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TEZ CALISMASI ORIJINALLIK RAPORU

The Effects of Shadowing Technique on L2 Learners' Pronunciation Skills baslikl tez
¢alismamin toplam 94 sayfalik kismina iligkin, 10/08/2023 tarihinde tez danismanim tarafindan
Turnitin adl intihal tespit programindan asagida belirtilen filtrelemeler uygulanarak alinmig
olan orijinallik raporuna gore, tezimin benzerlik oran1 %25 olarak belirlenmistir.

Uygulanan filtrelemeler:

Tez caligsmasi orijinallik raporu sayfasi harig

Bilimsel etik beyannamesi sayfas1 harig

Onsoz harig

Icindekiler hari¢

Simgeler ve kisaltmalar harig

Kaynaklar harig

Almtilar dahil

7 kelimeden daha az ortiisme iceren metin kisimlar1 harig
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Necmettin Erbakan Universitesi Tez Calismasi Orijinallik Raporu Uygulama Esaslarimni
inceledim ve tez ¢aligmamin, bu uygulama esaslarinda belirtilen azami benzerlik oraninin
(%30) altinda oldugunu ve intihal igermedigini; aksinin tespit edilecegi muhtemel durumda
dogabilecek her tiirlii hukuki sorumlulugu kabul ettigimi ve yukarida vermis oldugum bilgilerin
dogru oldugunu beyan ederim.
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Emine Melike EFEOGLU
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BIiLIMSEL ETiK BEYANNAMESI

Bu tezin tamaminin kendi ¢alismam oldugunu, planlanmasindan yazimina kadar tim
asamalarinda bilimsel etige ve akademik kurallara 6zenle riayet edildigini, tez i¢indeki biitiin
bilgilerin etik davranis ve akademik kurallar ¢ercevesinde elde edilerek sunuldugunu, ayrica
tez hazirlama kurallarina uygun olarak hazirlanan bu g¢aligmada baskalarinin eserlerinden
yararlanilmasi durumunda bilimsel kurallara uygun olarak atif yapildigin1 ve bu kaynaklarin

kaynaklar listesine eklendigini beyan ederim.

10/08/2023
Emine Melike EFEOGLU
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OZET

Necmettin Erbakan Universitesi, Egitim Bilimleri Enstitiisii
Yabanci Diller Egitimi Anabilim Dali
Ingiliz Dili Egitimi Bilim Dali
Yuksek Lisans Tezi

"SHADOWING" TEKNIiGIiNIiN 2. DIL OGRENCILERININ TELAFFUZ
BECERILERI UZERINDEKIi ETKIiLERI

Emine Melike EFEOGLU

Bu calismada, Ingilizceyi yabanci dil olarak &grenme siirecinde Ogrencilerin telaffuz gelistirme
yontemlerinden biri olan Golgeleme ydnteminin Ogrencilerin telaffuz gelisimi iizerindeki etkilerinin ortaya
cikarilmas: amaclanmigtir. Calisma 6zel bir iniversitede hazirlik bolimiinde okuyan 6grencilerle
gerceklestirilmistir. Karma yontem tasarimi uygulanmig ve veriler nicel ve nitel olarak toplanmistir. Nitel veriler,
kontrol grubu ve deney grubu tarafindan alinan 6n test ve son test yoluyla toplanmistir. Calisma boyunca hem
deney grubuna hem de kontrol grubuna ana dili ingilizce olan kisilerin kisa videolar1 génderilmistir. Deney grubu
dinledikleri videolardaki ciimleleri tekrarlayarak ses kaydi olarak arastirmaciya gondermistir. Kontrol grubu ise
bu videolar1 sadece dinlemistir. Caligma sonunda deney grubuna uygulanan agik uglu soru formu araciligiyla nitel
veriler toplanmustir.

Calismada elde edilen nicel verilerin sonuglarina gore bu metodun uygulanmasinin 6grencilerin ingilizce
telaffuzlarmin gelisimi (zerinde olumlu etkileri oldugu gozlemlenmistir. Golgeleme metodunun sekiz hafta
boyunca uygulandigi deney grubunun gélgeleme yontemi uygulanmadan 6nce yapilan 6n testte yaptiklar telaffuz
hatalarinin, gélgeleme metodu sekiz hafta uygulandiktan sonra yapilan son testte yaptiklar telaffuz hatalarindan
daha fazla oldugu ortaya konmustur. Bu sonuglar, gdlgeleme metodunun dgrencilerin Ingilizce telaffuzlarim
gelistirdigini gostermektedir. Tematik kodlama yontemiyle analizi yapilan nicel verilere gore ise Ggrencilerin
g6lgeleme metoduyla motivasyonlarimin arttigi saptanmistir. G6lgeleme metodunun yardimci, etkili, eglenceli,
motive edici oldugu katilimcilar tarafindan ifade edilmistir. Cok vakit almadan uygulanabilmesi ve devamlilik
sagliyor olmasi da katilimcilarin bu metot i¢in yaptigi olumlu yorumlar arasindadir.

Sonug olarak bir ingilizce telaffuz gelistirme yontemi olan gdlgeleme metodunun telaffuz gelistirme
Uzerine iyi o6grenme sonuglari ortaya g¢ikartmistir. Ayni zamanda G6grencilerin kendi 6grenme deneyimlerine
ybnelik olarak olumlu bakis agilar1 gelistirdigi gézlemlenmistir. G6lgeleme metodunun ¢ok vakit almamasi,
teknolojiyle entegre edilmis bir metot olmas1, dinleme kaynaklarinm anadili Ingilizce olan konusmacilar tarafindan
saglanmasi, kullanilan materyallerin dizi, film, muzik gibi ilgi ¢ekici kaynaklardan elde edilmesi bu metodu hem
pratik hem de kullanilmasi eglenceli bir ydntem haline getirmektedir. Gélgeleme metodunun ingilizce telaffuzu
gelistirmek i¢in dil 6grenme siirecinde kullanilmasi onerilir.

Anahtar Kelimeler: Yabanci dil olarak Ingilizce, L2, telaffuz, G6lgeleme Metodu, motivasyon, VoScreen,
Farkina Varma Hipotezi
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ABSTRACT

Necmettin Erbakan University, Graduate School of Educational Sciences
Department of Foreign Language Education
English Language Education Program
Master Thesis

THE EFFECTS OF SHADOWING TECHNIQUE ON L2 LEARNERS’
PRONUNCIATION SKILLS

Emine Melike EFEOGLU

In this study, it was aimed to find out the effects of Shadowing, a method which is one of the
pronunciation development methods of students in the process of learning English as a foreign language, over the
students’ pronunciation development. The study was carried out with students studying in the preparatory
department at a private university. A mixed-methods design was applied and the data were collected quantitatively
and qualitatively. Qualitative data were collected through a pre-test and post-test which were taken by the control
group and experiment group. Throughout the study, short videos of native English speakers were sent to both the
experiment group and the control group. The experiment group repeated the sentences in the videos they listened
to and sent them to the researcher as a sound recording. The control group only listened to these videos. At the end
of the study, qualitative data were collected through an open-ended questionnaire applied to the experimental

group.

According to the results of the quantitative data obtained in the study, the implementation of Shadowing
Method has positive effects on the development of students' English pronunciation. It was revealed that the
pronunciation mistakes of the experimental group, in which the shadowing method was implemented for eight
weeks, made in the pre-test before the Shadowing Method was implemented, were more than the pronunciation
mistakes they made in the post-test after the Shadowing Method was implemented for eight weeks. These results
show that the Shadowing Method improved students' English pronunciation. According to the quantitative data
analyzed by the thematic coding method, it was determined that the motivation of the students increased with the
shadowing method. It was stated by the participants that the shadowing method was helpful, effective, fun and
motivating. The fact that it is not time consuming and provides consistency are among the positive comments
made by the participants for this method.

As a result, the Shadowing Method, which is an English pronunciation improvement method, revealed
good learning results on pronunciation improvement. At the same time, it was observed that students developed
positive perspectives towards their own learning experiences. The fact that the Shadowing Method does not take
much time, is a method integrated with technology, the listening resources are provided by native English speakers,
the materials used are obtained from interesting sources such as TV series, movies, music make this method both
practical and fun to use. The Shadowing Method is recommended to be used in the language learning process to
improve English pronunciation.

Keywords: L2, EFL, pronunciation,Shadowing Method, motivation, VVoScreen, Noticing Hypothesis



CHAPTER 1
1. INTRODUCTION

It can be seen that English sources are everywhere and can be reached at all the areas of
life; art, music, literature, news, etc. All the global events are done or made in English. It would
not be wrong to say English has been an obligation for people who want to access all the kinds
of interests they have and discover the parts they even do not know. If one wants to attend an
international event as a doer or as a watcher or any form of attender, they are expected to speak

English, or understand English so that they can have all the potential output.

Learning a foreign language has always been an obligation for people who want to
access all around the world. According to Ethologue there are 7168 languages live in the world
now and with 1,453 million speakers of it, both native and others, English is the most spoken
one. United States of America, The United Kingdom, Canada, Australia, and New Zealand are
the first five countries where people speak English. 19 countries are listed as majority native
English-speaking countries. It has been stated that there are 142 countries in the world where
English is a mandatory element of public education (The University of Winnipeg, 2023).

The history of foreign language education in Turkey dates back to the end of the 19th
century. As a part of the westernization movement, foreign language lessons were given in
schools, and children in this geography were taught in schools opened by foreign countries.
Considering the political conditions of the period, it is seen that French, German, Italy and
English courses were popular. The role of Galatasaray High School, which was opened in 1868,
in the history of foreign languages in Turkey is very important because this high school is the
first public school that started teaching foreign languages at the secondary level (Girkan
Bilgisu, 2017).

It is one of the countries where English language is compulsory in the curriculum. The
foundation of English education in this geography was laid with the British and American
Missionary schools opened at the end of the 19th century during the Ottoman Empire. Robert
College takes its name from Robert, a New York businessman who helped to open and maintain
it. It was the first private school opened by foreigners in Istanbul Bebek in 1863 (Giirkan
Bilgisu, 2017).



An important step was taken in foreign language teaching by opening state-supported
private schools on January 31, 1928 so that Turkish children would not have to go to foreign
schools to receive foreign language education. 10 hours of English were added to the curriculum
of the semester on the condition that it does not affect the success of passing grades in the 4th
and 5th grades, and it is aimed that the students will gain knowledge in the field of foreign
language for the coming years (Gurkan Bilgisu, 2017).

Currently, according to the current curriculum in Turkey, English lessons are started to
be taught in the 2nd grades of primary school. In addition to this, it is known that in some
kindergartens, the English course is given as a club course apart from the normal acquisition
courses. Students are exposed to an English language teaching starting from the 2nd grade of

primary school and continuing until the last year of high school which means 12th grade.

As a result of 11 years of English teaching, it would not be wrong to expect students to
be able to understand, write and speak fluently in English. However, when we look at the
students who fill the classes of foreign language colleges of universities every year, the people
who are not hired because they do not know English, the music lovers who check the lyrics of
the songs to understand what the song is about, the statesmen who represent us internationally,
unfortunately, it is not possible to say that the foreign language subject has been very successful.
English is a field where people develop enough self-awareness to criticize "l understand but |
can't speak". However, it would not be wrong to say that the "understanding” part is also a bit
optimistic. Nevertheless, this study focuses on foreign language pronunciation, believing that

people can understand English and even speak a little bit of it.

Speaking has always been a challenge in foreign language learning. there are many
reasons for this, which can be based on different grounds; Anxiety about doing speaking
practice, low self-esteem, low motivation, being demoralized, not having enough opportunities
to practice, this list can continue like this. While writing, listening, and reading seem like more
personal gains, outputs in language learning are all linked to all skills. A student who wants to
reach the targeted point in writing skill is expected to practice reading first. A student who

wants to speak fluently also needs to listen to people speaking in the target language.

1.1. Background to the Study
The significant care and the globalization of English have been caused broad demand
for good English-speaking skills in various realms. Since English is an international language



used in many different fields, it is a mandatory language in schools in countries whose mother
tongue is not English. English is an important communication tool that confronts people at
many different points in life, and in its absence, people miss many opportunities. Wherever you
go in the world, even if the official language in that region is not known, the probability of
finding people who can speak and understand English is not low at all. The support language
of phone applications, well-known internationally used social media tools, and TV series
watching platforms is English. Currently, many people in Turkey have witnessed that the
answering machine says "for English, please press 9" when they want to connect to the customer

service of any company.

Why do we learn English? Sociolinguistic research has increased educators' awareness
of language functions for years, which has helped them more precisely define one level of
language instruction objectives. The teaching of ESP—English for Special or Particular
Purposes—was inspired by the realization that many English-speaking students require the
language for very specific instrumental purposes. This is why there are so many programs and
resources available for teaching English in fields like science, medicine, agriculture,
engineering, and tourism. Yet, it is notable that a French architect who had studied architecture-
related English before traveling to London for a professional international conference
discovered that he was unable to invite his American neighbor over for a drink (Broughton, G.,
Brumfit, C., Pincas, A., & Wilde, R. D., 2016). It is understood from this example that it is

essential that the English learned is also useful in practice.

English is the most frequently used language for communication in business and
working life. Therefore, in countries other than those whose mother tongue or second language
is English, English is the first language preferred in foreign language education. The guidance
of the teacher plays a very important role in English teaching because most of the students who
receive foreign language education are the first examples of foreign language-speaking English
teachers. The source from which the first input is provided is the teacher in the classroom.
Teachers need to pay attention to in-class inputs without being overwhelmed by this
responsibility, but being aware of the seriousness of this role. Since English is not a language
learned from the environment, but a lesson taught at school, it is up to the teacher to break the

prejudices that some students may create themselves.

According to Anggryadi (2014), learning a language may improve speaking, which is

the main reason why studying English as a foreign language is important. But, if they do not
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receive enough instruction, few people can speak properly and effectively. So, according to
Copland et al. (2020), English language teachers should support their most talented students in
achieving this speaking objectively. Al Nakhalah (2016) argues that students struggle with
speaking so they can learn English, despite the fact that speaking has the advantage of boosting
the speaker's self-assurance. Due to their speaking proficiency and extensive practice, students
will feel more confident because they will be communicating with superb and persuasive
English (Ehsan et al., 2; Leong & Ahmadi, 2017). The first priority of the teacher should be to
make students like this lesson and to break the prejudices of the students. They should instill in
them that learning English serves a greater purpose beyond passing a class in school, and
remove the English lesson from the boring lesson pattern that causes them to have prejudices.
Because the context and conditions in which a second language is being learned have an impact
on the complicated and dynamic process of learning a second language's phonetic component.
(Flege 1987; Schneiderman et al. 1988).

One of the topics that has received a lot of attention in the field of language learning and
education is foreign language anxiety (Hedge, 2011; Horwitz, 2001). In the classroom, students
may hesitate to participate in speaking activities. Because fear of making mistakes, lack of self-
confidence, and peer pressure might cause students to develop speaking anxiety. There are
numerous things that can make learning a foreign language stressful (Worde, 2003). It is
generally acknowledged that anxiety affects a person's three operating systems: cognitive,
physical, and behavioral, regardless of the type of anxiety (Ormrod, 2005). In other words, if a
learner experiences cognitive anxiety about speaking in front of the class, he or she may start
to exhibit physical symptoms, such as shaking and attempt to avoid engaging in speaking
activities in the subsequent assignments (behavioral). (Debreli & Demirkan, 2015) The fact that
a student who is already hesitant suddenly starts shrieking in front of everyone will not improve
his language learning process. Apart from this, the refusal of the student to participate in the
tasks will unfortunately not make the learning process any easier. That's why teachers play a
big role in the dissipation of that gloomy atmosphere in the classroom. Language teachers play
a crucial role in fostering an environment in the classroom that motivates both kids and adults
to participate in class discussions and then create opportunities for continuing those

conversations outside of the school (Beheshti, 2016).

One of the most essential tasks of teachers is to enable students to communicate in

English. Many theories contend that speaking skills can be improved through games, role-



playing, and other activities. Evidence suggests that speaking should be integrated into group
activities (Oradee, 2012). To encourage students to study and communicate in English, teachers
should incorporate many English-speaking activities into the classroom. (Oradee, 2012). There
are many ways English teachers can make English lessons more enjoyable. ELT programs at
universities include material lessons according to age groups, and how to plan lessons according
to the demographic profiles of students is given as a lesson. Teachers can use a humorous
dialogue to urge students to share their most memorable experiences. Students are amazed by
their ability and intelligence as a result of other students actively participating in negotiation as

a result of their discussion engagement (Celce-Murica, 2001).

The ultimate goal of teachers in the lesson is to meet the needs of their students. They
must be able to show them that English is more than just a lesson. The course contents vary
according to the country where the teachers work and the curricula of the education systems.
However, all English teachers should aim to ensure that the students they teach are able to speak
English. Speaking is the second competence and plays a significant part in communication in
English, which is separated into four skills: listening, speaking, reading, and writing. Everyone
should learn to speak in a sensitive and precise manner because it is an essential component of
daily life. Language deals with social surroundings and culture, which is one of its most crucial
aspects. (Schmitt, 2012) Grammar achievements are already among the internationally accepted
achievements and these gains are given to students through coursebooks. In addition to
Grammar outcomes, four skills (listening, speaking, writing, reading) should be upskilled in the
same parallel. Otherwise, the English education given will only serve to create a community of
people who get full points from the grammar tests in the written exams but cannot speak
English. Speaking opportunities involve a lot of organization and planning. The first approach,
known as the Grammar Translation Method, initially arose in the early nineteenth century.
Learners frequently mistakenly believe that knowing about grammar is necessary for effective
communication, although this is also untrue (Celce-Murica, 2001). It was grammar-based and
did nothing to improve students' speaking abilities. After some time, it became clear from the
data that reading can affect a person's speaking ability both in terms of fluency and accuracy of
speech. (Celce-Murica, 200).

A lesson plan should be created without detracting from the fact that any language is
learned and taught to communicate. Awareness should be conveyed to students, such as that

language is a living phenomenon, that it can change over time, that it is affected by the culture



in which it emerged, and that there are differences between formal language and informal
language. Texts written in a language and colloquial expressions differ and will continue to do
so. For this reason, students should be provided with an environment where they can learn all
the acquisitions of that language. Students should be able to do a lot of listening practice, read
a lot, and write essays at regular intervals, but most importantly, they should be able to transfer
what they have learned from all other achievements to speaking. It is impossible to undervalue
the importance of speaking activities in daily life (Clampitt, 2016; Coombs, 2014). Confident
people frequently need to utter tens of thousands of words every day, while other people, like
politicians, auctioneers, and negotiators, can speak far more than that. Speaking is so serious
and necessary that people strive to learn how to communicate well and interestingly, which also
involves aspects and abilities of linguistic competence and maturity (Sudarmo, 2021). Because

it is stated that speaking is the most effective method to communicate.

In speaking outcomes, there are some accepted criteria for evaluating students when
they demonstrate their speech; fluency, vocabulary, grammar, pronunciation, etc. Expectations
from these categories vary according to the language level of the students. For fluency, it is
checked how fluent students are spoken. Students are expected to speak with fluency
appropriate to their level. In vocabulary, the words chosen by the students in accordance with
their level are evaluated. As the level of English increases, the choice of words changes, and
the richness of vocabulary increases. Students are also expected to demonstrate these changes
and productiveness in the foreign language they are learning. Grammar, on the other hand, as
can be understood from its name, is required to respond to the grammar patterns directed in
accordance with the level of the student with the correct grammar structures. Grammar
outcomes that vary according to the language level are important, and the examiners, being
aware of this, test the students in the speaking exams. The pronunciation category, which is the
focus of this study, is concerned with whether students correctly pronounce the words they use
while speaking. Here, it is important that students can pronounce the word correctly as well as
make the correct accents because students should be aware of speaking to someone with
knowledge of their words and voice tone suggests speaking to them with attention and
consideration. Because attentive communication also includes hearing and interpreting
nonverbal clues with consideration, kindness, and care (Sudarmo, 2021). "It is more important
how they say rather than what they say". Emphasis on words can add new meanings to that
word other than the dictionary meaning of the word, so speakers should speak with awareness
of this.



Speaking outcomes and pronunciation improvement are not straightforward graphs.
Developing pronunciation can be achieved by providing sufficient input. It would be unrealistic
to expect correct pronunciations from students who do not hear the correct pronunciation of
words. As mentioned above, some students’ only input source is their teacher. That's why
teachers need to be a first-hand example to their students with the correct pronunciation.
Besides the role of the teacher, there are many tools to improve pronunciation in the age of
technology. There are tools that many people can easily access, such as TV shows, movies,
songs, television programs, phone applications, and social media tools. Teachers can refer to
them in class, both enriching the course content and showing students that there are ways to

improve pronunciation.

Previous studies on pronunciation development have observed that students find it
difficult to improve their pronunciation. The findings show that pronunciation is a challenging
and crucial ability for all learners. It was also discovered that learners view exposure to native
speakers and ear training as the most important aspects in developing their pronunciation and
that learners' perceptions of how difficult certain English accents are related to their perceptions
of these accents. The findings also suggest that regardless of their first language, all students
seem to have similar perceptions of the difficulty, significance, beliefs, and attitudes toward
various accents (Cenoz & Lecumberri, 1999). Also, Thompson (1991) noted how crucial
interaction with native speakers is for learning how to pronounce a second language.
Participants in Chryshichoos' (1991) study think that making contact with native speakers of
the language is the greatest approach to learn phonetic ability. These findings support earlier
research suggesting that the optimum environment for pronunciation improvement is one that
is truly immersed in the language. (1991, Chryshichoos). Considering the role of native
speakers in improving pronunciation in the studies, these results lead us to a language teaching
scenario in which native speakers are the leading role. However, finding a native English
speaker may not be easy in every geography. In this case, instead of directly eliminating this
option, there are ways to interact with native English speakers, even if not face-to-face. It is not
very difficult to apply these ways in the age of technology because there are mobile applications
that directly serve this purpose. Thanks to these applications, students can communicate with
native English speakers. All sources such as the music people listen to, and the movies and TV

series they watch are inputs.



