will always motivate
people to learn more; in the absence of curiosity,
they will feel reluctant to learn. Just as people want
to discover the mystery of the places they have
never been to or seen before, learning also occurs
with the interest and curiosity about the mystery
of phenomena and events around us. For example,

“To me, learning is like traveling to a mysterious
place because it excites us to have a walk in a
place we do not know, increases our interest
about it and makes us want to know everything
about it. Likewise, learning should draw our
attention to the subject and raise our curiosity.”

2. The interest and desire for learning is endless.
Using the metaphor of going on an overseas trip,
the participants expressed that learning is a process
of discovery that can take long time, but at the end
of this process learners can always get a new and
different perspective about phenomena and events
in the world. For example,

“To me, learning is like going to an overseas
trip because there are always new places to be
discovered, new castles to be conquered and
new tastes to be taken. Like all these activities
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Table 2.

Categories, Codes and Metaphorical Images of Ideal Learning

Category Within the category Codes (characteristics of the category)
name - Participant f (%)
- Metaphor f (%)

Learning as - 44 (22,8) Learning provides a sense of wonder.

plloiting =4(19) The interest and desire for learning is endless.
During the learning process, the learner must have
different experiences.
The learner reaches the pleasure of learning by
exploring.

Learning -33(17,1) Learning is a process carried out by the learner

as active -4(16) himself/herself.

participation Learning takes place by adding new pieces of
information to the previous ones.
Learning requires the learner to be active.
Learning is a process that takes place gradually in
small steps.

Learning - 47 (24,4) The purpose of learning is to achieve valuable

as meaning -5(20) information for the individual.

LR The information gained as a result of learning is
subjective.
Learning requires examining facts and events in detail.
During the learning process, the learner puts the
pieces of information together to see the whole.
Learning requires encoding of information in the brain.

Learning -28(14,5) Learning develops a new perspective in the learner.

asscl;e:;:l -5(20) Learning helps to distinguish between necessary/

generatio useful and unnecessary/useless information.
Each learning initiative increases the brain’s learning
capacity.
Learning reflects the character and spirit of the learner.
The learner changes his/her mind’s status quo
structure by means of learning.

Learningasa -7 (3,6) Learning is a social activity.

sl =2() Learning together is an enjoyable and fun process.

Learning -34(17,6) Learning is a lifelong process that proceeds

as self- -5(20) instinctively.

actualization

Metaphors (f)

Traveling to a mysterious place (21)

Going on an overseas trip (11)

A gourmet’s checking on the taste
of meals (7)

A birds flying in the sky by
Sflapping its wings (5)

A spider’s spinning its web (4)

A construction builder’s placing
bricks on top of each other (11)

Bees making honey (9)

A child trying to walk on his/her
own (9)

Searching for treasure (10)

Interpreting an abstract picture
(3)

Working as a detective (18)

Putting together the pieces of a
puzzle (13)

Digesting a big meal (3)

Grafting a tree (7)

Sanitizing the dirty water (5)

Recharging the brain (5)

Decorating one’s own house (9)

The heart’s cleaning the dirty
blood and pumping the fresh
blood into the body (2)

Rafting in a river (3)

Playing games with friends (4)

A plant’s photosynthesizing
continuously (5)

Each learning initiative provides a new horizon for
the individual.

Trying to find your way out in a
maze (9)

The ultimate purpose of learning is learning how to
learn.

Learning how to catch fish (9)

Learning is carried out under the responsibility of
the learner.

Traveling alone with a ship
without a captain (5)

During the learning process, the learner should have
the freedom to choose what and how to learn.