Students should focus on certain vowel intonations and sounds before accurately
mimicking them. Likewise, students must rehearse an intonation contour or identify a certain
vowel sound (Derakhshan, Khalili & Beheshti, 2016). The shadowing method, which is used
as one of the ways that students can improve their pronunciation, is a method in which students
repeat what they hear from native speakers with the same intonation as they hear it, and it takes
its name from shadowing, which means "golgeleme" in Turkish. The application of this method
is based on the fact that students repeat a short sentence they heard from a native English
speaker after listening enough to repeat it on their own. The student hears the sentence from a
native English speaker. This sentence they hear is already a recorded sound. Students listen to
the sentence until they feel ready to repeat that sentence, and after they are sure that they can
repeat the whole sentence, they repeat the sentence exactly as they heard it, paying attention to
the correct pronunciation and intonation. This repetition process is called shadowing because it
is exactly the same after hearing the sentence. It is a method used by some teachers and is

believed to be useful.

Since English is such an important and broad language, Turkey is one of the countries
where English lessons are given as mandatory. In the current curriculum, students start to see
English from the 2nd grade of primary school and continue to see English until the last year of
high school (which means Grade 12). In addition, students who are entitled to study at any
university with the university exam are subjected to an English exam if the language of
instruction of the department they have got a place in is English. Students who are successful
in this exam can pass directly to the department. Students who are not successful in this English
exemption exam receive a one-year training called "English preparation”, which is completely
based on English education, in which four skills (speaking, reading, writing, listening) are given
together with grammar. Subjects such as starting levels of education, how many weeks the
education will last, weekly course hours, course books used for lessons, achievement
measurement exams, and distribution of students to their classes vary from university to
university. Even if there are such changes, common concerns are pursued in English preparatory
classes, such as bringing the students to a level where they can understand the subjects without
difficulty, making sure that they can speak English fluently, and making sure that they get all

the necessary acquisitions in grammar and four skills.

As a result of these years of English education, it is not possible to say that students in

Turkey are the best EFL speakers in the world. It is not because other countries give their



students a very good EFL education, but the fact that the current education system in Turkey
mostly serves basic science courses such as mathematics and Turkish is one of the biggest
reasons for the community of people who cannot speak English despite having studied English
for years. In order to leave the criticism of the education system aside and approach this problem
from different perspectives, it is necessary to look at the classroom, the learning environment,
the methods of the English teachers, and the readiness of the students.

Students' foreign language learning motivations directly affect the learning process.
When Gardner and Lambert's foreign language learning motivation model is examined, two
different motivations are seen; instrumental motivation and integrative motivation.
Instrumental motivation is the motivation model in which learners want to learn a language for
a practical reason such as getting a salary bonus, passing an exam, etc. Students at college are
this type of learner. The second motivation model which is called integrative motivation is the
motivation in which learners who want to learn a language get to know the culture where that
language is spoken. Their learning a new language motivation comes from learning the culture.
They are interested in the culture. Studies show that this type of learner is more successful than
instrumentally motivated learners. However, SLA theorists' understanding of motivation is
limited, and given the widespread calls for assisting students in becoming autonomous
learners—that is, students who are involved in and accountable for their own learning—our
understanding of motivation is likely to change. Furthermore, many language learning
processes are influenced by active decisions made by learners, such as whether or not they
enroll in a course, communicate with native speakers, focus their attention, and so on. Given
these considerations, as well as the fact that learners' cognitive processes play a crucial role in
acquisition (O'Malley et al. 1985), it is critical to reevaluate the function of motivation in the

context of modern conceptions of language learning (Shaaban, 2000).

Tools that can motivate students at the point of pronunciation development are very easy
to access in today's technology age. It is very practical to reach and benefit from English input
sources with television, mobile phone, tablet, and other similar technological tools. However,
it would be somewhat optimistic for students who see English as just a subject to pass, adding
activities to improve their pronunciation in their daily routine. English teachers can use these
tools in their lessons, even if students do not find the motivation to spend time improving their
pronunciation outside of class. It is predicted that these tools will increase students' in-class

participation and motivation and will be very useful for teachers in their coursework.



1.2. Purpose of the Study

It is undeniable that we live in an era of information, and in this context, having access
to information is crucial. In a few years, it is anticipated that information will double every 10
to 20 hours (Rosenberg, 2017). As is the case, it may be argued that learning English offers a
priceless key to entering the realm of information (Demirkesen, 2019).

Speaking English is the most essential skill to gain in learning English process in order
to effectively communicate, students should be aware of "linguistic features™ and be able to
process them, according to Harmer (2001). If the speaker is fluent in these linguistic elements,

it will assist students achieve their aim of effective communication (Derakshan, 2016).

Pronunciation is expressed as the most difficult skill to develop by students among oral
outcomes (Josane, 1999). Studies also reveal that the most effective way to improve
pronunciation is to interact with a native speaker (Thompson, 1991). Since it will not be
possible to find a native speaker for every student, there are many methods used to improve

pronunciation.

Shadowing is a method English learners can use to improve their pronunciation.
According to Torikai (1997), shadowing is a useful strategy for enhancing speaking and
listening abilities, which are essential elements of oral communication. In this method, students
repeat what they hear from a native speaker in the same way with the help of technology. The
shadowing method takes its name from its implementation in this way. The fact that it is a
method that can be used outside of local schools also makes it practical. The contribution of
this method to students' motivation to learn English has also been revealed in previous studies
(Shiota, 2012). Considering all these, the aim of this study is to examine the contribution of the

shadowing method to the development of pronunciation and its effects on students.

1.3. Significance of the Study

Foreign language teaching is essential in the education system of many countries.
English as a lingua franca is taught almost everywhere in the world. Apart from the main course
in language teaching, the 4 skills given are also the most important parts of language teaching.
Unfortunately, it would be a big mistake to say that English is taught with the same concerns

all over the world.

Although the success of foreign language teaching in our country has been called into
doubt and sharply condemned due to the poor test scores pupils earn on both the national and
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international levels, it still holds a significant place in the state-designated education policy.
Turkey was placed forty-seventh out of sixty-three nations in the 2014 Education First English
Proficiency Index, a standardized test designed to gauge each nation's level of English ability.
There are numerous explanations for why Turkey ranks so poorly in English language education

and learning (Demirkesen, 2019).

One of the biggest factors in this unsuccessful ranking of Turkey is that the current
curriculum consists of a program focused on the exams taken to pass from secondary school to
high school, from high school to university. Students only memorize information that will be
useful to them in exams. This unfortunately reveals a student profile who knows the grammar

rules by heart but cannot use them in practice.

It is the teacher's responsibility to create an environment suitable for the development
of standardized four skills in English teaching, alongside grammar. Being aware of this
responsibility, English language teachers should make a lesson plan and make sure that the
course book includes all the achievements. However, the current exam-oriented curriculum
hinders the implementation of these idealistic plans. Teachers cannot integrate the four skills
they need to gain into their lessons as they wish, and they give the information in capsule form
that they are sure that their students will score high enough to get high scores in high school

and university passing exams.

In cases where the Four skills are given as desired, it is observed that the students behave
timidly during the speaking development process. There are many reasons for this. Students'
fear of making mistakes, lack of self-confidence, and inability to communicate well with the
teacher are the most well-known of these reasons. Speaking acquisitions are indispensable in
language learning because language is a living entity and a skill that can be developed and

acquired using it.

The use of incorrect pronunciation in Speaking achievements is also quite common. It
IS not possible to say that Turkey's correct English pronunciation is also very successful. One
of the biggest effects of the lack of pronunciation development is related to the fact that
speaking acquisition cannot be realized as desired. The role of native speakers in the
development of pronunciation is undeniable. It has been revealed in previous studies that in

conflicts related to pronunciation development, students report that they have difficulties in the
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development process. In the same studies, they say that native speakers are the best and

effective way to improve pronunciation.

Considering the fact that not every student can interact with a native speaker, ways that
provide an environment for this are used. Thanks to technology, it is now easier for students to
access native-speaker resources. It is not difficult for them to interact with native English
speakers wherever there is internet and it is quite common. All these easy and practical ways to
access such as videos, songs, TV series, movies, dating applications, online games, and foreign

language learning applications on social media are native speaker resources.

English teachers may want to integrate many of the other resources listed above that
have not yet been mentioned, but this does not always happen as planned. The shadowing
method, which serves the same purpose, is an easy and sustainable method to apply. Shadowing,
which is based on students repeating short sentences heard from native speakers as they heard
them, has been applied to their students by some teachers for many years. In previous studies,
it was stated that students found the shadowing method easy, enjoyable, efficient, and
motivating. On the contrary, there are some participants who find this practice boring or tiring,

although they are few in number.

The importance of this study lies in its attempt to identify the prospective beneficiaries
of shadowing, which are among the most tangible and widely used subsets of the ways of
improvement of shadowing, in order to meet the high requirements in English language

instruction.

1.4. Assumptions

This study assumes that the shadowing method positively affects the development of
pronunciation while gaining speaking skill. In addition, it predicts that the shadowing method
will serve as a gateway for permanent learning in students. In this context, the two main aims

of the study can be summarized as follows:

- To draw attention to the development of students' pronunciation while gaining
speaking skill.

-Evaluating the positive effects of the shadowing method on the speaking skill

acquisition process.

For this purpose, it is planned to conduct the study in the light of two research questions:
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1. Does the shadowing method affect pronunciation improvement?
2. Does the shadowing method motivate EFL learners?

1.5. Limitations

Although the study's findings shed insight on the efficiency of the shadowing approach
in enhancing English pronunciation, the study is not without its drawbacks. Firstly, only a small
number of participants were used in the study. Secondly, it was a research study with
conclusions drawn after an eight-week investigation. A larger sample and a longer time period
are required to draw generalizations. The study's setting—it was conducted with students at a
private institution who were taking English as a foreign language—was another limitation.
Consequently, if it were used to different participants who were studying at different
educational levels, different conclusions might be drawn. Gender, age, socioeconomic status,

and cultural considerations were not taken into account.

1.6. Definitions
EFL: English as a Foreign Language is learning English in a non-English-speaking

country.
Shadowing Method: Shadowing Method is the repetition of the sounds heard.
VoScreen: A technological tool that is used for learning English.
L2: Second language, foreign language.

Noticing Hypothesis: A hypothesis in second-language acquisition that claims that
unless a student actively notices the information, they will not be able to advance or acquire

linguistic aspects.
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CHAPTER 2
2. LITERATURE REVIEW

This chapter includes the most recent research on the use of the Shadowing Method in

EFL pronunciation, along with references to its importance, benefits, and some key words.

2.1. EFL

One must acknowledge the significance and vitality of international communication in
a world that is quickly going global. English is used for oral and written communication
nowadays since it is the world's most widely spoken language. In Turkey, much as in many
other non-English speaking nations, there is an increasing demand for English in both the
business and public sectors (Kara, Ayaz & Dundar, 2017). In such a setting, learning English
becomes essential and required for everyone looking for employment or who simply wants to
keep up with the times in terms of social, economic, scientific, and technological elements
(Tosun, 2006).

Inal, Evin and Saracaloglu (2005) showed through an experimental study that learners'
academic success in English is closely tied to their sentiments toward the language and its
culture. One advances more quickly the more favorable sentiments they have regarding the
culture of the target language. Therefore, it is impossible to dispute the influence of culture on
personality (Kara, Ayaz & Dindar, 2017).

Since students in EFL lessons are exposed to a wide range of cultural topics, they are
expected to consider and discuss those topics with others. They undoubtedly feel reluctant to

speak up in class as a result (Inal et al., 2005).

Teacher self-efficacy, defined as "teachers' individual beliefs in their abilities to perform
specific teaching tasks at a specified level of quality in a specific situation,” also considerably
improves the oral production capacities of EFL learners (Dellinger, Bobbett, Olivier, & Ellett,
2008, p. 752). Demir, Yurtsever and Cimenli (2015) found a link between teachers' perceptions
of their own efficacy and their readiness to use communicative activities in language

instruction.

Since it is evident that the utilization of communicative activities by teachers would

result in improvements in the students’ speaking abilities, self-efficacy levels of the teachers are
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vital. Additionally, communicative exercises can aid teachers in improving their own oral
production skills (Uysal, 2012).

The most significant difficulties teachers encounter are choosing appropriate materials
and creating a conducive environment for language acquisition. While there are many
publishers and publishing houses in Turkey that import textbooks for schools, public school
teachers are not given the option to choose the course materials they teach from. All students
are provided with books by MoNE, and the English textbooks are written by a team of
specialists, which may present issues in EFL sessions. Hutchinson (1987) asserts that a good
resource should include one or more intriguing books, pleasant activities, and chances for

learners to develop their knowledge and abilities.

Given that they are the origin of language and the learning process, good materials are
known to increase learning opportunities for both teachers and students (Kizildag, 2009). She
underlines, however, with the results of her research that the course books are inadequately
written and the supplemental resources fall short in addressing the requirement for
communication. Similarly, Y1lmaz (2008) emphasizes that Turkish schools' usage of EFL texts
is mostly oriented on grammar and reading and does not provide a conducive environment for
vocal communication. According to Biiyiikyavuz and Inal (2008), there is a shortage of English
language teachers in Turkey, and there are also issues with packed classrooms and a lack of

teaching resources.

According to Kara, Ayaz and Dindar (2017), it is evident that the society in which a
person grows up determines both their qualities and educational environment as well as their
attitudes about learning a foreign language. Learning can't happen by itself; it happens when
students engage in the learning process and engage with their surroundings (Yurtsever-Bodur,
2015). Success in learning a foreign language is correlated with the society's structure, which
must be considered (Isik, 2008). Because of this, it is understandable when language learners
assert that they are unable to acquire a language when there are no native English speakers
around or when their parents are not fluent in the language (Yurtsever-Bodur, 2015). The
widespread understanding is that acquiring a second language (L2) is not an easy or quick
process. There are many issues that can keep students from starting that path. The main issues
in this situation are manageable on a personal, educational, and societal level (Kara, Ayaz &
Diindar, 2017).
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According to Alptekin and Tatar (2009), the majority of EFL learners experience severe
anxiety when speaking in the L2 because by the time they reach the tertiary level, they are very

concerned about their oral performance.

Oztiirk and Cegen (2007) conducted a qualitative study in which they found a correlation
between learners' low self-confidence and what they believed to be an insufficient level of
English ability and their concern about learning a foreign language. Speaking anxiety is not a
trait, however, as Sevingil (2008) and Zerey (2008) illustrate using a standardized L2 speaking
anxiety scale; rather, it only manifests when a student is in front of the teacher and their peers.
Speaking in front of the class is the activity that causes the participants the most fear (Alptekin
& Tatar, 2009).

Another important topic to talk on is the L2 learners’ motivation, which is equally
important to anxiety. According to Gardner (1985, p. 10), motivation is the result of making an
effort, wanting something badly enough, and having positive thoughts about learning the
language. The proficiency and success of foreign language learners in the target language are

strongly correlated with motivation.

Different perspectives of professors and students may cause issues in addition to those
brought on by the students' high anxiety or low motivation. The majority of teachers and
students emphasize the importance of student engagement in lessons, particularly those
involving listening and speaking, yet the responses from the students show that the majority of
the courses are teacher-centered (Akyel & Ozek, 2010). They claim that whereas college
professors place the highest value on reading comprehension and active listening, students place
a higher value on speaking and active listening for academic success (Kaya et al., 2017).

It's also important to remember that kids don't have a say in how the curriculum is
developed. According to Kirkgoz (2009), the majority of EAP (English for Academic Purposes)
curriculum developers are unaware of the academic requirements of students. It follows that it
is crucial to understand the needs analysis of the academic environment of the students in order
to assess how well an EAP curriculum meets the academic demands of students and provides

useful information for the curriculum development process (West, 1994).

Nazara’s (2011) experimental study has shown that all respondents valued speaking and
were prepared to meet the requirements to become proficient in it. Students were given

engaging materials, empowering exercises, and many opportunities to practice speaking, yet
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they insisted on more practice time. Additionally, some respondents avoided commenting out
of fear of being "scolded" by lecturers or ridiculed by their peers.

Turkish students are believed to be less fluent in English than their colleagues from
other nations, while having high levels of skill in reading, hearing, and writing. This is cause
for severe concern because these students took both mandated and elective English classes
during their 10 years of compulsory schooling. Language learning anxiety, learner autonomy,
teacher education and development deficiencies, and a lack of materials or/and technology in
EFL sessions have all been proposed as remedies in the past (Aydin & Zengin, 2008;
Buyikyavuz & Unal, 2008; Haznedar, 2010; Solak & Bayar, 2015).

Among the many difficulties in enhancing the oral output abilities of EFL students,
issues with language teachers cannot be disregarded. Turkish EFL students' only opportunity to
practice speaking is in the classroom setting because they do not have a lot of direct contact
with the L2 population. The largest barriers to the development of that talent in the Turkish
educational system, however, are the teacher-centered language teaching tradition, which is

reliant on rote memory, and form-focused instruction (Cetintas, 2010; Haznedar, 2010).

According to a survey done by Haznedar (2010), on 530 primary and secondary public
school teachers in a Turkish metropolis, rote-memorization and repetition drills from the 1960s
are still used by 70% of language teachers today. Additionally, about 75% of them continue to
favor the grammar-translation approach, which offers no opportunity to practice L2 speaking
skills at all. On the other hand, Aktas (2005) advises language instructors to encourage their
students to speak the language freely without worrying about making mistakes or facing
criticism from others (Kaya et al., 2017).

2.1.1. Speaking in EFL

Speaking has traditionally been regarded as the most important ability to master along
the history of foreign language education and learning for a number of reasons. First of all,
conferences and research studies on language teaching have long concentrated on techniques
and methods for teaching speaking. Second, there are a ton of books, audios, and videos being
created constantly for conversation and other speaking courses. Additionally, a lot of language
learners use speaking skills as a yardstick for language proficiency. They distinguish fluency
from reading, writing, or understanding oral language by emphasizing the ability to speak with
others. The most crucial skill they can learn is communicating, in their opinion (Nazara, 2011).
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Given the significance of speaking ability in EFL programs, it is crucial to identify and
employ the finest teaching strategies, resources, activities, media, and other necessities that will
assist students in mastering speaking ability. However, despite the fact that many research
targeted at aiding learners in mastering speaking skills have been carried out, many EFL

learners still find speaking to be quite challenging to master (Nazara, 2011).

Speaking is a complex concept. Speaking is so prevalent in our daily language use, as
noted by Thornbury and Slade (2006), that it is the source of this complexity. In other words,
it is challenging to define speaking since it is so entwined with everyday encounters. Speaking
has also been influenced by a number of academic disciplines, including linguistics,
psychology, anthropology, and sociology (Gumperz, 1999). Therefore, it becomes more
difficult to put together a succinct yet complete description of speaking. The most we can do is

define speech in terms of its characteristics, purposes, and circumstances.

Speaking can be characterized as a social, multi-sensory speech event with an
unpredictable topic based on its characteristic. Speaking is social in the sense that it builds
relationships and consensus, upholds and modifies social identity, and calls for interpersonal
skills (Thornbury & Slade, 2006, p. 17). When teaching speaking, this social element is
conveyed through desires, sentiments, attitudes, opinions, and judgments, which can be at odds
with the formal nature of the classroom.

Speaking is also a multi-sensory activity since it incorporates paralinguistic aspects that
influence conversational flow, such as eye contact, facial emotions, body language, tempo,
pauses, voice quality changes, and pitch modulation (Thornbury, 2005, p. 9). It appears that
culture has a significant role in how language is produced, which has implications for how

English is taught and learnt.

Additionally, speaking is generally unpredictable, thus native speakers have a "linguistic
repertoire” of often used words and phrases that allow them produce different speaking
(Gumperz, as stated in Yorio, 1980, p. 434). These conventions, practices, and linguistic traits
would be beneficial to emphasize in a speaking class in relation to the teaching of speaking.

Speaking is typically done face-to-face, which makes it highly interactional and social
from the perspective of the situation in which it occurs (Van Lier, 1989, p. 492). However,
Thornbury and Slade (2006, p. 23) draw attention to the fact that "computer-mediated

communication” has many conversational qualities and that face-to-face contact may not
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always be necessary. Speaking takes place in a small group of at least two persons. It takes
place in situations that are shared, such as institutional, social, situational, and cultural settings
(Thornbury and Slade, 2006, p. 15). Speaking occurs in real time and necessitates impromptu
decision-making and improvisation, resulting in a highly dynamic discourse (VanLier, 1989, p.
493; Nunan, 1999, p. 226).

Communication can only be effective when the student is alert to the social and cultural
components of language use and how they differ between his native and second language,
according to Applegate (1975, p. 271), who emphasizes this in connection to language
education. The aforementioned parts of communication and strategies for starting real
conversations should serve as a guide for speaking classes. In other words, for speaking lessons
to be successful, the suitable approach, engaging exercises, appropriate equipment, and strong

motivation are required.

In conclusion, speaking is a particular type of spoken discourse that is primarily social
and used in social settings. It requires expertise in three different areas (Burnkart, 1998). The
first are the linguistic mechanics (pronunciation, grammar, and vocabulary), which enable the
speaker to employ the right words in the right order and with the proper pronunciation. Second,
speaking functions (transaction and interaction) allow the speaker to understand when a clear
message is required (such as when carrying out a transaction or exchanging information) and
when it is not (such as when developing relationships). Third, the sociocultural norms that help
people understand the context of a conversation, the person they are speaking to, and the goal
of their speech (such as turn-taking, rate of speech, length of pauses between speakers, and
relative roles of participants). Understanding these components will help someone know when
it is their moment to speak, when to listen, how quickly to speak, and how long to pause
(Nazara, 2011).