Shopping (6)

of life, learning also requires a long time. There
are always some things that we have never
discovered, seen or learned in this process”

3. During the learning process, the learner must
have different experiences. Using the metaphor
of a gourmet’s checking on the taste of meals, the
participants emphasized the importance of learners
having different experiences and connecting these
experiences with each other. For example,

“To me, learning is like a gourmet’s checking
on the taste of meals because they travel to
other regions to taste other cuisines and new
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flavors and associate their new experiences with
the previous ones. For instance, T have eaten
the meal A before from these vegetables from
which the meal B can be also cooked’ Hence,
the ideal learning should be like this. Whether
it is positive or negative, we should be able to
connect a subject we have newly learned with
another subject that we had learned in the past.”

4. The learner reaches the pleasure of learning by
exploring. Using the metaphor of a birds flying
in the sky by flapping its wings, the participants
emphasized that learners should not be forced
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into acquiring the information only given in
the program just like a bird’s captivation in its
cage; rather, they should be motivated to enjoy
discovering knowledge through the activities of
their personal choices. For example,

“To me, learning is like a birds flying in the sky
by flapping its wings because when you flap your
wings you fly without a route or a particular
direction. You sometimes descend and sometimes
ascend but each time new places, roads, and lives
welcome you. And you become a part of them.
Likewise, we as human beings always want to
learn once we take the pleasure of learning”

Learning as Active Participation: This category is
represented with a total of 33 participants and four
metaphors. The key features of the metaphors that
make up this category include the following:

1. Learning is a process carried out by the learner
himself or herself. Using the metaphor of a spider’s
spinning its web, the participants pointed out that
learning is a self-directed process. They stated that it
would be essential to give learners only the necessary
information instead of transferring everything in
the program to them, and they should produce their
own knowledge by actively participating in their
learning efforts. For example,

“To me, learning is like a spider’s spinning its web
because the spider spins its web without any help
from outside. Spinning a web is an indispensable
part of spiders’ lives. Likewise, learning should
be such an activity that is maintained by the
learners themselves in every aspect of their lives”

2. Learning takes place by adding new pieces
of information to the previous ones. Using the
metaphor of a construction builder’s placing bricks
on top of each other, the participants pointed out the
importance of learning that occurs by putting new
information on top of the old, just like a builder
stacks new bricks on top of the previous ones in
order to construct a wall. For example,

“To me, learning is like a construction builder’s
placing bricks on top of each other to construct a
wall because we always learn by relating the new
information to the old ones”

3. Learning requires the learner to be active. Using
the metaphor of bees making honey, the participants
expressed that learners benefit from a lot of teachers
as a source of information, yet they should actively
accumulate their own knowledge, just like bees
make their own honey by collecting pollen from
different flowers. For example,

“To me, learning is like bees collecting pollen
from different flowers and making honey from
them because it is the students who are at
the center of learning, not the teachers. Each
teacher is only like a flower for the students. If
the bee does not want pollen, the flower cannot
give it; similarly, if the student does not request
information, the teacher cannot teach it”

4. Learning is a process that takes place gradually,
in small steps. Using the metaphor of a child
trying to walk on his/her own, the participants
stressed that learning should be an active process
occurring slowly, step by step. Also, they expressed
that learning should be a process that people
accomplish by themselves because people learn
best by actively taking part in what they learn. For
example,

“To me, learning is like a child trying to walk on
his/her own because learning is performed by the
individual himself or herself, and the individual
changes/develops as he or she continues to learn
just like a child’s learning to walk after crawling.
The child determines a target for himself or
herself in order to walk, then starts taking
steps one by one, and after satisfying his or her
immediate curiosity, he or she starts thinking
what else he or she can do”

Learning as Meaning Making: This category is
represented with a total of 47 participants and five
metaphors. The key features of the metaphors that
make up this category include the following:

1. The purpose of learning is to achieve valuable
information for the individual. Using the metaphor
of searching for treasure, the participants expressed
that the most important purpose of learning would
be to attain the information that is meaningful for
the person. For example,

“To me, learning is like searching for treasure
because this means discovering something very
valuable, deep down somewhere unexpected.
Learning is also like this. In order to reach the
treasure of knowledge, every hint is taken into
account.”

2. The information gained as a result of learning
is subjective. Using the metaphor of interpreting
an abstract picture, the participants stressed that
learning is a meaningful whole that is made out of
pieces of information and its outcome is personal,
and therefore subjective. For example,

“To me, learning is like interpreting an abstract
picture because there is not a single meaning in

1023 qh



EDUCATIONAL SCIENCES: THEORY & PRACTICE

abstract paintings. Learning is the same because
there is no single meaning that occurs as a result
of learning”

3. Learning requires examining facts and events in
detail. Using the metaphor of working as a detective,
the participants emphasized that meaningful
learning would only occur by doing a broad
investigation on a certain subject and gathering
very detailed information about it. In order for
this to happen, students should be curious and
be able to make a connection between different
phenomena and events. For example,

“To me, learning is like working as a detective
because a detective examines everything in detail
to solve the event and then reaches a conclusion
by combining the documents and clues”

4. During the learning process, the learner puts the
pieces of information together to see the whole.
Using the metaphor of putting together the pieces of a
puzzle, the participants pointed out the importance
of going from the pieces to the whole and making
a connection between the pieces. By doing so,
the empty parts of the mind would be filled with
new information learned, allowing meanings of
phenomena and events to be constructed. For this
reason, they emphasized that pieces of information,
just like pieces of a puzzle, were not sufficient on
their own; they could only make a meaningful
whole when they were put together. For example,

“To me, learning is like putting together the
pieces of a puzzle because in order to complete
the puzzle we need to bring the tiny pieces
together. These parts are not independent of each
other; instead, they are dependent on each other
in small details. Each piece is a continuation of
each other and if we combine all the pieces, we
will form a meaningful whole out of them. Just
like this, each piece of information we learn is
part of the knowledge chain and is needed for
the others because they all together constitute a
significant whole in our minds.”

5. Learning requires encoding of information in
the brain. Using the metaphor of digesting a big
meal, the participants stressed that the information
obtained should be coded through the work of the
brain in order to lead to meaningful learning. In
this situation, comparing new pieces of information
with old ones would help in deciding what could be
added or omitted and what kind of relation could
be made between different pieces of information.
For example,
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“To me, learning is like digesting a big meal
because if we do not digest the food after eating,
it will not do any good or provide energy for us. It
may even make us uncomfortable. The same thing
is true for learning. If we do not code the things
we learn in our minds, they will mean nothing to
us. They will only stay as a crowd of information
in our minds that will also cause us to be confused
about what we have really learned.”

Learning as Schema Generation: This category is
represented with a total of 28 participants and five
metaphors. The key features of the metaphors that
make up this category include the following:

1. Learning develops a new perspective in the learner.
Using the metaphor of grafting a tree, the participants
stated that the main purpose of learning is to help
people gain new and different perspectives about
phenomena and events. For example,

“To me, learning is like grafting a tree because the
main reason to graft a tree is to make it give new or
different fruits. Just like that, learning should make
it possible for individuals to gain new knowledge
or understanding in all circumstances.”

2. Learning helps to distinguish between necessary
and useful information and unnecessary and useless
information. Using the metaphor of sanitizing the
dirty water, the participants expressed that the real
purpose of learning is to obtain information that is
necessary and useful for a person and help him or
her to have a more meaningful life as long as she or
she lives. In this way only could a person develop
a better cognitive schema or understanding of
phenomena and events. For example,

“To me, learning is like sanitizing the dirty water
because we learn a lot of information in our lives
that can be necessary/unnecessary or useful/
useless. Instead of this, it is better to learn a less
amount of information that will really work for
us. Like distilling the dirty water, we need to
separate the pieces of information from each
other and learn only the most necessary and
practical ones for us”

3. Each learning initiative increases the brains
learning capacity. Using the metaphor of recharging
the brain, the participants focused on the role of
the brain in the learning process. People should
continuously learn, for each learning activity would
also expand the brain’s capacity. For example,

“To me, learning is like recharging the brain
because our brain develops itself by learning.
Just how the cellphones do not work when they
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are not charged, our brain also does not work
if it does not continue to learn. Each learning
attempt sends fresh blood to the brain and by
this way recharges it.”