Speaking lessons need the appropriate methodology as well as a variety of resources
(textbooks and audiovisual materials), activities, suitable instruction, and chances to interact
with the target language. Nunan (1999, p. 241) highlights the need of giving students as many
opportunities as possible to use the target language in realistic situations and contexts. The
chances are a crucial component of a speaking class. The instructor's main responsibility is to
help the student master the language's mechanical components (pronunciation, grammar, and
vocabulary), as well as the language's functions and sociocultural norms, by giving them

authentic exercises that will help them interact in real communication. Teachers must assist
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students in producing grammatical expressions that are logical, appropriate for the context in
which they are speaking, and pronounce them correctly (Nazara, 2011).

The significance of classroom interaction or students’ speaking involvement in class has
been studied in relation to language learning. However, most language teachers struggle with
motivating their pupils to participate in class, particularly in foreign language classes (Tsou,
2005).

Unquestionably, there is a connection between students' participation in class and their
academic success (Lim, 1992; Wudong, 1994; Zhou, 1991). According to studies, when
students actively participate in class, their academic accomplishment appears to be higher than
that of those who are inactive. According to a summary of Krupa-Kwiatkowski's study (1998),
Participation, personal engagement, and some type of initiative are all aspects of interaction
that are believed to trigger cognitive processes that are advantageous to language learning. In
general, student participation encompasses a wide range of student behaviors, including
speaking, listening, reading, writing, and using their bodies physically or through body
language. Studies in the field of language learning have concentrated on the importance of
students' oral engagement since it is the most observable behavior (Ellis, 1988, 1993; Ely, 1986;
Gomez, 1995; King, 1993; Seliger, 1977; Spada, 1986). As a result, more emphasis has been
placed on students' oral engagement or interaction in class (Wagner-Gough & Hatch, 1975;
Long, 1981; Swain, 1985; Tsui, 1992). For instance, Wagner-Gough and Hatch (1975) asserted
that conversational engagement serves as a fundamental component of syntax development and
is not only practice. Additionally, Swain's (1985) "output hypothesis" proposed that in order
for learners to acquire native-speaker levels of grammatical accuracy, they must have the

chance to use their linguistic resources in meaningful ways.

Given this context, a sizable number of scholars (Busch, 1982; Day, 1984; Ellis, 1993;
Ely, 1986; Pica, Lincoln-Porter, Paninos, & Linnell, 1996; Spada, 1986) have carried out
empirical studies to investigate the relationship between language acquisition and classroom
interaction. For instance, Ely (1986) discovered that involvement in class had an impact on
speech accuracy. These studies support the idea that spoken engagement both inside and outside

of the language classroom has a favorable impact on language learning.
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2.2 Pronunciation in EFL

According to Richard and Schmidt (2002), pronunciation refers to the way specific
sounds are made. Accentuating pronunciation draws attention to how listeners interpret sounds.
They continued by stating that English pronunciation is crucial since poor pronunciation makes
it challenging for listeners to comprehend the true meanings of words. According to Harmer
(2007), pronunciation in a language, the placement of emphasis on words and sentences, and
the use of pitch and intonation to communicate emotion and meaning are all examples of

pronunciation.

The process of making sounds to convey meaning is known as pronunciation. It consists
of the consonants and vowels of a language (the segments), as well as suprasegmental aspects
of speech including stress, timing, rhythm, intonation, and phrasing. Each of the
aforementioned components can interact with the others when people speak, making it easier
or harder to understand someone's pronunciation depending on which component is problematic
(Pourhosein Gilakjani, 2012; Yates & Zielinski, 2009).

For every non-native English speaker, pronunciation has been a source of concern.
Pronunciation in the target language is one of the most difficult skills to master, taking into
account cognitive, perceptual, psychomotor, and psychological variables (Pennington 1998).
All learners exhibit varying degrees of proximity to the target language, according to Selinker's
(1972) interlanguage, which he defined as the emerging learner language. Some of the issues
that are important to each learner's interlanguage are phonology and pronunciation. Therefore,
it makes sense to draw the conclusion that pronunciation instruction is important. However, for
a variety of reasons, pronunciation isn't as valued as other aspects of language like vocabulary

and structure (Nakazawa 2012).

Speaking a second language necessitates a wide range of skills, including grammar,
vocabulary, teaching, and so on. Pronunciation is one of the most important skills in teaching
English as a second language. Listeners will be unable to understand speakers with really bad
pronounciation. Despite the fact that learning to pronounce is difficult, many ESL/EFL

programs place little emphasis on pronunciation instruction (Gilakjani, 2011).

Even after years of studying the language, many English language learners still struggle
greatly with pronunciation. They frequently experience challenges as a result, including having
trouble finding work (Fraser, 2000a). Pronunciation, not vocabulary or grammar, is the flaw
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that most significantly hinders the communication process in EFL/ESL learners (Hinofotis &
Baily, 1980). After finishing primary English classes, pronunciation is a worry and one of the
top priorities for ESL students, according to Davis (1999). It is crucial to distinguish between
speaking and pronunciation because they are sometimes used incorrectly interchangeably. It is

thought of being a component of speech (Gilakjani, 2011).

There are several sub-skills needed to speak English, but according to Fraser (2000a),
pronunciation appears to be by far among the most important. Grammar, pragmatics, and
vocabulary are other speaking subskills. Fraser (2000a, p. 7) asserts that strong pronunciation
makes a speaker accessible despite other mistakes; poor pronunciation makes a speaker difficult
to understand despite other aspects of their speech being accurate. Despite the importance of
pronunciation training, English language teachers have not paid it enough attention (Gilakjani,
2011).

According to Levis and Grant (2011), some students and most foreign language teachers
agree that clear pronunciation is vital for efficient communication. Most students desire extra
class time for pronunciation because they believe it is an important part of learning to speak.
Despite the fact that pronunciation is recognized as crucial, teachers are frequently unclear of
how to incorporate it into the curriculum. Because the majority of courses concentrate more
emphasis on general oral communication than pronunciation, teachers must discover novel
ways to include pronunciation into speaking-focused classrooms that are clearly linked to the

course's oral communication aims (Murphy, 1991).

Although pronunciation training can be intelligently incorporated into a variety of
ESL/EFL classes, it is especially pertinent to courses where speaking is the main focus. It's a
well-known fact of spoken language that how something is stated is often just as significant as
what is said. The use of coherent language, the pragmatics of speech acts, and lexical meanings
all play a part in how something is stated. However, pronunciation is also necessary because
poor pronunciation has been identified as a significant contributor to comprehensibility issues
(Levis & Grant, 2011).

According to Gilakjani and Sabouri (2016), as language becomes more significant, more
individuals are realizing that effective communication requires more than just a working
understanding of English syntax and vocabulary. In today's environment, it is crucial to not

only understand what other people say, but to also make one's own speech understandable to

22



others. Although many EFL students and teachers are aware of how important English
pronunciation is, many EFL students regrettably mispronounce sounds, place stress in the
wrong places during sentences, and misuse intonation patterns. The English stress-time patterns
might be difficult for learners whose native tongue is one of the syllable-timed languages, such
as Czech, Italian, or Hungarian, where the stress is on all syllables. This is a significant factor
in the difficulty many adults have with English pronunciation sounds and their inability to break
their native pronunciation patterns (Tennant, 2007). This issue can be resolved by exposing
EFL students to as many pronunciation assignments as possible to help them comprehend the
pronunciation of native speakers (Hewings, 1993). Teachers sometimes fail to include English
pronunciation in their lesson plans for the subject of English and instead place a greater
emphasis on grammatical structures and lexical syllabus (Kelly, 2007). According to Anderson
et al. (1984), teachers' responsibilities to incorporate spoken English in their EFL lessons are

just as important as their responsibilities to focus on the written language.

Laroy (1995) argued that learners cannot simply be taught how to pronounce words in
English. To properly comprehend it, they should consider it in their brains. The new sounds
should be understood by learners as they would by young children learning the language. EFL
learners want assistance in learning the proper pronunciation, just like kids who need help with
their writing. According to Anderson, Brown, Shillcock, and Yule (1984), whereas some EFL
students have no trouble pronouncing English sounds, some students need extra support and
encouragement. According to Kelly (2007), teachers avoid teaching English pronunciation in
their lessons because of their hesitations. In support of the aforementioned assertion,
Kenworthy (1990) stated that EFL teachers should be aware that they possess a basic
understanding of phonetics as well as a certain level of sensitivity when it comes to providing
their students with accurate training and helpful ideas for learning English pronunciation.
Knowing English pronunciation is essential, according to Yates and Zielinski (2009), because
it is stressed so much in education. Nobody will for sure pronounce words in an acceptable
manner if professors do not convey the key rules to their EFL students. By introducing the new
sounds, words, sentences, and phrases and setting up the proper resources for comprehensible
pronunciation in their EFL sessions, EFL teachers are responsible for achieving this goal. EFL
instructors should research novel techniques for teaching, practicing, and providing feedback
on English pronunciation that are truly suitable for helping students learn the language quickly
and efficiently (Gilakjani & Sabouri, 2016)
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According to Pourhosein Gilakjani (2012), One can judge a speaker's English skill by
listening to how they pronounce the language. If their pronunciation is bad, their ability to speak
a language well may diminish. Poor pronunciation leads to misunderstandings and
communication failures. On the other hand, even when speakers make numerous grammatical
errors, effective pronunciation allows listeners to rapidly and properly judge speakers' language
proficiency. Despite advanced grammar or vocabulary, Lund (2003) asserted that good
pronunciation allows people to comprehend speakers more easily than poor pronunciation,
which promotes confusion. Pourhosein Gilakjani (2012) made the case that teaching English
pronunciation is an important component of the subject. Tasks that require pronunciation help
students gain confidence in a variety of sounds and sound characteristics and enhance their
speaking abilities. According to Harmer (2005), comprehending where the sounds are made in
the mouth and the stressed syllables in words aids pupils in understanding what they are reading
and writing. Pourhosein Gilakjani (2012) contends that English pronunciation is an essential
part of communication and that exercises emphasizing pronunciation should be included in EFL
classes utilizing a variety of materials and evaluations. Speaking with confidence and
improving listening skills are both boosted by accurate pronunciation. Instruction in
pronunciation is crucial for spoken communication. Additionally, it plays a big role in
communication skills (Hismanoglu, 2006). Many teachers devote insufficient attention to this
crucial talent, despite the importance of English pronunciation in the English language. Some
researchers have discussed the challenges of teaching pronunciation. Although many teachers
don't pay attention to it in their classes, Morley (1991) stated that teachers must teach English
pronunciation in ESL and EFL classes.

Instruction in pronunciation is crucial for spoken communication. Additionally, it plays
a big role in communication skills (Hismanoglu, 2006). Even though English pronunciation
plays such a big part in the language, many teachers don't give it the attention it deserves. Some
researchers have discussed the challenges of teaching pronunciation. Although many teachers
don't pay attention to it in their classes, Morley (1991) stated that teachers must teach English
pronunciation in ESL and EFL classes. Pourhussein Gilakjani (2012) made the case that
teaching English pronunciation to EFL students is one of their least favored subjects. According
to Morley (1991), learners would not be able to speak effectively without impeccable
pronunciation abilities, which are a crucial component of communicative competence. Many

teachers attempt to teach grammar, vocabulary, and the four language skills to their students
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without including English pronunciation in their curricula, according to Hismanoglu and
Hismanoglu (2011).

Since English pronunciation affects students’ communicative performance and
competency, it is a crucial part of teaching and studying other languages. Poor pronunciation
makes it difficult for learners to interact with others and undermines their confidence. EFL
instructors can assist their students in acquiring the pronounciation skills required for effective

communication (Gilakjani, 2016).

According to Elliot (1995), even though pronunciation is one of the most crucial aspects
of speaking, many teachers do not explicitly teach it. Foreign language instructors hardly ever
do this. Additionally, it is one of the toughest obstacles that language instructors and students
alike must overcome. Teachers who are aware of the factors affecting their students'
pronunciation can successfully modify their instruction to help their pupils pronounce words

more clearly (Gilakjani, 2016).

Fraser (2000) suggested providing ESL/EFL teachers with courses and resources to aid
in the improvement of their pronunciation instruction. One of the main goals of pronunciation
education, in accordance with Morley (1991), is comprehensible pronunciation instead of
immaculate pronunciation, and it is an essential element of communicative competence. The
objectives should be reasonable, practical, reachable, and pertinent to the learner's
communication requirements. In order to be understood, English language learners must

communicate as clearly as they can (Gilakjani, 2016), not just as plainly as native speakers.

According to Fraser (2000), the most crucial oral communication ability is
pronunciation. Pronunciation should be matched with all other communication abilities,
according to Miller (2004). The development of this critical talent, according to Miller, is
greatly influenced by teachers. The ability to speak English requires a variety of subskills,
including vocabulary, grammar, and pragmatics, claims Fraser (2000). Pronunciation is the
most crucial of these abilities, though. Even if a speaker makes other mistakes, their speech
may still be clear if their pronunciation is good. Conversely, if their pronunciation is poor, their
speech may still be accurate in other ways, but it would be very difficult to understand
(Gilakjani, 2016).

According to Julai (2002), one of the fundamental abilities and the cornerstone of oral

communication for EFL learners is pronunciation. Without proper pronunciation, there would
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be no spoken language and no oral communication, Julai (2002) stated. Learners are not
expected to pronounce like native speakers as part of pronunciation instruction. Understandable
pronunciation should be the fundamental objective of oral communication. Pourhosein
Gilakjani (2011) contends that learners need to alter the way they perceive the sounds of English
words in order to alter how they pronounce those words. Not just individual sounds but also the
larger components of speech, such as syllables, stress patterns, and rhythm, are true of this.
Unfortunately, pronunciation instruction is still often ignored while teaching English
(Gilakjani, 2016).

As defined by Yates and Zielinski (2009) and Pourhosein Gilakjani (2012),
pronunciation is the process through which speakers make the sounds that give their words
meaning. Vowels and consonants are linguistic segments, as are suprasegmental aspects of
speech such as stress, time, rhythm, intonation, and phrasing. Linguistic chunks also include
the description of the voice (voice quality). When people speak, all of the aforementioned
elements interact, so difficulties with one may affect the others, changing how simple or

complex it is to understand someone's pronunciation.

People can comprehend language learners with clear pronunciation even when they
make mistakes in other language skills, but they cannot understand speakers with unclear
pronunciation, even if they have a large vocabulary and a thorough understanding of grammar
(Yates & Zielinski, 2009).

Listeners evaluate a speaker's English skill based on their own pronunciation. If a
speaker's pronunciation is weak, their entire language proficiency decreases. Poor
pronunciation is very difficult to hear and necessitates greater effort and concentration on the
side of the listener. Poor pronunciation leads to misunderstandings and communication failures.
Listeners perceive a speaker's overall language competence far more accurately if they can
understand their pronunciation, even to the point of forgiving grammatical errors (Pourhosein
Gilakjani, 2012).

Good pronunciation gives the speaker important confidence. ‘Native-like' pronunciation
is not what good pronunciation is. If a student tries to mimic a native speaker's speech exactly,
he or she will quickly get dissatisfied because this is not a practical goal for studying

pronunciation. In order to have meaningful conversations, the pronunciation should be
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"listener-friendly," meaning that it should be simple for listeners to grasp (Pourhosein Gilakjani,
2012).

According to Morley (1998), When speakers interact with others, their pronunciation
may create a favorable first impression of their language abilities. Poor or incorrect
pronunciation will confuse both speakers and listeners. Furthermore, kids who have difficulty
pronouncing develop a low feeling of self-worth, which has a negative impact on how well

students assess their own talents.

People can better understand one other if they talk plainly. Poor pronunciation, even
when utilizing complex syntax or vocabulary, can mislead listeners, cause misunderstandings,
and severely effect communication. As a result, people can use simple language or grammatical
constructs to make themselves understood, however they can't always utilize simple

pronounciation (Lund, 2003).

In the opinion of Gelvanovsky (2002), because it has great societal value, pronunciation
should be related to attributes of eminence such as intelligence, professional skill, hard effort,
and social benefit. The most essential feature of non-native speakers is their pronunciation,

which reveals information about their social and geographical backgrounds.

According to Fraser (2000), pronunciation is the hardest skill to learn since it has an
impact on how others perceive speakers. Miller (2004) emphasized that pronunciation errors
cause communication breakdowns. Miller emphasized the significance of integrating the

teaching of pronunciation education with the teaching of other language skills.

For many EFL students, The desired outcome is intelligence, and their goal is to be
understood in conversation. The ultimate aim for some pupils is to converse with native
speakers. Fraser (2000) asserts that students should be able to speak English with their preferred
accent that is simple for an English speaker to understand. According to Jenkins (2002), learners
must be understandable to both native and non-native speakers. Teachers ought to help students

become clear and easy to grasp.

The exact pronunciation of English words by native speakers cannot be achieved by
EFL students. Although some prefer to pronounce more like a native speaker than others for
particular reasons, intelligence is the ideal goal for the majority of learners (Abercrombie,
1991).
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'Intelligibility’ in and of itself is not a desirable goal, according to Yates and Zielinski
(2009). What is understandable depends on who is listening. As crucial as what they say and
do is how speakers interact with one another. The attitudes, abilities, experiences, and
prejudices of the listener may affect how they perceive comprehensibility. These include
attitudes toward the speaker and the speaker's racial group, familiarity with the speaker’s accent,
and the ability to understand speakers at various levels. Because of several considerations, every
listener evaluates a speaker's capacity to be understood differently. These concern their
demeanor toward the speaker and their level of familiarity with them. It also matters how much

of what is being discussed they already know. (Gilakjani, 2016)

According to Butler-Pascoe and Wiburg (2003), teaching pronunciation aims to help
learners feel at ease when using the language, develop English which suits people's needs while
contributing to communicative competence, develop English that is clear to listeners and does
not confuse them, develop speech consciousness, personal speech monitoring skills, and
develop speech awareness.

According to James (2010) and Pourhosein Gilakjani (2012), speakers have
understandable pronunciation when others can comprehend what they are saying and their
English is pleasant to listen to; in other words, the speaker is "comfortably intelligible."
According to the experts, practicing pronunciation can help some students sound more like
native speakers. Although this might be a worthwhile objective for students, teachers who want
to boost their students' confidence and pronunciation shouldn't make it their main focus.
Therefore, teachers should encourage their students to speak English clearly and
understandably rather than requiring them to have an American or British accent in order to

have acceptable pronunciation (Gilakjani, 2016).

2.2.1 Why integrate pronunciation in EFL

The overemphasis on English pronunciation in EFL sessions demonstrates how crucial
pronunciation is to learning the language. For them to know what to aim for, EFL learners
should be aware of how they speak to others. According to earlier research, many English
language learners solely communicate in English with their EFL teachers. If educators don't
provide their students with the tools for understanding pronunciation, no one will (Gilakjani,
2016). Teachers can do this by teaching students how to pronounce new words and phrases and
by creating classroom environments that are conducive to understandable pronunciation (Yates
& Zielinski, 2009).
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According to Gilakjani (2016), one of the most beneficial contributions teachers can
make to the teaching and learning of English pronunciation is to assist their students in

producing understandable speech.

Pourhosein Gilakjani (2012) asserts that certain factors are crucial for incorporating
pronunciation into EFL lessons. They are students' ages, educational backgrounds,
pronunciation instruction experiences, and motivation; instructional settings such as classrooms
and workplaces; literacy; conversation; institutional factors such as teachers' educational
backgrounds; the emphasis of the curriculum; the availability of pronunciation tasks; class size;
and equipment accessibility; and linguistic variables such as students' native languages and the
diversity or lack thereof of their native tongues (Gilakjani, 2016).

2.2.2 Techniques for teaching English pronunciation

Gottlieb (2006) asserts that in order to teach pronunciation, one must comprehend the
three components of speech: perception, production, and prediction. Oral language is perceived
through hearing, listening, seeing, and feeling. Pronunciation requires awareness of the lips,
tongue, throat, vocal chords, sinuses, and facial muscles, among other components of the speech
system. In order to produce spoken language, one needs time to listen, process, and formulate
a response, as well as familiarity with the language's components and the activation of
background information. The ability to predict oral communication requirements is gained by
exposure to various circumstances. EFL students make quick progress toward becoming

independent learners through the introduction of prediction skills (Gilakjani, 2016).

The speaking/pronunciation component of language instruction has typically just
included drills or situational responsive answers. With emphasis to a particular segmental or
spelling, phrase, rhythm, or tone feature of pronunciation, new strategies have focused on

performing accurate speaking tasks in real-world settings (Gottlieb, 2006).

Several methods for teaching and learning English pronunciation were suggested by
Cook (2001). They are communication, imitation, sound discrimination, and phonetic
transcription use. Elicited mechanical production, ear training for sound contrast, and sounds
for meaning contrasts are a few methods Schmitt (2002) identified for learning English

pronunciation.

According to Penny Ur (1996), instead of completely replicating the regional accent,
the goal of pronunciation instruction is to teach the learner how to pronounce words clearly so
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that they may be heard by other speakers. She provided several pronunciation instruction
strategies. These include mimicking lecturers or recorded sound models, recording students'
speech and comparing it to a native speaker's speech, systematic description and training,
imitation drills, sound repetition, variety in sound repetition, learning dialogues, rhythms,

tongue twisters, and self-correction through listening to recordings of one's own speech.

According to Harmer (2007), teachers should help students achieve the goal of
comprehensibility by providing them with more information about spoken English. Harmer
emphasizes that the primary objective of pronunciation instruction is intelligibility rather than
perfection. According to Harmer, the approaches for teaching pronunciation include
emphasizing individual sound, sparse pair drill, pronunciation games, practicing sound waves,

and learning related speech.

Thornbury (2008) made the case that English pronunciation must be understandable.
He provides some methods for teaching pronunciation, like creating cards with rhymes,
narrating stories while pointing out and correcting learners' errors, and giving speaking

exercises.