4. Learning reflects the character and spirit of the
learner. Using the metaphor of decorating one’s own
house, the participants stressed that each learning
effort reflects the persons soul and character
because a person forms his or her opinion and
interpretation again by adding old information to
new knowledge. So the outcome, result, or mental
schema he or she arrives at also symbolizes his or
her personality. For example,

“To me, learning is like decorating one’s own
house because each new piece of furniture we
place leads to a change in the house. This change
could have positive or negative effects, but as a
result, the home takes a new form that is different
from its old appearance. Likewise, each learning
initiation places in our memory and gives us a
new shape (personality)

»

5. The learner changes his or her mind’s status quo
structure by means of learning. Using the metaphor
of the heart’s cleaning the dirty blood and pumping
the fresh blood into the body, the participants
stated that the schema or understanding (status
quo) in the mind of a person might sometimes
tend to reject his or her new experiences and
understanding. Therefore, he or she should first
try to change this status quo tendency in the mind.
Accordingly, if a person acquired some wrong,
missing, or unnecessary information in the past, he
or she should correct it through learning and make
his or her mind ready for the new information and
perspectives. For example,

“To me, learning is like the heart’s cleaning the
dirty blood and pumping the fresh blood into the
body because to learn new things, we first need
to get rid of the wrong information that will
prevent gaining the new knowledge”

Learning as a Social Process: This category is
represented with a total of seven participants and
two metaphors. The key features of the metaphors
that make up this category include the following:

1. Learning is a social activity. Using the metaphor
of rafting in a river, the participants focused on the
social nature of the learning process. For example,

“To me, learning is like rafting in a river because
rafting is a group work. Everyone works in
harmony and takes care of each other; by this
way they learn and have fun together”

2. Learning together is an enjoyable and fun
process. Using the metaphor of playing games with
friends, the participants expressed that a lot of good
and bad experiences in life are had with peers in
a friendly environment. If learning activities were
done with friends they would be more pleasurable
and enjoyable. For example,

“To me, learning is like playing games with
friends because how we have pleasure when
we play with our friends we also feel the same
pleasure when we learn something together.
Young or old, everyone enjoys playing games. In
the same way, we both learn and have fun when
we play games with our friends”

Learning as Self-Actualization: This category is
represented with a total of 34 participants and five
metaphors. The key features of the metaphors that
make up this category include the following:

1. Learning is a lifelong process that proceeds
instinctively. Using the metaphor of a plant’s
photosynthesizing continuously, the participants
perceived learning as a life-long process carried out
instinctively by every living creature. According to
the participants, a plant’s photosynthesizing is an
inevitable part of its life cycle in the nature. If this
life cycle did not take place, all the other creatures
would be negatively affected. Just like a plants
photosynthesizing continuously, if learning did not
occur, all people would be badly affected and not go
on living after a certain period of time. For example,

“To me, learning is like a plant’s photosynthesizing
continuously because just like the photosynthesis
adds vitality and liveliness to plants, learning
also gives vitality and liveliness to people. Like
photosynthesis, learning also continues endlessly.
In addition, plants cannot survive without
photosynthesis. Likewise, if students cannot process
the information they acquire, they become mentally
dead even though they are physically alive”

2. Each learning initiative provides a new horizon
for the individual. Using the metaphor of trying
to find your way out in a maze, the participants
stressed that learning occurred through trial and
error and continued until they learned lessons
from their mistakes and, therefore, found the right
way. They expressed that there could also be a lot
of failures and disappointments in the learning
process. But, if difficulties could be encountered by
people with patience and stability, they could reach
success at the end, since every learning initiative
would introduce them to a new understanding or
perspective of the world. For example,
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“To me, learning is like trying to find your way
out in a maze because you try different paths
to find the way out. You continue patiently and
determinedly and never give up. Each path we
trace in the maze leads us to a new horizon.
Although we might sometimes take the wrong
paths, we gain experience and learn from our
mistakes and continue to look for the exit more
confidently”

3. The ultimate purpose of learning is learning how
to learn. Using the metaphor of learning how to catch
fish, the participants compared “fish” to knowledge
and “catching fish” to learning knowledge. Through
this metaphor they emphasized one’s learning
how to catch fish was like learning how to acquire
knowledge throughout life, which would be the
most important thing for him or her. For example,

“To me, learning is like learning how to catch fish
because learning to catch fish means knowing
how to learn. The main issue here is that even if
our education is over and there are no teachers
around us to provide us with information, we
should still be able to continue learning; that is,
learning how to be able to learn”

4. Learning is carried out under the responsibility
of the learner. Using the metaphor of traveling
alone with a ship without a captain, the participants
stressed that learners should take responsibility
for their own learning activities and be given
opportunities by their teachers in order to have a
control over their own learning. For example,

“To me, learning is like traveling alone with a
ship without a captain because learning should
be carried out under the responsibility of the
learner, not under the leadership or control of
teachers. The captain of a ship directs the ship
while the learner directs the process of learning?”

5. During the learning process, the learner should
have the freedom to choose what and how to learn.
Using the metaphor of shopping, the participants
stated that besides learning about the mandatory
subjects in the core curriculum, learners should
also be given the opportunity to acquire the
information that will meet their interests and
needs. For example,

“To me, learning is like shopping because during
shopping we buy what we want and the things
we need. There is a freedom of choice when
shopping. The same should be true for learning.
The learner should also have a freedom of choice
about what and how to learn”
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Discussion

In this study the metaphors that participants used to
symbolize their experienced learning were gathered
under three conceptual categories or themes. With
regard to the category of learning as an involuntary/
compulsory activity, participants claimed that in their
past learning, they did not perform learning willingly
(taking a bitter medicine) because they had to keep
all kinds of information in their minds without
considering what was necessary or unnecessary
(collecting garbage). But, in reality, this information
did not belong to them (being a porter) because
they only memorized it to pass the examinations.
Participants also stated that throughout their
previous learning they always received information
from their teachers readily (being a bedridden
patient) because they regarded their teachers as the
sole source of information (a child’s linkage to his/
her mother with the cord). In addition, according
to them, their personalities were ignored in schools
(a woman’s trying to wear a small size outfit), and
they were treated as single-type individuals under
a nationwide mandatory curriculum. Furthermore,
participants  conceptualized their experienced
learning as competing with their peers (racing in the
marathon). Their families and some of their teachers
would always emphasize that the courses existed only
for the exams, and if they did not study continuously,
they would not be successful in the examinations.
Their parents also compared their exam results with
those of others and regarded their exam grades as a
‘matter of life and death’

With regard to the category of learning as
memorization/accumulation of  knowledge,
participants  stressed that their experienced
learning focused on the knowledge accumulation
(formation of avalanches) and that their learning
was measured by the amount of information they
had (depositing money into the bank account). Their
former teachers generally taught course materials
straight from the textbook and did not make the
lessons appealing to them. Thus, they carried out
only a superficial learning activity by simply storing
the information transferred from the teachers to
them in their minds (saving coins in the moneybox).
Also, in their previous schools the participants were
always compelled to memorize information that
they would not even use in practice (recording with
a video camera), and they did not have the right to
say they did not want to learn about a topic (loading
information on the robot). So, they started their
university educations without ever having a chance
to get to know themselves.
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With regard to the category of learning as a
temporary/momentary activity, participants
conceptualized their experienced learning as
an activity to meet the need of attaining instant
information (faking appetizers) because from their
first day of school the courses were usually taught
verbally and they were constantly compelled
to memorize information. They expressed that
this teaching method caused them to forget the
information in a short time (having Alzheimer’s
disease). Hence, the information obtained without
conscious learning -- not knowing what and why
to learn -- would be superficial (putting makeup on)
and not in-depth (dipping a sponge into the water).
As a result, it would possibly disappear without
being transferred to real life applications (writing
on the ice). According to the participants, just how
our stomachs react by throwing up when we eat
too much, our brains also react by forgetting the
information transferred into them without being
internalized (vomiting immediately after eating).