According to Cheng (1998), educators can teach pronunciation using the following

methods:

a)Realistic resources can be used by teachers to help students improve their linking,

rhythm, emphasis, and intonation. As a result, students take an active role in their teamwork.

b) Singing, playing games, and doing tongue twisters: Because stimulation is a key

component of pronunciation, these activities help improve learning in pronunciation classes.

b) Measuring student improvement: Maintaining student motivation depends greatly on

measuring student improvement.

Scarcella and Oxford (1994) list computer-assisted language learning, communication
strategies, the use of known sounds, self-monitoring, self-study, individual correction,
communication activities, written versions of oral presentations, and affective strategies as
techniques for teaching pronunciation. The authors Lin, Fan, and Chen (1995) suggested a few
methods for teaching pronunciation. They are consonants, vowels, intonation, stress, and
rhythm. There are some tactics used in pronunciation instruction, according to Noll and Collins

(2002). They are gesture, mime, and finger correction strategies.
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2.2.3 History of pronunciation instruction

Pronunciation was rarely taught in the old grammar-translation method since it was
essentially irrelevant (Florez, 1998). Then, when the audio-lingual method was introduced in
the 1950s and 1960s, pronunciation became a focal point. This method placed a strong emphasis
on the behavioristic drilling of sound contrasts and word pairs as well as the individual sound
articulation. (Gilakjani, 2011) The disadvantage of this approach, according to Fraser (2000a,
p. 32), was that it failed to acknowledge the necessity to concentrate on "rhythm and intonation,
the construction of useful sentences, or the practice of realistic conversations.” Instead, in the
language lab, students would spend hours repeating single sounds and sound combinations.
Fraser (2000a) and Bray (1995) note that as the communicative method evolved in the 1970s,
pronunciation was minimized to distance itself from any association with the audio-lingual
method's training techniques. Many educators at the time felt as though they had to choose.
They might either decide not to provide any explicit education in English phonology at all or
teach about "articulatory phonetics, with pictures of the human mouth and tongue in various
positions™ (Bray, 1995, p. 2). As a result, it looked that there was no way to teach pronunciation
using the communicative approach. As the communicative approach gained acceptance in many
ESL communities, little attention was paid to instructing aspiring teachers in the nuances of
teaching pronunciation. Fraser (2000a) observes that many ESL teachers nowadays struggle
with teaching pronunciation and draws the conclusion that their education provided them with
an inadequate foundation upon which to operate. Calls are being made for pronunciation to be
addressed within the context of actual communication in light of the development of more
comprehensive, communicative methodologies and approaches to ESL instruction today. In this
regard, Otlowski (1998) contends that if pronunciation instruction is integrated into the oral

communication course, ESL students can expect to master English pronunciation.

2.2.4 Motivating factors for students to work on their pronunciation

Occasionally, miscommunication results from poor pronunciation. Word accent (words
are commonly stressed on the incorrect syllable; for example, "content” is often used to mean
"pleased, satisfied" rather than "that which is contained"), (Statements have the "melody"” of
queries, etc.) and serious pronunciation errors all contribute to the need to repeat words and
sentences. This has been demonstrated in a number of research analyzed by Hahn (Thanasoulas,
2003), where it has been demonstrated that stress experienced by non-native speakers may make
it more difficult for native speakers to absorb and interpret the speech of non-native speakers.

The student needs to understand that enhancing pronunciation may be more significant and
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important because it improves skills like reading, spelling, grammar, and listening
comprehension (Wong, 1993). For instance, some kids frequently struggle with spelling or are
unsure of which vowel (letter) to place before a | in words like hate, hard, ahead, hall, or hat.
This mistake occurs because learners assume that a sound and its spelling correlate exactly, and
that it results from a misconception of the spelling system rather than a problem with the sounds'
pronunciation (Wong, 1993).

With clear and accurate pronunciation, students' self-confidence will rise, making it
easier for them to follow the news on TV or the radio, participate in English dialogues, role-
plays, and other activities while also better understanding their teachers. This is possible if
children are aware that learning how to pronounce a language is just as crucial as learning how
to read and write, for instance. The normal pronunciations of the sounds that make up words
and groupings of words should also be taught to the students. This means that a speaker of
English (from Britain, Australia, the United States, etc.) will use and anticipate hearing sounds
and word groups in a phrase that are appropriate for any one of the standard variations of
English. Therefore, even though there is some flexibility in how a learner can pronounce
English, students should work on their pronunciation if they want to speak English clearly and
easily understand what others are saying. Students must comprehend that better hearing results

from more natural speech.

2.2.5 Issues with pronunciation development in ESL/EFL students

This article's review of linked literature intended to link study findings with
pronunciation issues faced by ESL/EFL learners. | want to discuss some of the main difficulties
ESL/EFL students have acquiring pronunciation in this section. The major challenges that
ESL/EFL students encounter are: a lack of motivation, limited exposure to the target language,
a poor attitude toward pronunciation, a lack of emphasis on pronunciation by teachers, a lack
of the resources they need to teach pronunciation, the impact of the learners' native language's
sounds and rules on the second language, problems with English spelling systems, and a lack
of attention to stress, rhythm, and inflection.

Due to a number of issues, including inadequate teacher training, short class periods, a
lack of helpful resources, a lack of a direct link between pronunciation instruction and success
(Yule, Powers & Macdonald 1994), and difficulties integrating pronunciation instruction into
teaching (Silveira 2002), pronunciation instruction is neglected in settings where foreign

languages are taught. The communicative approach has also led to a neglect of pronunciation
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instruction because traditional methods like repetition or mechanical drills are seen as
ineffective or boring (Baker 2014), form-focused, or uncommunicative (Korkut & Celik 2018),
and fluency and intelligibility (Levis and LeVelle 2014). However, prior studies have indicated
that explicit pronunciation instruction may have a positive impact on pronunciation learning,
which has led to an increase in research on pronunciation instruction (Lightbown and Spada
2013). Some of the resources that are available for learning proper pronunciation tend to
concentrate on theory instruction. When teaching pronunciation, information and
communication technology (ICT) tools can be used to teach more than just the theory because
they make it easier to access authentic materials (Fouz-Gonzalez 2015). In addition, using these
technologies more closely complies with constructivist learning than conventional approaches
(Bester & Brand 2013).

2.2.6 Teachers and pronunciation

Gilakjani and Sabouri (2016) states that even though English pronunciation has a
significant impact on students' success in communication, many teachers still ignore it in favor
of teaching grammar and lexis. This is because teachers could be more uncertain about
pronunciation than grammar and lexis, and they might be concerned that they don't know
enough to help their pupils effectively. Learning proper pronunciation is essential since
incorrect pronunciation patterns are challenging to break. Kelly (2000) asserts that students who
repeatedly enunciate a set of phonemes inaccurately make it challenging for people who speak
different languages to understand what they are saying. This can be highly discouraging for
persons who have strong grammatical and lexical skills yet have trouble understanding and
being understood by English speakers.

In many EFL classrooms, English pronunciation is still disregarded. Because
pronunciation is regrettably treated as an extra activity in some university courses, it is
impossible to teach pronunciation in a lesson that is solely focused on pronunciation practice.
The emphasis placed on specific sounds is the other issue. According to Gilbert (2008), there
are primarily two reasons why English pronunciation is not taught in EFL programs. The first
is that many EFL instructors don't allot enough time for pronunciation lessons, and when they
do, they tend to focus more on drills than on helping students and instructors learn and
pronounce English. The second explanation has to do with psychological aspects that are crucial
to learning pronunciation since students are not as confident in their command of grammar and

lexis as they are in their command of English pronunciation. Unconscious psychological
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barriers like this prevent students from becoming more understandable. EFL teachers should
persuade their students that the goal of pronunciation is not to acquire a native accent but to
educate them to pronounce correctly enough to be easily and comfortably understood by other

speakers (Ur, 1984) in order to get around these issues.

Unfortunately, many colleges do not give English pronunciation much weight when
designing their curricula. The importance of English pronunciation is not made clear in this
phrase. It's crucial to note that the curriculum designers ignored this issue's importance in
teaching English as a second language. Pronunciation, on the other hand, is a crucial aspect of
learning the English language. Consonants, vowels, rhythm, and intonation are all included
because they help with communication. This implies that mastering English pronunciation is

crucial to developing communication skills.

They are unable to communicate effectively if their vocabulary and grammar are
adequate but their pronunciation is below the threshold level (Wong, 1987). The importance of
English pronunciation becomes clearer when we consider the relationship between
pronunciation and listening comprehension. While speakers should use these patterns to
effectively communicate, listeners expect certain rhythm and intonation patterns in spoken
English. Listeners cannot understand what is being said if the rhythm and intonation are
different. To effectively comprehend speech, listeners should be familiar with the structure of
speech and intonation patterns. It is claimed that studying pronunciation aids students in
improving their capacity to comprehend spoken English. Additionally, poor pronunciation

skills affect students' spelling and reading abilities (Wong, 1993).

Therefore, it can be inferred that English pronunciation is crucial and that all students
should begin focusing more on it right away. Otherwise, students will understand that they
cannot improve their English pronunciation and that it will be very challenging for them to

correct mistakes that have been made repeatedly (Gilakjani & Sabouri, 2016).

In teacher education, proper pronunciation is viewed as a desired attribute, and improper
pronunciation calls into question one's professional identity (\Vodopija-Krastanovic, 2012).
Without proper pronunciation, learning new words is meaningless because it may make them
harder to understand. In other words, effective oral communication depends on having the right
pronunciation. Since pronunciation has been viewed as meaningless and non-communicative

repetitions (Morley 1991), its role in foreign language settings has begun to change with the
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communicative approach (Richards & Rodgers 2014). According to Alptekin (2002), the native
speaker model of pronunciation is impractical and restrictive when it comes to English as a
global language. However, it has also been acknowledged that pronunciation needs to be

included in the context of learning a foreign language (Morley 1991).

Because explicit knowledge cannot become implicit (Krashen 1985), the importance of
explicit instruction in the acquisition of second languages is often underestimated. However,
some others (DeKeyser 2003; Ellis 1993; Gass 1997) think that explicit knowledge, which can
be transformed into implicit knowledge, can help language learners. Supporters of this
viewpoint contend that in order to prevent misinterpretation or even incomprehension, learners
must pay some attention to explicit information. Additionally, they might divulge a few general
guidelines that would aid in error prevention and pronunciation enhancement (Kartal &
Korucu-Kis, 2020).

2.3 Shadowing

According to Horiyama, many colleges and high schools have started including teaching
shadowing in their language curriculum as interest in the communicative approach to teaching
English language has grown. Shadowing is a common training exercise for translators, but
according to Torikai (1997), English language learners can benefit from shadowing in a number

of ways.

Shadowing has recently received a lot of attention in the field of English education.
According to Tamai (2002a), shadowing is a listening act or exercise in which the learner traces
the heard speech and repeats it as closely as possible while listening intently to the in-coming
information. Shadowing was initially used as an interpretation practice activity. As soon as the
interpreter hears the speech in the source language and reformulates the message in the target
language, the interpretation is given. A essential talent for an aspiring interpreter is the capacity
to listen and talk at the same time. Shadowing is regarded as an effective interpreting training

method because it requires simultaneous listening and speaking (Horiyama, 2012).

According to Torikai (2003), shadowing also enables one to improve concentration. She
claims that although most listening activities are passive and lack focus, shadowing requires
students to pay close attention to the content and recreate it in order to follow the speaker. Thus,

according to Torikai, shadowing might improve memory, which would then improve listening.
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Students are more likely to enjoy the session and become familiar with different accents
if actual material that is entertaining and relevant to their level of English ability is introduced
once they get acclimated to practicing shadowing. As a result, students will have more
opportunity to interact with native English speakers and improve their language proficiency

through shadowing (Horiyama, 2012).

According to Kshetree (2020), shadow education is the term used to describe receiving
home tutors, private tutoring, or coaching programs. Shadow education refers to various
methods of educating pupils outside of the context of established institutions like schools or
colleges. The term "shadow education” is applicable for a number of reasons, according to Bray
(2010). The mainstream is usually always given far more attention than its shadow, and the
features of the shadow system are far less clear than those of the mainstream system. First, only
the traditional educational system offers private supplemental tutoring. Second, the sizes and
shapes of supplemental tutoring alter along with the size and shape of the mainstream system.
Shadow schooling can take many different forms across different civilizations.

Many families with little financial resources find it more difficult to afford shadow
schooling because it requires significant private capital investment on the part of some families
(Baker & Le Tendre, 2005). In a similar vein, Grodsky (2010) makes the distinction between
shadow education and other methods of promoting educational inequality such as tracking,
school segregation, and ability grouping that are controlled by educational institutions. That is,
because shadow education occurs outside of conventional schooling, it is more challenging to
manage its prevalence and effects compared to other factors. According to Bray (2006),
attempts to outlaw shadow schooling have failed in certain nations, including South Korea,
Uganda, and Mauritius. Accordingly, if shadow education does affect academic achievement,
it has significant implications for educational opportunity and social stratification. By giving
educational benefits to pupils who are already favored due to their extensive economic, social,
and cultural capital, it is evidently a method for preserving and advancing social stratification
(Kshetre, 2020).

Following a shadowing experience, teachers become much more aware of the
importance of incorporating "academic talk" into their lesson plans, and administrators from
the school district office and school sites start to focus their professional development on
creating more opportunities for academic oral language development (Soto-Hinman, 2011).
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Traditionally, the four literacy realms of hearing, reading, writing, and speaking have
been taught separately, with writing and reading being stressed as the "academic realms."
However, when used with ELLs, this approach of teaching each of the domains as unique
linguistic units is less effective. The youngsters have numerous needs, and they don't have a lot
of time to close the literacy gap. Instead, listening and speaking must be planned for in order
for learning to occur in the classroom effectively, according to Gibbons (2002). (Soto-Hinman,
2011).

Teachers should relate speaking to writing and listening to reading in particular because
these two activities share similar processes. While listening and reading are more concerned
with input and comprehension, speaking and writing are output-oriented. ELLs" writing will
frequently be more in-depth and cohesive if we let them discuss it before they finish it. In this
way, it is made evident how essential reading is to the development of oral language (Soto-
Hinman, 2011).

When hearing and reading are combined as active processes, comprehension is
improved. As a result, educators will be able to regularly and deliberately incorporate academic
spoken language development methodologies into their regular lesson plans. After observing
their ELLs' silence and subsequent invisibility while shadowing a student, teachers will begin
to understand the negative effects of permitting their ELLs to behave passively in a classroom
situation. (Soto-Hinman, 2011).

Shadowing is the activity of spending many hours (at least two hours is advised) with a
student to observe their academic speaking language and listening habits. By incorporating
more "academic talk" into their instructional design, this enables teachers, administrators, and
community members to adapt their instructional practices and become responsive to the

academic oral language development needs of ELLs (Soto-Hinman,2011).

Depending on the influence of the L1 and the unique variations of the learners, different
learners will experience different comprehensibility issues. Finding exercises and teaching
methods that allow students to compare their own pronunciation to that of their target language
without focusing on a single feature is a partial answer to this issue. Shadowing is one method
that has shown potential in this field; it has long been used in textbooks and schools to teach

pronunciation, but L2 researchers have only recently begun to pay it more attention. Without
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explicit instruction, shadowing gives students a chance to improve their pronunciation,

potentially enhancing their ability to understand (A. Foote & McDonough, 2017).

Shadowing is a task in which students imitate a spoken stimulus "as closely and quickly
as possible” (Luo, Shimomura, Minematsu, Yamauchi, & Hirose, 2008, p. 4), though the
repetition can occur almost instantly or with a slight pause (e.g., Goldinger, 1998; Hiramatsu,
2000; Schweda-Nicholson, 1990).

A Google search for "pronunciation shadowing" will turn up a ton of instructor- and
learner-focused websites that promote pronunciation shadowing for language learning.
Shadowing is a task that may be easily accomplished outside of a classroom setting and at a
low cost thanks to advancements in mobile technology, making it potentially useful for students

who do not have access to formal pronunciation teaching (A. Foote & McDonough, 2017).

Despite the fact that shadowing is a common practice in schools, little genuine study
has been done on the subject. This may be in part due to the fact that it is similar to the much-
maligned audiolingual method of language instruction, which has led critics to claim that it is
nothing more than vocalized repetitions that produce meaningless parrot-like practice (Bovee
& Stewart, 2009, p. 20). However, based on the anecdotal experiences of the instructors and
the research that has been done so far on shadowing, it appears that, when properly applied, the
technique is promising for enhancing pronunciation. However, research suggests that
shadowing is a useful strategy for enhancing different facets of L2 language development (A.
Foote & McDonough, 2017).

The role of shadowing in listening comprehension has been a major focus of many
studies looking at the effectiveness of shadowing. Overall, these research have shown that
shadowing is useful for developing this language skill (Bovee & Stewart, 2009, and Hamada,
2014). The results of shadowing on generic tests of speaking ability have also generated some
interest (A. Foote & McDonough, 2017).

According to A.Foote and McDonough (2017), the proliferation of portable technology
like smart phones, tablets, and digital music players has made it simpler than ever to use
shadowing as a homework assignment. This is especially true given the rise in the number of
apps that enable users to layer recorded songs on top of one another. Additionally, shadowing
provides a reasonably priced method for students who are not enrolled in a pronunciation class

to practice pronunciation on their own. Given that pronunciation does not always receive much
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attention in language classes (Foote, Trofimovich, Collins, & Soler-Urza, 2016), this is

especially crucial.

However, for shadowing to be successful when used independently with mobile devices,
learners must recognize its benefits and opt to use it rather than dismissing it as the "meaningless

parrot-like practice" that it has been criticized for (Bovee & Stewart, 2009, p. 20).

According to A.Foote and McDonough (2017), when examining students' attitudes
toward shadowing, some research can be used as a reference. Surveys regarding learners'
opinions of the activities were also included in certain research that looked at how shadowing
affected pronunciation. 25 eighth-grade students in Taiwan participated in shadowing activities
for 15 hours over the course of five weeks as part of Li-Chi's (2009) study. Following the
completion of the shadowing project, participants generally felt more confident in their
speaking abilities, according to questionnaires and semi-structured interviews with them. The
use of recorders allowed some participants to identify and fix their own mistakes, and they felt
that shadowing was a useful way to study outside of class. But more than a quarter of the
participants said they had trouble shadowing, and some said they found the exercises tedious

and overly repetitive (A.Foote & McDonough, 2017).

Only one study has surveyed students about their perceptions of extracurricular
shadowing activities. Bovee and Stewart (2009) had students participate in shadowing activities
while computer-assisted homework assignments were finished. They discovered that 67% of
respondents believed their intonation had improved, 73% thought their word pronunciation had,
and 80% said the activity had educational value. Additionally, participants had the choice to
write comments about shadowing, of which 64% were positive and 34% were negative. The
difficulties of the work, the time required, and the state of the computer labs at the university
where the study was conducted made up the majority of the unfavorable remarks, which
accounted for 30% of the negative feedback. According to these surveys, students' experiences
with shadowing have typically been favorable, though not always. Overall, research has shown
that shadowing can be a beneficial exercise for students who want to work on their
pronunciation. Due to the widespread use of mobile technology, shadowing can be easily and
affordably implemented inside or outside of a classroom. However, little research has been
done to determine whether shadowing can result in improvements that non-expert human raters
can notice (A.Foote & McDonough, 2017).
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Due to the usage of mobile technology, this method may be an effective way for teachers
to assist students who need further pronunciation support as well as learners who lack access to
pronunciation teaching. Despite this activity's effectiveness, it may be difficult to suggest it to
learners because of its repetitious nature. However, participant interviews show that students
valued shadowing and saw it as a useful strategy for enhancing their pronunciation (A. Foote
& McDonough, 2017).

According to Arthurson, shadowing is a practice where students copy the material while
simultaneously listening to and/or reading it being read aloud by the teacher. According to
Hamada (2009), Miyake (2009), Nakanishi & Ueda (2011), Omar & Umehara (2010), this
method can aid second and foreign language learners in developing their speaking, listening,
and reading skills. Any activity involving text lends itself to the simple and frequent application
of this technique. In this study, qualitative and quantitative information about the effectiveness
of shadowing was gathered via student surveys, with the majority of students reporting that it
helped them improve their English language skills. Additionally, shadowing was discovered to
be advantageous for the growth of EFL practices and as a method of critical reflection from the

perspectives of teachers' professional development (Arthurson, 2019).

This assertion is made by Omar and Umehara, who emphasize that shadowing is a high-
level cognitive action as opposed to just parroting or using automatic memory (2010, p. 204).
Additionally, in order to effectively improve one's abilities in speaking, listening
comprehension, and conversational activity, listening and speaking skills must function
together (Omar & Umehara, 2010, p. 205). Therefore, shadowing is distinct from a teacher
reading aloud to the class, followed by a text memorization exercise. Omar and Umehara (2010)
modified a model by Hayakawa (2004) to create a ten-step process that includes a review of the
text, shadowing variants with and without the text, a switch from meaning to speech replication,

recording the output, and a comment on shadowing.

The benefits of shadowing are connected to the improvement of second- or foreign-
language abilities. According to Tamai (1997), who was quoted by Hamada (2009, p. 7),
shadowing can help language learners become more fluent in speaking, reading, and listening.
According to Omar and Umehara (2010, p. 222), specifically, “"changes in the natural rate of
speech, comprehension, involvement in shadowing, and confidence in each cycle can all be
seen as improvements as a result of using shadowing techniques in classroom instruction."”

Another benefit is that automating the learners' perception of speech will allow them to hold
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more phonological knowledge in their short-term memory. (Hamada, 2009, p. 1). The
complexity of the technique and a lack of research are the drawbacks. Shadowing is a difficult
method since it requires immediate articulation after the language sequence is heard (Miyake,
2009). Shadowing in English language learning has also received little research, which is
another drawback (Miyake, 2009). More research, according to Nakanishi and Ueda (2011), is
required to more precisely define what activities are regarded as shadowing as well as the

efficacy of the practice.