In this study the metaphors that participants used to
symbolize their ideal learning were gathered under
six conceptual categories or themes. With regard to
the category of learning as exploring, participants
emphasized that learning is a process that always
begins with curiosity (traveling to a mysterious
place), because individuals always have a never-
ending interest and desire to explore things (going
on an overseas trip). Through learning, they build a
deep relationship between themselves and life. They
also stressed that each time a learning process is
initiated, learners gain a different perspective about
the facts and events in the world around them by
associating their experiences with each other (a
gourmet’s checking on the taste of meals). Therefore,
learners should not be forced to study only the
subjects of a mandatory curriculum; instead, they
should be free to explore and taste the freedom of
meeting their personal learning goals and interests
(a birds flying in the sky by flapping its wings).

With regard to the category of learning as active
participation, participants suggested that learning
should always be performed by the individual
himself or herself (a spiders spinning its web).
In addition, just as a construction builder stacks
bricks on top of each other in order to build a wall,
individuals learn by relating new information with
that which was previously learned (a construction
builder’ placing bricks on top of each other). During
the learning process, learners benefit from many
teachers as sources of information; but, just as a bee
collecting pollen from different flowers to make its

own honey, learners also need to actively generate
their own knowledge (bees making honey). This
is because individuals learn best when they are
actively involved in the process (a child trying to
walk on his/her own).

With regard to the category of learning as meaning
making, participants emphasized that the most
basic goal of learning is to reach meaningful and
valuable information for the individual (searching
for treasure) and that the knowledge and meaning
gained as a result of learning is learner-specific,
or subjective knowledge (interpreting an abstract
picture). The participants also expressed that
meaningful learning can only occur by conductinga
broad search on a specific topic. For this to happen,
learners should be able to make a connection
between facts and events (working as a detective).
In this sense, they stated that just like puzzle pieces,
pieces of information would not make meaning
alone; rather, only when these pieces are brought
together can they constitute a meaningful whole
(putting together the pieces of a puzzle). In addition,
according to the participants, information gained
should be coded through the filter of the brain
(digesting a big meal) for meaningful learning to
occur. This encoding process is necessary because
during it, the learner decides what information to
keep and how to compromise between different
kinds of information by comparing the new
knowledge acquired with the previous knowledge
he or she possesses.

With regard to the category of learning as schema
generation, participants stressed that the primary
objective of learning is to gain a new and different
perspective on the facts and events in the world
(fertilizing a tree) by helping individuals distinguish
necessary and useful pieces of information from
the unnecessary and useless ones (sanitizing
the dirty water). Learning occurs in the brain;
therefore, individuals should continue learning
without a break because each learning venture
or activity increases the learning capacity of the
brain (recharging the brain). In addition, each
learning initiative reflects the spirit and character
of the individual (decorating own house) because
he or she adds new learning to his or her previous
knowledge, thus creating new thoughts and ideas.
On the other hand, sometimes the existing scheme
or understanding of the individual’s mind can show
a tendency to reject his or her new experiences and
understandings; therefore, the individual should
endeavor to change his or her mind’s tendency to
remain at the status quo and make his or her mind
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open to new information and perspectives (the
heart’s cleaning the dirty blood and pumping the
fresh blood into the body).

With regard to the category of learning as a social
process, participants stressed that learning is a
social activity (rafting in a river) through which
many positive and negative experiences are faced
in a social environment; when the learning process
is carried out with peers, it can be more fun and
enjoyable (playing games with friends).

With regard to the category of learning as self-
actualization, participants conceptualized their
ideal learning as an inevitable as well as life-long
and continuous process carried out instinctively
by every living thing (a plant’s photosynthesizing
continuously). According to them, learning also
takes place through trial and error and continues
until the individual finds the right path by taking
lessons from his or her mistakes (trying to find
your way out in a maze). Moreover, participants
emphasized that learning provides a means
for personal development, because its ultimate
objective is to help each individual fulfill his or
her greatest potential (learning how to catch fish).
Therefore, learners should take responsibility in
their learning activities (traveling alone with a
ship without a captain) and should be given the
opportunity to meet their needs and interests
during their own learning initiatives (shopping).

In general, participants produced more negative
metaphorical images to express the characteristics
of their experienced learning, whereas they
generated more positive metaphors to describe
the characteristics of their ideal learning. The
metaphorical images of experienced learning
underline certain characteristics of participants’
actual learning practices in the present Turkish
schooling system. Likewise, the metaphorical
images of ideal learning outline participants’ views
and perceptions about how student learning should
in fact take place under the system. What follows is
a closer analysis of the findings from the standpoint
of this understanding as well connections to other
learning theories and approaches in the literature.

Hadar (2009) identifies six conceptions of learning
that exist in the literature: (1) learning as knowledge
increase, by adding new knowledge to previously
acquired knowledge; (2) learning as memorizing and
reproducing, by transferring pieces of information
from an external source; (3) learning as transferring
knowledge into the daily life, by gaining information
that has a practical value in daily life; (4) learning
as meaning making, or creating meaning through
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active participation; (5) learning as interpretation,
or comprehending the facts and events differently;
and (6) learning as individual development/change,
by developing new or alternative ways for seeing
phenomena differently. From the standpoint of the
six learning conceptions, it may be argued that the
participants associated their experienced learning
more with the first two conceptualizations (such as
knowledge increase, memorization/recall) while they
associated their ideal learning more with the other
four conceptualizations (such as transferring, meaning
making, schema construction, and self-actualization).

Participants’ learning conceptions also parallel the
surface and deep learning approaches in education
(Beydogan, 2007). Surface learning describes the
outcomes of learning rather than the processes
of learning and is carried out through drill and
practice. Deep learning, on the other hand, is
focused on the learning process itself and is carried
out under the responsibility of the learner through
his or her active participation. Through surface
learning, the information is acquired by the learner
without questioning the necessity and usefulness
of information is recalled from the mind when
needed. Through deep learning, on the other hand,
the information is reinterpreted by the learner and
evaluated in a way that the learner creates a personal
understanding. From the standpoint of deep and
surface learning approaches, it may be argued
that the participants associated their experienced
learning more with the features of surface learning
while they associated their ideal learning more with
the features of deep learning.

Sfard (1998) proposed two main metaphors, the
acquisition and participation metaphors, for learning.
In short, the acquisition metaphor conceptualizes the
mind as a kind of container and learning as an activity
of filling this container with knowledge or outcome.
Knowledge exists in a world of its own and is acquired
by transferring it into one’s mind. The participation
metaphor, on the other hand, conceptualizes
learning as a process of participation in various social
activities. This view puts more emphasis on learning
activities than the outcome of learning (knowledge).
Accordingly, knowledge and knowing cannot be
separated from situations and activities in which
learners actively participate. From the standpoint of
the acquisition and participation metaphors, it can be
argued that the acquisition metaphor represents the
participants’ past learning experiences to a greater
extent while the participation metaphor reflects their
ideal learning images.
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Mayer (2002) draws attention to the distinction
between rote and meaningful learning and employs
the revised Blooms Taxonomy of Educational
Objectives to explain the differences between them.
Bloomt’s Taxonomy is useful for envisioning learning
as a hierarchy of increasingly sophisticated ways
of thinking. Accordingly, a focus on rote learning
emphasizes only one kind of cognitive processing
in education, called remembering, and is consistent
with the view of learning as knowledge acquisition.
A focus on meaningful learning, on the other hand,
emphasizes higher order cognitive processes, such
as understanding, applying, analyzing, evaluating and
creating. This focus is consistent with the view of
learning as knowledge construction, through which
learners try to make sense of their experiences. From
the standpoint of the rote and meaningful learning
perspectives, it may be postulated that the participants
associated their experienced learning more with
features of rote learning, such as recognizing and
recalling, while they associated their ideal learning
more with features of meaningful learning, including
interpreting,  exemplifying, inferring,  comparing,
differentiating, critiquing, and generating.