2.4 VoScreen in EFL context

Voscreen is a very creative technique for language learners to advance their
proficiency without explicitly needing outside instruction. Additionally, it can give teachers the
resources they require to help their students develop their language skills in an interesting,
interactive, and difficult manner (Saran et al., 2009; Taylan, 2018; Verdugo & Belmonte, 2007;
West & Turner, 2010).

Voscreen is a really innovative technique for students to improve their English language
abilities on their own, without the need for outside coaching. Additionally, it can give teachers
the resources they need to challenge, engage, and grow their students' language proficiency.
Voscreen is based on a unique approach and learning methodology that was developed via
thorough consideration of the processes of learning one's native language and acquiring

environmental languages (Yuceturk, 2021).

Yicetiirk’s experimental study (2021) has shown that the experimental group's listening
and comprehension skills were improved via VVoscreen. The VVoscreen software has a beneficial
impact on developing listening and comprehension abilities. This interpretation is further
supported by the observation group showing no discernible change. Therefore, it can be said
that watching English-language movies and videos can enhance listening and comprehension
abilities in the study of foreign languages (Taylan, 2018). Singh (2019) also covered the impact
of captioned videos on the vocabulary growth of EFL learners.

By processing foreign language instruction with videos, VoScreen aims to enhance the
users' listening and pronunciation abilities. According to research, watching movies while
learning a foreign language has various advantages, including boosting motivation and
enhancing vocabulary (iscan, 2011). "Does VVoScreen accelerate learning in English learning?"
was the topic that Deniz Antalyal's study, conducted during the 2015-2016 academic year at
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Stleyman Demirel University, set out to address (Antalyali, 2016). According to research,
students who score higher than the target video question level of 2000 have experienced

considerable gains (Antalyali, 2016).

An online and mobile tool for teaching foreign languages is called VVoScreen. VoScreen
was created to fill in the gaps left by the absence of listening and pronunciation instruction in
foreign language curricula. The prestigious Wharton Business School at the University of
Pennsylvania (USA) organized the "Reimagine Education 2016™ competition, which attracted
more than 500 worldwide initiatives. VVoscreen, a Turkish-made entry in this competition's
"Best Education Application™ category, came in third place. It has been used by more than 1.7
million individuals worldwide and is available in 74 different countries. (Taylan, 2018).

VoScreen may be an appealing application for students because it comprises of brief
video parts. When students witness a scene from a film they have already seen, the intention is
to make them feel intrigued. It has been attempting to highlight the meaning, function, and
nature of spoken text. In this way, learning a foreign language can create an environment where

pupils are more engaged and free from monotony (Taylan, 2018).

This technique can be used by instructors to gauge and assess students' attention while
also getting their focus on the lesson. Through feedback, they can learn by being told how many
guestions they have correctly answered and whether or not a topic has been comprehended
based on their true-false rates. Regular monitoring of student performance and evaluation of

the effectiveness of the courses are both possible (Taylan, 2018).

According to Taylan (2018), teachers use VoScreen to ask questions about videos
relating to the course material after presenting theoretical lessons and writing vocabulary texts
in the classroom. This allows students to practice the course material while also improving their
listening skills. Since videos can hold students' attention, they might be more eager to learn and
interested in the course. VoScreen fosters a competitive atmosphere among the students and
may boost their interest in the courses. VVoScreen can be used to support foreign language
courses inside and outside of the classroom. The use of online learning environments in foreign
language instruction will benefit students' attitudes about the subject as well as their success in
the subject (Karal & Berigel, 2006).
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2.5 Noticing Hypothesis in EFL

It has become clear from years of SLA research that input is crucial for helping learners
advance their L2 acquisition. For reviews, see Ellis, 1994; Larsen-Freeman & Long, 1991; and
Long, 1996. On the other hand, current SLA research goes beyond the general interest in the
need for understandable input (Krashen, 1985), which is seen as necessary but insufficient.
Instead, it tries to increase interlanguage competency by better understanding how learners
interact or process material. Recent research in cognitive psychology and SLA has examined
the role of attention in moderating input and learning because not all of the information supplied

to learners is used as intake for learning (Izumi, 2002).

According to Schmidt (1990, p. 139), "intake is that part of the input that the learner
notices". Schmidt stated that noticing required the learner to pay close attention and be aware.
According to a second perspective put forth by Tomlin and Villa (1994), only detection, which
does not require conscious awareness, is important for learning out of the three interrelated
attention processes of alertness, orientation, and detection. The remaining two processes could
serve to increase the likelihood of detection and, therefore, learning. Third, according to
Robinson (1995), Schmidt's noticing is defined as what is noticed, followed by activation, as a
result of a central executive's allocation of the resources of attention. He contended that varied
task demands elicit distinct sorts of additional cognitive processing (Izumi, 2002).

With the essential function of attention in learning as a starting point for study, current
SLA research has started to look into whether and the way learners' attentional processes may
be adjusted for enhanced interlanguage growth. This idea is at the core of important educational
recommendations like form-focus (Doughty, 2001; Doughty & Williams, 1998; Long, 1991;
Long & Robinson, 1998) and consciousness-raising or input augmentation (Rutherford &
Sharwood Smith, 1985; Sharwood Smith, 1993).

Data from Schmidt's own Portuguese language learning experience confirm and deepen
his already sparked interest in the importance of learner consciousness in the process of learning
(Schmidt & Frota, 1986). In this study, he records reports of his own learning by maintaining a
journal that includes both his daily interactions and details from official language classes. His
written recollections of his education are contrasted with recordings of the Portuguese seminars
given by Schmidt and Frota in 1986. His theory is supported by two key findings: remedial
feedback of faults did not aid learning if the student was unaware of them, and the learner's

inability to see a frequent language form in the input did not result in acquisition. (Schmidt &
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Frota, 1986). The outcomes of that investigation were essential in the formulation of the

Noticing Hypothesis.

These two major investigations posed the concerns that prompted Schmidt to coin the
term "noticing” and develop the Noticing Hypothesis. A thorough comprehension of the
language is required to gain a more full understanding of the hypothesis. As a result, the section
that follows will include definitions for the important phrases, as well as references to some

associated criticism for the confusion that language produces (Unlii, 2015).

Schmidt and Frota define "noticing" as "conscious awareness of the target language that
requires the learner's attendance and awareness of the input™ (1986). In other words, the learner
must be aware of and attend to the information in order to comprehend it, which means that
input becomes intake. Schmidt and Frota, on the other hand, avoid operationally defining the
term in their study, where they make their initial statements about the hypothesis (Schmidt &
Frota, 1986). Schmidt (2001) accepts the term's subjective aspect, referring to it as a ""subjective
correlation™ of attention. Schmidt (2001) proposes a clean definition with better bounds of
'noticing’ by using equivalent terminology such as "apperception” (Gass, 1988), "detection
within selective attention™ (Tomlin & Villa, 1994), and "detection plus rehearsal in short term
memory" (Robinson, 1995). These definitions, however, do not fully conform to his
understanding of the term. To begin with, the notion of "apperception” includes some type of
understanding of the relationships between the past and new knowledge (Gass, 1997), although
Schmidt (1990) states that noticing does not involve understanding, which is considered a
higher process. Although Gass' (1997) understood input idea appears to be more close to
Schmidt's (1990) concept of understanding, it is vital to note the conceptual ambiguity
generated by naming similar concepts differently. Similarly, "noticing™ necessitates attention
and awareness since Schmidt (2001) holds that attention and awareness are inextricably linked.
Tomlin and Villa's (1994) analogous word is also not synonymous with noticing, because
"detection with selective attention™ does not always necessitate awareness. Finally, Robinson's
(1995) definition of "noticing™ appears to aid Schmidt in developing a more complete picture
of the Noticing Hypothesis. All of these phrases, on the other hand, emphasize the subjective

character of noticing (Unlii, 2015).

Another approach to address this issue is to distinguish between perceiving input's
surface patterns and becoming conscious of the rules and norms that can be deduced from these

surface structures, a concept known as "metalinguistic awareness” (Schmidt, 2001). Schmidt

44



and Frota (1986) give three definitions of noticing: "notice the surface forms," "notice the
rules,” and "notice the gap™ between what a learner creates and what the true target form is.
This is similar to what Swain (1995) proposes in her Comprehensible Output Hypothesis. It is

not said that the latter two of these ideas are required for input to become intake (Unlii, 2015).

Schmidt (1990, p.132) claims that "the subjective experience of noticing" is both
essential and sufficient for the conversion of input to intake. Although the relevance of input is
broadly acknowledged in the field of SLA from various perspectives, how it is processed is a
more contentious issue (Doughty & Long, 2003). Krashen's (1981) intelligible input hypothesis
allocates the greatest role for learning to input that is one level beyond the learners' real
competence, while saying little about how this input is processed. contrasts understandable
input with input that has been understood. It appears that comprehended input is akin to what
Schmidt (1990) refers to as intake. The distinction between noticing and understanding, as seen
above, should not be disregarded, though. While "noticed" input (Schmidt, 1990) is "intake,"
"understood” input (Gass, 1997) is not. Schmidt claims that intake is a fully conscious process
and defines it as "that part of the input that the learner notices” (Schmidt, 1994, p.139).
According to Unli (2015), if a language form is not observed, it is not processed for learning

and is not taken as intake.
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CHAPTER 3
3. METHODOLOGY

The participants, ethical concerns, data gathering tools, data collection protocol, and

data analysis procedure are all covered in this chapter, which also presents the methodology.

3.1. Research Design

This research was carried out so as to find whether or not the shadowing method lead to
higher achievement in students’ pronunciation improvement. The study was conducted with
students studying prep school at a private university located in Konya. Besides, students’

perceptions regarding the effects of the shadowing method were analyzed and reported.

To be able to accomplish the aforementioned goals, this study uses a mixed-methods
approach. A research approach in which more than one type of research method is used is
referred to as a mixed methodologies research design (Brannen, 2005). According to Bentahar
and Cameron (2015), mixed methods research design is being used more frequently in a variety
of scientific domains, from sociology and psychology to education. Methodological
eclecticism, according to Denzin and Lincoln (2011), enables researchers to adopt the
methodologies they believe are most suited for their particular research. According to Fraenkel,
Wallen, and Hyun (2012), mixed methods research makes it easy to identify correlations
between variables and also allows for in-depth examination. There is agreement, according to
Clark & Creswell (2008), that employing a mixed methods study design is a crucial component

of scientific studies.

In order to avoid researcher bias, two different study designs are combined ("Center for
Innovation in Research and Teaching”, 2018). Denzin (1973), who urges the employment of
mixed approaches, concurs with this point of view and claims that doing so will prevent the
emergence of any study-related bias. According to Malina, NOrreklit, and Selto (2011),
combining quantitative and qualitative methodologies will enable researchers to better
understand complicated issues relating to social interactions and the human condition. In order
to provide trustworthy results, this study used a mixed-methods research approach.
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3.2. Participants

The study's participants were made aware that any information pertaining to their
identities would be handled in the strictest of confidence and under no circumstances be
disclosed to any third parties. Although they were not taken into account for our analysis, data

on the students' background, gender, and age were gathered.

Students who want to enroll in one of the various programs offered by their university
faculties must undergo a one-year mandatory English preparation course if they don't pass the
English proficiency test that is administered at the start of each academic year. Due to the fact
that English is the primary language of instruction, attendance at an English preparatory school

IS required.

At the preparatory school, English is taught to students on four different levels, moving
from beginner to intermediate over the course of a year. Students start taking their major area
courses, including English, in their freshman year after graduating from the English preparation
school. All first-year students, regardless of their majors, are required to complete English

classes.

In the English prep year, students learn English at a total of four different levels, from
beginner (al) to intermediate (b2), with each level lasting 8 weeks. Students at each level have
a midterm which consists of a speaking exam, written exam, and writing exam, a quiz which
only consists of only written exam, and one final exam which also consists of a speaking exam,
written exam, and writing exam. The writing exam is part of a written exam and the speaking

exam and written exam are held on two consecutive days

The English curriculum for students includes all four skills (speaking, listening, writing,
reading) and grammar. During the first eight weeks of learning Al level English, students use
Black Swan Publishing House's Captain 2 book as a coursebook. A2 level students use Black
Swan Publishing House's Captain 3 book. Upon completion of the A2 level, students have

completed the first semester of the academic year and take a two-week break.

With the start of the second semester of the academic year, students start to learn B1-
level English. B1 level curriculum is divided according to skills. Courses are divided into 3
different categories; Listening-Speaking, Reading-Writing, and Grammar. Students take 9
hours of Listening-Speaking, 9 hours of Reading-Writing, and 6 hours of grammar lessons per
week. Black Swan Publishing House's Master Skills Listening-Speaking 4 book for Listening-
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Speaking courses, Swan Black Publishing House's Master Skills Reading-Writing 4 book for
Reading-Writing courses, and the book called The Just Write-Writing Successful Essays which
was written by Mehmet Celik, who is currently the Director of KTO Karatay University School
of Foreign Languages, and the Pearson MyGrammarLab Intermediate book for grammar

lessons are used.

The curriculum at the B2 level is organized according to the skills as in the B1 level. At
B2 level, students take 9 hours of Listening-Speaking, 9 hours of Reading-Writing, and 6 hours
of grammar lessons per week. Cambridge University Press Unlock 4 Listening-Speaking book
is used for Listening-Speaking lessons, Cambridge University Press Unlock 4 Reading-Writing
and Mehmet Celik's Just Write-Writing Successful Essays book is used for Reading-Writing

lessons, Pearson MyGrammarLab book is used for the Grammar lesson.

Participants in the study are students who have earned different departments of a private
university in Konya but are taught in English preparatory class. Initially, 30 students
participated in the study. Only 11 of the 30 students completed the study. Of the 11 students, 4

are female and 7 are male.

Table 3.1 Distribution of the students on the basis of their gender

Gender Student Number
Female 4
Male 7
Total 11

3.3. Data Collection Instruments

This study used a mixed-methods approach that combined qualitative and quantitative
data. To acquire information about the impact of the shadowing approach on learners'
development in English pronunciation, a pre-test, a post-test, and an open-ended survey were

used with both groups.

3.3.1 Pre-test and post-test

Five students, who will not be in either the experimental group or the control group,
read the sentences previously taken from the VVoScreen. The words that five students made the
most mistakes were taken and the sentences containing these words were compiled from the
Cambridge Dictionary online site, and a pre-test was created. The pre-test, which consisted of

30 statements, was given to the students in the experimental and control groups in the middle
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of the fall semester to ensure comparability and ascertain their present proficiency in English
pronunciation. At the end of the study, students were applied post test which consists of 30
statements. The post-test was created by identifying the words that the students who participated

in the study made the most mistakes in the pre-test.

3.3.2 Open-ended survey

Students were asked to respond to an open-ended survey with four questions at the end
of the study, which involved implementing the Shadowing method—face-to-face interviews—
into the participants for eight weeks. In order to avoid the possibility of confining or steering
their thoughts with reference to the study conducted alongside them in one particular direction,

the questions were written in an open-ended format.
The questions are:

1) What do you think about the effects of shadowing method on your pronunciation

improvement?
2) What do you think about the effects of shadowing method on your general learning?
3) Do you think shadowing method affected your motivation? If yes, how?
4) What are the general advantages and disadvantages of shadowing method?

Thematic analysis was used to examine the data obtained from the open-ended survey.
Open coding is defined as paying attention to codes created in the text (Blair, 2015). According
to Zochodna (2018), open coding is used to provide qualitative data, which examine words or
phrases rather than quantitative data like numbers. Additionally, she says that open coding is a
method for turning words or phrases into abstract notions, highlighting the significance of this
by saying that subsequent study can be built on the concepts obtained through open coding.

3.4. Data Collection Procedures

This study was conducted in the 2022-2023 education year. Five students in the
university's English preparatory department who would not take part in the eight-week
shadowing study were asked to read 50 sentences taken from videos on the VVoScreen YouTube
channel. Out of these 50 sentences, the 30 sentences with the most pronunciation errors were

taken and a pre-test was created. The pre-test consists of 234 words.
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The 30 students who voluntarily participated in the study were divided equally into two
different groups, experimental and control groups, 15 people each. All students were pre-tested.
The students were asked to read the 30 statements in the pre-test and to take audio recordings
of themselves while reading. The students conveyed their voice recordings to the researcher via
WhatsApp. The pre-tests of the students were listened to by the researcher and the
pronunciation errors of the students were determined. The sum of these errors was calculated

as a percentage of the total word count in the pre-test.

After the pre-test was applied, videos were sent to the students from the VoScreen
Youtube channel at least four days a week and at most five days a week, and the students were
told to listen to 5 sentences determined by the researcher in these videos. They were told to
record themselves while repeating the sentences they heard from the Experimental group. The
students conveyed their voice recordings to the researcher via WhatsApp. The control group

only listened to the sentences. This process continued for 8 weeks in this way.

Everything you see
exists together in a delicate balance.

Gordiugiin her sey hassas bir denge icerisinde
hep birlikte varhigimi sirdirir.

Figure 1: A screenshot of an example shortage of VoScreen videos

Within 8 weeks, interviews were held with the students on the application. These
interviews were sometimes done individually and sometimes as a group. Open-ended survey

questions were asked to the students and their thoughts about the study were tried to be learned.

The post-test consisting of 30 sentences and 279 words, consisting of the words that the
participants made the most pronunciation mistakes in the pre-test, was administered to all
participants at the end of 8 weeks. While the students were reading the 30 sentences in the post-

test, they audio-recorded themselves and conveyed these audio recordings to the researcher via
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WhatsApp. The sum of pronunciation errors made was calculated as a percentage of the total

word count in the post-test.

3.5. Data Analysis
In order to analyze the data gathered, qualitative as well as quantitative methods were

used.

3.5.1 The analysis of quantitative data
The Statistical Packages for Social Science (SPSS) was used to analyze the quantitative
data. The data were presented using descriptive and statistical methods, and conferences based

on the obtained results were made; the level of significance was set at p<0.05.

Since the number of participants to be compared was small, non-parametric tests were
used. Wilcoxon Signed Ranks Test was used for comparison of two dependent groups and

Mann-Whitney U test was used for comparison of two independent groups.

3.5.1.1 Wilcoxon Signed Ranks Test

Table 3.2 Wilcoxon Signed Ranks Test results of experimental group

Pre-test/Post test N Mean Ranks Sum of Ranks z P
Negative Ranks 7 4,00 28,00 -2,366° ,018
Positive Ranks 0P ,00 ,00

Ties 0°¢

Total 7

a.post<pre  bh.post>pre c.post=pre

Ho is rejected as p=0.018<0.05 for the Experimental Group. There is a statistically
significant difference between the pre-test and post-test at the 95% reliability level. By looking
at the mean mistakes, we can say statistically that the pronunciation mistakes decreased after

implementation of Shadowing Method.

Table 3.3 Wilcoxon Signed Ranks Test results of control group

Pre-test/Post test N Mean Ranks Sum of Ranks YA P
Negative Ranks 4a 2,50 10,00 -1,826° ,006
Positive Ranks 0P ,00 ,00

Ties 0¢

Total 4

a. post < pre b. post > pre  c. post = pre

Ho cannot be rejected since p=0.068>0.05 for the Control Group. There is no statistically
significant difference between the pre-test and post-test at the 95% reliability level.
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3.5.1.2 Mann-Whitney U Test

Table 3.4 Mann Whitney U Test

N Mean Rank U P
Experimental G. 7 7,86 1.000 0.012
Control G. 4 2,75

The Mann Whitney U test was used to examine whether there was a significant
difference between the changes in the number of the mistakes made by the experimental and
control groups participants. According to this table, since p=0.012<0.05, it can be said that there
is a statistically significant difference between the experimental and control groups in terms of
the change in the number of mistakes at the 95% reliability level. We can say at the 95%
reliability level that the decrease in the mistakes of the participants who were implemented
Shadowing Method is higher than the decrease in the mistakes of the participants who were not

implemented Shadowing Method.

3.5.2 The analysis of qualitative data

The students were given an open-ended survey in addition to the quantitative data in
order to gather qualitative data, which was then analyzed using thematic analysis. One of the
three coding styles, open-coding, was used to carry out the operation in accordance with the
concepts that were derived from the data (Strauss and Corbin, 1990). The researchers reveal the
collected data by using an inductive approach, making it possible to produce codes directly
from the data on the basis of the inductive analysis, according to Yildirim and Simsek (1990,
p. 32), who claim that this type of coding is appropriate for research studies focusing on issues

that do not own a particular scientific foundation.

Thematic analysis can be used to identify solutions to a variety of questions because it
is not constrained by rigid theoretical limitations. Thematic analysis is a fundamental technique
for qualitative analysis, according to Braun and Clarke (2006), because it facilitates the process.
According to Boyatsiz (1998), thematic analysis serves as a translator that enables researchers
using various methodologies to speak with one another. The procedures outlined by Braun and

Clarke (2006) were followed in order to incorporate the thematic analysis into this study.

An open-ended survey with four questions was used as a qualitative data tool to gather
information about the attitudes the students had toward using the Shadowing method at the
conclusion of the study. The participants were between the ages of 18 and 25. The experimental

group’s students gained favorable attitudes toward the use of the Shadowing method as a tool
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for pronunciation improvement, according to the results of the open-ended survey they
completed.

The thematic analysis of the survey brought about four themes:
pronunciation improvement,

general learning,

motivation,

advantages and disadvantages.
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CHAPTER 4
4. RESULTS

4.1. Quantitative Findings

The research findings are reported in this section. The quantitative data regarding the
difference between the control group and the experiment group on the basis of their
pronunciation improvement was measured through the application of Wilcoxon Signed Ranks
Test and Mann-Whitney U Test. Since the number of participants was small, these non-
parametric tests were used. Wilcoxon Signed Ranks Test was used for comparison of two
dependent groups, and Mann-Whitney U test was used for comparison of two independent

groups.