Finally, the studies about learning in the literature
(Krull, Koni, & Oras, 2013; Leavy, McSorley, &
Bote, 2007; Martinez, Sauleda, & Huber, 2001; Uiba,
Kikas, & Tropp, 2011) draw attention to three main
theories or approaches. The “Traditional/Behaviorist”
theory conceptualizes learning as a passive process
of knowledge acquisition (recording with a video
camera). 'The “Cognitivist/Constructivist” theory
conceptualizes learning as structuring a new cognitive
schema about the phenomena and events (working as a
detective). The “Socio-cognitive/Social Constructivist”
theory conceptualizes learning as active participation
in the activities of a certain social community (rafting
in a river). From the standpoint of the three theories
of learning, it can be argued that the “Traditional/
Behaviorist” theory represents the participants’ past
learning experiences to a greater extent while their
ideal learning images are more representative of the
“Cognitivist/Constructivist” and “Socio-cognitive/
Social Constructivist” theories.

Recommendations for Teacher Education

The thought that underlies the rationale of this
research is that teacher educators should not only
focus on transferring information about teaching
and learning, but also provide alternative tools for
their students as prospective teachers. These tools
would help their students understand their own
values, approaches, and beliefs about teaching

and learning that they bring to teacher education
programs, so as to help them form their own teacher
identities. Our research has indicated that giving an
opportunity to teacher candidates to construct their
own metaphorical images is a useful tool.

Each of the learning metaphorical images generated
and discussed in this study could serve as a
pedagogical device for teacher educators in urging
their teacher trainees to examine, understand, and
ultimately modify their preconceived beliefs about
learning. In the different stages of becoming a teacher,
prospective teachers could be asked to provide their
perceptions of the learning phenomena via metaphor.
After examining their own metaphorical images and
becoming more aware of their own learning beliefs,
they can then be offered alternative metaphors for
personal consideration. In this way, a process of change
could be initiated by enhancing their awareness of
their own thoughts, comparing them with alternative
ideas, and identifying new perspectives that would be
more consistent with their images of teaching.

Teacher education students metaphors may
also be used to help them better understand the
conceptualizations of learning that different theorists
hold; for example, which metaphors represent the
constructivist approach, or which ones fit into which
levels of Blooms' Taxonomy. Indeed, sometimes the
theorists’ works seem quite abstract to students. But,
if they can make a personal connection with these
theories through their own metaphors, they are more
likely to apply them in their future teaching. Using
metaphors as a pedagogical tool would be of great
benefit in teacher education.

Suggestions for Future Research

The present study was carried out in only one
Turkish teacher training institution. Therefore, more
research is needed to get a complete picture of how
Turkish prospective teachers think and reason about
the learning phenomenon. Some of this research
can focus on finding out whether or not prospective
teachers’ learning phenomenon will differ according
to their field of study, gender, and class level.
Examining primary, middle, and high school students’
perceptions of learning at different levels of education
can also be useful. Finally, it may be worthwhile
to pursue the question of why primary teacher
candidates’ metaphors of experienced learning are
largely negative, as well as the question of what kind of
uphill battle they will have under the Turkish system
of teaching in order to enact what they believe are the

ideal learning experiences.
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