4.1.1. Wilcoxon Signed Ranks Test Results
To determine whether there was a statistically significant difference between the pre-

test and the post-test, the Wilcoxon Signed Ranks test was used.

Table 4.1 Wilcoxon Signed Ranks Test results of experimental group

Pre-test/Post test N Mean Ranks Sum of Ranks z P
Negative Ranks 7 4,00 28,00 -2,366° ,018
Positive Ranks 0P ,00 ,00

Ties 0¢

Total 7

a. post < pre b. post>pre  c. post = pre

According to the results of table 5, there is a significant difference between the pre-test
and post-tests of the participants in the experimental group. That is, the pronunciation mistakes
that these participants made in the pre-test before implementing the Shadowing Method for
eight weeks were more than the pronunciation mistakes they made in the post-test after

implementing the Shadowing Method.

Table 4.2 Wilcoxon Signed Ranks Test results of control group

Pre-test/Post test N Mean Ranks Sum of Ranks z P
Negative Ranks 4 2,50 10,00 -1,826° ,006
Positive Ranks 0P ,00 ,00

Ties 0°¢

Total 4

a.post<pre  b.post>pre c.post=pre

According to the results of table 6, there is no significant difference between the pre-
test and post-tests of the participants in the control group. This means that there was no
significant difference between the pronunciation mistakes made by the participants in the

control group in the pre-test before implementing the Shadowing Method for eight weeks, and
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the pronunciation mistakes they made in the post-test after implementing the Shadowing
Method for eight weeks.

4.1.2 Mann-Whitney U Test Results

The Mann-Whitney U test was used to determine whether there was a significant
difference between the improvement in pronunciation of experimental group participants after
implementing the Shadowing Method for eight weeks and the pronunciation improvement in

control group participants.

Table 4.3 Mann Whitney U Test

N Mean Rank U P
Experimental G. 7 7,86 1.000 0.012
Control G. 4 2,75

According to table 7, there is a significant difference between the pronunciation
improvement of the experimental group participants who were implemented the Shadowing
Method for eight weeks and the control group participants who were not implemented the
Shadowing Method. We can say that the mistake reduction rate between the pre-test and post-
test of the experimental group participants who were implemented the Shadowing Method for
eight weeks was higher than the pronunciation mistake reduction rate between pre-test and post-
test of the control group participants who were not implemented the Shadowing Method for

eight weeks.

These results suggest that the experimental group that was implemented the Shadowing
Method for eight weeks showed a better improvement in pronunciation than the control group
were not implemented the Shadowing Method. It can be inferred from the results given above
that the use of the Shadowing Method as a pronunciation improvement tool produced better

learning outcomes.

4.2 Qualitative Findings
Thematic analysis was used to examine qualitative data that was acquired by an open-
ended survey with questions. In order to pinpoint meaning sets that are offered in response to

the study topic, thematic analysis is used.

4.2.1. Pronunciation Improvement
The first question was created to elicit students' opinions on the benefits of the

Shadowing method on their pronunciation improvement because it was intended to improve
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students' proficiency in English pronunciation. The impacts of the shadowing approach on
bettering pronunciation are the main theme that has arisen from this inquiry.

Table 4.4 The codes for pronunciation improvement

Category Codes

Positive Attitudes Beneficial
Improving
Successful

Effective in short time
Allows to give self-feedback
Captivating
Helpful
Useful

Negative Attitudes Not very effective

Nearly all of the participants reported favorable opinions about how the Shadowing
Method improved their pronunciation. The participants' responses provided the following

positive codes: helpful, beneficial, successful, useful, and captivating.
Some answers are:
P1: “’I think Shadowing is a very beneficial method.”’

P2: ©’I am aware of that | still make pronunciation mistakes but | can already see the

improvement on my pronunciation.”’
P3: “’I have improved my pronunciation.’’
P10: *’It improves English pronunciation without getting bored.’’
P11: *’I think it is very effective but if only you practice it regularly.’’

The only student stating a partly negative comment about Shadowing Method is
participant 9, who thinks it is not very beneficial since he still struggles to understand when he
hears a word for the first time. The only negative code extracted from the answers is not very
beneficial.

P9: *’I think Shadowing Method is not very beneficial because 1 still struggle to

understand a word if | hear it for the first time.”’

From the responses given by the students, it can be inferred that they have positive
attitudes toward using the application and its advantages for their pronunciation improvement

56



4.2.2 General English learning
The effects of Shadowing Method on all forms of learning emerged as the central subject
in this question. To find out how Shadowing Method has affected the participants’ overall

learning, question two was put to them.

Table 4.5 The codes for general English learning

Category Codes
Positive Attitudes Beneficial
Practical
Successful
Interesting
Negative Attitudes -

In this part, positive comments were received from all the students. All of the students
said that their vocabulary knowledge increased. Since it is necessary to repeat until they make
the correct pronunciation, a few of the students said that they learned sentence structures in this
way and that this had a positive effect on their grammar knowledge. The positive codes that
were determined from the students' feedbacks are beneficial, practical, successful, interesting.

Some students state these:

P3: “’My vocabulary knowledge has expended. | have learnt sentence structure. It has

even helped with my English grammar knowledge.”’
P5: “’It is very useful. I learned new vocabulary items and phrasal verbs.”’

P6: “’The videos were very interesting. | realized that is learning English is not all about

grammar. It has changed my perspective towards learning English.”’

P9: *’I think it helps general English more than pronunciation because you have to be
disciplined and practice it regularly which are essential to learn a new language.’’

P10: “’Its effects are surprising. It helped me with grammar and also | learned daily

speech.”’
P11: *’It improves listening as well as pronunciation.’’

To sum up, it is clearly seen that all the students are happy with Shadowing Method

with all its outcomes.
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4.2.3 Motivation
In order to learn more about how the use of Shadowing method affects students'
motivation, the third question was created. The impacts of Shadowing method on motivation

are the recurring theme in this inquiry.

More than half of the students said that the shadowing method had a positive effect on
their motivation to learn English. One student, P11, said he wasn't sure if his motivation
stemmed from the shadowing method or his instructor. Only one student, P8, replied to this
question that it did not affect his motivation. Two students, P2 and P6, added that their
motivation was mostly positively affected, but they were sometimes demotivated if they had
too much difficulty pronouncing a word correctly.

Table 4.6 The codes for motivation
Category Codes
Positive Attitudes Motivating
Interesting
Improving
Fun
Self-confidence
Negative Attitudes Not sure whether it effected his motivation
Did not affect his motivation

Some considerations of the participants:
P1: "As | felt my pronunciation improved, my desire to learn English increased."

P2: “It positively affected my motivation and increased my curiosity towards English.
However, sometimes | had a very difficult time pronouncing certain words correctly, and that

sometimes demotivated me.”

P4: “It was very fun. Some sentences also had melody, and it was very enjoyable to
repeat those sentences with the same melody, as if singing, and it motivated me to do it every
time.”

P5: "As | saw my English skills improve, | became motivated, | always wanted to do

more, | can listen to such things all the time."

P10: “I got bored very quickly with the methods I had tried to improve my pronunciation
before, but since the materials we used here were TV series and movie footages, | found it very

enjoyable and | was motivated to practice.”
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P11: “Itis difficult for me to motivate myself to do something in my daily life, but | was
always very motivated while doing this work. The reason may be the shadowing method, my

instructor too.”

As can be seen from the answers, most of the students state that the shadowing method
affects their motivation positively. Witnessing the development of pronunciations has been
their greatest motivation. In order to apply the method, the series and movie footages taken
from the VoScreen Youtube channel are one of the positive features that the participants talk

about the most.

4.2.4 General advantages and disadvantages

The fourth question, which is the last of the open-ended survey questions, was asked to
the students so that they could make general comments that they could not express in the
previous questions. The purpose of this question is to get students to talk about the general
advantages and disadvantages of the shadowing method. The purpose of this is both to learn
the details that were not given in the previous questions and to identify the points that can be

improved in the application of the method.

Table 4.7 Codes for advantages and disadvantages
Category Codes
Positive Attitudes New series, movies, programs
More time with English
Vocabulary
Grammar
Pronunciation
Daily speech
Listening skill
Helpful in general
Discipliner
No need for anyone else
Consistency
Negative Attitudes Difficult
Some accents are confusing
Time consuming
5 sentences were not enough

Overall, all students said the shadowing method had multiple advantages. Some students

said that they find it very difficult to pronounce some words as a disadvantage.
Some representative comments are:

P1: “I discovered new TV series and movies. | spent more time with English than usual.”
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P5: “We used to talk about this method sometimes in our daily life with our friends who
participated in the shadowing study. Sometimes we would reply to each other with the lines
that we remember from there, and it was very funny. English has become more and more
important in our lives. However, sometimes | was starting to get angry when | couldn't

pronounce words that | was completely unfamiliar with.”
P6: "Overall, it's a successful method, but it was a little too little to do only 5 sentences."
P8: “I think there is no downside. It contributes to the whole of English.”

P9: “It brought the language learning discipline, but it is considered a bit time-
consuming. Sometimes people don't even have time to listen to 5 sentences and repeat them,
and we were doing this 4-5 times a week."

P10: “It leads to success by gaining discipline in a short time. But some accents are very

confusing.”

P11: “The best part is being able to practice pronunciation without needing anyone else,

and getting familiar with common expressions.”

As it can be understood from the comments of the students, all the students talked about
the advantages of the shadowing method. There is also a student who comments on time-
consuming as well as saying that it is not enough to repeat 5 sentences. Although there are
contrasting students, in general, it can be said that this method is liked and appreciated by the

students.

The results of the open-ended survey, which were analyzed using thematic analysis,
showed that a large majority of the respondents had good sentiments towards using the
Shadowing Method as a method to improve pronunciation.

As it can be understood from the comments of the students, it was one of the most
enjoyable aspects of the study that they repeated the sentences taken from the VoScreen
YouTube channel and all of which were TV series, movies, and TV programs. Working with
the things they are interested in in their daily lives motivated them. They gained discipline
thanks to being organized, and their perspective on English was also affected.
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One may argue that the findings from the quantitative data were in line with the majority
of the students' favorable sentiments, which mostly expressed the advantages of using

Shadowing method.
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CHAPTER 5
5. DISCUSSION, CONCLUSION AND SUGGESTIONS

The conclusion will be followed by a brief discussion of the subject. Finally, we will

offer ideas for further studies.

5.1. Discussion
This study's objective was to compare the effects of the Shadowing method with the
control group, which did not use the approach, on learners' pronunciation improvement. In order

to examine the data, a mixed-methods approach was used.

Shadowing method is one of the pronunciation improvement method that teachers can
implement into their classrooms so that their students might find it fun and motivating since it
is one of the hardest skills to improve. Shadowing method has so many advantages. According
to Horiyama, Once they get used to practice shadowing, students are more likely to enjoy the
session and become familiar with various accents if actual material that is engaging and relevant
to their level of English ability is introduced. Students will therefore have more opportunities

to converse with English speakers and advance their language skills through shadowing.

The use of shadowing method also helps teachers to discover other aspects of language
teaching. According to Soto-hinman After participating in a shadowing program, teachers learn
how crucial it is to include "academic talk" in their lesson plans, and administrators from the
district office and school sites begin to concentrate their professional development efforts on

expanding opportunities for academic oral language development.

Shadowing, one of many pronunciation improvement techniques, was chosen for this
study. This study is aimed to find out how the Shadowing method affected students’ views
toward it as well as their competence in English pronunciation. The test results showed that
there is a noticeable difference between the pre-test and post-test results of the experimental
group participants in this repetition-based method. This justified the prediction that the
shadowing method could be effective. At the same time, there is a difference between the pre-
test and post-test results of the control group participants. However, this difference is less than
that of experimental group participants. One reason may be that control group participants do
not apply this method, or that control group participants' pre-test results are already low. This

is one of the limitations of the study. The open-ended survey also showed what kind of attitude
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the participants have towards the implementation of the Shadowing Method. The findings from
the thematic analysis showed that most participants developed positive views for a variety of

reasons, including the utilization of movie clips.

According to Torikai (1997), English language learners can benefit from shadowing in
a number of ways. It helps learners with their other language competences. Torikai (2003)
asserts that one can increase concentration by shadowing. She argues that although the majority
of listening exercises are unfocused and passive, shadowing demands students to focus on the
material and duplicate it in order to follow the speaker. Torikai therefore suggested that

shadowing might enhance memory, which would therefore enhance listening.

Numerous research investigating the efficiency of shadowing have placed a lot of
emphasis on the role of shadowing in listening comprehension. According to the studies (Bovee
& Stewart, 2009, and Hamada, 2014), shadowing is a good way to hone this language skill.
There has also been considerable research in the outcomes of shadowing on standardized
speaking ability exams (A. Foote & McDonough, 2017).

The enhancement of second- or foreign-language ability is linked to the advantages of
shadowing. Tamai (1997), who was cited by Hamada (2009, p. 7), asserted that shadowing
could aid language learners in improving their speaking, reading, and listening fluency. The use
of shadowing techniques in classroom education, according to Omar and Umehara (2010), The
four key areas of progress as a result of adopting shadowing techniques in classroom instruction
include changes in the natural rate of speech, comprehension, involvement in shadowing, and
confidence in each cycle. Also advantageous is the fact that "the learners' speech perception
will be automated, enabling learners to increase the amount of phonological information held
in the short-term store™ (Hamada, 2009, p.1)

The mother tongue of all the students participating in the study is Turkish, and
accordingly, the /r/ sound is dominant and the word *’thing’” is pronounced like *’think’’. This
shows us how much of an impact L1 can have on foreign language learning. According to A.
Foote and McDonough (2017), distinct learners will have distinct comprehensibility challenges
depending on the influence of the L1 and the individual differences of the learners. A partial
solution to this problem is to find exercises and teaching techniques that enable students to
compare their own pronunciation to that of their target language without focusing on a single
trait. One technique that has demonstrated promise in this area is shadowing; although it has
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long been used in textbooks and educational settings to teach pronunciation, L2 scholars have
only recently started to pay it greater consideration. Without receiving direct instruction,
students can practice their pronunciation through shadowing, which may help them understand

more.

The increased use of technology in virtually every part of contemporary life has led to
many improvements, and education is now no exception (McGrail, 2005). There is a ton of
literature that suggests technology is essential for supporting and inspiring learning. Every
teacher wants their pupils to be happy with the results of their learning, and to achieve this,

teachers must use a variety of tools that they believe will be beneficial to their teaching style.

A.Foote and McDonough (2017) assert that the prevalence of mobile devices like smart
phones, tablets, and digital music players has made using shadowing as a homework assignment
easier than ever. Given the increase in the number of apps that let users layer recorded tracks
on top of one another, this is particularly true. Additionally, shadowing offers students who are
not enrolled in a pronunciation program a cost-effective way to conduct independent
pronunciation practice. This is especially important because pronunciation does not always

receive much attention in language training (Foote, Trofimovich, Collins, & Soler-Urza, 2016).

The shadowing method also creates self-criticism. While the students are recording
themselves, they witness their own mistakes or developments. According to surveys and semi-
structured conversations with them, participants in the shadowing project typically felt more
assured in their speaking abilities. Some participants said that using recorders helped them
recognize and correct their own errors, and they thought that studying outside of class via
shadowing was beneficial (A. Foote & McDonough, 2017).

It can be said that the students’ favorite part of the study is the shadowing method, taken
from the VoScreen youtube channel, and footages, all of which are series and movies. A
previous research has found that watching movies while learning a foreign language offers a

number of benefits, including improving vocabulary and boosting motivation (Scan, 2011).

Voscreen is a truly cutting-edge method that enables students to develop their English
language skills independently, without the need for outside guidance. Additionally, it can
provide educators with the tools they need to stretch, involve, and develop the language skills

of their students. VVoscreen is built on a distinct methodology and approach that were created
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after careful analysis of the steps involved in learning one's native language and picking up
environmental languages (Yuceturk, 2021).

One drawback of this method is that the participants find the shadowing method a bit
repetitive and they get bored with it. Over one quarter of the participants reported having
problems shadowing, and several claimed the tasks were tiresome and repetitive (A. Foote &
McDonough, 2017).

5.2. Conclusion

To conclude, it can be said that the shadowing method positively affects the language
learning motivation of foreign language learners. It is useful not only for pronunciation but also
for all language skills, speaking, reading, writing, listening, and grammar. Participants witness
their own development and are willing to do more. It is a very practical method for the
participants as it provides native speaker resources without needing anyone else to practice
pronunciation. In addition to these, in this study, the sentences that the students were asked to
listen to and repeat were TV series and movie footages, which made the study more enjoyable
for the participants. The method's need for continuity and plenty of repetition are among the

recorded drawbacks.

5.3. Suggestions

It takes a number of skills, such as knowledge of grammar, vocabulary, teaching, and
other areas, to speak a second language. Pronunciation is one of the most important skills in
teaching English as a second language. Speakers with terrible pronunciation will have trouble
being understood by listeners. Despite the difficulty of acquiring pronunciation, pronunciation
training is often given the least amount of attention in ESL/EFL programs (Gilakjani,2012).
The problem that seriously impairs communication among EFL/ESL learners--rather than

vocabulary or grammar--is pronunciation (Hinofotis & Baily, 1980).

For the further studies, the study can be carried out in a way that makes sure that students
acquire language’s different outcomes. Peer learning can be provided by asking students
participating in the study to give feedback to each other. It can be aimed for students to produce

something related to their language level that can reinforce their language acquisition.

The impacts of the shadowing approach on better pronunciation were discussed in the
current study. The study added to the body of knowledge about how the shadowing method
affects the improvement of EFL pronunciation. In order to generalize the results, it would be
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better to conduct further research on this subject. It would be better to increase the participant
count because there aren't sufficient participants in this study to draw broad conclusions.
Additionally, if it is applied to a different group, different findings can be obtained. The purpose
of this study was to see whether using the shadowing approach will help learners improve their
pronunciation. However, more research is required to determine whether the shadowing method

can also help learners improve other abilities, such as speaking and listening.
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GENISLETILMIS TURKCE OZET

Necmettin Erbakan Universitesi, Egitim Bilimleri Enstitiisti
Yabanci Diller Egitimi Anabilim Dali
Ingiliz Dili Egitimi Bilim Dal1
Yuksek Lisans Tezi

“*SHADOWING?’’ TEKNIGIiNIiN 2. DIiL OGRENCILERININ TELAFFUZ
BECERILERI UZERINDEKI ETKILERI

Emine Melike EFEOGLU

Bilindigi iizere ingilizce kaynaklar her yerde ve sanat, miizik, edebiyat, haber gibi
hayatin her alaninda var. Ingilizcenin, sahip oldugu her tiirlii ilgi alanina ulasmak ve hatta
bilmedikleri taraflari kesfetmek isteyenler i¢in bir zorunluluk oldugunu sdylemek yanlis olmaz.
Bir kisi uluslararasi bir etkinlige yapici, izleyici veya herhangi bir sekilde katilimci olarak
katilmak istiyorsa, tiim potansiyel verimi alabilmesi icin Ingilizce konusmasi veya ingilizce

anlamas1 beklenir.

Yabanci dil 6greniminde konusmak her zaman zor olmustur. Bunun farkli gerekcelere
dayanabilecek bir¢ok nedeni vardir; Konusma pratigi yapma kaygisi, 6zgiiven diisiikliigii,
motivasyon diisiikliigii, moral bozuklugu, pratik yapma firsat1 bulamama, bu liste boyle devam
edebilir. Yazma, dinleme ve okuma daha kisisel kazanimlar gibi goriinse de, dil 6grenimindeki
ciktilarin tlimi tiim becerilerle baglantilidir. Yazma becerisinde hedeflenen noktaya ulagmak
isteyen bir dgrencinin oncelikle okuma alistirmasi yapmasi beklenir. Akict konugmak isteyen

bir 6grencinin hedef dilde konusan insanlar1 da dinlemesi gerekir.

Konugma kazaniminda yanlis telaffuz kullanimi da oldukg¢a yaygindir. Tiirkiye'nin
dogru Ingilizce telaffuzunun da ¢ok basarili oldugunu sdylemek miimkiin degil. Telaffuz
gelisiminin olmamasinin en biiyiik etkilerinden biri de konusma kazaniminin istenildigi gibi
gerceklestirilememesi ile ilgilidir. Anadili Ingilizce olanlarin telaffuz gelisimindeki rolii
yadsinamaz. Telaffuz gelisimi ile ilgili catismalarda 6grencilerin telaffuz gelistirme siirecinde
zorlandiklarini bildirdikleri onceki c¢aligmalarda ortaya konmustur. Ayni arastirmalarda,
telaffuzu gelistirmenin en iyi ve etkili yolunun anadili Ingilizce olan kisiler oldugunu

sOylenmektedir.

Konugma kazanimi ve telaffuz gelisimi paralel ilerleyen grafikler degildir. Telaffuzu

gelistirmek, yeterli girdi saglayarak saglanabilir. Kelimelerin dogru telaffuzunu duymayan
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ogrencilerden dogru telaffuz beklemek gergek¢i olmaz. Bazi 6grencilerin tek girdi kaynagi
ogretmenleridir. Bu ylizden 6gretmenlerin dogru telaffuzla 6grencilerine ilk elden 6rnek olmasi
gerekmektedir. Ogretmenin roliiniin yani sira, teknoloji caginda telaffuzu gelistirmek igin
bircok ara¢ vardir. Diziler, filmler, sarkilar, televizyon programlari, telefon uygulamalari,
sosyal medya araglart gibi pek ¢ok kisinin kolayca ulasabilecegi araclar bulunmaktadir.
Ogretmenler, hem kurs icerigini zenginlestirerek hem de dgrencilere telaffuzu gelistirmenin

yollar1 oldugunu gostererek sinifta bunlara bagvurabilir.

Calismalarda anadili Ingilizce olanlarn telaffuzu gelistirmedeki rolii gdz oniine
alindiginda, bu sonuglar bizi ana dili Ingilizce olanlarm basrolde oldugu bir dil 6gretim
senaryosuna gotiirmektedir. Ancak anadili Ingilizce olan birini bulmak her cografyada kolay
olmayabilir. Bu durumda, bu segenegi dogrudan ortadan kaldirmak yerine, anadili Ingilizce
olan kisilerle yliz yiize olmasa bile etkilesim kurmanin yollar1 vardir. Teknoloji ¢aginda bu
yollart uygulamak ¢ok zor degildir ¢iinkii dogrudan bu amaca hizmet eden mobil uygulamalar
vardir. Bu uygulamalar sayesinde &grenciler anadili Ingilizce olan kisilerle iletisim
kurabilmektedir. Insanlarmn dinledigi miizikler, izledikleri filmler, diziler gibi tiim kaynaklar
girdi niteligindedir. Bahsedilen bu kaynaklarin bir yontemde bir araya geldigini gorebiliriz. O

yontemin ad1 da Shadowing yontemidir.

Ingilizce dgretmenleri, yukarida listelenen ve heniiz bahsedilmeyen diger kaynaklarin
bircogunu entegre etmek isteyebilir, ancak bu her zaman planlandig1 gibi gergeklesmez. Ayni
amaca hizmet eden golgeleme yontemi de uygulamasi kolay ve siirdiiriilebilir bir yontemdir.
Ogrencilerin ana dili Ingilizce olan kisilerden duyduklar: kisa ciimleleri oldugu gibi tekrar
etmeleri temeline dayanan golgeleme, bazi 6gretmenler tarafindan uzun yillardir 6grencilerine
uygulanmaktadir. Daha once yapilan c¢alismalarda 6grencilerin golgeleme yontemini kolay,
eglenceli, verimli ve motive edici bulduklar1 belirtilmistir. Aksine, az da olsa bu uygulamay1

sikici ya da yorucu bulan katilimcilar da bulunmaktadir.

Shadowing, Tiirk¢e karsiligiyla Golgeleme teknigi, ikinci dil 6grenme siirecinde
telaffuz gelistirme i¢in kullanilan bir yontemdir. Bu yontemde 6grenciler, 6grenmek istedikleri
yabanci dil anadili olan konusmacilardan kisa ciimleler olarak dinlerler ve dinledikleri
climleleri duyduklar1 sekliyle hemen pesinden tekrar ederler. Bu c¢alismada 6grenilmesi
hedeflenen dil ingilizce oldugu icin hep Ingilizce iizerinden 6rnek verilmis, anadili Ingilizce

olan kisiler kaynak olarak kullanilmistir.
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Golgeleme teknigiyle yabanci dil olarak Ingilizce telaffuzunun gelistigi daha 6nce
yapilan caligmalarla ortaya konmustur. Yabanci dil telaffuzunu gelistirdigi gézlemlendigi gibi,
ogrencilerin Ingilizce 6grenme motivasyonlarmni arttirdigl, dgrencinin siif ici katilimimi
olumlu yonde etkiledigi de benzer caligmalarda varilan sonuglar arasindadir. Cok fazla 6n
hazirlik gerektirmemesi, uygulama esnasinda ¢ok vakit almamasi bu yontemin 6gretmenler
tarafindan tercih edilme nedenlerindendir. Anadili Ingilizce olan kisilerin kaynak olarak tercih
edilmesi, bu yontemi telaffuz gelistirme agisindan giiven verici, hedefe ulastirici bir yontem
kilmaktadir. Bu yontemin yalnizca yabanci dil olarak ingilizce telaffuzunu degil, Ingilizce
dinleme becerilerini ve ingilizce dilbilgisini de olumlu yonde etkiledigi goriilmiistiir. Ancak
tekrara dayali bir yontem olmasi ve siireklilik gerektirmesi gibi durumlar, daha 6nce yapilan

caligmalarda katilimcilarin olumsuz yorumlar1 arasinda yer almaktadir.

Bu c¢alismay1 yapan arastirmaci, golgeleme teknigi lizerine daha oOnce yapilmis
arastirmalarin 15181nda, c¢alismayr heniiz baglatmadan 6nce katilimcilarin yabanci dil olarak
Ingilizce telaffuzlarmin gelisim gdsterecegini, 6grenme motivasyonlarini arttiracagini ve bu
yontemin yabanci dil olarak Ingilizce dilinin diger kazammlarinda da etkili olacagini

Ongormiistiir. Calismanin sonuglari, bu 6ngoriiyli destekler niteliktedir.

Bu calisma, golgeleme yonteminin konusma becerisi kazandirirken telaffuz gelisimini
olumlu yonde etkiledigini varsaymaktadir. Ayrica golgeleme yonteminin 6grencilerde kalict
O0grenme icin bir kap1 gorevi gorecegini ongoriir. Bu baglamda ¢alismanin iki temel amaci su

sekilde 6zetlenebilir:
- Konusma becerisi kazandirilirken 6grencilerin telaffuz gelisimine dikkat cekmek

-Golgeleme yonteminin konusma becerisi kazanma siirecindeki olumlu etkilerinin

degerlendirilmesi.
Bu amagla ¢alismanin iki arastirma sorusu 1518inda yiiriitiilmesi planlanmistir.
1. Golgeleme yontemi telaffuz gelisimini etkiler mi?
2. Golgeleme yontemi Ingilizce dgrenenleri motive ediyor mu?

Calismanm bulgulari, gdlgeleme yaklasimmin Ingilizce telaffuzu gelistirmedeki
etkinligi hakkinda fikir vermesine ragmen, calismanin dezavantajlar1 da vardir. Ilk olarak,

calismada sadece az sayida katilimei kullanilmistir. Ikincisi, sekiz haftalik bir incelemeden
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sonra ¢ikarilan sonuglara sahip bir aragtirma ¢alisma olmasidir. Genellemeler yapmak i¢in daha
biiyiikk bir 6érneklem ve daha uzun bir zaman dilimi gerekir. Calismanin ortami -0zel bir
kurumda Ingilizceyi yabanci dil olarak alan 6grencilerle yapilmistir- bir diger sinirliliktir.
Sonug olarak, farkli egitim diizeylerinde 6grenim goren farkli katilimeilar igin kullanilirsa,
farkli sonuglar ¢ikarilabilir. Cinsiyet, yas, sosyo-ekonomik durum ve kilturel hususlar dikkate

alinmamustir.
L2: ikinci dil. Kisinin anadilinin disinda konustugu ikinci dil.

EFL: Yabanci Dil Olarak Ingilizce, Ingilizce konusulmayan bir iilkede Ingilizce

Ogrenmektir.
Golgeleme Yontemi: Golgeleme Ydntemi, duyulan seslerin tekrar edilmesidir.
VoScreen: Ingilizce 6grenmek i¢in kullanilan teknolojik bir arag.

Farkina Varma Hipotezi: Bir 6grencinin bilgiyi aktif olarak fark etmedikce dil
becerilerini gelistiremeyecegini veya dilsel 6geleri 6ziimseyemeyecegini belirten ikinci dil

edinimindeki bir teoridir.

Arastirmaci, ¢calismasini Konya’da 6zel bir liniversitenin yabanci diller yliksekokulunda
Ingilizce hazirlik egitimi alan dgrencilerle gergeklestirmistir. Hazirlik egitimi alan 6grenciler,
bir sene boyunca haftada 24 saat ingilizce dersi gormektedirler. Miifredatlart Al Ingilizce
seviyesiyle baslamakta, B2 Ingilizce seviyesiyle bitmektedir. Ogrenciler dort farkli kuru, her
kur sekiz hafta siirecek sekilde almaktadirlar. A1 ve A2 kurlarinin ders igerikleri dilin tamamini
ele alacak sekilde hazirlanmisken, B1 ve B2 kurlarinin ders icerikleri Ingilizce dil becerilerine
ve Ingilizce dilbilgisine ayrilmistir. Ogrenciler B1 ve B2 kurlarinda haftalik dokuz saat
Ingilizce dinleme-konusma, dokuz saat Ingilizce okuma-yazma, alt1 saat Ingilizce dilbilgisi

gormektedirler.

Arastirmaci, c¢alismasin1 baslatmadan Once, calismasinda yer almayacak hazirlik
Ingilizce simflarindaki bes 6grenciden bir dil 6grenme uygulamasi olan VoScreen’in YouTube
kanalindaki videolarindan rastgele sectigi 50 climleyi kendisine okumalarini istemis ve
dgrenciler okurken onlari kayda almistir. Ogrencilerin en ¢ok hata yaptig1 30 kelimeyi saptamus
ve bu 30 kelimenin iginde ayr1 ayr1 gectigi 30 climleyi Cambridge Dictionary internet sitesinden
alarak, calismasina gonillii olarak katilacak Ogrencilere uygulamak i¢in bir On-test

olusturmustur. On test 234 kelimeden olusmaktadir.
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Arastirmaci, 30 ciimleden olusan On testi ¢calismaya goniillii olarak katilan 30 6grenciye
WhatsApp iizerinden belge olarak gondermis ve Ogrencilerden bu 30 ciimleyi okumalarini,
okurken kendilerini ses kaydina almalarini ve aldiklar1 ses kayitlarini kendisine yine WhatsApp
iizerinden géndermelerini istemistir. On testte yer alan ciimleleri okuyan dgrenciler kayitlarini
gonderdikten sonra arastirmaci, her katilimeinin ses kaydini dinlemis ve katilimcilarin hangi
kelimeleri yanlis telaffuz ettigini saptamistir. Ogrencilerin telaffuz hatalarin yiizdelik olarak
not etmis, aragtirmanin gontillii katilimcilarini yine rastgele 15 kisi kontrol grubu, 15 kisi deney
grubu olacak sekilde iki gruba ayirmistir. Katilimcilar1 kontrol grubu ve deney grubu olarak
actig1 iki farkli WhatsApp gruplarina almigtir.

On test uygulandiktan sonra VoScreen Youtube kanalindan haftada en az dért giin, en
cok bes giin 6grencilere videolar gonderilmis ve Ogrencilere bu videolardan arastirmaci
tarafindan belirlenen 5 ciimleyi dinlemeleri sOylenmistir. Deney grubundan duyduklari
ctimleleri tekrar ederken kendilerini kaydetmeleri ve bu ses kayitlarini aragtirmaciya iletmeleri
soylenistir. Ogrenciler ses kayitlarini WhatsApp araciligiyla arastirmaciya iletmislerdir.
Kontrol grubu ise ciimleleri sadece dinlemistir. Bu siire¢ 8 hafta boyunca bu sekilde devam

etmistir.

Everything you see

exists together in a delicate balance.
LY -'__JI_

i

Gordiugiin her sey hassas bir denge icerisinde
hep birlikte varhigim: siurdirir.

VoScreen videolarindaki kesitlere iligskin 6rnek bir ekran goriintiisii

8 hafta igerisinde 6grencilerle uygulama iizerine goriismeler yapilmistir. Bu gortismeler
bazen bireysel bazen de grup olarak yapilmistir. Ogrencilere acik uglu anket sorular1 sorulmus

ve ¢alisma hakkindaki diisiinceleri 6grenilmeye ¢alisilmistir.

Katilimeilarin 6n testte en ¢ok telaffuz hatasi yaptiklar: kelimelerden olusan 30 ciimle

ve 279 kelimeden olusan son test 8 hafta sonunda tiim katilimcilara uygulanmustir. Ogrenciler
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son testte 30 climleyi okurken kendilerini ses kaydina almislar ve bu ses kayitlarin1 WhatsApp
araciligryla aragtirmaciya iletmislerdir. Yapilan telaffuz hatalarinin toplami, son testteki toplam

kelime sayisinin yiizdesi olarak hesaplanmistir.

Katilimcilara sekiz hafta boyunca godlgeleme yonteminin uygulanmasini igeren
calismanin sonunda, Ogrencilerden dort soruluk agik uglu bir anketi yanitlamalari istendi.
Kendileri ile birlikte yapilan ¢aligmadan yola ¢ikarak katilimcilarin diistincelerini belli bir yone
hapsetme veya yonlendirme ihtimalini ortadan kaldirmak i¢in sorular agik uglu olarak

yazilmistir.
Sorular:
1) Golgeleme yonteminin telaffuz gelisiminize etkisi hakkinda ne diistiniiyorsunuz?

2) Golgeleme yonteminin genel Ogrenmeniz {lizerindeki etkileri hakkinda ne

diistiniiyorsunuz?

3) Golgeleme yonteminin motivasyonunuzu etkiledigini diisiiniiyor musunuz? Evet ise,

nasil?
4) Golgeleme yonteminin genel avantajlar1 ve dezavantajlar1 nelerdir?

Toplanan verileri analiz etmek i¢in nicel yontemlerin yani sira nitel yontemler de
kullanilmistir. Nicel verilerin analizinde Statistical Packages for Social Science (SPSS)
kullanildi. Veriler betimsel ve istatistiksel yontemlerle sunulmus, elde edilen sonuglara gore
gorlsler verilmis; anlamlilik diizeyi p<0.05 olarak ayarlanmistir. Karsilastirilacak katilimei
sayist az oldugu icin parametrik olmayan testler kullanilmistir. Iki bagimli grubun
karsilastirilmasinda Wilcoxon Isaretli Siralar Testi, iki bagimsiz grubun karsilastirilmasinda

Mann-Whitney U testi kullanildu.

Table 1 Deney Grubunun Wilcoxon Isaretli Siralar Test sonuglari

Pre-test/Post test N Mean Ranks Sum of Ranks YA P
Negative Ranks 7 4,00 28,00 -2,366° ,018
Positive Ranks 0P ,00 ,00

Ties 0¢

Total 7

a. post < pre b. post > pre  c. post = pre
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Deney grubu icin p=0,018<0,05 oldugu Wilcoxon Isaretli Siralar testinde ortaya
cikmistir. %95 giliven seviyesinde 6n ve son degerlendirme arasinda istatistiksel olarak anlamli
bir farklilik vardir. Ortalama hatalara bakarak, egitim sonrasi hatalarin azaldigini istatistiksel

olarak soyleyebiliriz.

Table 2 Kontrol grubunun Wilcoxon Isaretli Siralar Test Sonuglar

Pre-test/Post test N Mean Ranks Sum of Ranks z P
Negative Ranks 4 2,50 10,00 -1,826° ,006
Positive Ranks 0P ,00 ,00

Ties 0°¢

Total 4

a.post<pre  bh.post>pre c.post=pre

Kontrol grubu i¢in p=0,068>0,05 oldugu test sonuclarinda goriilmektedir. %95 giiven

seviyesinde 6n ve son degerlendirme arasinda istatistiksel olarak anlamli bir farklilik yoktur.

Table 3 Mann Whitney U Testi

N Mean Rank U P
Experimental G. 7 7,86 1.000 0.012
Control G. 4 2,75

Deney ve kontrol grubu katilimcilarinin yaptiklart hata sayilarindaki degisimler
arasinda anlamli bir fark olup olmadigini incelemek i¢in Mann Whitney U testi kullanilmistir.
Bu tabloya gore p=0,012<0,05 oldugu i¢in %95 giivenirlik diizeyinde hata sayisindaki degisim
acisindan deney ve kontrol gruplari arasinda istatistiksel olarak anlamli bir fark oldugu
sOylenebilir. %95 giivenirlik diizeyinde, Golgeleme Yontemi uygulanan katilimcilarin
hatalarindaki azalmanin, Golgeleme YoOntemi uygulanmayan katilimcilarin hatalarindaki

azalmaya gore daha yiiksek oldugunu sdyleyebiliriz.

Bu sonuclar, sekiz hafta boyunca Golgeleme Yontemi uygulanan deney grubunun,
Golgeleme Yontemi uygulanmayan kontrol grubuna gore telaffuzda daha iyi bir gelisme
gosterdigini gostermektedir. Yukarida verilen sonuglardan Goélgeleme Yonteminin bir telaffuz
gelistirme araci olarak kullanilmasinin daha iyi 6grenme sonuclari sagladigr ¢ikarimi

yapilabilir.

Nitel verilerin toplanmasi i¢in nicel verilere ek olarak dgrencilere acik uglu bir anket
uygulanmis ve bu veriler tematik analiz ile analiz edilmistir. Verilerden tiiretilen kavramlara
gore islemi gerceklestirmek i¢in ii¢ kodlama stilinden biri olan a¢ik kodlama kullanilmistir
(Strauss ve Corbin, 1990). Yildirim ve Simsek'e (1990, s. 32) gore, arastirmacilar toplanan

verileri timevarimsal bir yaklasimla ortaya koyarak, tiimevarimsal analize dayali olarak
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dogrudan verilerden kodlar iiretmeyi miimkiin kilarlar ve belirli bir bilimsel temeli olmayan

konulara odaklanan arastirma ¢aligmalar1 i¢in uygundur.

Tematik analiz, kat1 teorik siirlamalarla sinirlandirilmadigindan, ¢esitli sorularin
cozimlerini belirlemek igin kullanilabilir. Braun ve Clarke'a (2006) gore tematik analiz, siireci
kolaylastirdig1 icin nitel analiz i¢in temel bir tekniktir. Boyatsiz'a (1998) gore tematik analiz,
cesitli metodolojiler kullanan arastirmacilarin birbirleriyle konugmasini saglayan bir gevirmen
islevi gormektedir. Tematik analizi bu ¢alismaya dahil etmek i¢in Braun ve Clarke (2006)

tarafindan 6zetlenen prosediirler izlenmistir.

Calismanin sonunda 6grencilerin goélgeleme yontemini kullanmaya yonelik tutumlari
hakkinda bilgi toplamak i¢in nitel veri araci olarak dort sorudan olusan agik u¢lu bir anket
kullanilmistir. Deney grubu 6grencileri, tamamladiklari acik uglu anketin sonuglarina gore
Golgeleme yonteminin bir telaffuz gelistirme araci olarak kullanilmasina yonelik olumlu

tutumlar kazanmiglardir.

Anketin tematik analizi dort tema ortaya ¢ikarmustir:

1- telaffuz gelistirme,

2- genel 6grenme,

3- motivasyon,

4- avantajlar ve dezavantajlar.

Calismanin sonunda Ogrencilere yoneltilen dort agik uglu sorudan ilki, dgrencilerin
Ingilizce telaffuzdaki yeterliliklerini gelistirmeyi amacladigindan, &grencilerin telaffuz
gelistirmelerinde Golgeleme yonteminin faydalarina iligkin goriislerini ortaya ¢ikarmak icin
olusturulmustur. Golgeleme yaklagiminin telaffuzu iyilestirme {izerindeki etkileri, bu

arastirmadan ortaya ¢ikan ana temadir.

Katilimcilarin neredeyse tamami, Golgeleme Y onteminin telaffuzlarini nasil gelistirdigi
konusunda olumlu goriisler bildirmistir. Katilimcilarin yanitlar1 su olumlu kodlar soyledir:
faydali, basarili, yardimer ve etkileyici. Golgeleme Yontemi hakkinda kismen olumsuz goriis
bildiren ve bir kelimeyi ilk duydugunda hala anlamakta giiclik ¢ektigi icin pek faydali
olmadigim diistinen tek 6grenci. Cevaplardan ¢ikarilan tek negatif kod ‘’pek faydali degil’’
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olmustur. Ogrencilerin verdikleri cevaplardan, uygulamayr kullanmaya ve telaffuzlarim

gelistirmeye yonelik avantajlarina yonelik olumlu tutumlara sahip olduklar1 anlagilmaktadir.

Golgeleme Yonteminin tiim 6grenme bicimleri {izerindeki etkileri bu soruda ana konu
olarak ortaya cikmistir. Golgeleme Yonteminin katilimcilarin genel O6grenmelerini nasil
etkiledigini 6grenmek i¢in onlara ikinci soru soruldu. Bu boliimde tiim 6grencilerden olumlu
goriisler almmustir. Ogrencilerin tamami kelime bilgilerinin arttigim sdylediler. Dogru telaffuzu
yapana kadar tekrar etmek gerektiginden Ogrencilerden birkagi climle yapilarim1 bu sekilde
ogrendiklerini ve bunun dilbilgilerini olumlu yonde etkiledigini belirtmislerdir. Ogrencilerin

geri bildirimlerinden belirlenen olumlu kodlar faydali, pratik, basarili, ilgi ¢ekicidir.

Golgeleme yontemi kullaniminin 6grencilerin motivasyonunu nasil etkiledigi hakkinda
daha fazla bilgi edinmek i¢in tigiincii soru olusturulmustur. Gélgeleme yonteminin motivasyon

tizerindeki etkileri, bu arastirmada yinelenen temadir.

Ogrencilerin ~ yarisindan ~ fazlasi, golgeleme ydnteminin Ingilizce &grenme
motivasyonlarina olumlu etkisi oldugunu sdyledi. Bir 6grenci, motivasyonunun goélgeleme
yonteminden mi yoksa hocasindan m1 kaynaklandigindan emin olmadigini sdyledi. Sadece bir
dgrenci bu soruya motivasyonunu etkilemedigini soylemistir. iki dgrenci, motivasyonlarin
cogunlukla olumlu yonde etkilendigini, ancak bazen bir kelimeyi dogru telaffuz etmekte ¢ok

zorlandiklarinda motivasyonlariin diistiiglinii sdzlerine ekledi.

Cevaplardan da anlasilacag1 iizere Ogrencilerin c¢ogu golgeleme yOnteminin
motivasyonlarini olumlu yonde etkiledigini belirtmektedir. Telaffuzlarinin gelisimine tanik
olmak onlarin en biiyiikk motivasyonu olmustur. Yontemin uygulanabilmesi i¢in VoScreen
Youtube kanalindan alinan dizi ve film g¢ekimleri katilimcilarin en ¢ok bahsettigi olumlu

Ozelliklerinden biridir.

Agik uglu anket sorularinin sonuncusu olan dordiincii soru 6grencilere dnceki sorularda
ifade edemedikleri genel yorumlar1 yapabilmeleri i¢in sorulmustur. Bu sorunun amaci,
Ogrencileri golgeleme yonteminin genel avantaj ve dezavantajlari hakkinda konusturmaktir.
Bunun amacit hem oOnceki sorularda verilmeyen detaylar1 6grenmek hem de ydntemin

uygulanmasinda gelistirilebilecek noktalari1 belirlemektir.

75



Genel olarak, tiim 6grenciler golgeleme yonteminin birgok avantaji oldugunu soyledi.
Baz1 ogrenciler dezavantaj olarak bazi kelimeleri telaffuz etmekte ¢ok zorlandiklarini

belirtmislerdir.

Ogrencilerin yorumlarindan da anlasilacagi iizere Ogrencilerin tamami gdlgeleme
yonteminin avantajlarindan bahsetmigtir. 5 climleyi tekrar etmenin yeterli olmadiginm
sOylemenin yani sira zaman alict yorum yapan bir 6grenci de bulunmaktadir. Zit 6grenciler olsa

da genel olarak bu yontemin dgrenciler tarafindan begenildigi ve begenildigi sdylenebilir.

Tematik analiz kullanilarak analiz edilen a¢ik u¢lu anketin sonuglari, yanit verenlerin
biiylik ¢cogunlugunun Golgeleme Yontemini telaffuzu gelistirmek icin bir yontem olarak

kullanmaya yonelik iyi diislincelere sahip oldugunu gostermistir.

Ogrencilerin yorumlarindan da anlasilacagi iizere VoScreen YouTube kanalindan alinan
ve tamami film ve dizi olan climleleri tekrar etmeleri ¢aligmanin en keyifli yonlerinden biri
olmustur. Giinlik yasamlarinda ilgi duyduklar1 seylerle ¢alismak onlart motive etmistir.
Calismanin diizenli olmasi1 sayesinde disiplin kazanmislar ve Ingilizceye bakis acilar1 da

etkilenmistir.

Nicel verilerden elde edilen bulgularin, 6grencilerin cogunlukla Golgeleme yontemini

kullanmanin avantajlarini ifade eden olumlu duygulartyla uyumlu oldugu iddia edilebilir.

Bu ¢aligmanin amaci, Golgeleme yonteminin, yaklagimi kullanmayan kontrol grubu ile
Ogrencilerin telaffuz gelisimi iizerindeki etkilerini karsilastirmakti. Verileri incelemek icin

karma yontem yaklasimi kullanilmistir.

Golgeleme yontemi, gelistirilmesi en zor becerilerden biri oldugu icin 6gretmenlerin
ogrencilerine eglenceli ve motive edici bulmalart i¢in siniflarinda uygulayabilecekleri telaffuz
gelistirme yontemlerinden biridir. Golgeleme yonteminin pek ¢ok avantaji vardir. Horiyama'ya
gore, Golgeleme pratigine alistiktan sonra, dgrencilerin ilgi ¢ekici ve Ingilizce seviyelerine
uygun gercek materyaller tamitilirsa, oturumdan zevk almalar1 ve cesitli aksanlara agina
olmalar1 daha olasidir. Bu nedenle 6grenciler, Ingilizce konusanlarla sohbet etmek ve

golgeleme yoluyla dil becerilerini gelistirmek i¢in daha fazla firsata sahip olacaklardir.

Golgeleme yonteminin kullanilmasi, 6gretmenlerin dil 6gretiminin diger yonlerini
kesfetmelerine de yardimci olur. Bu ¢alisma i¢in bir¢ok telaffuz gelistirme tekniginden biri olan
golgelendirme segilmistir. Bu calisma, Golgeleme yonteminin dgrencilerin bu yonteme yonelik
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goriislerini ve Ingilizce telaffuz yeterliliklerini nasil etkiledigini ortaya ¢ikarmay1 amaglamustir.
Test sonuglari, tekrara dayali bu yontemde deney grubu katilimeilarinin 6n test ve son test
sonuglar1 arasinda gozle goriiliir bir fark oldugunu gostermistir. Bu, golgeleme yonteminin
etkili olabilecegi ongoriisiinii hakli ¢ikarmistir. Ayn1 zamanda kontrol grubu katilimcilarinin da
On test ve son test sonuglar arasinda farklilik bulunmaktadir. Ancak bu fark deney grubu
katilimcilarina gore daha azdir. Bunun bir nedeni, kontrol grubu katilimcilarinin bu yontemi
uygulamamalar1 veya kontrol grubu katilimcilarinin 6n test sonuglarinin zaten diisiik olmasi
olabilir. Bu ¢alismanin sinirliliklarindan biridir. Ag¢ik uglu anket, katilimcilarin Golgeleme
Yonteminin uygulanmasina yonelik nasil bir tutuma sahip olduklarini da ortaya koymustur.
Tematik analizden elde edilen bulgular, cogu katilimecinin film kliplerinin kullanilmasi da dahil

olmak tizere ¢esitli nedenlerle olumlu goriisler gelistirdigini géstermistir.

Sonug¢ olarak, golgeleme yoOnteminin yabanct dil Ogrenenlerin dil G6grenme
motivasyonunu olumlu yonde etkiledigi soylenebilir. Sadece telaffuz i¢in degil, konusma,
okuma, yazma, dinleme ve dilbilgisi gibi tim dil becerileri i¢in de yararlidir. Katilimcilar kendi
gelisimlerine tanik olurlar ve daha fazlasin1 yapmaya isteklidirler. Telaffuz pratigi yapmak icin
baska kimseye ihtiyag duymadan ana dili ingilizce olan kisileri kaynak sagladig1 igin
katilimcilar i¢in oldukca pratik bir yontemdir. Bunlara ek olarak bu calismada 6grencilerden
dinlemeleri ve tekrar etmeleri istenen climlelerin dizi ve film g¢ekimleri olmasi ¢aligmayi
katilimcilar i¢in daha keyifli hale getirmistir. Yontemin devamlilik ihtiyact ve ¢ok tekrara

ihtiya¢ duymasi kaydedilen dezavantajlar arasindadir.

Ikinci bir dili konusmak icin dilbilgisi, kelime bilgisi, dgretim ve diger alanlar gibi bir
dizi beceri gerekir. Telaffuz, ikinci dil olarak Ingilizce 6gretiminde en énemli becerilerden
biridir. Telaffuzu kotii olan konusmacilar, dinleyiciler tarafindan anlasilmakta zorlanirlar.
Telaffuz edinmenin zorluguna ragmen, telaffuz egitimine ESL/EFL programlarinda genellikle
en az dikkat verilir. (Gilakjani, 2012) ingilizceyi EFL/ESL olarak 6grenenler arasindaki
iletisimi ciddi sekilde bozan sorun -kelime bilgisi veya gramerden ziyade- telaffuzdur
(Hinofotis & Baily, 1980).

Golgeleme yaklasiminin daha iyi telaffuz tizerindeki etkileri bu ¢alismada tartigiimistir.
Calisma, gdlgeleme ydnteminin yabanci bir dil olarak Ingilizce telaffuzunun gelisimini nasil
etkiledigine dair bilgi birikimine katkida bulunmustur. Sonuglar1 genellemek i¢in bu konuda
daha fazla arastirma yapmak daha dogru olacaktir. Bu ¢alismada genis sonuglar ¢ikarmak i¢in

yeterli katilimc1 olmadigi i¢in katilimci sayisini artirmak daha 1yi olacaktir. Ayrica farkli bir

7



gruba uygulanirsa farkli bulgular elde edilebilir. Bu ¢alismanin amaci, golgeleme yaklagimini
kullanmanin &grencilerin telaffuzlarini gelistirmelerine yardimei olup olmayacagini gormekti.
Ancak, golgeleme yoOnteminin Ogrencilerin konusma ve dinleme gibi diger becerilerini
gelistirmelerine de yardime1 olup olamayacagini belirlemek i¢in daha fazla aragtirmaya ihtiyag

vardir.
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APPENDICES

APPENDIX-1

NECMETTIN ERBAKAN UNIVERSITESI
SOSYAL VE BESERI BILIMLER BILIMSEL ARASTIRMALAR ETIK KURULUNA
SUNULACAK
BILGILENDIRILMIS ONAM FORMU
(Bireylerden veri toplamaya dayal her tiirlii arastirmada alinacaktir. Katilhmci

Bilgisi Olmadan Doldurulmalidir)

Bu ¢alisma, The Effects of Shadowing Technique on L2 Learners’ Pronunciation Skills
baglikli bir arastirma ¢aligmasidir. Calisma, Emine Melike Efeoglu tarafindan yiiriitiilmekte ve
sonuglari ile <’Shadowing’’ tekniginin ikinci yabanci dil olarak ingilizce 6grenenlerin telaffuz

becerileri Gzerindeki etkisi ortaya konacaktir.

e Bucalismaya katilmimiz goniilliiliik esasina dayanmaktadir.

e (Calismanin amaci dogrultusunda, gbzleme dayali aragtirma ve temel arastirma yapilarak sizden
veriler toplanacaktir.

e Isminizi yazmak ya da kimliginizi agia c¢ikaracak bir bilgi vermek zorunda
degilsiniz/arastirmada katilimcilarin isimleri gizli tutulacaktir.

e Arastirma kapsaminda toplanan veriler, sadece bilimsel amaglar dogrultusunda kullanilacak,
arastirmanin amaci disinda ya da bir baska arastirmada kullanilmayacak ve gerekmesi halinde,
sizin (yazil1) izniniz olmadan bagkalariyla paylasilmayacaktir.

e Istemeniz halinde sizden toplanan verileri inceleme hakkiniz bulunmaktadir.

e Sizden toplanan veriler arastirma bitiminde arsivlenecek veya imha edilecektir.

e Veri toplama siirecinde/siireglerinde size rahatsizlik verebilecek herhangi bir soru/talep
olmayacaktir. Yine de katiliminiz sirasinda herhangi bir sebepten rahatsizlik hissederseniz
calismadan istediginiz zamanda ayrilabileceksiniz. Calismadan ayrilmaniz durumunda sizden
toplanan veriler ¢alismadan ¢ikarilacak ve imha edilecektir.

Goniillii katilim formunu okumak ve degerlendirmek iizere ayirdiginiz zaman igin
tesekkiir ederim. Calisma hakkindaki sorularmizi KTO Karatay Universitesi Yabanci Diller

Yiiksekokulu’ndan Emine Melike Efeoglu’ya yoneltebilirsiniz.

Sorumlu Arastirmaci /Yardimer Arastirmaci

Unvan- Adi-Soyadi: Dog. Dr. Galip KARTAL/Emine Melike EFEOGLU
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1mza

Bu caliymaya tamamen kendi rizamla, istedigim takdirde calismadan ayrilabilecegimi bilerek
verdigim bilgilerin bilimsel amaclarla kullanilmasini kabul ediyorum.

(Liitfen bu formu doldurup imzaladiktan sonra veri toplayan kisiye veriniz.)

Katilimer Ad ve Soyadt:

imza:

Tarih:
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APPENDIX-2

NECMETTIN ERBAKAN UNIVERSITESI
SOSYAL VE BESERI BILIMLER BiLiMSEL ARASTIRMALAR ETiK KURULU
GONULLU KATILIMCI ONAY FORMU
(Katihmel Bilgisi Olmadan Doldurulmalidir)

Sizi Emine Melike EFEOGLU tarafindan vyiiriitiilen “The Effects of Shadowing Technique on L2
Learners’ Pronunciation Skills” baslikli aragtirmaya davet ediyoruz. Bu arastirmanin amaci ‘’Shadowing’’
tekniginin yabanci dil 6grencilerinin telaffuzuna olan etkilerini ortaya koymaktir. Arastirmada sizden tahminen
her giin 10 dakika ayirmaniz istenmektedir.

Bu calismaya katilmak tamamen GONUL L UL UK esasina dayanmaktadir.

Calismanin amacina ulagmasi i¢in sizden beklenen, biitiin sorulara, kimsenin baskist veya telkini altinda
olmadan, size en uygun gelen cevaplar1 igtenlikle vermenizdir. Bu formu okuyup onaylamaniz, arastirmaya
katilmayi kabul ettiginiz anlamina gelecektir. Ancak, ¢alismaya katilmama veya katildiktan sonra herhangi bir
anda ¢alismayi birakma hakkina da sahipsiniz.

Bu ¢alismadan elde edilecek bilgiler tamamen arastirma amaci ile kullamlacak olup KIiSISEL
BILGILERINIZ GIZLI TUTULACAKTIR; ancak verileriniz yaymn amaci ile kullamlabilir.

Eger aragtirmanin amac ile ilgili verilen bu bilgiler diginda, simdi veya sonra daha fazla bilgiye ihtiyac
duyarsaniz, aragtirmaciya simdi sorabilir veya asagidaki iletisim bilgilerinden ulasabilirsiniz.

Yardimel Arastirmacy/Sorumlu Arastirmaci Tarafindan Doldurulacak

Katilimeinin kisisel bilgilerinin gizli tutulacagini, katilimcinin ¢alisma kapsaminda saglayacagi tiim verilerin
etik kurallara gore islenecegini ve bu etik kurallarin ihlali durumunda, ortaya ¢ikacak tiim sorumlulugu kabul
ettigimi beyan ederim.

Unvani, Adi-Soyadi: | Emine Melike EFEOGLU

Tarih: | 02.11.2022

imza:

Yetiskin Katihmcinin Kendisi tarafindan doldurulacak

O

Yukarida yer alan ve arastirmadan once katilimciya verilmesi gereken bilgileri okudum ve katilmam istenen
¢aligmanin kapsamini ve amacini, goniillii olarak {izerime diisen sorumluluklar1 anladim.

o Calisma hakkinda yazili/sézlii agiklama arastirmaci tarafindan yapildi ve kisisel bilgilerimin 6zenle
korunacag1 konusunda yeterli giiven verildi.

Bu kosullarda, arastirmaya kendi istegimle, higbir baski ve telkin olmaksizin katilmayi kabul ediyorum.

O

18 Yas Alt1 Kisith Katihmeinin Velisi/Vasisi tarafindan doldurulacak

O

Yukarida yer alan ve aragtirmadan dnce katilimciya verilmesi gereken bilgileri okudum ve bu ¢alismanin
kapsamini ve amacini, goniillii katilimeilara diisen sorumluluklart anladim.

o Calisma hakkinda yazili/sézlii agiklama arastirmaci tarafindan yapildi ve katilimcinin kisisel bilgilerinin
6zenle korunacagi konusunda yeterli giiven verildi.

Bu kosullarda, Velisi/Vasisi bulundugum .................oooiiii, ‘nin arastirmaya kendi
istegimle, higbir bask1 ve telkin olmaksizin katilmasini kabul ediyorum.

m}

o Istiyorum
O Istemiyorum

Arastirma tamamlandiginda genel/6zel sonuglarin benimle paylagiimasini

Adi-Soyadi:
veya Katihmc1 Kodu:

Tarih:

imza:

iletisim Bilgileri (istege bagh):
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Bu form, kattlimcinin kendisi/velisi/vasisi tarafindan imzalandiktan sonra arastirmacrya teslim
edilecektir. Ayrica talep edildigi takdirde, bu formun bir niishast katilimciya verilecektir.
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APPENDIX-3
Pre-test

1- He only lived a few days after the accident.

2- Go on to the shops without me, I'll catch you up.

3- Did they tell you why?

4- Our electric bill for July was $115.

5- The plaster cast helps to heal the broken bone

6- He is not going to step away from the battle just yet.

7- Don’t you know any jokes?

8- "What does it cost?"

9- Ask Kate. She'll know

10- My eyes feel really sore.

11- The disease causes thousands of deaths a year.

12- Do you believe in life after death?

13- She sat down and read the book straight through from beginning to end.

14- 1 bought myself a new coat.

15- Our new television has a very clear picture.

16- I want some chocolate.

17-T'll be leaving at five o'clock tomorrow.

18- What is wrong with me?

19- You can't blame him for everything.

20- She used to be a teacher, but now she works in publishing.

21- 1 don't think Emma will get the job.

22- This letter's full of spelling mistakes.

23-Did | do something wrong?

24- Relations between the two countries have never been better.

25- Was there anyone you knew at the meeting?

26- Do you want to say something?

27-Don’t panic! Don’t panic! Don’t panic!

28- Although she had been ill for a long time, it still came as a shock when she eventually
died.

29- There would seem to be some truth in what she says.

30- The destiny of our nation depends on this vote!
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APPENDIX-4
Post-test
1-1 was hardly able to move my arm after the accident.
2-You'll have some cake, won't you, Charlie?
3-Our dog ran past me and out of the house before | could catch it.
4-We usually go on holiday in July.
5-We can warm up the room with this electric fire.
6-The battle for women's rights still goes on.
7-Did | tell you the joke about the chicken crossing the road?
8-He closed his eyes and went to sleep.
9-He suffers from heart disease.
10-He never got over the death of his daughter.
11-They walked slowly through the woods.
12-Do you want another chocolate?
13-Three of your answers were wrong.
14-No one should be looking to pin the blame on others.
15-His children are everything to him
16-1t's very difficult trying to bring up two children while doing a full-time job.
17-In those days people used to write a lot more letters.
18-It was just a silly mistake - no need to apologize.
19-It is in a company's interests to create good relations with its investors.
20-Would you prefer to live in the country instead of a town?
21-It's much better to have a small, cosy room than a big, cold one.
22-1 haven't spoken to anyone all day.
23-He knew, for one thing, what he was.
24-He decided to go, although I begged him not to.
25-1t was a shock to see her looking so ill.
26-1t might take him ages but he'll do it eventually.
27-Many people have a fear of dying.
28-But was he telling the truth?
29-She felt that her destiny had been shaped by her gender.

30- "What time does the train leave?" | asked.
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https://dictionary.cambridge.org/dictionary/english/hardly
https://dictionary.cambridge.org/dictionary/english/able
https://dictionary.cambridge.org/dictionary/english/move
https://dictionary.cambridge.org/dictionary/english/arm
https://dictionary.cambridge.org/dictionary/english/cake
https://dictionary.cambridge.org/dictionary/english/dog
https://dictionary.cambridge.org/dictionary/english/ran
https://dictionary.cambridge.org/dictionary/english/house
https://dictionary.cambridge.org/dictionary/english/holiday
https://dictionary.cambridge.org/dictionary/english/warm
https://dictionary.cambridge.org/dictionary/english/room
https://dictionary.cambridge.org/dictionary/english/fire
https://dictionary.cambridge.org/dictionary/english/rights
https://dictionary.cambridge.org/dictionary/english/tell
https://dictionary.cambridge.org/dictionary/english/chicken
https://dictionary.cambridge.org/dictionary/english/crossing
https://dictionary.cambridge.org/dictionary/english/road
https://dictionary.cambridge.org/dictionary/english/closed
https://dictionary.cambridge.org/dictionary/english/sleep
https://dictionary.cambridge.org/dictionary/english/suffer
https://dictionary.cambridge.org/dictionary/english/heart
https://dictionary.cambridge.org/dictionary/english/daughter
https://dictionary.cambridge.org/dictionary/english/walk
https://dictionary.cambridge.org/dictionary/english/slow
https://dictionary.cambridge.org/dictionary/english/woods
https://dictionary.cambridge.org/dictionary/english/want
https://dictionary.cambridge.org/dictionary/english/your
https://dictionary.cambridge.org/dictionary/english/answer
https://dictionary.cambridge.org/dictionary/english/children
https://dictionary.cambridge.org/dictionary/english/difficult
https://dictionary.cambridge.org/dictionary/english/trying
https://dictionary.cambridge.org/dictionary/english/bring
https://dictionary.cambridge.org/dictionary/english/children
https://dictionary.cambridge.org/dictionary/english/full-time
https://dictionary.cambridge.org/dictionary/english/day
https://dictionary.cambridge.org/dictionary/english/people
https://dictionary.cambridge.org/dictionary/english/interest
https://dictionary.cambridge.org/dictionary/english/create
https://dictionary.cambridge.org/dictionary/english/its
https://dictionary.cambridge.org/dictionary/english/investor
https://dictionary.cambridge.org/dictionary/english/prefer
https://dictionary.cambridge.org/dictionary/english/live
https://dictionary.cambridge.org/dictionary/english/instead
https://dictionary.cambridge.org/dictionary/english/town
https://dictionary.cambridge.org/dictionary/english/small
https://dictionary.cambridge.org/dictionary/english/cosy
https://dictionary.cambridge.org/dictionary/english/room
https://dictionary.cambridge.org/dictionary/english/big
https://dictionary.cambridge.org/dictionary/english/cold
https://dictionary.cambridge.org/dictionary/english/spoken
https://dictionary.cambridge.org/dictionary/english/day
https://dictionary.cambridge.org/dictionary/english/decided
https://dictionary.cambridge.org/dictionary/english/begged
https://dictionary.cambridge.org/dictionary/english/see
https://dictionary.cambridge.org/dictionary/english/looking
https://dictionary.cambridge.org/dictionary/english/ill
https://dictionary.cambridge.org/dictionary/english/ages
https://dictionary.cambridge.org/dictionary/english/people
https://dictionary.cambridge.org/dictionary/english/fear
https://dictionary.cambridge.org/dictionary/english/telling
https://dictionary.cambridge.org/dictionary/english/felt
https://dictionary.cambridge.org/dictionary/english/shaped
https://dictionary.cambridge.org/dictionary/english/gender
https://dictionary.cambridge.org/dictionary/english/time
https://dictionary.cambridge.org/dictionary/english/train
https://dictionary.cambridge.org/dictionary/english/leave

APPENDIX-5
Open-ended Survey
1) What do you think about the effects of shadowing method on your pronunciation

improvement?
2) What do you think about the effects of shadowing method on your general learning?
3) Do you think shadowing method affected your motivation? If yes, how?

4) What are the general advantages and disadvantages of shadowing method?
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